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Applebee Wood School’s Conduct Policy
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[bookmark: _Toc214274244]Introduction & Purpose
The purpose of this policy is to inform and guide school staff members in teaching and rewarding appropriate learner and student conduct that supports learning, progress, achievement and enjoyment of school life.
Our vision is: All children will learn to be safe, respectful and calm learners who can engage in the school’s curriculum to prepare them for adulthood.
This policy is based on the principle that all learners, students and staff throughout the school are valued members of the school and productive relationships are central to our ethos and approach.
This policy should be read in conjunction with those policies listed below:
· Care and Control Policy 
· Health and Safety Policy 
· Safeguarding and Child Protection Policy
· Attendance Policy
· Single Equalities Policy 
· Teaching and Learning Policy 
· Home School Agreement
· Special Educational Needs Policy
· Lunchtime Arrangements Policy
· Staff Conduct Policy
· Consistent Understanding of Autism Handbook
· Sensory Processing Disorder Policy
· Online Safeguarding Policy

Our values are; 
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	Respect
	Belonging
	Trust
	Resilience
	Aspiration
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As a special school for learners with learning disabilities and difficulties we have a wide range of abilities to cater for. Many of our young people are cognitively delayed and as such expectations regarding their conduct must be modified; profound learning difficulties, severe learning difficulties, Autism, Prader-Willi have a direct impact upon how these young people conduct themselves.
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At Applebee Wood School, we have worked hard to define what we mean by ‘behaviour’ and ‘conduct’. This helps us to ensure that we can respond appropriately and proportionately to learners’ needs to support them to understand social expectations and prepare them for life in the community, workplace and beyond their time at Applebee Wood School.

	Behaviour
	Conduct

	Observable actions which are, typically, involuntary, subconscious or unconscious, for example;
· Using a loud voice when feeling scared or upset.
· Wanting to be alone when feeling sad.
· Sensory seeking or avoidance.
· Stimming, such as flapping arms or rocking.

This list is by no means exhaustive.
	Observable actions that are, typically, voluntary and intentional, carried out with awareness and purpose. These actions are often directed towards affecting the safety of ourselves or others, the environment or interpersonal relationships.

Examples might include:
· Deliberately pushing someone in frustration.
· Choosing to ignore a school rule.
· Intentionally using hurtful language.



We recognise that, whilst behaviour may be involuntary, it is important to note that some behaviours are context specific, for example, behaviour appropriate at home or in a social setting might not necessarily be appropriate for the school environment. Some behaviours may be informed and impacted by a learners’ disability, learning difficulty or personal circumstances. Consequently, this policy refers to learner and student ‘conduct’. 
Some young people have learned to express themselves through inappropriate conduct and/or attention-seeking behaviours and in these cases the careful management of their conduct is essential and should be seen as integral part of an individual’s Conduct Support Plan.
In other cases, more able young people with moderate learning difficulties can display wilful conduct that requires a firm and consistent approach commensurate with practice in a mainstream school. Conditions such as ADHD, Autism, mental health conditions or the impact of medication need to be considered regarding the expectations of a young person’s conduct and our reactions to this.
[bookmark: _Toc214274247]Roles & Responsibilities
Establishing and ensuring good conduct is everybody’s responsibility. The school community must work in harmony and collaboratively to achieve our behaviour vision. Honest, fair and respectful relationships between all stakeholders is vital to achieving this. This policy sets out, clearly, the responsibilities of key stakeholders.
[bookmark: _Toc214274248]Trust, including Trustees
· Set the strategic vision for behaviour and conduct across the Trust.
· Hold leaders accountable for the effective implementation of the behaviour policy.
· Ensure statutory duties are met, including safeguarding and inclusion.
[bookmark: _Toc214274249]Local Governing Body
· Monitor the effectiveness of the behaviour policy at school level.
· Support school leaders in creating a safe, respectful and inclusive environment.
· Ensure decisions are informed by local context and community needs.
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· Lead a consistent whole-school approach to behaviour and conduct.
· Induct and train staff to empower them to be leaders of behaviour in line with their role.
· Model high expectations and ensure policies are embedded and understood.
· Analyse behaviour data to inform decisions and improvements.
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· Provide early help and targeted support for learners struggling with behaviour or conduct.
· Build strong relationships with families and external agencies.
· Support a restorative and inclusive culture.
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· Set and maintain high expectations for behaviour and conduct throughout school.
· Manage behaviour effectively (Teaching Standard 7) to lead positive classroom climates through consistent routines and relational practice. 
· Provide praise where earnt and consequences where necessary to encourage appropriate conduct.
· Initiate, implement and review Conduct Support Plans (CSPs) for learners with more complex needs. Recording accurate behaviour and conduct data.
· Liaise with Parents and Carers to support home-school links.
· Record and communicate concerns appropriately in line with school policies and procedures, including those related to safeguarding and the graduated approach.
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· Reinforce expectations consistently and positively in line with school policies and practices.
· Manage behaviour effectively to contribute to positive classroom climates through consistent routines and relational practice.
· Support learners’ emotional regulation and access to learning.
· Contribute to the initiation, implementation and review of Conduct Support Plans (CSPs) for learners with more complex needs.
· Recording accurate behaviour and conduct data.
· Provide praise where earnt and consequences where necessary to encourage appropriate conduct.
· Record and communicate concerns appropriately in line with school policies and procedures, including those related to safeguarding and the graduated approach.
· Work collaboratively with teachers and pastoral staff.
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· Follow the school rules (see the ‘Promoting Positive Conduct’ section) throughout school.
· Seek help when needed and reflect on their actions, with staff/pastoral support. 
· Wear the school uniform with pride.
· Be safe, respectful and calm outside of school, including at home and in the community.
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· Support the school’s behaviour vision and expectations.
· Work in partnership to promote good conduct and resolve concerns.
· Encourage respectful attitudes and emotional development at home and school. 
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The Behaviour Curriculum is our approach to teaching learners how to behave and conduct themselves in school and beyond. It is multi-faceted and includes our rules, routines, rewards, consequences and aspects of the taught curriculum, such as Personal, Social, Health Education (PSHE).

The principles which underpin the behaviour curriculum are:
Preparation for Adulthood: The role of the behaviour curriculum should be to prepare our learners to engage in the community whilst at school and beyond.
Precision: The reward or consequence should celebrate, praise and encourage the precise conduct we can 	see and want to promote whilst discouraging the conduct, which is unsafe, socially unacceptable or disruptive. For example, “I can see you’re working really hard on your handwriting”.
Proportionate: The ‘size’ of the reward should directly link to the effort and time taken to achieve the conduct. Consequences should be proportionate to the impact the conduct had on the safety or learning.
Age appropriate: The reward or consequence should be in line with the learner’s chronological age rather than their developmental stage.
Time bound: The reward or consequence should be issued in good time to ensure the learner links it to the resultant conduct.

In addition, for consequences, we have two further principles:
Corrective & restorative: The consequence should attempt, where possible, to correct the impact of the unsafe, socially unacceptable or disruptive conduct, e.g. fixing a display that the learner damaged.
Fair: The consequence should recognise the cognitive stage of the learner, focusing on their understanding of the conduct and the impact it has / may have had on others.  There should also be a consideration for the situation in which the behaviour / conduct was presented e.g. if a learner is in crisis. 
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At Applebee Wood School, we have five very clear rules and expectations to promote safe and calm environments which encourage good learning.  In addition, staff may also adapt good looking / good listening and use ‘good communicating’ based on the learner’s levels of communication. 
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At Applebee Wood School, we use a variety of proactive and reactive strategies to celebrate, praise and encourage learners to demonstrate conduct in line with our rules. Some children may have a personalised approach to rewards in line with their individual needs. 
Our tiered approach to rewards can be found in Appendix A.
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In our Secondary Department, we use merit points to encourage and promote good conduct. The principles of this are:
· Every learner commences each lesson with a merit point. This ensures that every lesson is a new start.
· Learners who follow the school rules keep their merit point.
· Learners who go above and beyond or achieve more than expected may earn an additional merit point.
· Learners who do not follow the rules will receive a warning (no merit deducted).
· Learners who continue to not follow the rules will have their lesson merit deducted, as per warning system. This cannot be earnt back as they have disrupted learning for themselves or others.
· However, if this learner then goes above and beyond, they may still earn an additional merit point.
· As per warning system, if learners receive further warnings for continued negative conduct, they will be required to leave the classroom and SMT will be called to ascertain next steps, e.g. rejoining the classroom, following CSP or a further consequence as per Appendix C. 
· The maximum merits per lesson is 2. 
· Learners who achieve a set percentage of merits (e.g. /45) of their weekly merits will be able to access ‘choice time/TGI’ during Friday, although accommodations are made for learners supported by a Conduct Support Plan (CSP). Any learner that does not achieve the set amount will access pastoral support from their class team or Head/ Lead Teacher/ Secondary to reflect on their weekly conduct and put steps in place, appropriate to the learner’s cognitive ability and understanding.
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Consequences are an important part of learning how to conduct ourselves in different environments. They are designed to discourage unsafe, socially unacceptable and disruptive conduct which is not in line with our rules.
Examples of unsafe, socially unacceptable or disruptive conduct may include:
· Persistent disruptive conduct.
· Dangerous or unsafe conduct, e.g. throwing items.
· Bullying, Harassment and Child-on-Child Abuse.
· Disrespectful conduct, including swearing and ignoring adults.
· Violent and aggressive conduct.
· Intentionally damaging property.
· Bringing a banned item or contraband into school.
Our tiered approach to consequences can be found in Appendix C.
The Sea View Trust operate a ‘no shouting’ policy, there may occasions where staff may use a ‘controlled raised voice’, to effectively manage behaviour. 
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In some cases, where deemed appropriate according to the ability of the young person, the use of detention might be applied. This will allow for work not completed in class to be done at lunchtime, playtimes or in consultation with parents and carers after school. Detentions will always involve relevant work and be supervised by appropriate school staff and wherever possible take place as close to the misconduct event as possible.
In some cases, where it is not appropriate for a learner to travel on home-school transport due to on-going difficulties with their conduct, senior staff will make the decision to keep the learner/student at school.
In the case of an after-school detention, parents/carers must be informed and if necessary, the detention may be delayed to facilitate this. In some cases, a ‘standing arrangement’ might be agreed with parents so that school can act promptly ensuring that the sanction is entirely relevant and linked with the work that has been missed.
The decision to issue a detention will be made by the Head of Department. In their absence, the decision will be made by a Lead Teacher.
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For a small minority of learners, it may be appropriate to use suspension as a response to challenging conduct. This is typically short-term and always used as a last resort. 
We have a variety of suspension strategies which will always be considered by a Senior Leader before their use: 
	Suspension type:
	Description:
	Duration:
	Decision Maker:
	Review:

	Internal
	The learner or student continues their work outside of their usual classroom or class group and possibly on in isolation or in another class.
	Typically, no more than 1 working day.
	Senior Leaders
LT
AHT
DHT
HT
	Same day reflection. 

Parents/Carers notified.

	Offsite
	The learner or student is not permitted back into school for a fixed period of time; this will only be used in cases of very serious misconduct which is deemed wilful on the part of the student (i.e. where staff decide that the young person is capable of understanding the context of their conduct).
	Typically, no more than 5 days (although in extreme circumstances may be longer).
	Headteacher

Any staff with delegated authority from the Headteacher.
	Reintegration meeting following completion of suspension
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In the most extreme circumstances, Headteachers have the right to expel a learner for persistent and extreme instances of unsafe, socially unacceptable or disruptive behaviour. 
Permanent expulsion will only occur if the school is unable to meet the young person’s needs and a more appropriate provision is available to the Local Authority. Permanent expulsions will only be considered:
· In response to a serious breach or persistent breaches of this policy, or
· Where allowing a learner to remain in school would seriously harm the education or welfare of the learner or others such as staff or learners in school.
Prior to such a decision, communication will be made with the Local Authority and Sea View Trust Leaders.
In all cases of expulsion, the Local Authority and parents or carers will be informed immediately and where relevant a young person’s social worker / advocate will be involved.
Parents / Carers have the right to make representations to the governing body about an expulsion, and the governing body must review the expulsion. In the case of permanent expulsions, parents / carers have a right of appeal.

[bookmark: _Toc214274265]Conduct Support Plans
Where learners require more focussed intervention and support to manage their conduct throughout school, Teachers and Leaders may initiate a co-produced ‘Conduct Support Plan’ (CSP). This is a supportive mechanism which fundamentally:
· Outlines the function of the conduct.
· Articulates proactive strategies to support safe and socially appropriate conduct, including the use of mini-scripts and de-escalation strategies.
· Articulates, precisely, the reactive strategies used to respond to unsafe, socially unacceptable or disruptive conduct, including the use of restrictive physical intervention (RPI).
· Outline post-incident support for the learner.
CSPs are written in collaboration with Parents/Carers and, where appropriate, the learner. 
All CSPs are signed by Parents/Carers, Social Workers (if necessary) and the Headteacher. 
CSPs are reviewed at least annually, with the formal review point at the learner’s Education, Health and Care Plan (EHCP) Annual Review.
For CSPs which include the use of Restrictive Physical Intervention, an additional risk assessment will be completed.

[bookmark: _Toc214274266]Use of Restrictive Physical Intervention
At Applebee Wood School, due to the complex needs of our learners, we may need to use restrictive physical intervention (RPI) to keep learners safe and protect the safety of the environment. This is only done as a last resort.
Applebee Wood School uses TeamTeach Positive Handling to train colleagues in reasonable, safe, proportionate and necessary physical intervention.
Please read the Care and Control Policy for further information.

[bookmark: _Toc214274267]Right to search and confiscate
There are two sets of legal provisions which enable school staff to confiscate items from learners:
1. The general power to discipline enables a member of staff to confiscate, retain or dispose of a learners’ property as a punishment; staff are protected against liability for damage to, or loss of, any confiscated items provided they have acted lawfully and reasonably; confiscated items will be returned to child via the parent unless the item is illegal or the result of a crime / misdemeanour;
2. The power to search without consent for ‘prohibited items’
Ensuring school staff and learners feel safe and secure is vital to establishing calm and supportive environments conducive to learning. Using searching, screening and confiscation powers appropriately is an important way to ensure learner and staff welfare is protected and helps schools establish an environment where everyone is safe. This advice is intended to explain schools’ screening, searching and confiscation powers so that headteachers and other staff have the confidence to use them if necessary. 
Headteachers and staff they authorise have a statutory power to search a learner or their possessions where they have reasonable grounds to suspect that the learner may have a prohibited item listed below or any other item that the school rules identify as an item which may be searched for.

Prohibited items
	· knives and weapons;
· alcohol;
· illegal drugs;
· stolen items;
· any article that the member of staff reasonably suspects has been, or is likely to be used:
· to commit an offence, or
· to cause personal injury to, or damage to property of; any person (including the learner).
	· an article specified in regulations:
· tobacco and cigarette papers;
· fireworks; and
· pornographic images. 
In addition:
· mobile phone, electronic tablet, media player etc. (these items are not permitted in school and should be handed in to the office on arrival in school);
· vapes


Weapons and knives and extreme or child pornography must be handed to the Police. Otherwise, it is for the Headteacher to decide if and when to return an item, or whether to dispose of it.

[bookmark: _Toc214274268]Absconding Learners
Some of our learners and students are prone to abscond from school. These learners and students are noted on a confidential school record. In some cases, individuals will be prevented from absconding or followed if they do so, whilst other individuals will be allowed to leave school depending on their ability, an individual risk assessment, their Conduct Support Plan and in agreement with parents and carers. A list of possible abscondees and appropriate staff responses is kept in the main office and on the central electronic conduct record.

[bookmark: _Toc214274269]Conduct beyond the school gate
In line with DfE Government guidance, Applebee Wood School is able to extend consequences to respond to a learner’s conduct ‘outside of the school premises’, including at home and in the community.
“Conduct outside the school premises, including online conduct, that schools might sanction learners for include misbehaviour:
· when taking part in any school-organised or school-related activity;
· when travelling to or from school;
· when wearing school uniform;
· when in some other way identifiable as a learner at the school;
· that could have repercussions for the orderly running of the school;
· that poses a threat to another learner; or
· that could adversely affect the reputation of the school.
The decision to sanction a learner will be lawful if it is made on the school premises or elsewhere at a time when the learner is under the control or charge of a member of staff of the school.”
(Department for Education, 2024, p. 24-25)
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Learners and students are supported to develop safe, healthy and appropriate relationships with their peers and others around them. This is supported by our comprehensive PSHE and RSE curriculum, in addition to individualised support on a day-to-day basis. Staff receive safeguarding training that enables them to understand their role in preventing, identifying and responding to child-on-child abuse. For further information, please see section 7.8 of our Safeguarding and Child Protection Policy.
[bookmark: _Toc214274271]Reviewing, Recording & Reporting
The SLT, Behaviour Lead monitors the effectiveness of this policy on a regular basis. This will be reported to the governing body on the effectiveness of the policy and, if necessary, makes recommendations for further improvements.
The school keeps a variety of records concerning incidents of poor conduct. The class teacher records minor classroom incidents. Senior Staff record those incidents in which they have been sent a child on account of poor conduct. Staff also keep a record of any incidents that occur at break or lunchtimes following the same conduct processes and procedures.
The Headteacher keeps a record of any child who is suspended, or who is expelled.
It is the responsibility of the governing body to monitor the rate of suspensions and exclusions, and to ensure that the school policy is administered fairly and consistently. The governing body will pay particular attention to matters of racial equality; it will seek to ensure that the school abides by the non-statutory guidance The Duty to Promote Race Equality: A Guide for Schools, and that no child is treated unfairly because of race or ethnic background.
The governing body reviews this policy every two years. The governors may, however, review the policy earlier than this if the government introduces new regulations, or if the governing body receives recommendations on how the policy might be improved.
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	Who?
	Examples

	Stage 1:
Precise Praise
	All learners demonstrating expected behaviour.
	Simple precise verbal praise

e.g. “That’s a great sentence!” | “Your reading was very clear!” | “I really like how you have mixed your colours!” | “I saw you being a really kind friend!” | “You’re doing good sitting!”

Praise should be in accordance with a learner’s level of understanding, making selected use of words, signs, symbols and appropriate physical touch in order to communicate effectively.

	
	
	Merit Points 


Differences may occur from department to department, but consistency in the department 

	Stage 2: 
Celebration & Recognition
	Learners showing ongoing positive behaviour across several days
	Senior Staff Celebration

e.g. Learner having the opportunity to share their work with Senior Staff, for example, Head of Department or Deputy Headteacher.

	
	
	Phone Calls to Key Adults

e.g. Contacting Parents and Carers to share the learners’ work and progress.

	
	
	Celebration Assembly

e.g. Learning certificate linked with the School’s values

	Stage 3:
Leadership and Role Modelling
	Recognition of those who always exemplify the school values and expectations
	Half-Termly / Termly Certificate

e.g. Given to learners who have consistently exemplified the school’s values and expectations within the period (half-term or term).

	
	
	Half-Termly Tea with Headteacher

e.g. One learner per class each half-term are elected by the class to go and attend the half-termly tea with SLT – cakes, biscuits and juice.
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[bookmark: _Toc214274274]Appendix C - Consequences
	
	Who?
	Examples

	Tier 1:
Precise feedback & warning
	Teachers 
TA staff
Pastoral Team
HoD
DHT
HT
	Simple precise verbal feedback
e.g. “Good sitting, thank you” | “1 more question, good work, thank you” | 


	Tier 2:
Intervention & consequence 
	Teachers
Pastoral Team
HoD
DHT
HT
	Deducted merits
Parent/Carer phone calls

	Tier 3:
Loss of privileges
	Teachers
Pastoral Manager
HoD
DHT
HT
	Removal from the classroom
Detention

	Tier 4:
Senior Staff Intervention
	HoD
Pastoral Manager
DHT 
HT
	Internal suspension
Offsite suspension
Expulsion




Pupil commences lesson with their merit.


Pupil conducts themselves appropriately.


Pupil retains lesson merit.


If the pupil goes beyond expectations, they may achieve an additional merit.


Pupil moves on to next lesson where the cycle commences again.



Pupil commences lesson with their merit.


Tier 1: Doesn't follow the school rules.
Warning given
(1 for MLD, 2 for SLD)


Pupil follows the school rules.
No further action


Tier 2: Pupil continues to demonstrate unacceptable, unsafe or disruptive conduct.
Merit is deducted (this cannot be earnt back as they have disrupted learning). Pupil name is written down discreetly.


If the pupil then begins to conduct themselves appropriately and goes above and beyond expectations, they may earn an additional merit.


Tier 3: If pupil continues to demonstrate unacceptable, unsafe or disruptive conduct, another warning is issued.
if this continues, the pupil must leave the classroom and SMT will be called.   
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