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Curriculum Deveclopment Centre,
Lostook Hall Secondary School,
Loatock Hall,
Nr. Preston.

June, 1967.

Curriculum Development and Local Contrea

Dear Colleague,

: The ﬁollouing is a summary of the chief points cutlined
in Schools Council Working Papers Nos. 2/10/11 relating to the above proj-
ect and is presented for your information,

W.P.2.

1. Successful work in curriculum development must be school based.

2. Membership of centres should be decided locally and involve cxper-
ienced tcachers from all arcaes of the curricuium, younger teachers,
representatives from primery and further cducation; social/wclf&rc/
youth officers and pcople from industry and commcrce.

3. Each centre will decide its owm prograrme of work (a) by joint study
of the mejor purposes of the curriculum as a vhole and (b) by devel-
oping new courses in subjects or groups of subjects. These two will
continuously interact,

4. Perfection, and complete certainy before making a move, arc not to be
sought in this work, but it will be important not to attempt too much
too quickly. Large arcas of ground in traditional subjects will
continue to earn their keep.

5. Much can be learned from schools experimenting with work where voluntary
completion of a five-year course is alrcady well-developed (e.g. non-
cxamined work and new courses leading to C.S.E. or G.C.E. cxaminations).
One reason for the lack of success of some work attempted with 4th year
pupils is their relative immaturity. Such work may bring success when
transferrced to a 5th year. Hence the main task may be to develop a
new approach to 4th year work.

6. Results of experimental work should be rccorded and made generally
available.

T. The Schools Council will do its best to kecep local centres supplied with
information, idcas for discussion and other aids to thought and cxperiment.

1. The essence of curricular review and development is nevw thinking by the
teachers themselves, as well as their appraisal of the thinking of others.

2, C.8.E. work and Nufficld/Schools Council projects have requircd voluntary
participation by large numbers of teachers and success has stcmmed from
enthusiastic readiness to become involved in a process which cannot
succced without them.

3. Local centres should focus local intcrest and give tcachers a setting in
which new objecctives can be discusscd and defined, and nev idcas, on
content and mcthods in a variety of subjects, can be aired.

4. Schools in the arca of a local group may be among thosc which have been
formally invited to give ncw materizls their trizl before publication.

5. If teachers arc to participate fully in the work of curriculum review,
they need to be made quickly and cxpertly familiar with important
projects as they develop.

6. A local centre will better achicve its aim of acting as a focus for the
intorest of local teachers if it can promote a varicty of studies both
of subjeft courses and of the curriculum as a whole,

T. Centresshould deal with the intercsts of both primary and secondary
schools. It is important that therc should alyays be a close link betwcen
the two.

8., Only a very small number of teachers can be familiarised with new work
at National Courses but it is hoped that thosc who attend these will be
ready to pass on their experience to a second tier of local leaders.

9. These arrangements for equipping teachers for development work are
distinct from the normal processes of in-service training.

10. There arc 2 basic principles on which, in the Council's vicw, progress
on curriculum devclopment should be built: first, that the motive power
should come primarily from local groups of teachers accessible onc to
another; sccondly, that therce should be effective and close collaboration
botieen teachers and all those who arc able to offer co-operation.

L N




W.P.11

1. Ve think it is most important that teachers should run their ovm local

groups in order to discuss and try out diffcrent ideas for improving
vhat they teach and hov they teach. it.

Our discussions with tcachers have 1cd us to suggest that the functions
of local development groups might be as follous:

a) To serve as a meeting place for teachers for formal and informal
discussion. To provide facilitics for study and for meeting others
vho can offer specialist help.

b) To act as a curriculum workshop in which tecachers can consider
and selcet the areas of enquiry, and to develop them within the local
context.

c) To preparc supporting material and develop . all possible teoacher aids
for cach of these arcas of enquiry.

dg To support and nurturc cxperiments in local schools.

To cnable teachers to avail themsclves of advice and specialist
knowledge collected by the central project.

f) To seck help from sources outside the school, from local industry
and commerce, local goverment, further cducation establishments,
public libraries, muscums, ctc, To co-opt extra members to the group,
according to the arcas of cenquiry being developed, for excmple,
industrialists, sociologists, psychologists, youth employment
officers, archivists and local historians.

g) To work closely with institutes and colleges of education and to
comuission special work from these orgenisations.

h) To co-ordinate visits and outside speakers so that these requests do
not become o burden to willing helpers. To keep records of +orth-
whilce places to visit and good speakers.

i) To accumulate reports and rccords so that successful cxperiments can
be tried elscvhere and so that material is a¥ailable for cvaluation and
rescarch.

j) To organisc lecturces and demonstrations for other tcecachers in the arca
and to arrange visits to schools .ho are trying out these courses.

k) To mount cxhibitions of relevant material, especially of projects
undertaken by young people, and to invite interested pcople to sec them.

1) To build up a cataloguc scrvice of all materials vhich arc likely to
be required. To maintain 2 press clipping scrvice. To provide oppor-
tunities for personal cxamination of publishers! specimens.

m) To maintain closc contact w7ith the regional CSE board.

n) To encourage teachers to keep the curriculum under continuous revicw
and to re-cxamine established courses from time to time.

o) To foster good publié rclations so that people outside the schools,
especially parcents and local employcrs, knowr about the scheme.

Yours sincecrely,

/f?‘cam' /\y /('(7

s

Centre Leader.




Department .iotep
January 1967

Dictation Test and Oral (O level)

Will you please note the followineg dates and brinc them %o
the attention of your pupila?

French dictation : Monday 6th March
German dictation { Thursday 9th March
Spanish dictation ¢ Monday 13th Harch

Orals : between Monday 22nd May and Friday 30th June, we are
free to choose. (Half term is from Wednesday 24th May
to Tuesday 6th June)

Mock (O level)

I propose to use the papers which were set in sovember 1966 with
marks as follows to correspond with the actual scheme to be used
next summer. The essay will not of course be based on pictures.

Prose 60 (previously 70)

Essay 40 ( .. 30%
Trans 40 ( i 44
va 49 % aa 44%
Comp. 20 ( 3 12
Dict. 30 (no change)
(Oral 30 no change — not included in mock.)

Points made by the examiners

In the essay 150 words will be required and all words, even i
ghould be counted. No choice of subject will be glven.

In the essay no particular tense is required. The choice 1is the
candidate‘s.

Mlle Granpgler

I propose to revise Mlle Granqier's timetable before half term
so that she can begin the new one immediately on our return. I
assume that as far as the Sixth Form is concerned there will be
no change and that our main aim will be to introduce her to the
first year.

Requisition.

T should like us to discuss the requisition. In the past I feel
that there has been inadequate consultation between us and I propose
that we shauld have & meeting to discuss the matter. In particular,
I should like to have views on lessons recorded on tape. Excellent,
though the B.B.C. programmes are, does the recording not put too
much strain on the person doing the recording? Might 1t be better
to purchase a course on tape,or would such a_ course be too
exclusive? Do we in any case need to replace Lets Speak French Volume
Two? None of us seem really satisfied wbth this book and 1t does
seem that we could achieve something better in the second year.
What other needs are there?

Summer Examination
Papers to be set as follows by the beginning of the Summer Term.
First year by Miss. Bromley
Second year by Mr. Wilcock.
Third year by Mr, Bulman.
Fourth year by myself.
Will you please follow earlier sugcestions as closely as possible
and remember that the intention is to test all that has been done
in the course of the year.

Third Year

Please remember that the Past Historic should be introduced and
thoroughly learned before the end of the Summer Term.

Films for the week before half term. =
1st Feb. Lascaux — COradle of ¥an's Art (2nd and 3rds)
3rd Feb, Lautrde (3rds,5/7,L.6 and others) -
3rd Feb. Revolution 48 (3rds,5/7 and others)
Suggest 3d. per pupil to cover cost of hire.

H'E.
5 sl G
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Balshaw's

i Modern Lansuag
Notes for those intending to 1461 Frcach
do French in the Sixth Form.

I A Level
Examinations : external I (&) translation into Frcnch
(b) essay in French (250 words)

II Translation into Englisk.
III Essays in English on sct¢ booxs
IV Oral : dictation,reeding,short conversatio

internal ¢ in the lower sixth these occur in Dcecnder
and July ané in the upper sixth in February,
all similer in ccntent tc the A Level itselr,

IT The Sixth Form Course
1., Although basically a preparation for A level puplis will DHe
expected to take as wide an interest as possible in the sulbjsct
and extra and individual courscs of study will be encourage . 10w

more succeseful puplls who plan to continue with Frcnch at Unlv 20

will be able to do Specilal Papers in adcition to 4 Level ot tnz
end of the second year.

s

o

2. Work will be set for a term and it is imvortant that nupils shouv.l

plan their time properly so as not to get behind with their worl:
and to leave sufficient time avallablc for individual study nnd
extra-curricular activities. Work must be given in on,or berore,
the date shown.
IIT Outline of work for the Autumn Term ( detailed time table will bhe
%1ven to you on 3C0th August)
a} Use of class time 1. prose and grammar work
2. trans. into Englisl/alt. hackground stucdy
3. dictation and aural exercises
4:; redio
5. conversation with Mlle Grangier
6. study of literature
(b) Homework L, prose - fortnightly
essay - fortnightly
preperation of literature for class study
study of grammar and vocab on weekly basis
literary esseys and commentaries - fortnightly

in

OIS\ Y

additional rcading - one non-exam. text in French per

term and additionel literature,some of which will bec

regarded as compulsory,the remaindcr belng regardzad
as suggested reading.

(¢) Literature. During the first two terms we shall look mainly at
prose literature and every effort should be made td do soms
reading before and during the summer holidays. This is the only
wey to derive maximum benefit from class room study.

(1) for class study — Balzac : Le colonel Chabert(prep by Sep.l
Maupassant : Quinze Contes(prep. by Oct.l
Camus : La Peste ( prep. by Yov.l
Voltaire : Contes (»nrep. by Jan. 9)
(11) additional reeding - before 30th August
Other nineteenth century short stories -
Balzac : Short Stories SL FL
Merimee : Nouvelles 8L PL
Flaubert : Trois Contes SL PL
Poe : Tales of Mystcry and Imagination
Villiers de 1l'Isle-Adam : Cruel Tales(trans) SL
A novel by Balzac -Grandet,Goriot,Cousine Bebte
Cther short stories by Maupassant
suggested reading by 30th lLugust
Pernoud & Fleissier : French Revolution SL PL
Hist, Of Modern France Vol,2 : Cobban SL 7L Tel.
Napoleon - any blogranhy
Oliver : Balzac - a biography sL PL
Sullivan : Maupassont - study of his short stories IJL
Extre novels - Flaubert : Mme Bovary (by Cct.l)

Zola : Germinal OR Therese Requin (Tei,’

Gide : Lea porte etroite 8L Pel.
Bartre : La Nausee SL Tel
Camus : L'Etranger (by Nov.l.) SL Tel.

Voltaire i Candide BL Pel. (by Jan G,

-

SL -School library, PL - Preston Library, Pel - Pelican translation.
¢ 1

{

)

)

)

.
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Balshaw's
Modern Languages
French

Syllabus Notes 1966 — 7

The tentative proposals of June 1965, cescribec

ag reference notes, should now be regarced as specific
requiresents. The followlng reminders and amendments
ghould bez particularly ncted.

Lo

The aim 18 to ensure that ell forms 1ln any one jrear
ccrer pasically the saume ground and that thelr progress
tlirougnout the year is uniform and systematic.

Trare seci3 to be some need for mcre detalled
instructi»ne with regard to internsl examinations.
Fach examinebtlon will consist of the followinz -
A, Dictation — 1lst & 2nd years about 75 words

3rd & Ath years about 1C0 words

B. Afural comprehension - 1lst & 2nd years about 75 woudl
3rd & Ath between 100 & i7H
¢. Reproduction - lst 25 worcds

2nd 50 words
3rd 75 words
Atk 10C words
D, Written paper -
1gt year : grammar — knowledge of present & _
inperative (perfect too from €7:
direct object pronoun (1957)
agreement
voszab - opposites (e.z. Give the opposit:.
OF s tpraiaisne s
sentence completion (e.g. Le
.... distribue les lettres.)
sentence writing -
questions to answer
supply questions to given answer
make up sentences Irom given wWo.
visual comprehenslion
background - knowledge tested briefly ant
in English

2nd yeer : grammar - personal pronouns — all
present,perfect (future summer)
feminine & plurals
vocab — sentence compisticn Oid
cpposites
sentencee -- question,answerd as above
maeke up senteinces from given
word, as before.
visual comprehension
background — tested as bherfore.



French :
Syllebus Notes 1966 - ¥
Sheet Two

1™ =3 r .
rd year : grammar - personal pronouns

relatives andé interrogativas
sentence translation, from and
vocab - into french
sentences — as before
background - s before

5 oD e .
45h year . grammer - mainly scntence translatiun,boti

from and into French, plua anzei-
: exercises on verbs.
visual comprehension
sentences — as before
prose translation
backgronnd — as before.

3. Utilisation of text books and other material.

Year. Term, Book title. Lessons,
1 1 Lets Speak French 1 1 to 18
2 %5 i i kR 16 to 34
3 e o . e . 2 2 1‘517,.9710
e ik ey . . oW S D
% L??gue ??s Fra??als ?% i Eg'g}njlonsuy
3 1 oo 3 5 wer=r il DG
) Sk .. .. . 20 To 18 B.B.Cs
3 o . e sw. 13 59 15 Intermel.
A LEo 1l to 154

(a?

1. 5o g New Simpler Wnitmarsh 16 to 30
Backgound studies : an alteration -
gecond year to concentrate on geography
instead of higtory, third year hilstory
instead of geogranhy.
To assist in this:work I propose to prepare
a 'cahier! for each pupil to complete. Draft conies
will be available before the end of June 166,
Library books which pupils ghould be encouragad tco
use in answering questions in tcahier'
2nd year:chagny,Forez—Geograph}e de la France
Lechaussée — Ma premiére geogranhle
3rd year:CGrimal,Moreau - Histoire de 1la France
General reference:
Denoeu - Image de la rrance
Michaud - Gulide France
~itchie - Ccmpanion to French Studies
noc - Hodern France .
3lancpein - Le Freance dlaunjourdihal
Hunt - France:an introduction to %ue
¥rench natlon



(D)
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French

§§11abus Notes 1906 - 7
. ‘ Sheet Thvee
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Reference Notes

1. With external examinations in mind

I feel that one thing that we should bear in mind is that our
main aim is not to try to force everyone through the O level
examinatlion but to equlip properly those who are capable of pasaing.
Our purpose is not to suggest to the outside world that we can

get anyone and everyone through such examlnations but to ehsure
that those who have the necessary ability are helped to acqulre

a usable skill so that their O level pass, desplte the limitations
of the examination itself, is no empty qualification. Our goal
must be to help each pupil to reach the highest standard of
proficiency of which he or she is capable - 1f we achieve this
then we shall have achleved something far more desirable than

a 100% record of passes,

2e Uniformitx

The possibility of transfer from stream to stream, as well as other
conslderations, make 1t desirable that there should be considerable
uniformity in our teaching, in the ground that we cover and in the
exercises that we use, Nevertheless, I feel that i1t 1s important
that we should still feel free to go our own way from time to

time and I have tried ¢ bear thig ia mind in planning the syllatus
I think 1% reasonable to assume that three quarters of our time
ghould be spent on the 'common' syllabus, but,of course, this

ls by way of being a general gulde rather than a precise
requirement.

3. Internal examinations

(a) I think that our school examinations should reflect and embody
the oral nature of our work and therefore I should like all
examinations to includas A. dictation
B. aural comprehension
C. reading
D. a written paper
(b) All forms in any one year do a common paper but marking is done
by the teacher,
(o; There }s no Christmas examination in French for the first year.
(d) After each examination I shall require merlt lists from each
form in alphabetical order, NOT merit order, and I should like
quarto sized sheets to be used for this purpose.

4. Term marks

I assume that we all keep a record of marks and add these up at the
end of each term. It would clearly be wrong and misleading if we
recorded only those marks which are obtained for written work,
especlally 1f this work conslsts of grammatical exerclses. &
would suggest that the following should be used, in more or less
equal proportions, in compiling terminal marks: (1) dictation
(11)comprehension (iii) verb tests (iv) vocabulary tests

(v) routine exercises (vi) creative writing in French (answers to
questions, sentence expansion, essays, etc.) (vii)during the Ve
third .year and later, translation into French. f




Modern Language Departmsht

5. Vocabulary Reference notes sheet two
Clearly, the learning of vocabulary has to be dealt with systematically,
even though at times this might seem rather artifickal. I see no reason
why we should not be as methodical as possible in this matter. I suggest
the taking of vocabulary should be strictly controlled and at the follow-
ing rate — 20 words per week during the first year, 30 per week during
the second and third years, 40 during the fourth and fifth years and
75-100 in the sixth. I would also suggest that in their vocabulary
vooke EhGuld number their pages and that each weeks vocabulary should
also be numbered ; in addition to emphasising the fact that thils is
being done systematically, numbering will also help in revising and in
catching up with what has been missed through absence. This, of course,
does not excl ude the possiblity of a second vocabulary book for the
recording of wordes not included in the 'common' vocabulary and words
which might be encountered in the course of private reading.

6. Verbs
The verb is the backbone of the sentence and of all that we are trying
to do and I feel very strongly that knowledge of verbs (how they are
formed and how they are used) should at all times be as lmmaculate as
possible. -

7. Audio-visual aids
Whatever our personal views on such aids and no matter what practical
difficulties we may encounter, I believe that we ought to make a
determined effort to include the use of audio-visual ailds in our
teaching. Clearly thereis no need to list the reasons for this but
one thing that we must bear in mind is that there are plans for us to
have a language laboratory in the nop too distant future and it would
be wise to try to master some of the techniques involved in 'psycho-
technical' teaching.

Although equipment is limited we do have 1. tape recording equipment

. record player and records
radio

slide projector

. £ilm projector

I hope that our stock of tapes and records will gradually increase and

T am collecting together catalogues of films and filmstrips. Mr. Wilcock
has kindly agreed to take charge of all recording and we hope to make
available books and leaflets containing information and instructions.

In particular, the B.B.C. radio programmes Allons-y, Intermediate
French and French for Sixth Forms will be recorded regularly and

stored awajn for future use. Programme leaflets will also be avallable.

I hope that we shall B@e able to incorporate these and other recordings
into our teaching programme, not on any gsporadic basis, but as a
regular feature and to assist this I hope to compile a separate time
table for the tape recorder so that we shall be able to rely on its
veing aveifple when we want it.

For the Sixth Form I propose to order full length feature films (preseni
members of the Sixth Form have shown their interest by agreeing to share
costs). For the lower school I hope it will prove possible to obtain

US\N o
. L]



Modern Language Department
Reference notes—sheet three
;h%izer filme (travel and documentaries) for use during school time.
2 nk that we could also make use of television programmes (Notre
e and French for Sixth Forms) and there seems to be some hope that
we shall soon have access to these.

8.Background et
For reasons which I feel sure there is no need to speclfy, I think that
we ought to do all we can to teach our subject as broadly as posslihble.
Although zlegrly our first objective must always be to teach our puplils
how to uge the language, this does not mean that we can lgnore the people
who use 1t, thelir culture, institutions and way of life generally.
Although I feel sure that we all refer to these things from time to time
I feel that we ought to deal with this background systematically so that
as little as possible is left to chance. Perhaps we can aim to devote
time ( say, 20-30 minutes) to this at least once a fortnight. In time
I think it might be pessible to choose a different theme for each year,
perhaps as follows -

. first year - dally life
segond " year — history
third year -~ ‘geogrephy .
fourth year = art, music, institutiong-- - -
pifth year -~ literature (if time)
~ all at greater depth

-gixth year

9.Asslstance
We must try to bring our assistante into contact with every form. Since
1t is impossible to do this on the basis of a weekly period with each
form throughout the year I shall work out a time table which will
enable our assistamte tO have a weekly period with a particular form
for a half-term at aitime , 80O that in the course of a year she will
have weekly periods with each form in the school during at least two

'''''

geparate half-terms,

10,Library . ;o '
The Modern Language sgectlon in the Library 1s well-stocked but rarely
used. Often this 18 due to the fact that our pupils do not know what

pooks we have, I have prepared and duplicated a. 1list of all the French
books in the Library. Shortly I hope to make a selection of recommended
reading for each year. The next step is to esncourage our pupils to
actually read some of the books. As a bare minimum we could select
g(bqu;ﬁor;sabh_yegrganq expect each person in that year to read the
chogen book before the summer examinations, perhaps with & view tao

including some questions on the book in the examination paper. Some.
of us might also wish to include library reading in our routine

teaching and to award marks- for this in our terminal totals.

11.Correspondents
Although I do not believe that everyone can hope to carry on a success—
ful correspondence, there are some for whom this can be a very useful
and pleasurable activity and I think that we ought to make a point of
trying to arrange correspondents for those who wish to have them (say,
in the second and third years, and again in the sixth)
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Reference notes-sheet four
Text books

I am anxious that we should do everything possible to prevent loss or
demage to text books. Since it is not the general practice to fine
those who lose or damage text books it is all the more lmportant-that
we should make a positive effort to make our pupils aware of thelr
responsibility in this matter,

I shall ehdeavour to keep a strict record of all books(and other
equipment) in stock but it will be left to the individual teachers

to keep a record of books in use. It i1s thus the teacher's
responsibility to return to the cupboards the number Of books which
were borrowed or to let me know in writing of any defliclencles.

Past papers

ATthough 1t is clearly necessary to give our puplls a very clear
ploture of what to expect in the G.C.E. examinations, I believe that
it 1s wrong to systematically work through as many old papers as we
can find and wrong to issue sets of old papers to examination
candidates for them to keep throughout thelr examlnatlion year. iL
would suggest that it 1s sufficlent to use past papers from the
previous two years or three years only — four should be regarded

as a maximum,

Past papers are not to be retained by the pupils. (Quite apart from
other considerations they are really to fragile for this.) It is far
too expensive to try to malnsaln a stock large enough for distribution
to all sets. Past papers, therefore, will be kept in the cupboard in
the Ladies! Common Room and should be returned immediately after use.

Exerclse books

Tn view of the need to issue new exercise books only when the 0ld one
is full, and since there is probably something to be sald for
starting a new year with a new exercise book, perhaps it would be
gengible to try to avoid issulng new books towards the end of the
year.

Setting occurs in the fourth and fifth years.and is done on the
basls of ability in so far as this can be judged from the pupills'
perfoemance throughout the third year. Those thought to be able to
do O lewel at the end of the fourth year are put into the top set
and the remainder divided into three equal sets.

Programmes, I should like to see some use made Of programmes, espec-—
ially 1n the teaching of new tenses and other selected grammatical
points. These, I believe, would be particularly useftl in the lower
streams and with those who have been absent from school., The branching
type might teke more time to prepare than we can afford but the
linear and even the mathetic should be well within our powers,
Dieplay material. I believe that we are all quwite well stocked with
material sultable for display and I think that we might try to
maintain a regular display in all form rooms where notise-board
facllities are adequate. In view of the frequent lack of respect for
notices, etc. I think it would be sensible to use only such things
as we might consider to be expendable




Modern Language Department
French
Outline Syllabus 1965 — 66

First Year
A.Symonds : Lets Speak French Vol.I - 1st term to end of Les.l}

ond term to end of Les.26
3rd term td end of Les.34

B.Lessons on dally life in France
C.Reader as avallable
D.Scrapbook of things French : book token prizes for the best.
E.Weekly periods with assistante during two separate half-terms

Second Year

A.Symonds : Lets Speak French Vol.II- lst term to end of Les.

2nd term to end of Les.
3rd term to end of Les.

B.Lessons on French history - suggested topics might include - Roman remains,
Charlemagne, William the Comqueror, Joan of Arc, Agincourt, LoulsXIV,
Revolution, Napoleon, Waterloo, Algeria, 1914, N,America, Vichy and de
Gaulle (one per fortnight say)

C.Reader as availlable

D.B.B.C. French (on tape)

E.Correspondence

F.Asslstance.

Third Year
A, Watson : La Langue Des Francais Vol 2 - lst term to end of Les. 6
2nd term to end of Les, 12
3rd term to end of Les. 15
B.Lessons on French geography - perhaps including frontiers, produce,
industry, mountains, ports, rivers, Paris (one lesson every four weeks say;
¢.Reader as available
D.B.B.C. Intermediate French on tepe
E.Assistance

Fourth Year
A.7Z/7 Watson : La Langue des Francals Vol 3
Others Whitmarsh : Fourth French Book- lst term to end of Les. 8
ond term to end of Les.l6
3rd term to end of Les.22
B.Essays from book of pictures (FIRST HALF ONLY)
c.Lessons on French Art and Institutions - perhaps including a cathedral,
some music, painters like Manet for example,education, system of govern-
ment, president (one pre month say)
D.Reader as avallable
E.B.B.C. Intermediate French on tape
F.Assistance

Fifth Year -
A New Simpler Whitmarsh — as convenlent
B. Essays from pictures (second half of booK)
C.General preparation for O Level
D.Asslstance



Modern Language Department
French

Outline Syllabus 1965 — 66

Sheet two

gixth Form

A suggested programme

. Set books - two perlods per week - one book per term

. General culture — one period per week

. Weekly grammar test on 1tems announced in advance and on things
which have cropped up in recent work.

Translation into English in class - one perlod per fortnight

. Vocabulary test (carefully prepared) — one per fortnight

. B.B.C. French for Sixth Forms — once per week. (This might also

include oral interpretation exercises?

7. Conversation, including essay preparation, with assistance.-

owp WpPH
.

vocab 75-L00 words per week

verb revislon, say two verbs per week

prose — one per week

essay in French - one per fortnight

1iterary essey or appreciation — one per fortnight

extra private readlng - one book per half-term

Roe : Modern France - to be read by end of First Year Sixth

To be featured in all years
1. Dictation — one per fortnight
2. Reproductlion — one per month
3, Written answers to questions OR sentence expansion — once per
month emcept possibly in the fifth year.
4. Eseays from pioctures - fourth and fifth years - one per fortnight
5. Reading (a) in class
(b) privately

Specimen programme for two weeks in lower school
Period
1. Introduce new lesson - pupils listening — plus oral comprehension,
o, Vocabulary,verbs and grammar examined 1h course of visual reading.
Homework : learning of vocab and verbs
3, Test —plus re-reading of lessom
4. Dictation — plus general conversation arising out of lesson
5., Grammatical exercises and preparation of homework
Homework : written exercises
1. Listen to B.B.C. plus comrehension questions
o. Extra reading and vocabulary (reader or based on broadcast)
Homework : learning of new vocab
3, Test last night's and previous week's homework
4. Background lesson — in French 1f possible — notes to be taken.
5. Preparation of reproduction exercise
Homework : written reproduction.




