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COMMENT

The Difference Between Us

An Editorial View

“Waste of time,” “Why do they bother?' were the com-
ments one girl made when the new Balshavian came out.
There may be other people of the same opinion, but judging
by the reaction to each new edition, | don't think this can
be true.

Over the last few years, school magazines have beqome
more informal, and have been able to reflect individual
opinion in a far more liberal way than has previously been
achieved. Yet certain remarks made recently, have criticised
the relative narrowness and immaturity of state school
magazines in comparison with those produced by inde-
pendent schools. Although we are not convinced that these
criticisms are entirely justified we are also aware that in any
case we are not in any position to judge. All that we arée
able to do, is comment on two characteristics of state
able to do, is to comment on two characteristics of st_ate
schools, which in our opinion tend to have a narrowing
effect.

Firstly, independent schools take pupils of 13+, while
their state counterparts have to cater for children from the
age of eleven. This undoubtedly will have an effect on the
standard of contributed work, if the magazine is to be
truly representative.

The second point concerning state schools is probably
more fundamental and more widespread in its effects. How
much does the average reader of this magazine expect to
receive from school? Replies to questionnaires, letiers and
articles that we receive, as well as our own observations
suggest that good examination results and a good job,
are the limit of ambition—like end-products from a factory!
It is not our purpcse here to comment on this, but simply
to compare this with the attitude which prevails in the good
independent schools. In such schools, though examination
success is important, it is not the only thing which is
worked for. Az for the good job, that is probably a certainty
anyway!
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In an independent school, there is both the will and
the means to ‘‘get something more out of school.”” The aim
at such a school is to make your mark, but in a wider sphere
than that of just examinations. Perhaps home background
assists here, for the parents of independent schoolchildren
are usually at least second generation intellectuals, people
who see more clearly what education is all about, and that
it is not just a matter of success in examinations. The main
result in an independent school is that not only is there
some element of encouragement from home for pupils to
do more than just pass exams, but there is a ‘success
motive’ attached to this encouragement. In fact, although
motives may often include personal ambition, there is a posi-
tive urge to do something constructive for the school. And
it is probably this as much as anything else that accounts
for the difference between us.

The shape of things to come

by Derek B. Forrest and John Smith

When we were detailed to report on the School exten-
sions, we did not realise how involved the task would be.
Certainly, it did not seem so difficult when, at the beginning
of the term, someone erected a tiny wooden hut and a wire
cage, much to the amusement of the school, which used
these two objects as prime targets for its schoolboy wit. The
girls were probably more affected when a gang of lusty
labourers began to dig up one of our precious rugby pitches
(inside the wire cage of course). Amid this confusion we
began our inquiries.

We learned that the building now being erected is
designed to relieve the pressure on the Science laboratories,
which has forced some poor souls to trek down to the
Methodist School and the Church Hall for their lessons. This
apparently is to stop in September 1966, when the two new
physics laboratories and the biology laboratory open their
doors to scientists. Together with new buildings and
benches goes what is described as ‘a generous allowance’
for new equipment and books, which Mr. Beckett, the new
biology master, says could go towards a refrigerator or an
incubator. Indeed, it is good to know that members of the
teaching staff were consulted at the planning stage, and,
although financial limitations make it impossible for them
to have all that they would like, they did at least manage
to exert some influence upon the architects.

The roof to be erected on these present buildings is only
temporary and at some time in the future (the date not yet
having been decided) a new storey will be built on top of the
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An architect’s impression
of the new extension.

present one. This will have a quite unusual feature—a
lecture theatre, which Mr. Rigby says will be used for demon-
strations and will be so designed that everyone will have a
clear view of what is going on—a very welcome improve-
ment, in the opinion of one who can remember all too well
watching experiments perched precariously on a stool at
the back. Although Mr. Bennison will acquire his two new
chemistry laboratories only in this second stage of the
building, he will have had, in the meantime, what is now the
Biology laboratory for teaching chemistry, as well as the
present chemistry laboratory.

This brings us to the question of what will happen to
the part of the school thus released from scientific duties.
We anticipate that current plans will bring much rejoicing
to this year’s lower sixth and a little disgust in the present
upper sixth, for there are hopes that the long awaited Sixth
Form Common Room may well come into being in Septem-
ber. It will, in due course, be furnished with what are
described as ‘easier chairs’ and tables with something for
making coffee in a corner. As for the actual use of the
room, this is a matter which will have to be discussed at the
appropriate time by those who will be involved. This
proposed common room will be in what is now the Advanced
Physics Laboratory.

In the more distant future we can expect the library to
be moved from its present entirely inadequate accommoda-
tion to what is now the Junior Physics Laboratory and later
there may also be small Sixth Form Study Rooms, too, for
‘A’ level sets which at present only partially occupy rooms
intended for twenty-five to thirty people.

Looking even further into the future there are many
other things planned both large and small. There will
probably be a new gymnasium and there is a remote possi-
bility of a swimming pool being built. The hall too may well
be extended laterally. A suggestion, which will please those
who wish success to the house system, is that there might
be four separate dining rooms, supplied by two central
kitchens. Even the lavatories might well be moved inside
the school and the present lavatories used to make badly
needed sheds for bicycles, or even motor-cycles.

However, we must point out that many of these ideas
may wezll prove to be castles in the sky, depending as they
do on government policy and subject to changes in the
educaticnal system. At any rate, we do not think anyone
can arcue about the benefit which these changes would
bring ¢ the school. We fully support any attempt to improve
our prasent entirely inadequate facilities, which so frustrate
and infuriate staff and pupils alike.
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Hallelujah

by Judith Topping and Susan Walsh

The programme for this year’s Christmas Concert was
more ambitious than it has been previously, as it included
excerpts from Handel's ‘““Messiah.” The school was ably
assisted by a number of parents, friends and Old Balshav-
ians, adding the extra support of their mature voices.

The first part was in the traditional fashion of our
school concerts, consisting of solos by members of the
school. These included such items as a flute solo by Sally
Thompson, a duet by Judith Topping and Judith Stansfield,
the latter being a pupil from Blackpool Collegiate, a string
trio played by Kathleen Ratcliffe and Ryding F. on the violins
and Judith Topping on the piano, a four part carol sung by
the musically inclined members of staff, and a *“Christmas
Suite” for violins and recorders.

Carols were willingly and enthusiastically sung, between
the mentioned items, by both choir and audience, accom-
panied on the piano and organ, and vigorously conducted
by Mr. Black.

There were two intervals, the first only short in order
to give the choir a rest before their big ordeal. Refreshments
were served in the second interval; tea and biscuits
were served to the audience in the dining hall; tea and
biscuits were served to the adults and the members of staff
in the choir; but what about the rest of the choir? We had
to be kept from public view in Room 7, and be content with
orange juice and . . . er . . . NO biscuits. Was this to avoid
autograph hunters and the press? Or was it that they wanted
to save us from members of the audience demanding their

money back?

The performance of the “Messiah’ was divided into two
parts. As a contrast between the recitative and aria, the
recitative was accompanied on the piano by Mary Houghton
and the aria and chorus were accompanied on the organ
by Mr. W. Rigby. The audience certainly seemed io enjoy
it, if we are to judge from their enthusiastic applause. The
three soloists, Miss Glynis Prendergast, Mrs. Holmes and Mr.
Parker, after their excellent performance were presented
with gifts as a token of the appreciation of all.

Thanks must also go to the people who helped to
make these evenings a success by their work behind the
scenes. These include Miss Wallbank and Mr. Wilkinson
who were in charge of refreshments, their helpers, and the

ushers.
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“Hard at
it every
night”
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Life at the Top

What is a Sixth Former?

An overworked, misunderstood, depressed creature
(L.VILA).

A sixth-former is a person whom teachers finally realise is
a human being with a mind of his own. (Lower Sixth).

A person who is bored by work but would
love to act. (L.VIL.A).

Perhaps a person who at
school considers himself superior
and later in life finds that he is
an inferior person. (U.VIL.A).

An under-privileged, hard-worked being with not too
much leisure time. (U.VI.A).

A sixth-former is, in essence, an overgrown schoolboy (or
girl) who has decided to stay on at school for a further rwo or
three years in order to continue his education. The vast amount
of knowledge acqguired enables the ex-sixth former to achieve a
higher staus and salary in a job which will entail him forgetting
all that he has learred in the Sixth Form. (U.VI1.Sc.).

A person who is expected to behave and talk in a
mature manner, but not expected or even permitted to have
his own opinions and ideas. (U.VI.Sc.).

7l



identification: grey sKkirt,
jam butty tie (if privileged!)
baggy eyes and bulging satchel.
(U.VIL.Sc.).

A sixth former is almost superhuman—he has to be able
to stand up to all the strain exerted on him.

A sixth-former is one who holds a position
of great responsibility in school life. He is the
one who SHOULD set an example in behaviour,
manners and tidiness for the rest of the school.
(U.VI.Sc.).

A sixth former is kind, humane, obedient and immacu-
lately dressed. (U.VI.Sc.).

A sixth former is a person
who is given some responsibil-
ity to help to keep the school
running smoothly. (U.VIL.Sc.).

A sixth former is a person who €lects to manage with-
out money in order to have more later on. (L.VIL.A.).

Someone who doesn’t need to wash his hands before second
dinner. (L.V1.Sc.).

Reasons for staying on.

Primarily because everyone with reasonable O level
results is expected to stay on and when we think about
leaving we are made to feel that we are deserting the school
and about to sink into the depths of ignorance. (L.VI.Sc.).

My reasons for staying on are that |
wish to take my A levels in preparation for a
university or college course. | believe that a
few added years of schooling can benefit the
rest of my life in many ways. (L.VI.Sc.).

| stayed on into the sixth to obtain sufficient qualifica-
tions for university and to improve my general education. |
enjoy the trust placed in me and the better relations with
the statf. You realise that they too are human beings.
(U.VI.Sc.).

In order to keep off working for another two years and
possibly to get a better job later on. Also the life here is too good
(o miiss. (UVIA).

Because | don't know what job to do. (L.VI.Sc.).
Lo cause vast expense ro the nation, of course. (L.VI.A).
8

Expectations and reality.

When | first came for my interview after the 11 plus, |
saw chaps with beards and girls in grey wandering about.
| looked at them in awe. Now | realise that one is
basically the same in the sixth form as in the first. | dread
to think what the squirts in the first form will think of me
next year. (L.VLA).

They seemed to stroll
around all day doing nothing
and no-one seemed to mind. It
was the promised land after five
years of enslavement. (L.VI.A).

Prefects and sixth formers then seemed
next to gods, they were to be feared and we
were terrified when we were with anyone who
dared to give cheek or even disobey. Now
there seems to be very little respect. How have
we failed? (U.VI.A).

I expected that it would be much better than it is. Lower
down in the school one expects the sixth form to be a sort of
intellectual holiaday, which it certainly isn’t.

| expected the work would be more concentrated. | was
right. (U.VL.A).

One expects greater free-
dom and greater responsibility—
in fact we get neither. (U.V1.Sc.).

The effect of entering the sixth form is quite startling—
the staff treat you like human beings. You are allowed to
express your own views and opinions but as a result of
having been suppressed in the lower school many find it
difficult to do so. (U.VI.Sc.).

I expected to have a good and open relationship
with other sixth formers and members of staff but
this has proved well nigh impossible as a result of
inadequate facilities and the too few opportunities
of meeting rogether outside the classroom. (U.V1.Sc.).

A sixth former such as myself expects to be treated
on a par with se of the same age who have left school.
This does not ply that | have the “I'm a big boy now
attitude” bu: | did expect to be treated differently from
people in the locwer school. (U.VIL.Sc.).
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| expected some startling
revelation about superior know-
ledge and how to acquire it over-
night so that | would be able to
take part in scholarly conversa-
tions and write on learned sub-
jects. So far | have been dis-
appointed. (L.VI.A).

Sixth form life is what | expected and more and | really
enjoy it, although | often grumble—who doesn’t? (U.V1.Sc.).
Commentis: benefits, criticisms, missed opportunities.

| was expecting to be treated in a more adult way and
indeed | am, but it's hard to change from regular homework
every night in the fifth forms to weekly dollups to be done
in our own time. Could the change not be more gradual so
ra{ wse c)an adjust ourselves more to working on our own?
{L.VL.Sc.).

There are opportunities to
read a great deal and this seems
important to me. Although we
are only given a small amount of
responsibility it is still more than
we would have as apprentice
junior assistant labourer’s mates.
(L.VLA).

I have nine lessons outside school in rooms belonging
to churches. This | dislike. Apart from the inconvenience
znd the primitive conditions, valuable time is lost in travel-
ling to and fro. (L.VL.Sc.).

The attitude of far too many members of the sixth form is
totally inadequate and this more than anything else is the reason
why the staff are nct able 1o treat us as responsible beings.
(UVIA).

There should be a different uniform for
ALL members of the sixth and not just for
upper sixth because it is rather hard on pare
to have to buy a new uniform for such a ¢

paratively short period of time. (Lower Sixin]

I enjoy being able to talk to members of staif more
freely. | feel that being in the sixth form gives me a chance
to decide what | really want to do when | leave school and
| appreciate the guidance from members of staif in such
matters. (U.VL.Sc.).
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[ think that any opportunities that
we may have missed are more than
compensated for by the opportunities
which we have gained by staying on
at school. (U.V1.Sc.).

In the sixth form one is expected to join in the social
and other activities provided. This, | feel, is quite unneces-
sary as one has plenty to do without having to keep coming
back to school. (U.VI.Sc.).

A sixth form course tends to narrow one's field of interest
instead of broadening it. (U.VI.Sc.).

Sixth form life has certainliy broadened my outlook on
life. (U.VLA).

There is too much speciali-
sation and too few opportunities
to go beyond the examination
syllabus. (U.VI.Sc.).

| regret not attending all the special functions—Iec-
tures, theatre trips, etc.—which are arranged for us.
(U.VLA).

Some teachers believe in doing a loi of unnecessary work.
It would be much better if we concentrated on the syllabus more.
(U.VI.A).

There is a lot of talk about more privileges but it is
difficult to see what form these could take, or do we expect
to be waited on hand and foot, by lower school and staff
alike, constantly pampered, our every want immediately
attended to? (U.VLA).




By discussions and lectures
on non-syllabus subjects | have
become more aware of the world
around me. | feel more independ-
ent and more confident than
when | became a sixth former.
(U.IV.A).

Lower down in the school it should be made clear what
2 is like in the sixth form and just what is expected of
he sixth former. As it is when one enters the Lower Sixth
om2 s quite unprepared for the transition. (U.VIL.A).

Teo many sixth formers seem determined to limit their sixth
ities to the narrow confines of the classroom, refusing
e themselves in any way to academic and intellectual

wrsuits either at home or in activities arranged for them at
\1‘::.\“'. (U.VI.A).

The sixth-former expects
much from the staff but is not wil-
ling to do anything in return.
(U.VIL.Sc.).

Sixth form life is what you make it. It can be a big
skive, if that is what you want, or it can be sheer bore-
dom, or, if you're really dedicated, which of course we all
should be (but are we?), it can be stimulating, engrossing
and a joy. (U.Vi.A).

e
o
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A Select Occasion

by Linda Kidd and Kathleen Glover

Here it was at last, the long awaited day when the
hard working members of the school were rewarded for the
past year's work. These lucky individuals were up in the
balcony, while down below, because of the great demand for
tickets, parents were notlceab[y squashed.

The lack of parking space for the many affluent car
owners was very noticeable, and as yet there seems to be
no solution to the problem. However, it has been suggested
by one member of staff that we should use the tennis courts
as a car-park! But clearly this is of secondary importance
compared with the lack of seating space.

Up in the balcony we were armed with pen and paper,
waiting for the proceedings to begin. We felt quite confident
of being able to take down the speeches, but when it came
to writing this article, we were at a loss, wondering how to
approach it. Helpful suggestions were given — “Make it
humorous and lively.” *"Criticise.”” “Don’t make it boring.”
However, taking into account the restrictions, we have tried
to compromise.

The Chairman of the Governors, Councillor James
Tomlinson, introduced Dr. Fogg, Director of Engineering at
Leyland Motors, who distributed the prizes, and announced
that Lord Robens would be our guest of honour in 1966.

Musical entertainment for the evening was ably provided
by the school choir, under the direction of Mr. Black.

This was followed by the Headmaster’'s annual report.
Mr. Bleasdale mentioned the construction of the new science
block and also the great achievements of those pupils who
have progressed to places of further education. He also
commended the pupils on their G.C.E. successes both at
ordinary and advanced level. The Headmaster was pleased
with the number doing Applied Science but regretted that
so few boys considered teaching as a career.

Then came the climax of the evening — the distribution
of prizes, follu'u,ad by Dr. Fogg's speech. In his opening
remarks he sternly condemned ivory towers. He emphasised
that the country now depends on efficient industry and that
the responsibi for this lies with the younger generation.
He asked the chers to give us a wide education and not
to regard the sciences as apart from literature and the arts.
“They are undivided in nature,”” he pointed out, “so why
divide them in the classroom?” He added that because of
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