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This document describes our aims and our practice in the teaching of English: reading, writing, spelling, grammar and spoken language. It is defined by current national guidance on best practice, staff discussion and professional judgement.
	Written by:
	Joanna Warner
	Date:  September 2023

	Next review due by:
	September 2024


Our Vision:

The study of English develops children’s abilities to listen, speak, read and write for a wide range of purposes and thus use language both to learn and communicate ideas, views and feelings. It enables children to express themselves creatively and imaginatively as they become enthusiastic and critical readers of stories, poetry and plays, as well as non-fiction and media texts. Children gain an understanding of how language and vocabulary works by looking at its patterns, structures and origins. They use their knowledge, skills and understanding in speaking, listening, reading and writing across a range of different situations and topics across the curriculum.

At Aberford C of E Primary School, we want our teaching of English to capture the imagination of our pupils. We aim to empower them by giving them the opportunities and guidance to develop their skills to be confident at speaking, listening, reading and writing. We wish to celebrate English in all its diversity and be enthusiastic and creative in our delivery of its content. We seek to continually improve our own standards of teaching and the standards achieved in English by all our pupils. We aim to deliver the English curriculum to all pupils through our broad and balanced curriculum, in a way that is accessible, relevant and challenging. Above all we will strive to embed a love of English that will enrich the lives of the children we teach.

National Curriculum Aims:

The overarching aim for English in the national curriculum is to promote high standards of language and literacy by equipping pupils with a strong command of the spoken and written word, and to develop their love of literature through widespread reading for enjoyment. The national curriculum for English aims to ensure that all pupils:


*read easily, fluently and with good understanding
*develop the habit of reading widely and often, for both pleasure and information
*acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic
conventions for reading, writing and spoken language
*appreciate our rich and varied literary heritage
*write clearly, accurately and coherently, adapting their language and style in and for a
range of contexts, purposes and audiences
*use discussion in order to learn; they should be able to elaborate and explain clearly
their understanding and ideas
*are competent in the arts of speaking and listening, making formal presentations,
demonstrating to others and participating in debate
Aberford C of E Primary School Aims:
*To provide a language rich environment that promotes a culture of reading and writing

*To develop in pupils a love of books and high-quality literature that will not only support their learning across the curriculum, but also extend beyond the classroom environment and enrich their lives

*To explicitly teach reading skills throughout the school that continually develop children’s understanding and enjoyment of texts

* To teach children the craft of writing in order to develop the confidence and skills to write well for a range of purposes and audiences

*To teach the basics – spelling, grammar, handwriting and punctuation – well so children have all the necessary tools

*To foster in pupils the confidence, desire and ability to express their views and opinions both orally and in writing

*To value and celebrate diversity in culture and language.
In their delivery of the English curriculum teachers will:
Have a clear understanding of the objectives being taught, sharing both learning intentions and success criteria with the pupils in an age-appropriate manner. These should refer to the year group assessment objective trackers to ensure appropriate coverage and expectation for each year group.
Plan for well-paced lessons using the National Curriculum to support the coverage of the knowledge and skills required for each year group. Teacher’s will be knowledgeable of what has been previously taught and build upon this to ensure that progress is progressive across school. Progression mapping across school enables this.
Plan for quality first teaching. The differing abilities and preferred learning styles of the children are considered, providing a culture where the children progress, develop and thrive within the classroom environment. All children in each class will remain in the classroom throughout every English lesson and additional support will be provided where necessary within the classroom by the teacher and teaching assistant where applicable. This is with the exception of any child with additional needs which mean they are unable to learn within the whole class environment (in which case additional provision will be put in place by the class team). 
Any additional interventions should be planned during a separate time to the English lesson.
Complete clearly designed lesson plans with plenty of opportunities to involve and engage with the pupils. Ensure appropriate use of modelling, explaining and questioning for pupils to engage with higher levels of critical thinking.

Provide pupils with the opportunities to talk, both individually, within groups and in a whole class context. To explore and question using a range of techniques such as: debate, drama, hot seating etc. Expect pupils to answer thoroughly with the use of stem sentences where necessary.
Maintain high expectations of all pupils for the content, quality and quantity of work produced. Refer to non-negotiables in each lesson and continue to develop writing stamina. Refer to the expectations for grammar, punctuation and spelling for the required year group providing appropriate challenge and have high expectations of handwriting and presentation in all subjects (see handwriting policy)
Provide meaningful feedback which supports pupil progress, building learning and addressing misunderstandings. Where possible, use active live marking techniques within each English lesson. Plan for immediate intervention for those ‘repeat offenders’ in areas such as spelling, punctuation and grammar.
Be involved in regular rigorous monitoring, moderation and book scrutiny’s, both within school and with partnership schools, to ensure that standards and expectations at Aberford are high and that all pupils reach their full potential. 

Have an expectation that pupils will accept responsibility for their own learning and work independently.

Embed a positive culture, regularly using encouragement and authentic praise to engage and motivate pupils
Ensure that the English timetable is followed each week and that planning reflects this.

Phonics and Spelling:
The teaching of phonics at Aberford starts in Nursery and continues through to Year 2. Phonics will continue into Year 3 and beyond where necessary, to support those children who do not yet have the phonetical knowledge and skills that they need. As a school, we have adopted The Little Wandle, Letters and Sounds Revised which is a systematic and synthetic phonics programme.
Reception, Year 1 and Year 2 have a discrete 30-minute phonics lesson each day where planning is clearly mapped. Regular coaching and phonic drop ins are carried out by the Reading Leader to ensure consistency and fidelity to the programme and provide feedback to ensure phonics teaching is the best it can be.

Any child who needs additional practice has daily Keep-up support, taught by a fully trained adult. Keep up lessons match the structure of class teaching, and use the same procedures, resources and mantras, but in smaller steps with more repetition, so that every child secures their learning.

The children in Year 2 and above who urgently need to catch up use the Rapid Catch-up assessments to identify the gaps in their phonic knowledge and teach to these using the Rapid Catch-up resources – at pace. This is to ensure the gap between themselves and their peers does not widen.
These short, sharp lessons last 15 minutes daily and have been designed to ensure children quickly catch up to age-related expectations in reading.

For children in Year 3 to 6 who still require phonics teaching, these are assessed through:

the Rapid Catch-up initial assessment to quickly identify any gaps in their phonic knowledge and plan appropriate teaching

the Rapid Catch-up summative assessments to assess progress and inform teaching

the Rapid Catch-up fluency assessments when children are reading the Phase 5 set 3, 4 and 5 books for age 7+. 

The fluency assessments measure children’s accuracy and reading speed in short 
one-minute assessments. They also assess when children are ready to exit the Rapid Catch-up programme, which is when they read the final fluency assessment at 90+ words per minute.
We teach spelling to build on children’s knowledge and understanding of phonics. At Aberford we use the No Nonsense spelling scheme from Year 2 where children learn the spelling patterns and rules which they must apply to increasingly ambitious vocabulary.  Each week, children memorise up to ten words from the statutory vocabulary and spelling rules which they are expected to spell correctly, and have weekly practice of applying rules and recalling these spellings. In KS2, children have daily 15 minute allocated time slots within the timetable to focus on the weeks spelling words as well as the statutory word lists. Children are expected to include these spelling words and learned rules in written work across the curriculum. 

It is not enough for pupils to learn and know how to spell words out of context. Children need to transfer their knowledge successfully to their independent writing. This is when the learning takes place. Accurate age appropriate spelling words and spelling rules should be expected across school with immediate intervention in place where misunderstandings are evident. 
Teachers will encourage children to do this by:

· expressing high expectations that pupils will apply the conventions in their own work, and reiterating those expectations when pupils do not do so; establish non negotiables - e.g., if the word is easily accessed (on display/ word chart) then it must be spelled correctly. Children who find copying from a display/screen difficult will be provided with a paper sheet of words that they use side by side with their work
· reminding pupils about the conventions during teacher-led writing or editing and proof reading;
· setting specific spelling conventions as one of the criteria for written work – only if applicable/ relevant (e.g. in discussion writing, the learning could focus on positive and negative prefixes – as oppose to simply ‘to spell words correctly’. Another example would be to focus on past tense verbs when writing a recount.);
· conducting frequent but brief spelling consolidation sessions and quick board activities
A monitoring briefing is held regularly for all staff in school to ensure everyone is up-to-date and to record any concerns relating to individual children, progress or attendance concerns which may impact phonics and spelling learning.
Reading:
We believe that high-quality literature is key to motivating children to read and here at Aberford, instilling in children a love of literature is very important.

Children in Reception, Year 1 and Year 2 have high-quality, daily, discrete phonics lessons, where they are taught the sounds from the English language and the different ways of reading and writing these sounds. The correct enunciation of sounds and the modelling of blending are extremely important at Aberford. We ensure that all staff are accurate and effective in their teaching of phonics. The phonics lead holds weekly briefings for all staff in school who are responsible for the teaching of phonics to ensure this teaching is consistent and accurate. We have adopted The Little Wandle Letters and Sounds revised programme.
Children in Reception and Year One have 3 reading practice sessions each week using a Little Wandle fully decodable books to consolidate their phonics lessons from that week. They will then take this book home to read with their adults at home. The three reading practsie sessions focus on decoding, prosody and comprehension. The children will keep these reading books for a week to continue to build up their fluency. This is extremely important in a child's reading development and doing this at home gives them a chance to consolidate their reading in a relaxed environment. Children will also be able to choose a ‘reading for pleasure’ book to enjoy sharing at home each week too.
Children in Year Two will also take home a reading book each week. This will help to develop their fluency and will include previously learnt phonic sounds and newly learnt phonics knowledge to embed their learning. By Year Two, children will be on to Phase 6 phonics and they will be reading with much more fluency. They will start to read words in three different ways; reading automatically, decoding in their head, and decoding unfamiliar words out loud. They will be building up their list of known words and high-frequency/tricky words and will have a bank of strategies for sounding out unfamiliar words. Our reading scheme supports this development and allows children to read longer fiction and non-fiction texts. 

For any children still working on phases 2-6 in Year Three or beyond, we provide Rapid Catch up sessions to diminish gaps and accelerate progress for these children.
Children in KS2 are also given a book to take home to read for pleasure each week. Pupils are encouraged to read a variety of texts from home and encouraged to visit local libraries to further enhance their love of reading. Children throughout school have weekly opportunities to visit the school library and to borrow a book.
Children are expected to read at home for 15 minutes per day (in KS1) and 20 minutes per day (in KS2). Children are expected to have their reading records signed by a parent or carer at least three times per week. Staff ensure that children also have lots of opportunity to practise at school if home reading is ever an issue. This is done with teaching assistants and reading volunteers who come into school on a weekly basis. We keep a weekly record of those children who are reading at least 3x per week and those who fail to do so on a regular basis are recognised quickly, conversations are had between the class teacher and parents and support is provided where needed. Children who require additional support with their reading have access to this throughout the week reading with a TA. A central reading intervention list is kept up-to-date and provision is in place for these children to read with an adult throughout each week.
As an incentive, a 100 square reading challenge is set for all children in the Autumn term whereby they are challenged to read 100 times for at least 15 minutes each time. Each reading session must be signed and dated by an adult with prizes for 25, 50, 75 and 100 reads completed.
Whole Class Reading:
Whole class reading aims to improve the reading skills of all pupils. It builds stamina and fluency for reading and develops understanding through the VIPERS skills taught by teachers. Text choice is paramount in the success of this strand of the English curriculum and all texts used are age related and offer challenge.
In Year 2, Class 3 and Class 4, whole class reading lessons are timetabled for 30 minutes each day. Reading is taught as a whole class based on a class text or text extracts. These extracts are chosen to reflect the topic or theme where possible but also needs to respond to the children’s interests and be age related. WCR is clearly mapped over the two year rolling programme.
Each reading lesson focuses on reading fluency and comprehension using the VIPERS skills. In all lessons, there is a focus on vocabulary, with particular attention to word class. This may be pre-teaching vocabulary, identifying the meaning of specific words within the reading for that lesson, exploring synonyms and antonyms etc. Children will then focus on one or more of the VIPERS skills to explore the text in more detail. Teachers will support the children with their answers with the use of stem sentences and different ways to structure their responses (such as the PEE chain).
VIPERS is an acronym to aid the recall of the 6 reading domains as part of the reading curriculum. They are the key areas which children need to know and understand in order to improve their comprehension of texts. Please note, in KS1, summarise is replaced by sequencing. At Aberford, the VIPERS skills are mapped across each year group.
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In each reading lesson, pupils should be prepared for reading. This might be just a few moments, or it might be an extended piece of teaching. Teachers should consider what background knowledge the children need to know before reading the text. What vocabulary do they need to investigate? They should have an engaging encounter with the text itself, either listening to it or reading it for themselves. And they should have some sort of opportunity to react to it personally, as readers. Again, this might be just a few moments, or it might be a more extended activity.
Pupils might also process their responses and understandings (on their own or in a pair or group) through writing, talk, drama, drawing or some other creative work. This might be brief or extended Or, the focus of the session might be on exploring the text through discussion, reading closely for comprehension or to analyse language, meanings and effects.
Pupils might do this sort of exploration as well as some sort of summative or creative activity to process their reading further. Often, the two will be closely linked.
In each whole class reading session, all children should have the opportunity to read. Developing reading fluency is important to aid the understanding of what the children have read.

These are some of the different strategies we use at Aberford:

Guided oral reading instruction – echo reading
Teacher reads a sentence modelling carefully and pupils read it back, mimicking the fluency etc.

Repeated reading
Teacher reads a section and the children read it again to themselves/to a partner/as a class

Choral reading
Everyone reads together. Teacher focuses in on different children

Segmenting sentences
Model reading the words that are meant to be read together, splitting the sentences in to meaningful phrases and paying attention to patterns and punctuation

Peer tutoring
Often most effective across age groups. Stronger readers listening to others. Could train more capable readers with the fluency rubric.
Points to consider:

What do we do: BEFORE READING?

Before reading? (as a teacher)

Are we familiar with the text?
What do we want them to notice in that lesson?
What background knowledge may we need to support the children with before reading?
Do we need to pre-teach any vocabulary?
What potential mis-conceptions need exploring?
Before reading?(as a child)

Activate prior knowledge
Make predictions (sentence stems to use for predictions)
Ask questions
Ask children to look for specific things
What do we do: DURING READING?

During reading? (as a teacher)

Read aloud
Model pace, expression, volume, smoothness, phrasing
Book talk – wonder aloud
Make own predictions/hypothesise/summarise aloud
During reading? (as a child)

Feel confident to do all of the above as modelled by you.
In the moment of reading: use background knowledge, predict or ask, visualise, use inference, notice VIP words, build meaning
What do we do: AFTER READING?

After reading? (as a teacher)

Provide meaningful follow up using the VIPERS content domains
Allow the children to demonstrate understanding
After reading? (as a child)

Drama or oracy activities
A writing task – asking questions – summarising
Draw and label activity
Give opinions and reason why
Revisit predictions
Gain skills in the reading content domains
Recommendations
A Whole Class Reading suggested lesson structure:

Pre reading – preparing the children for the text

Vocabulary focus – pre teaching, investigating word class, synonyms, antonyms etc.

First reading – using one of the methods above to support fluency – to allow pupils to react with      

                        Initial responses to the text.

Second reading - skim/scan/summarise and discussion of responses

Further discussion - focussing on the VIPERS skills 

Independent written response -  using the VIPERS skills

Respond and mark – go through and model answers. Pick up on misconceptions
Writing:
At Aberford, we strive to create an environment that will promote writing. We aspire to develop passionate readers and authors who develop a love of language and vocabulary and are inspired to write. Core texts will form the basis of our English lesson stimuli. This will enable children to read and write for a variety of audiences and purposes within different subjects. Our approach will support pupils to move from dependence to independence, with the teacher using shared and guided teaching to develop the ability in children to write creatively and powerfully. Writing lessons are timetabled 4 times per week. 

Early Writing

The process of our writing begins in Early Years, where we focus a great deal on children’s gross and fine motor skills to ensure that they develop physically and are able to hold a pencil and form letters. There are many skills that are needed before a child can write and we ensure that all of the building blocks are in place for early writing. This process helps to empower our children to have the confidence and skills to be able to write for both pleasure and for a purpose. 
KS1 and KS2

The four purposes to write being taught across KS1 and KS2 are:
• to entertain
• to inform
• to persuade
• to discuss
	Purpose
	To entertain
	To inform
	To persuade
	To discuss
	Poetry

	Class 2
	Story (including
retellings)
Description
Poetry
In character /role

	Factfile

Recount
Letter
Instruction
NCR

	Poster

Letter
	
	Acrostic
Free Verse
List poems
Riddles
Performance poetry
Diamante
Shape poems
Repeating patterns

	Class 3
	Narrative
Description
Poetry
Characters/ Settings

	Explanation
Recount

Instruction
Letter
Biography
Newspaper
NCR
	Advertising
Letter
Speech
Poster

	Discussion text
	Limerick/ Clerihew
Kennings and quatrains
Question and answer poetry
Free verse
Performance poetry
Nonsense poetry
Tanka
Calligram
Haiku
Cinquain Simile/ metaphor

	Class 4
	Narrative
Description
Poetry
Characters/ Settings

	Report
Recount

Instruction
Biography
Newspaper
Information texts
NCR
	Advertising
Letter
Speech
Campaign

	Balanced
Argument
Newspaper
Review

	Figurative Poetry
Monologue
Free verse
Performance poetry
Classics
Sonnets
Narrative poetry


(Also see poetry mapping across school)
By the end of the academic year, the minimum expectation for each year group is:
	Year 1
	Year 2
	Year 3
	Year 4
	Year 5
	Year 6

	6 x writing to entertain

6x writing to inform=
2x report

2x recount

2x instructions

3x poetry
	6 x writing to entertain

4x writing to inform=

Report

Recount

Instructions

Explanation

2x writing to persuade

3x poetry
	6 x writing to entertain

4x writing to inform=

Report

Recount

Instructions

Explanation

2x writing to persuade – letter and one other

3x poetry
	6 x writing to entertain

4x writing to inform=

Report

Recount

Instructions

Explanation

1x writing to persuade

1x writing to discuss

3x poetry
	6 x writing to entertain

4x writing to inform=

Report

Recount

Instructions

Explanation

1x writing to persuade

1x writing to discuss

3x poetry
	6 x writing to entertain

4x writing to inform=

Report

Recount (1 x letter, 1x diary, 1x newspaper report)

Explanation

1x writing to persuade

1x writing to discuss

3x poetry


At Aberford, we believe that a well-chosen text provides rich language models and structures from which children can learn how writing works and the effect it can have on a reader. To create confident young writers, we read aloud and share high quality texts across a range of genres, reflecting a range of writing styles. We choose texts that are rich in vocabulary, and enable children to comprehend beyond their own reading fluency level. We create a rich reading environment that demonstrates the written word in all its forms and shares how writing can be used for thinking, for communication and as a means of expression. We hope that with a rich diet of quality texts and enriching experiences children will be able to find their own reasons to write and develop a style that fits the purpose, audience and form intended. We will provide a range of meaningful opportunities to write for real purposes and audiences.
At Aberford, we want the children to learn to communicate, read and write accurately and effectively. Being taught the conventions of spelling, punctuation and grammar and having the skills and confidence to apply these well are an important part of being fully literate.  

Grammar and punctuation are taught both explicitly and implicitly within English lessons using the No Nonsense Grammar scheme across school. We also ensure that grammar skills are effectively embedded into the children’s everyday work. Success criteria reflects the expectation of grammar and punctuation elements within each piece of work and teachers quickly picked up on any misconceptions relating to these.
We want children to build on and consolidate the GPV that has been taught during the previous lesson, previous week, previous term and in previous year groups.

We want children to be able to:

· Identify it – explicit teaching of the names and function

· Read it – see how word types, punctuation and grammar are used in real writing

· Practise it – apply their new skills and knowledge in specific GPV lessons

· Apply it – through clear writing expectations. Use the learnt skills within wider writing

· Master it – without being prompted, children demonstrate a secure understanding of an aspect of GPV within their independent writing in a range of contexts
When planning, teachers follow the following model to aid the writing process and will refer to the ‘Progression of skills in writing genre’ document to ensure expectations are met and progress is made.
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At each stage of the writing process, teachers will model and demonstrate, verbalising the thought processes involved. This will consist of modelling the planning, drafting, responding, revising and editing process in shared and collaborative writing to demonstrate how to strengthen all parts of the writing. 
	
	What does it look like?
	Adult
	Children

	Modelled Writing
	The adult models the writing process, explicitly teaching writing behaviours.
	Controls the writing experience


	Listens actively

	Shared Writing
	The adult models the writing process with input from pupils. The writing is co-constructed.
	Has overall control of the writing experience but gives children the opportunity to make choices and take some control.
	Contributes ideas and makes choices



	Guided writing
	The adult guides key aspects of the writing process appropriate to the needs of the pupil group. This may include elements of modelled and/or shared writing.
	Guides the writing experience focused on a particular aspect of writing.
	Follows the adult’s guidance. Contribute ideas and make choices.

	Independent writing
	The pupils write independently of the adult, applying their knowledge to their writing. This may be done individually or in pairs/groups
	
	Control the writing experience.


Review/Edit/Improve
Encouraging children to read their writing aloud also helps to develop their ability to edit and check with the aid of our editing system, “ARMS and COGS”. Children are taught to edit and improve their finished pieces effectively and use a green pen to demonstrate their editing. Class teachers embed such lessons in to their planning to ensure children identify the importance of this as part of the writing process. This process is also modelled by class teachers, ensuring children understand how to complete this process. In KS1, this process may begin on a one to one level where teachers work with the children to edit and improve their work together. Success criteria will form the focus for editing.
Publishing

The final stage of the writing process must not be missed. The children have written for an audience and for a purpose and this must be reflected at this stage of the writing process. This final, polished version will also play an important part in assessment of individual pupils.

Handwriting:

We expect children to have very high standards of presentation in their writing and use the Nelson Handwriting Scheme. This is a whole-school programme designed to help all children develop a confident, legible and personal handwriting style and meet higher curriculum expectations. The programme includes resources for pattern practice and motor skills work as well as fun activities to bring handwriting to life. Explicit handwriting lessons are timetabled in each class throughout the week to raise expectations and a no nonsense attitude is to be taken by all teaching staff in regards to handwriting and presentation across all pieces of work.
Assessment of Writing:
The assessment of English is continuous and informs the planning process. Teachers use marking and feedback to inform their teaching and planning. To ensure that pupils meet the required standard, gaps are identified and addressed through the editing, marking and feedback process. Assessments made during lessons and the marking and evaluation of children’s work, help teachers to adjust their daily plans. 

Summative assessments are made three times a year and are used to track progress against school benchmarks and local and national targets. Regular in-house moderation meetings, as well as working with local schools aid our accuracy for teacher assessment in writing.
We have clear writing objective assessments and use these to assess pupils work. These are on-going documents and should be used to assess children in the finished written pieces listed above. 
At the end of each term, teachers will use these objective assessments to inform the completion of the termly writing tracker which will then provide an overall assessment judgement for each pupil.
In Y1, 3, 4 and 5 it is recommended that a pupil would be ‘working towards’ if they do not meet all of the criteria for expected. 

A ‘greater depth’ pupil would meet all of the criteria at a consistently high level across a range of pieces.
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