The EEF Guide to Supporting School Planning: A Tiered Approach to 2020-21
Examples of plans using a tiered model approach

The following plans use a tiered model as described in the EEF Quick Guide to Implementation: 2020-2021. These have been written by school
leaders working across different phases and in different contexts to support changes in their schools.

The first four plans look at approaches to teaching, targeted support and wider strategies as schools re-open to all pupils in 2020-21:
1. A plan from Kingsbridge Community College detailing their strategies for maximising the impact of high-quality teaching across the school
2. A plan from Edith Cavell Academy and Nursery in Norwich showing their focus on Quality First Teaching through peer support and a broad
curriculum, backed up with same-day intervention and extensive outdoor and character education
3. Long Stratton High School in Norwich share their plan which incorporates evidence from cognitive science and metacognition alongside
targeted interventions in core subjects, parental progress meetings, and a range of approaches to raising aspirations and improving attendance
4. Billesley Primary School in Birmingham share their social and emotional learning focused plan, which includes staff training, strategies for
embedding SEL within school routines and the development of ‘safe spaces’

The final two plans focus on partial school closures, and could be useful in the event of future local or national disruption.
5. A plan from Dringhouses Primary School in York looking at their provision, including feedback on remote tasks, support for vulnerable children,
and communications with parents
6. St Mark’s School in Dudley share their plan including a approaches to offering a blend of online and offline home learning tasks, use of
community and attendance officers, and communications with children and their parents
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Kingsbridge Community College, Kingsbridge
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Teaching
• Implement a 12-week curriculum cycle to place
cultural context, retrieval practice, formative
assessment and rich summative assessment at
the top of the agenda.
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Targeted academic support
To enable improved access to the curriculum:
• Launch the Kingsbridge Reading Canon to
improve the metacognitive aspects of reading.

• Support the cycle with sustained CPD, ensuring
this is subject-specific where necessary.

• Provide Research School led literacy CPD to
ensure high-quality teaching.

• Support student (and staff) knowledge through
the departmental construction of knowledge
organisers for each cycle.

• Use reading guides for pre-teaching with
targeted support groups.
• Communicate reading guides with parents.

• Frequent low-stakes testing to ensure all
students, and in particular disadvantaged
students, experience success and celebrate
the acquisition of knowledge.

• Provide parents with additional support materials.

• Deliberately reduce workload (eg. reduced
meetings) during the assessment cycle to
aid staff wellbeing and enable high-quality
responsive teaching.
• Monitor and evaluate outcomes and quality of
implementation, creating a new implementation
cycle for next year.
• Maintain our existing CPD focus on developing
metacognition and the quality of teacher
modelling and explanation.
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Wider strategies
To enable access to a blended learning model:
• Provide ongoing technical support.
• Ensure our most vulnerable pupils have priority
access to classroom teaching and online materials.
• Ensure pastoral contact home for
disadvantaged students also identifies barriers
to engagement due to technology or a lack of
other forms of support.
• Use incremental coaching to ensure teachers
are focused on closing gaps for disadvantaged
students that would potentially be greater in a
blended learning environment.
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Edith Cavell Academy and Nursery, Norwich
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Teaching
• Quality First Teaching supported by evidenceinformed CPD for teachers and support staff.
• A peer-support model to help embed and sustain
research-based teaching strategies.
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Targeted academic support
• Same-day in-class intervention.
• Teacher-led targeted group teaching for
Year 5 and Year 6 pupils.
• Specific intervention programmes led by both
Teachers and Teaching Assistants.

• A broad and engaging curriculum that focuses
on vocabulary acquisition.
• Whole-class reading approach underpinned by
clearly defined formative assessment practices.
• Curriculum ‘essentials’ for Reading, Writing and
Maths are identified and taught / revisited across
wider curriculum subjects.
• Development of a Maths Mastery approach
supported by external Mastery Specialists.
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Wider strategies
• Daily breakfast in classrooms for all.
• Extensive outdoor learning provision.
• Character Education underpinned by
Commando Joe’s Primary Programme.
• School staff used to cover classes rather
than supply staff.
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Long Stratton High School, Norwich
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Teaching
• Cognitive Science informed approach to T&L
(supported by CPD)
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• Knowledge-rich curriculum

Targeted academic support
• Literacy and numeracy interventions
• “Pupil progress” parental meetings and
action plans
• KS4 Maths and English form time intervention

• Mastery Homework

• Deployment of TAs

• Scholarly Reading Programme

• Targeted report system
• Deployment of cover supervisors to support
within lessons

• Whole school implementation of
EEF Metacognition Guidance
• Whole school focus on oracy
• Effective formative assessment as a central
point of T&L
• Regular Subject Planning and
Development Meetings
• Quality Assurance that actively supports
curriculum development
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Wider strategies
• Thrive Approach
• Pastoral support packages (internal and external)
• Symbiosis between whole school offer and
Pupil Premium Strategy
• Personal Growth Award
• Aspirations Programme
• Attendance team support
• Breakfast Club
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Billesley Primary School, Birmingham
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Teaching
• Regular staff CPD on mental health,
wellbeing and SEL.
• Regular CPD opportunities are provided to all
staff to sustain and enhance SEL work, including
opportunities for understanding key outcomes of
SEL and strategies to support self-awareness and
self-regulation.
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• Safe Spaces available to targeted children
throughout the day.
• Pastoral staff provide small group and 1:1
support to assist children in transition into school.
• Mentoring sessions for specific children focused
on self-awareness, self-management, problem
solving and social skills.

• SEL is embedded within school routines
including regular emotions check-ins and
time for calming activities.

• Weekly access to therapy dog for
targeted children.
• Lego therapy.

• SEL core competencies are regularly and explicitly
taught by all teachers throughout the curriculum.
• Teachers model use of key strategies for
identifying emotions and employing
self-regulation strategies.

Targeted academic support

3

Wider strategies
• Lessons on identifying emotions and
self-regulation strategies.
• Whole school physical environment has been
planned with Safe Spaces.
• Safe Space access scheduled for all.
• SEL Skills Progression Framework outlines learning
from EYFS to Year 6.
• SEL strategies for self-awareness, self-regulation,
problem solving, social awareness and relationship
skills shared.
• Staff Wellbeing Committee.
• Student Wellness and Awareness Group (SWAG)
provides pupil voice.
• Shared language across the school.
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Dringhouses Primary School, York
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Teaching
• Focus on critical aspects we need to teach
well. A package of home learning put together
ensuring we focus on basic skills first and
foremost. (Bug Club, readtheory.com, Phonics
Play, Spelling Shed, writing linked to the learning
project, TT Rockstars and MyMaths)
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• Home learning focuses on independent practice
(with prompts and keywords provided) and short
quizzes – all opportunities to embed concepts in
the long-term memory.
• Feedback on tasks given via face-to-face
learning or through the online platform.

• Positive discrimination: expectation that
all vulnerable learners in school full-time,
experiencing quality first teaching and support
with follow-up.
• Vulnerable learners not in school receive
graded support as indicated by monitoring
system e.g. accessibility to a device, paper
copies, extra phonecalls to support learning
and well-being, bespoke feedback.

• Google Classroom used as a platform and
feedback is provided by teachers. This initial
preparation included coaching children in their use
in the final couple of days before partial closure.
• Face-to-face teaching focusing on key
ideas and setting up the home learning
with modelling, explanations and immediate
feedback—sharing the metacognitive steps
needed to complete a task.

Targeted academic support
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Wider strategies
• Based on strong relationships:
Communication with families (and staff) made
easier by the strength of relationships already in
place meaning that families trust the school’s
approaches and support the strategies in place
for learning as well as well-being.
• Daily phone-calls/distanced visits support
establishment of routines.
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St Mark’s C of E Primary School, Dudley
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Teaching
• All stakeholders communicating a clear
and consistent message surrounding home
learning—there is no expectation, as long as it
is purposeful, achievable and stress-free.
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Targeted academic support
• Collaboration with professionals to create
bespoke and targeted learning packs for specific
children, including those with EHCPs.
• Use of the Community & Wellbeing Leader and
the Attendance Officer to act as a link between
school and home, supporting families to
establish routines to support home learning.

• Provide a suite of home learning options.
Families select the most appropriate for
both parents and child: daily online learning
tasks, downloadable packs, printed packs
that are either delivered to home or collected
from school.
• Twice-weekly, the school released videos of
staff reading bedtime stories for the children.
• Frequent phone calls to check on the progress
of home learning and the wellbeing of both
children and families.
• Staff responded to concerns promptly, even
if this was outside of the working school day.
Concerns were logged via class email
addresses or via social media. Staff replied
via email or telephone.
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Wider strategies
• Frequent delivery of food parcels outside of
FSM entitlement.
• Tiered contact: fortnightly, weekly or every three
working days—phone calls and home visits.
• Weekly online SLT and Phase Meetings.
Messages conveyed to teachers with
feedback swiftly relayed to SLT, allowing the
school to make informed decisions solving
problems at point.

