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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and outcomes for disadvantaged pupils last academic year. 
School overview
	Detail
	Data

	Number of pupils in school
	772 

	Proportion (%) of pupil premium eligible pupils
	28.7%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended)
	September 2024 to September 2027

	Date this statement was published
	December 2024

	Date on which it will be reviewed
	1st review: September 2025
2nd review: September 2026
3rd review: September 2027

	Statement authorised by
	Annwen Mellors

	Pupil premium lead
	Jack Allsopp

	Governor / Trustee lead
	Kate Skey


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£278,999.98

	Pupil premium funding carried forward from previous years 
	£0

	Total budget for this academic year

	£278,999.98


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent (Updated November 2025)
	The intention of our Pupil Premium strategy is to enable students who are eligible for Pupil Premium support to: 
· Attend school as well as other students.
· Engage in the life of the school, model our school values of engagement, responsibility, nurture, and integrity in line with other students.
· Achieve success both in terms of academic qualifications and wider personal goals in line with other students. 
We aim to do this by: 
· Enabling students and families to feel that they belong to and are valued as part of the school community.
· Developing systems, processes, and oversight to enable students who face additional barriers to attendance, engagement, and success to flourish.
· Engaging with research and best practice, monitoring and evaluating our actions using “plan – do – review” cycles.
· Ensuring that all students benefit from our Pupil Premium Strategy – our school community benefits from those who need the greatest support experiencing success. 
· Developing a whole school culture of inclusion and support for all students 
High-quality teaching is at the heart of our approach. This is proven to have the greatest impact in accelerating the progress of all students including those who meet the Pupil Premium criteria. 
Further information can be found about the government’s Pupil Premium Strategy here: 
https://www.gov.uk/government/publications/pupil-premium/pupil-premium
Please note that other than for Looked After Children, funding is allocated to schools based on the number of eligible students in the school in the previous academic year 




Challenges
This section details the key challenges to achievement that we have identified among our students identified as Pupil Premium (PP).
	Challenge number
	Detail of challenge at Alderman White School (Updated November 2025)

	1. Attainment 
	GCSE results show that PP students have lower attainment compared to other students in Year 11. Although our PP students achieve higher GCSE grades than PP students nationally, there is still an in-school gap in attainment. For example, in 2025 the Attainment 8 score for Pupil Premium students was 36.7 compared to a score of 53.5 for all students. 


	2. Attendance
	Our PP students are more likely to be Persistently Absent (attendance below 90%) and on average have lower attendance than other students. In 2024-25, attendance among PP students was 8% lower than for non-PP pupils, and 35.4% of PP students were persistently absent compared to only 8.6% of non-PP students. 
Nationally, in 2024, pupils with an attendance rate of 95-100% were 3 times more likely than persistently absent pupils who attend 85-90% of the time to achieve Grade 5+ in English and Maths. The link between attendance and attainment in an assessment year

	3. Literacy
	Our PP students have on average lower reading ages than our non-PP students. 
This impacts upon their ability to access the curriculum and subsequently, their attainment. In the current year 9 cohort, the percentage of PP students with an NRSS score above 100 was 51.4% compared to 89.4% for other students. 89.2% of PP students scored above 80 whereas 97.2% of other students managed the same.

	4. Wellbeing and mental health 
	In common with national trends, we have seen an increase in students with poor wellbeing and mental health. PP students are more likely to experience additional challenges which may affect their wellbeing. In 2024-2025, 16% of PP students accessed support from our school counsellor compared to 8% of non-Pupil Premium students.

	5. Behaviour and attitudes
	While behaviour and attitudes vary, PP students are more likely to experience challenges in meeting school expectations independently and demonstrating a commitment to academic study. 
In 2024-2025 the suspension rate for this cohort of students was 16.44% compared with 3.13% for other students. PP students received an average of 110 INSPIRE points compared to an average for all students of 126, and on average 42 behaviour points compared to an average of 23 for all students. 
Family attendance at school events is lower, which may be due to other demands, or feeling less comfortable in the school environment.  
This is a self-fulfilling prophecy, as poor behaviour may lead to missing lessons or school and having less academic self-esteem and confidence. 

	6. Enrichment and cultural capital
	Our school has a very broad socio-economic spectrum. Many of our PP students may have had far fewer opportunities than their non-PP peers to gain cultural capital through family holidays and day trips, attending organised clubs and activities and cultural experiences such as museum and historical site visits. Our PP students are less likely to attend school enrichment activities and trips. 
Rates of engagement in clubs and trips are lower for PP than non-PP students in all year groups. In 2024-5 the gap was lowest in Year 7 but 20-30% in all other year groups. 

	7. Independent Learning resources
	PP students have lower completion rates for homework and anecdotal evidence suggests that in addition to attitudes, habits and confidence, routines, physical space and access to learning equipment and resources may also be a barrier. While most students have access to technology via smart phones and games consoles, our PP students are less likely to have access to devices such as Chromebooks, laptops and pcs that provide a wider range of educational opportunities.  


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria (Updated November 2025)

	1. Improved academic outcomes among PP students across the curriculum at the end of KS4 
	Continued sustained improvement in outcomes of PP students for the next three years. 
· Attainment 8 score of 38+ for PP students in 2026 and 40+ in 2027
· 35% of PP students achieve Grade 5+ in English and Maths in 2026 and 38% in 2027
· Internal tracking data shows a reduce gap between PP and non-PP students in Year 7-10
Evidence: External performance data; Internal school tracking data


	2. To improve attendance of PP students.
	Sustained high attendance by 2026/27 demonstrated by:
· Average attendance of 92% in 2025-26 and 94% in 2026-27
· 75%+ of PP students to have attendance of 90%+ in 2025-26 and 80%+ in 2026-27
Evidence: DfE Attendance data and internal school data on BROMCOM

	3. PP students can access the curriculum confidently due to good literacy.
	Improved literacy of PP students by 2026/2027: 
· To increase the percentage of PP students with a reading NRSS score of 100+ to 80% and 80+ to 97% 
· School evaluation activities evidence embedded vocabulary, oracy reading and writing strategies across the curriculum - all teachers are teachers of literacy
· Careful monitoring and targeted support strategies rapidly improve reading ability and confidence for students who are reading significantly below their chronological age
Evidence: Reading age tracker; school evaluation activity records; intervention trackers and evaluation

	4. To improve student wellbeing and mental health and increase resilience.
	Sustained high levels of wellbeing by 2026/27 demonstrated by:
· Student monitoring surveys showing improved wellbeing, resilience and understanding of when and how to access support
· School evaluation activities show that 5 to Thrive and other trauma informed approaches have been embedded in school practice
Evidence: MHST student survey evidence; school evaluation activities

	5. Behaviour and attitudes of PP learners and closer to non-PP learners. 
	Sustained improvement in behaviour of disadvantaged students by 2026/2027: 
· Suspension rates for PP students are <12% in2025-26 and <10% in 2026-27
· The gap between positive and negative behaviour points narrows for PP and non-PP students year on year
· Student monitoring surveys showing more positive attitudes to school for PP learners
Evidence: Exclusion, INSPIRE point and behaviour point data analysis; student surveys

	6. PP students are more engaged in school life and demonstrate greater cultural capital 
	Improved engagement and cultural capital by 2026/2027
· Each PP student has a profile shared with staff which they are involved in creating and reviewing 
· School Evaluation evidence shows strategies identified on PP profiles are embedded across the curriculum
· Every PP student takes part in at least one extra-curricular activity each year.
· Whole cohort experiences are planned and PP students supported to attend to reduce a cultural capital deficit
· PP students have increased representation in student leadership roles - Student Parliament and Senior Students, Performing arts and Sports leaders 
Evidence: Student Profiles; School Evaluation activity; Enrichment tracker, enrichment programme; student leadership trackers

	7. PP students have access to educational resources for independent learning and demonstrate increased success in independent learning. 
	Improved access to resources for independent learning by 2026-27:
· All PP students continue to have access to a Chromebook (or laptop)
· Reduced gap between PP and non-PP students for behaviour logs for not having a functioning Chromebook in lessons
· Reduced gap between PP and non-PP students for behaviour logs for not completing homework 
· All Year 10-11 PP students have access to a set of revision resources
· Increased uptake of Revise til 5 among Year 11 PP students
Evidence: behaviour logs on BROMCOM; revision resource and Chromebook trackers; student survey 


Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £19, 343
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Reinforcing and embedding our Teaching and Learning approach by developing a “Tapu for teachers” document.  
This is based on science of learning, EEF evidence, Rosenshine’s Principles of Instruction and strategies from Doug Lemov Teach Like and Champion and Tom Sherrington‘s Walk Thru resources to develop the precision and quality of these approaches. 
This includes Adaptive Teaching approaches to support students with SEND needs. 
INSET and T and L briefing used to launch, revisit and embed. 
School evaluation activities to monitor consistency and impact. 

	“Ensuring every teacher is supported in delivering high-quality teaching is essential to achieving the best outcomes for all pupils, particularly the most disadvantaged among them.”
High-quality teaching | EEF
Trust review activities in Autmn 2025 evidenced that greater consistency is needed in teaching and learning across the curriculum.
A School’s Guide to Implementation | EEF
Effective Professional Development | EEF
Feedback | EEF (+6 months)
Metacognition and self-regulation | EEF (+7 months)
Five a day: supporting high-quality teaching for pupils with… | EEF
	1

	Student groupings
Continue to teach students mainly in mixed attainment tutor groups in Year 7-9, with an allocated Teaching Assistant in each Year 7 class to support with building relationships and getting to know students who need additional support. 
	“Some studies … conclude that grouping pupils on the basis of attainment may have longer term negative effects on the attitudes and engagement of low attaining pupils …One of the challenges of attainment grouping is ensuring that pupils are correctly allocated to groups. Some studies from the UK suggest that misallocation is a particular problem for pupils from disadvantaged backgrounds, who are at greater risk of being misallocated to lower-attaining groups and the negative impact that can accompany this. Setting and streaming | EEF
	1,4,5

	Make effective use of KS2 data to analyse cohort trends and inform intervention and curriculum decisions. 
· Analysis of data to identify trends over time 
· Use of data to identify students requiring intervention.  
· Develop intervention approaches in English and Maths.  
· Explore use of question level analysis for English and Maths 

	“Gaining a thorough knowledge of your disadvantaged pupils’ levels of attainment and engagement with learning is the first step to develop an effective Pupil Premium strategy. This may include exploring…. attainment data and reviews of pupil learning”
Diagnose your pupils’ needs | EEF
“There is a large dip in mathematical attainment and attitudes towards maths as children move from primary to secondary school...When pupils arrive in Year 7, quickly attain a good understanding of their strengths and weaknesses.”
Improving Mathematics in Key Stages 2 and 3 | EEF
	1

	Review and develop our whole school literacy strategy 
Embed a shared approach to library lessons - more forensic use of data to inform actions and review reading approaches for students with low NRSS score.  
Review DEAR (drop every and read) based on EEF evidence and replace p5 DEAR with curriculum-based FASE reading. 
Embed vocabulary, reading, writing and oracy strands across the curriculum as part of Tapu for Teachers and use school evaluation activities to measure impact and identify next steps. Continue to embed through CPD programme. 
	Literacy is key to learning across all subjects in secondary school and a strong 
predictor of outcomes in later life”
Improving Literacy in Secondary Schools | EEF
“While silent reading might have other positive outcomes, … overall evaluations of silent reading programmes have shown inconsistent effects on student outcomes and motivation”
Improving Literacy in Secondary Schools | EEF
Reading comprehension strategies | EEF (+6months):
Oral language interventions | EEF (+6months):
	1, 3

	Continue to develop a highly effective Personal Development and Character Development programme.  This includes:
· Reviewing Personal Development programme in light on changes to RSHE statutory guidance from September 2026
· Implementing Careers Gatsby Benchmarks changes including Work Experience. 
· Review SMSC (spiritual, moral, social and cultural) provision and identify priorities for development
· Embed teaching of self-regulation and resilience through PD and tutor programme and peer mentoring 
· Develop critical thinking activities in relation to current affairs - political issues, and build into tutor programme and PD.  Deliver staff training on political impartiality and teaching critical thinking. 

	Evidence shows PSHE education’s impact in several areas, including emotional wellbeing, physical health, academic attainment, and preparation for work
PSHE Association Evidence and research 

“Some studies suggest disadvantaged pupils are less likely to use metacognitive and self-regulation strategies unless explicitly taught to do so, but broader evidence on this link is limited…. This is a promising area of practice to work towards closing the disadvantage gap. Improved metacognition and self-regulation skills have the potential to promote learning across the curriculum and beyond.” Metacognition and self-regulation | EEF

“SEL (social and emotional learning) interventions in education are shown to improve SEL skills and are therefore likely to support disadvantaged pupils to understand and engage in healthy relationships with peers and emotional self-regulation, both of which may subsequently increase academic attainment.
Social and emotional learning | EEF (+ 4 months)
	1,2,4,5


[bookmark: _Hlk179554766]Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £236,007
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Pupil Premium Profiles: 
· Key worker meets with student who is involved in writing and agreeing profile.
· Profile is shared with all staff.
Teachers and other staff who work with the students are expected to implement the strategies.
· Student teachers, and other staff who work with the student contribute to the review and development of the profile.
Some PP students will have a SEND profile, which operates in the same way. 
	Research shows that building strong relationships and understanding of pupil’s contexts helps to create a culture of community and belonging
 Diagnose your pupils’ needs | EEF


	1,2, 4,5, 6, 7

	Review and develop targeted literacy interventions to maximise impact. 
Review and develop reading age test system and analysis and use of data to identify students requiring interventions and to evaluate the impact of these.  
Work with Literacy Hub and use best practice evidence to review and develop phonics and comprehension / fluency intervention programmes for students requiring intervention and urgent intervention. 
Review and develop literacy assessment and interventions as part of Nurture and IMP curriculum. 
To consider how best to share data and strategies with students and their parents / carers.
Use of school evaluation activities to identify strengths and areas for development.   
Use of adaptive teaching techniques to ensure all teachers are enabling weaker readers to access the curriculum, experience success and evidence their learning, as well as to develop their literacy skills using oracy, explicit teaching and practice of key vocabulary, FASE reading and modelling and scaffolding techniques for writing including “I do, we do, you do”. 
	“Last year (2017), over 120,000 disadvantaged students made the transition from primary to secondary school below the expected standard for reading. The educational prospects for this group are grave. If their progress mirrors previous cohorts, we would expect 1 in 10 to achieve passes in English and maths at GCSE…”
Improving Literacy in Secondary Schools | EEF 
“Some disadvantaged pupils may have low prior attainment in reading. If a pupil is struggling to read, there could be a range of reasons, and a combination of approaches may be necessary. Careful diagnosis of the pupil’s need should guide the way forward. Solutions may include phonics, reading comprehension and oral language approaches.”
Reading comprehension strategies | EEF (+7 months)
Phonics | EEF (+5 months)
Improving Literacy in Secondary Schools | EEF
	3, 1


	Targeted Careers and Higher Education engagement and support
· Ensure all PP students have access to Ideas for Careers advisor in Year 9-11
· Engagement with Nottingham University widening participation Ambition programme
	“Young people from poorer homes are more likely to be uncertain about the qualifications they need to access their chosen career”
Careers education | EEF

	

	Monitor and support PP students with qualifications involving NEAs, coursework or practical assessment 
· Ensure teachers are aware of PP students in class 
· Communication with parents to ensure they are aware of key dates / assessment method 
· Review of KS3 curriculum to develop NEA and practical skills 
	Pupil Premium Attainment 8 is lowest in Open basket (2025 IDSR Report) 
	1, 5

	Year 11 Pupil Premium Mentoring: 
· Each PP students will have an allocated adult mentor
· They will meet weekly for 6 weeks and follow and prescribed programme designed to build relationships, provide academic advice, offer support with post-16 choices and improve communication with parents.
	“On average, mentoring appears to have a small positive impact on academic outcomes. The impacts of individual programmes vary. Some studies have found more positive impacts for pupils from disadvantaged backgrounds”
Mentoring | EEF (+2 months)
	1, 2, 4, 5, 7

	Supporting PP students with learning resources and facilities: 
· Chromebooks will be offered at a subsidised rate for disadvantaged students and at no cost where necessary.
· Revision guides or resources are provided at no cost for all PP students at KS4.
· Independent study club in the library
· Revise til 5 in a classroom where hot drinks and snacks are provided. Adult supervision and support is provided.  Attendance is incentivised by a prize draw at the end of the half term. 
· Continue to provide a support fun to which parents can apply for additional support e.g. towards school uniform or enrichment opportunities. 
	“Homework has a positive impact on average (+ 5 months), particularly with pupils in secondary schools.…. Some pupils may not have a quiet space for home learning – it is important for schools to consider how home learning can be supported (e.g. through providing homework clubs for pupils) …. Studies involving digital technology typically have greater impact (+ 6 months)”
Homework | EEF
	1,7

	Personalised support for Care-Experienced Students (Pupil Premium Plus): 
The Designated Teacher for Care-Experienced students will ensure the specific needs of care-experienced students are met though:
· Attending training and liaison with Virtual School Head, parents and other professionals 
· Guidance and training to all staff on how to support students, monitoring the progress of these students and working with all stakeholders to coordinate effective support. 
	Designated Teacher Information | Nottinghamshire County Council
	All

	Our onsite alternate provisions (IMP, Haven and Nurture): support improved behaviour and engagement of students with barriers to learning – a disproportionate number of students receiving additional support are Pupil Premium. 
Nurture: provides small group support for students with SEND needs who struggle to engage with mainstream learning full time and provides integrated academic and pastoral support. 
Haven: provides personalised support for students with communication and SEMH needs who require respite support in a calm environment and individual coaching. 
Intensive Mentoring Programme (IMP): Provides small group support and a learning programme for students at risk of exclusion.
Continue to evaluate, review and develop appropriate curriculums with a focus on literacy, numeracy, RSHE and careers education as well as personalisation.
This includes inclusion of the Nottingham College Construction course. 
	“SEL interventions in education are shown to improve SEL skills and are therefore likely to support disadvantaged pupils to understand and engage in healthy relationships with peers and emotional self-regulation, both of which may subsequently increase academic attainment.”
Social and emotional learning | EEF (+3 months)
“Research which focuses on teaching assistants who provide one to one or small group targeted interventions shows a stronger positive benefit of between four and six additional months on average.”
Teaching Assistant Interventions | EEF (+4months)
“…pupils who receive Free School Meals are more likely to receive a permanent or fixed period exclusion compared to those who do not. In recent data, the suspension rate for pupils eligible for Free School Meals was more than four times higher than for their peers”
Behaviour interventions | EEF (+4months)
	1,2,3,4,5

	Appropriate off-site Alternative provision for students where full-time on-site provision cannot meet their needs 
· Careful quality assurance and selection of provisions
· HLN bids to access funding to meet needs for students with SEND
· Regular visits and review to ensure needs are being met and to learn from success in AP settings 
	“Once children were settled in AP, parents usually felt their child benefited from the 
smaller class sizes, fresh start, and more personalised support. Many of the pupils 
interviewed in the AP case studies were more positive about their experiences in AP compared to their mainstream school, for the same reasons.”
Investigative research into alternative education
	1,2,3,4,5



Wider strategies (for example, related to attendance, behaviour and wellbeing)
Budgeted cost: 136, 388
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Whole School focus on improving attendance:
· Regular whole school communications: Poster, displays, notices and assembly messages; Student attendance communicated to students and parents regularly including on data reports; Positive messages around improvements and good attendance.  
· Embed graduated response to attendance below 96%: Ensure agreed actions and implemented in a timely manner and record kept; Develop use of ATTEND software. 
· Develop strategies to reduce emotion related non-attendance to school: work with MHST including Y7/10 feelings questionnaire and interventions; Anna Freud attendance training; Design bespoke strategies and approaches including referrals. 
· Reduce in-school non-attendance at lessons: Review and reduce pastoral support passes; Issue corridor passes and remind teachers to log absences; Ensure absences within school are correctly recorded and analyse data; Ensure parents are informed of absences from lessons. 
· Minimise impact of enrichment related lesson absence: No absences for NEA / coursework blocks; AHT Achievement to agree KS4 student absences; Track impact at a student / subject level; Green slips for students to catch up on work – completion logged and may inform future activities. 
	Working together to improve school attendance (applies from 19 August 2024)
With clear links between poor attendance and poor attainment and behaviour, tackling persistent absence is an important part of improving outcomes for all pupils. But the factors that contribute to poor attendance are complex. Pupils may not attend school because they are disengaged, or because of anxiety, bullying, or other challenges
Supporting school attendance | EEF
“Making sure pupils feel seen, understood, and safe is a crucial starting point for supporting attendance, especially for more vulnerable students who may have fewer protective factors than others...”
“Effective teaching and learning requires positive relationships and interactions between teachers and pupils.”
Build a culture of community and belonging for pupils | EEF

	2

	Improve behaviour systems to reduce the number of students receiving repeated behaviour logs, RESET and suspensions. 
Review our consequences system: Review Reset intervention provision: Monitor Reset data – identify strategies for repeat resets: Analyse RESET 
Refine and improve our recognition and celebration events: Review termly and annual celebration events to ensure they are valued by the majority of parents and students; Continue to monitor and track awarding of INSPIRE points for target cohorts and to ensure consistency and fairness.  and FTE data by cohort. 
Universal and targeted behaviour curriculum: Identify how behaviour is taught through assembly, tutor notices and activities and PD; Develop a targeted behaviour curriculum for delivery in Reset, small group intervention and IMP. 
	PP and SEND students have a higher RESET and suspension rate.  (School data)

Behaviour interventions have an impact through increasing the time that pupils have for learning. This might be through reducing low-level disruption that reduces learning time in the classroom or through preventing exclusions that remove pupils from school for periods of time. 
Behaviour interventions | EEF (+3 months)
	5

	Parental Engagement: 
Develop social media post schedule and design; Monitor social media reach; share student magazine (White Lion) and sharing via website; Contribute to half termly Trust newsletter; fortnightly email update from the Headteacher
	Disadvantaged pupils are less likely to have access to a space to conduct home learning, or to formal and informal learning activities outside of school. This may make it more difficult for some disadvantaged pupils to learn outside of school. This might explain why attainment levels regress during the summer holidays for some disadvantaged pupils. By designing and delivering effective approaches to support parental engagement, schools and teachers may be able to mitigate this risk, supporting parents to assist their children’s learning or their self-regulation, as well as specific skills, such as reading.
Parental engagement | EEF (+4 months)
	

	Readiness for the School Day: 
Breakfast Club: all students have the opportunity for a free hot chocolate and slice of toast before school starts; Run by Senior Students to promote positive role models and develop responsibility. (Supervised by TAs)
	“There were consistently small positive effects for attendance outcomes” 
Free school breakfast provision | EEF
	2,4,5

	Wellbeing and Mental Health: 
Embed and develop a whole school emotional wellbeing and trauma informed approach following training as part of the Youth Endowment and Home Office funded More Good Days at School programme.
Graduated approach to individual mental health support. School Counsellor and Emotional Support Dog on site to provide triage, support to students in crisis, small group support, and counselling as well as referrals to MHST and CAMHS as required. Develop partnership with MHST to offer 1-1 and group workshops with CAMHS trained counsellors in school.
	SEL interventions in education are shown to improve SEL skills and are therefore likely to support disadvantaged pupils to understand and engage in healthy relationships with peers and emotional self-regulation, both of which may subsequently increase academic attainment. Social and emotional learning | EEF (+4 months)
“Universal social and emotional learning (SEL) interventions have good evidence of enhancing young people’s social and emotional skills and reducing symptoms of depression and anxiety in the short term. There is good evidence that universal and targeted cognitive behavioural therapy (CBT) interventions are effective in reducing internalising symptoms in young people.” Adolescent mental health: A systematic review on the effectiveness of school-based interventions | Early Intervention Foundation
	4,5

	Enrichment: 
School Enrichment programme: Continue to deliver a range of free weekly enrichment sessions including 2 school productions per year. Track and monitor participation including by FSM and PP. Encourage participation by all students including those who are PP. 
School Trips: Continue to run a varied programme of day and residential school trips. Prioritise PP students in oversubscription criteria. Identify participation trips and provide an additional subsidy for students in receipt for FSM (Y7 pantomime and bushcraft residential; Y8 Bletchley Park; Y9-10 Duke of Edinburgh Awards; Y10 Geography fieldtrips). 
Musical enrichment: Fund first 6 weeks and 20% of all PP students INSPIRE instrument lessons. 
Literacy Enrichment: Arrange author visits for Year7 and 8; develop partnership with the local community service to encourage usage for our PP students and their families: Arrange visits for PP and SEND students to get library cards; Arrange events for parents and families in local libraries and in school.  

	“There is evidence of an association between soft skills (which may be developed from extra-curricular activities) and intergenerational social mobility.”
An_Unequal_Playing_Field_report.pdf

“There is intrinsic value in teaching pupils creative and performance skills and ensuring disadvantaged pupils access a rich and stimulating arts education. Arts participation may be delivered within the core curriculum, or though extra-curricular or cultural trips which can be subject to financial barriers for pupils from deprived backgrounds.”
Arts participation | EEF (+3 months)


	



Total budgeted cost: £373, 318 (£118, 318 expenditure in excess of budget)
Part B: Review of the previous academic year
Outcomes for PP students
	Attainment 

	 
	2025 National
	AW 2025 Results
	2024   National 
	AW 2024 Results 

	Average Attainment 8 per pupil
	46 
	53.48
	45.9
	52.24

	Average Attainment 8 PP
	34.87 
	36.66
	34.56
	38.98

	5+ English and Maths
	45.20%
	60.0%
	45.9%
	52.6%

	5+ English and Maths PP
	 26%
	27.3%
	25.8%
	28.1%

	4+ English and Maths
	64.50%
	72.0%
	63.7%
	69.5%

	4+ English and Maths PP
	44% 
	43.5%
	 
	46.9%



Attainment data shows that PP students at Alderman White achieve above national average Attainment 8 score and 5+ English and Maths for PP students. In 2025, the percentage of PP student at Alderman White who achieved 4+ in English and Maths was broadly in line with PP students nationally, although it was higher in 2024. 

However, PP students do not do as well as non-PP students nationally or within our school in terms of attainment, and the gap between them and PP students nationally is smaller than the gap for all students. The average Attainment 8 score for disadvantaged pupils is consistently 12–16 points lower than the whole-school average, indicating that disadvantaged pupils are not yet benefiting equally from higher grades across a broad curriculum. Similarly, outcomes for 5+ in English and maths show only marginal year-on-year improvement for disadvantaged pupils, suggesting that current interventions have stabilised outcomes but have not yet secured accelerated progress.
This indicates that a targeted approach is needed regarding literacy and numeracy and English and Maths intervention. 
Attendance

	 
	2024-25 National
	2024-25 
20 similar schools
	AW 2024-25
	AW 2023-24

	
	FSM
	Non-FSM
	FSM
	Non-FSM
	FSM
	Non-FSM
	FSM
	Non-FSM

	Attendance
	86.4%
	93.4%
	85.1%
	93.2%
	87.4%
	95.5%
	87%
	92.8%


(DfE Data) 
In 2024-25, Alderman White had attendance that was the 3rd best of 21 similar schools. Attendance was better than in 2023-24 for both students eligible for FSM and other students, and attendance for FSM students was higher than FSM students nationally and in 20 similar schools. However, attendance is improving less rapidly for FSM students and the percentage of FSM students who are persistent absentees remains significantly higher than for other students. Therefore, the strategies in place have brought about marginal gains for students eligible for FSM, but improving attendance further for this cohort remains an urgent priority.
Literacy and Curriculum Access
	 
	PP
	Non-PP

	% of students NRSS >100
	Year 7 23/24
	56%
	89.10%

	
	Year 8 24/25
	51.40%
	89.40%

	% of students NRSS >80
	Year 7 23/24
	76%
	94.50%

	
	Year 8 24/25
	89.20%
	97.20%


Internal school data for Year 9 2025-26
Reading data at KS3 demonstrates a clear literacy gap, with PP students significantly less likely to achieve age-expected reading scores. Fewer PP students are reading at a level that allows full curriculum access, particularly in subjects with high literacy demand.
The evidence shows that while the percentage of students with a NRSS score below 80 has fallen significantly across Year 7-8, over 10% of PP students remain with a reading age below this level. There is limited evidence of any progress in students moving beyond a score of 100 over the 2 years, with some PP students slipping backwards. This means that the disparity in reading ability remains significant between PP and non-PP students. 
As a result, there has been a significant review of the whole school literacy strategy and targeted literacy interventions from 2025-26 onwards. 
Behaviour and Wellbeing
	
	2023-4
	2024-25
	National  
(2023-24)

	
	PP
	Non-PP
	PP
	Non-PP
	FSM 
	All

	Negative behaviour points per pupil
	43.22
	19.3
	36
	25.25
	
	

	INSPIRE points per pupil
	62.32
	72.36
	107.85
	133.09
	
	

	Suspension rate 
	26.70
	3.64
	16.44
	3.13
	53.79
	22.61


	 
	2023-4
	2024-25

	
	PP
	Non-PP
	PP
	Non-PP

	Percentage of students referred to a mental health support service 
	22%
	9%
	16%
	8%





PP students achieve fewer INSPIRE points than non-PP students on average and receive more behaviour points and suspensions. The gap for INSPIRE points increased and for behaviour points and suspensions reduced from 2023-4 to 2024-5.  Comparison with national data shows that suspension rates for PP and non-PP students are significantly below the national average for each cohort. Wellbeing data shows greater access to counselling and mental health support among PP students.
A focus continues on strategies to improve behaviour, attitudes and wellbeing especially amongst PP students and those who face additional barriers to learning, both through universal and targeted approaches. 
Enrichment Participation
	 
	 
	Pupil Premium
	Non-PP

	Year
	Total students
	club or trip
	%
	neither
	club or trip
	%
	neither

	7
	153
	42
	95%
	2
	108
	99%
	1

	8
	155
	28
	61%
	18
	98
	90%
	11

	9
	151
	19
	45%
	23
	85
	78%
	24

	10
	151
	25
	58%
	18
	97
	90%
	11

	11
	150
	22
	48%
	24
	79
	76%
	25


School data, February 2025
While participation rates are encouraging, as almost all these opportunities are voluntary and take place entirely or partly outside of school hours, there is a clear gap in participation between PP and non-PP students. PP participation is very high in Year 7, almost in line with non-PP students. Participation is lowest in Year 9 for PP and non-PP learners, and the PP participation rate is higher where non-PP participation is higher. Some year group variations are due to the trip offer to each year group. 
While we are rightly proud of our extensive school enrichment programme, we continue to use this to develop cultural capital amongst PP and all students, and to prioritise PP students in over-subscription criteria for trips, to try and address variations in participation rates. We are also reviewing the trip programme for Year 9. 
Overall Evaluation
While our Pupil Premium students attend and behave better than their PP peers nationally, and achieve broadly in line with them, depending on the measure used, our non-PP students out-perform their peers nationally and therefore our in-school variation is considerable. 
This indicates that the actions taken to date have had supported our PP learners to attend, behave, engage and achieve in line with or better than their PP peers nationally, but has not had a significant impact in narrowing the gap and enabling them to succeed in line with non-PP students nationally or at our school. 
We have used this evaluation to refine the actions in our PP strategy and whole school improvement plan for 2025-26, in particular, reviewing our literacy approach, having a strong focus on improving attendance, and greater consistency in teaching and learning approaches that support all learners, especially those with barriers to learning. 
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