Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detall

Data

School name

Aldermaston CE
Primary School

Number of pupils in school

131

Proportion (%) of pupil premium eligible pupils

23/131 children (17%)

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

September 2021 — July
2023

Date this statement was published

December 2021

Date on which it will be reviewed

July 2024

Statement authorised by

Headteacher
Mrs. Melanie Higgs

Pupil premium lead

Deputy Headteacher
Mr. lain Gunn

Governor / Trustee lead

Chair of Governors
Mrs. Samantha

Chaventre
Funding overview

Detail Amount
Pupil premium funding allocation this academic year £ 30,935
Recovery premium funding allocation this academic year £ 18.995
Pupil premium funding carried forward from previous £ 4,913.28
years (enter £0 if not applicable)
Total budget for this academic year £ 54, 843.28

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

The intention of Aldermaston CE Primary School is that all pupils, irrespective of their
background or the challenges they face, make good progress and achieve high
attainment across all subject areas.

We will strive to provide outstanding education for every individual child regardless of
background and circumstance to provide the very best, so that every single child
reaches their full potential and leaves Y6 confident and prepared for the next phase in
their education and in society in later life.

The focus of our pupil premium strategy is to support disadvantaged pupils to achieve
that goal, including progress for those who are already high attainers.

We will consider the challenges faced by vulnerable pupils, such as those who have a
social worker and young carers. The activity we have outlined in this statement is also
intended to support their needs, regardless of whether they are disadvantaged or not.

High-quality teaching is at the heart of our approach, with a focus on areas in which
disadvantaged pupils require the most support. This is proven to have the greatest
impact on closing the disadvantage attainment gap and at the same time will benefit
the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed
below, is the intention that non-disadvantaged pupils’ attainment will be sustained and
improved alongside progress for their disadvantaged peers.

Our strategy is also integral to wider school plans for education recovery, notably in its
targeted support through the National Tutoring Programme for pupils whose education
has been worst affected, including non-disadvantaged pupils.

Our approach will be responsive to common challenges and individual needs, rooted in
robust diagnostic assessment, not assumptions about the impact of disadvantage. The
approaches we have adopted complement each other to help pupils excel. To ensure
they are effective we will:

e ensure disadvantaged pupils are challenged in the work that they’re set

e act early to intervene at the point need is identified

e adopt a whole school approach in which all staff take responsibility for
disadvantaged pupils’ outcomes and raise expectations of what they can
achieve




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

There is a significant gap in pupil attainment on entry to our Foundation
Stage between pupils in receipt of PPG and non-PPG. They are below
age related expectation and have on-going poor basic skills.

Many children have speech, language and communication difficulties
and that has an impact on progress across the curriculum.

Attendance amongst those pupils in receipt of PPG is lower than that of
their peers. Those children with persistent absence (PA) tend to fall into
the PPG group, therefore attendance needs to be closely monitored to
ensure pupils can access good quality learning.

Parents of children from the ‘Disadvantaged’ group tend to be less
engaged in their child’s learning and are less likely to attend parents
evening, or access remote learning consistently.

Specifically, the impact of Covid-19 school closures on families and
pupils with regard to their wellbeing and education. Impacting their
emotional wellbeing, as well as learning. Experiences for children have
been varied during this time and some children are requiring far more
support on return to school following the trauma they have experienced
during this challenging time.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,

and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Ensure the individual emotional and
academic needs of disadvantaged pupils
are being effectively supported.

There will be few behaviour related
incidents recorded in the school
behaviour log and pupils will have an
increase in positive attitudes towards
school and learning.

Disadvantaged pupils make accelerated
progress in phonics with the aspiration

that they all pass their phonics screening.

Disadvantaged children will achieve
national average/ expected standard in
Phonics Screening.

Gaps identified in learning for
disadvantaged pupils are closed through
effective scaffolding-up in English and
Maths lessons.

Disadvantaged children will achieve
national average progress scores in
reading, writing and maths.




Disadvantaged pupils in EYFS to have
the communication, language and oracy
skills to enable them to fully access and
engage in the whole school curriculum.

Disadvantaged children in EYFS will
meet ‘expected’ levels at the end of the
foundation year.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £0

two members
of staff (QTS)
to provide
three days of
assessment
based
interventions
for
disadvantaged
pupils and

provides accelerated progress.

Teaching assistants can provide a large positive impact
on learner outcomes, however, how they are deployed
is key. EEF

Activity Evidence that supports this approach gSs:Leef‘r?S
addressed

Ensure all rele- | phonics approaches have a strong evidence base 1,2&5

vant _ indicating a positive impact on pupils, particularly from

staff (including | disadvantaged backgrounds. Targeted phonics

new interventions have been shown to be more effective

staff) have re- | when delivered as regular sessions over a period up to

ceived 12 weeks (EEF guidance)

training to de-

liver ® @eee® @

the phonics

scheme

effectively

Creating a There is a strong evidence base that suggests oral 1&2

communication | language interventions, including dialogic activities

and language such as high-quality classroom discussion, are

(C&L) inexpensive to implement with high impacts (EEF

progression Guidance).

document in Local Authority — West Berkshire Every Child A Talker

EYFS to (ECAT) CPD.

further improve

the C&L skills

and vocabulary Phonics ® @eE®G [.s)

of

disadvantaged

pupils so that

this is not a

barrier to their

learning.

Employment of | Targeted and regularly monitored interventions 1,2&5




those
adversely
affected by the
pandemic

Targeted and EEF indicate a high impact for 1:1 support. 1,2&5
Additional TA
for 1:1

support

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £ 50,260 (3 x years), or £16, 754 (per annum)

Activity Evidence that supports this approach Challeng
e
number(s
)
addresse
d

Employment | Targeted and regularly monitored interventions 1,2&5
of two provides accelerated progress.

members of Teaching assistants can provide a large positive impact
staff (QTS) t0 | on learner outcomes, however, how they are deployed
provide three | s key. EEF

days of
assessment AN 10 ()
based o
interventions
for
disadvantage
d pupils and
those

Targeted and | EEF indicate a high impact for 1:1 support. 1,2&5
Additional TA
for 1:1

Support

Online 1:1 S 5
support and e e ®®® (s
intervention o
for Maths — 1.1 support regularly (weekly), which is monitored,
Third Space | assessed and feedback to in school staff has high
Learning impact.




Establish

Tuition targeted at specific needs and knowledge gaps 1&5

small group can be an effective method to support low attaining
maths and pupils or those falling behind.

readlng . Small group tuition

I nte rve ntl 0 n Moderate impact for low cost based on moderate evidence

with our

Catc h - u p Implementation cost Evidence strength Impact (months)

teacher(s) for
disadvantage
d pupils
falling behind
age-related
expectations.

®®

+4 | months

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £ 2,940 (3 x years), or £980 (per annum)

Activity Evidence that supports this approach Challe
nge
numbe
r(s)
addres
sed

Art Therapy Art therapy is a form of psychotherapy that uses art 2,4 &

media as its main mode of expression and 5
communication. Art therapists/art psychotherapists use

art as a medium to address emotional issues which may

be confusing and distressing. Evidence shows art

therapy has a high impact for moderate cost.

Parental Parental engagement has a positive impact on average 3&5

engagement of 4 months’ additional progress. It is crucial to consider

how to engage with all parents to avoid widening
attainment gaps — EEF
Parental engagement
Moderate impact for very low cost based on extensive evidence
Implementation cost Evidence strength Impact (months)
® ) months

Attendance EEF report (2015) states that pupils need to be in school | 3&4

team to to learn and achieve and that there is a direct link

monitor and between pupil achievement at KS2 and KS4.

support Pupil Regular communication with LA attendance officer and

premium families to monitor attendance.

families to

maintain




attendance,
punctuality and
readiness to
learn including
persistent
absentees.

Total budgeted cost: £ 53, 200 (across 3 years).



Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021
academic year.

Please refer to our website and ‘Pupil Premium’ page where you can access the the
‘Impact of Provision 2020 — 2021’ document.

https://aldermaston.w-berks.sch.uk/key-information/pupil-premium

A number of our planned strategies were not fully implemented due to Coved 19
restrictions and partial school closures. Our resources were diverted to support acute
and unplanned need arising from the pandemic.

Although national assessments were cancelled in 2020/21, our school assessments
demonstrated that disadvantaged pupil performance in reading improved in the last
academic year in line with our strategy goals.

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider

TT Rockstars Mathscircle Ltd
MyMaths Oxford University Press
Number Sense Maths Programme Number Sense Limited



https://aldermaston.w-berks.sch.uk/key-information/pupil-premium

