Early Years Foundation Stage policy January 2025
This EYFS policy is intended to support our continuously developing understanding of learning and teaching in the Foundation Stage, providing advice and guidance to all members of our school community.
 Aims of the Foundation Stage
Applebee Wood Foundation Stage believes that every pupil has the right to the highest standard of teaching and learning. Each child is seen as an individual and that we should constantly strive to identify the most appropriate methods to meet each learner’s needs. We will encourage children to develop independence within a secure and friendly atmosphere; to support children in building relationships through the development of social skills such as cooperation and sharing; to help each child to recognise their own strengths and achievements through experiencing success and by developing the confidence to work towards personal goals. We will offer a structure for learning that has a range of starting points and unlimited availability for development through a wide range of new and exciting first-hand experiences that will give children the opportunity to consolidate, explore and test their skills, knowledge and understanding alongside existing experiences. We will ensure that children are kept healthy and safe and that they achieve the knowledge and skills they need to continue on their school journey.

The Curriculum – Teaching and Learning
 The curriculum that we teach in Foundation Stage meets the requirements set out in the EYFS. Our curriculum planning focuses on the Early Learning Goals and on developing children’s skills and experiences. As experienced early years practitioners we understand that children are competent learners from birth and therefore develop in a wide variety of ways. With this in mind all staff will look carefully at the children in each EYFS class, we will consider their needs, their interests, and their stages of development in order to plan a challenging and enjoyable experience across all areas of Learning and Development through planned, purposeful play with a balance of adult-led and child-initiated activities. We acknowledge the children’s strengths and the challenges they face to help them progress in a holistic way. 
See our EYFS curriculum document for further information
Transitions
The children will potentially stay with their class teacher for two years, depending on their needs. Currently Donaldson Class has Reception and Year one children and Rosen class has children from year two and three. On leaving Donaldson class the children will take one of two pathways into a more formal learning classroom or an Intensive Support Classroom (ISC). Children will have opportunities to meet the staff they will be working with and have opportunities to visit their new classrooms if this is suitable. All staff work closely together and discuss the children and how they will be best supported in their new class in relation to behaviour and communication and the best ways the children learn. In this meeting they will talk about prior learning and their current levels, this will then help them to develop the children’s next steps. Where permission has been given, photos of their new class staff will be used to support their transition.
Parents as partners
The Foundation Stage staff are committed to developing positive, student centred approaches to teaching. We believe in working closely with families in order to better understand our students and share their achievements. We value the importance of the three-way relationship between children, parents, and staff. We believe that parents and carers are a child’s first educator, and therefore work very closely to ensure they are involved in what their child does at school. 
We want parents to feel they can speak to us about their child and to feel comfortable in our setting. We do this by:
• Talking to parents in depth before children start school. 
• Children will attend our Transition days before they start school. This ensures that both children and parents are confident with all aspects of school life.
• A visit to all children in their home setting and/or  pre-school setting prior to their starting school.
• The Induction process is unique to each child and their needs. An induction process is set up between school and parents. 

Parent/School partnership continues when the child starts school through: 

• Home School Diaries.
· Annual EHCP reviews
• Regular phone calls home to keep parents up to date with their child’s progress. 
• Exhibition days once a term, that encourage collaboration between child, school and parents.
• Class pages on the school website that inform parents of the topic for the half term and weekly learning updates.
• Regular photographs and evidence of learning sent home to parents, from ‘Seesaw’ app. 
• Arranging a range of activities throughout the year 
• Parents Evenings.
• Reports to Parents.

Parents are welcomed and encouraged to share information about their child, to ask questions and to discuss their child’s learning with the teachers. We believe that all parents have an important role to play in the education of their child. We recognise the role that parents have played, and their future role, in the development of their children. 
We provide every child in Early Years with a Seesaw account. This enables teachers to provide information on children’s experiences in school, and parents can share information about their child’s experiences and achievements outside school. This information helps to build a well-rounded picture of the child in for everyone. Parents are encouraged to join in with their child’s education from the very start of their school journey.  Parents are always welcomed to discuss their children informally as often as possible.


The role of the Key Person at Applebee Wood Community Specialist School
Each child must be assigned a key person. Their role is to help ensure that every child’s care is tailored to meet their individual needs, to help the child become familiar with the setting, offer a settled relationship for the child and build a relationship with their parents and/or carers. They should also help families engage with more specialist support if appropriate. EYFS Statutory Framework, 2023 pg29
The key person helps the child to feel known, understood, cared about, and safe. The key person role involves a triangle of trust with the child and family. An effective key person approach needs strong leadership and committed practice. Children benefit most when their key person has special qualities and dispositions. Birth to five matters, 2021
At Applebee Wood Community specialist school EYFS and Early learning department we value highly the role of the key person in each child’s learning and developmental journey. We recognise that this strong relationship between a child and a primary care giver at our school creates the best foundation on which children can learn and flourish during their time with us. Our key person approach is focused on the importance of building strong relationships with children and their families so that individual needs and interests can be learnt and children can be supported as unique individuals within a safe, warm and caring environment. 
The role of the key person day to day:
· At Applebee wood Community specialist school, we recognise that class teachers have overall responsibility for all of the children in their class. However to ensure that we support our children’s personal, social and emotional needs effectively throughout the day some of this responsibility is shared with the child’s Key person
· We recognise that the role of the key person is highly important and that strong early attachments are fundamental to a child’s personal, social, emotional and physical health. Whilst a key person may not always be physically present with their key children we want our children to feel confident that they are ‘held in mind’, thought about and cared for during their time with us in school. 
· Each class will have their key people displayed so all staff know who is in which group.

· This relationship is best established when staff members show special qualities and dispositions outlined in our image of the practitioner which are: 


· Approachable
· A practitioner who is welcoming, friendly, respectful and communicates well with others 
· Consistent
· A practitioner who is passionate about what they do, and consistent in their approach when supporting children
· Calm
· A practitioner who is respectful and responsive in a calm and caring manner in their interactions  
· Positive
· A practitioner who is patient, encouraging and models calm, consistent, fair behaviour 

· Creative
· A practitioner who is well trained and knowledgeable, able to develop ideas and think outside the box
· Empathetic
· A practitioner who is willing to listen and understand the specific needs of the children, shows care, concern and sensitivity

· At Applebee wood Community specialist school key people are encouraged to know about the child’s likes, dislikes, interests and specific needs. They should know about children’s family situations and cultural backgrounds. 
· Throughout the classes the children are grouped in a variety of ways, some children choose their own key person by naturally navigating to a ‘special person’ or a key person will be chosen for a child and a positive relationship will develop. On a daily basis our key people build relationships through play and learning with their key children.
· Each key person has a timetable session each week to take their key children on a 1:1 session to work on areas that the children may need to develop further, that may be IEP work, PECS/communication skills, play skills or self-help skills.
· The children have access to all the staff in the room and are actively encouraged to build relationships with all of them, however their key person has a vested interest in their key child helping them to settle, support their emotional resilience and help them manage relationships with their peers.
· Our key person role focuses strongly on effective communication between the Key Person and the class teacher so that all information flows back to the class teacher each day. 
· Each Keyperson is involved in reviewing RAG rating) their child’s IEP targets termly and will be consulted when deciding upon new targets.
Links between key person and home:
· Parents are informed about who their child’s key person is and what this role means for their child and the family.
· Both parents and staff members are helped to understand the importance of ‘the triangular of trust’ that is needed to support children and what ‘professional love’ looks like in practice and how it is of vital importance to every child’s development. 
· Information about the child is collated in a pen portrait which is then shared with each child’s key person to support them in getting to know the child better as they settle in to their new class. As the key person develops their relationship with their key children personal information about the child’s interests and needs can be gained from informal discussions with parents and by learning alongside the child through play. 
· Our school has an open-door policy and our parents are encouraged to come and speak to or phone/email the class teacher or a child’s key person to share information or seek support or advice. 
· Our class teachers work closely with parents to support children with important developmental steps such as toilet training or managing behaviour to ensure that there is consistency between home and school for each child. Our key people then reinforce this advice supporting both the child, family and class teacher daily.
· Our key people know the importance of sharing all information with class teachers who have overall responsibility for all children in their care. Our class teachers have working knowledge about all of the children in their class and should a key person be absent then the class teacher is able to support individual children or guide another practitioner to do so effectively. 
Training, supporting and monitoring the effectiveness of our Key People:
· Our key people understand their role and are supported to deliver this on a daily basis by their class teachers. Class teachers plan for all of children’s learning at school and our key people feed into this planning by sharing ideas about their key children’s needs and interests through staff discussions. 
· Each Key Person is responsible for contributing to the writing of and reviewing of the individual interests for their Key Children and contribute to learning reports, annual review summaries, IEP reviews etc.
· Our key people access a wide variety of training and all of our staff members have received training on nurture and attachment to support them in their role. 
· In order to support some of our children who require support from specialist services, class teachers lead effective information sharing with a range of agencies. Class teachers will ask key people to contribute to discussions where they can add valuable information about the children’s personal, social and emotional development. Key people are then supported by the class teacher, to understand guidance and the support targets provided by agencies and implement these to support the children as needed in provision. Time each week is timetabled for key people to have some 1:1 time with their key children to work on these specific targets and for them to keep a record on Evidence for Learning. 
· Our key people are encouraged to share their experiences of the key person role through supervision sessions with their class teacher. By sharing information about their key children, our Key people can have valuable discussions with the class teacher and receive advice about strategies they can use to best support and care for their key children during their time at school.  

[bookmark: _GoBack]Review January 2026


