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	Subject: History 
The national curriculum for history aims to ensure that all pupils: 
 know and understand the history of these islands as a coherent, chronological narrative, from the earliest times to the present day: how people’s lives have shaped this nation and how Britain has influenced and been influenced by the wider world 
 know and understand significant aspects of the history of the wider world: the nature of ancient civilisations; the expansion and dissolution of empires; characteristic features of past non-European societies; achievements and follies of mankind 
 gain and deploy a historically grounded understanding of abstract terms such as ‘empire’, ‘civilisation’, ‘parliament’ and ‘peasantry’ 
 understand historical concepts such as continuity and change, cause and consequence, similarity, difference and significance, and use them to make connections, draw contrasts, analyse trends, frame historically valid questions and create their own structured accounts, including written narratives and analyses 
 understand the methods of historical enquiry, including how evidence is used rigorously to make historical claims, and discern how and why contrasting arguments and interpretations of the past have been constructed.
 gain historical perspective by placing their growing knowledge into different contexts, understanding the connections between local, regional, national and international history; between cultural, economic, military, political, religious and social history; and between short- and long-term timescales.

How History Fits into Our Vision at Banks St Stephen’s C of E Primary School:
History is an integral part of our curriculum. It reflects our values of Belonging, Serving, and Succeeding while fostering curiosity, understanding, and a sense of identity. Through exploring the rich local history of Banks and Southport, alongside the wider world, we inspire children to value their heritage, contribute to their community, and strive to make a positive impact on the future.

Belonging
· Our history curriculum fosters a deep sense of belonging by exploring the rich heritage of Banks, Southport, and the wider world.
· By learning about local events such as the draining of Martin Mere, the Blitz on Liverpool, and the Anglo-Saxon and Viking influence on place names, children develop pride in their roots and connections to the wider community.
· This understanding helps children feel part of a shared story, reinforcing their identity and inspiring respect for the diverse cultures that shape our history.
Serving
· Through history, children learn about the sacrifices and contributions of individuals and communities who served others, such as local war heroes during the Blitz and leaders who brought social change.
· These stories encourage children to reflect on how they can use their own skills to support and serve their community today.
· History teaches children that acts of service, both big and small, can leave a lasting legacy and inspire positive change.




Succeeding
· The history curriculum highlights the achievements of individuals and communities, showing how resilience and determination have shaped the local area and beyond.
· From the success of Southport as a seaside resort to the innovations that transformed Martin Mere, children learn that perseverance leads to great accomplishments.
· By connecting past successes to their own lives, children are empowered to strive for excellence, inspired by the legacy of those who came before them.
· 
British Values through History
· Democracy - We explore how democracy developed, including local influences like the signing of the Magna Carta, showing how decision-making impacts us today.
· The Rule of Law - We learn how laws have shaped our community and helped create a just society.
· Individual Liberty - We study the sacrifices made during key events like the Battle of Britain, inspiring us to value our freedom and the resilience of our community.
· Mutual Respect and Tolerance - By learning about local, national and global history, we understand the importance of respecting different cultures and beliefs in our community.
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	British history that extends pupils’ chronological knowledge beyond 1066.

A significant turning point in British history – The Battle of Britain
Knowledge:

· Understand when World War II began, why it started, and the key individuals involved, including Winston Churchill, Neville Chamberlain, Adolf Hitler, Joseph Stalin, Franklin D. Roosevelt, Harry Truman, Charles de Gaulle, Hideki Tojo, and Benito Mussolini. 

· Know where World War II fits on a chronological timeline.

· Know how war affected British people and land, and how sacrifices shaped modern values and resilience- Rationing, Evacuation, Bombing, Home Guard, Air Raid Wardens, Shelters

· Know why the Battle of Britain was a turning point — it stopped invasion and protected Britain’s independence.

· Understand how the RAF and air power helped defend Britain — a legacy still seen today.

· Know how bombing raids affected cities like Liverpool, and how communities stayed strong and rebuilt.






Historical Skills:

Chronological Understanding 
· Recall key dates, people, and events.
· Explain why events happened, using evidence.
· Describe how past changes impact life today.
· Compare and contrast different time periods, including long- and short-term effects.
· Understand aspects of British, local, and post-1066 history.
Interpretation of History
· Use different sources to work out how conclusions were made.
· Recognise bias, opinion, propaganda, and how this effect interpretation.
· Understand that evidence can lead to different conclusions.
Historical Enquiry
· Use a variety of sources to research the past.
· Ask and answer valid historical questions.
· Combine evidence to form a well-rounded view.
· Suggest what may be missing and how to find out more.
Communication
· Present findings clearly using writing, diagrams, charts, or tables.
· Use accurate dates and vocabulary.
· Plan and carry out independent historical research.
Construct informed responses with well-organised ideas and evidence.
	NC: The Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the Confessor.

The legacy of Edward the Confessor Power, legacy and transition.

Knowledge:

· Know the Anglo-Saxons settled after the Romans left (410 AD) and Viking raids began in 793 AD; place both on a timeline.

· Know Alfred the Great defended Wessex, made peace with Viking leader Guthrum in 878, and set up the Danelaw.

· Know the Battle of Brunanburh  (937 AD) was a key victory for King Athelstan that helped unify England.

· Know Edward the Confessor’s death in 1066, with no heir, led to a struggle between Harold Godwinson and Viking Harald Hardrada.

· Know Harold won at Stamford Bridge but was defeated by William of Normandy at Hastings in 1066, starting the Norman Conquest.

· Know laws, language, and land divisions from this time still shape England, like the legal system and county borders







Historical Skills:

Chronological Understanding 
· Place events on timelines using accurate dates and terms.
· Identify changes in culture, society, religion, and technology.
· Use words like empire, civilisation, parliament, peasantry.
· Recognise connections, contrasts, and trends over time.
Historical Knowledge & understanding
· Know key dates, people, and events.
· Explain causes using evidence.
· Understand how history affects today.
· Compare different periods and local history, including post-1066.
Interpretations of History
· Analyse sources and how conclusions are formed.
· Check for bias and reliability.
· Understand differing views from evidence.
Historical Enquiry
· Use multiple sources to ask and answer questions.
· Combine evidence into clear explanations.
· Identify gaps and suggest how to find more.
· Develop and test historical questions.
Communication
· Present learning in writing.
· Use correct vocabulary and dates.
· Plan and complete research projects.
· Answer questions clearly with evidence.

	. NC: A study of an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066.

The changing power of monarchs using the case study, King John, Queen Anne & Queen Victoria
Knowledge:

· Know the definition of a monarch. 

· Understand the Feudal System was a medieval hierarchy: kings, lords, knights, and peasants with different roles.

· Know King John (1199–1216) was challenged by barons over heavy taxes and unfair rule.

· Understand the Magna Carta (1215) limited royal power over land and rights, laying the foundation for the rule of law and individual freedoms.
· Know Queen Anne’s reign (1702–1714) and the Act of Union (1707) united England and Scotland; Parliament grew stronger and shared power with the monarch.

· Know that when Queen Victoria ruled, Britain had a large empire, but the government—not the queen—made most decisions. This is called a constitutional monarchy.  

· Know the modern monarchy has mostly symbolic power, with Parliament governing and the rule of law developed in Britain



Historical Skills:

Chronological Understanding
• Place monarchs and key events on a timeline.
• Use historical terms and dates accurately.
• Understand how this fits with earlier topics (e.g. Anglo-Saxons, Ancient Greece, Victorians).
Historical Knowledge & understanding
• Describe key features like the feudal system and Parliament.
• Explain causes and consequences of major events (e.g. Magna Carta, Act of Union).
• Compare monarchs and identify how power changed over time.
Interpretation of History
• Recognise different views of monarchs.
• Spot bias and evaluate sources for reliability.
Historical Enquiry
• Use and compare sources to answer historical questions.
• Combine evidence to reach conclusions.
Communication
• Present learning clearly using accurate vocabulary and construct clear explanations using evidence and historical terms

	
	Topic Specific Vocabulary
 
Air raid, Allied Powers, Allies, Anderson shelter, Appeasement, Armaments, Axis, Axis Powers, Battle of Britain, Blackout, Blitz, Blitzkrieg, Bomber, Der Führer, Dictator, Evacuation, Evacuee, Excavation, Government, Home Front, Hurricane, Junker, Luftwaffe, Morale, Munitions, Nazis, Parliament, Political, Prime Minister, Propaganda, Rationing, Recruit, Secondary source, Significant individuals, Siren, Spitfire, Total war, Trenches, Wreckage, World War II, Second World War






























	Historical specific vocabulary:

after, before, bias, cause and effect, chronology, during, evidence, interpret, perspective, primary source, research, secondary source, sequence, source, timeline
	Topic Specific Vocabulary 

Anglo-Saxon Chronicle, Christianity, Civilisation, Conquer, Culture, Danegeld, Danelaw, Danes, Feuds, Invasion, Offa’s Dyke, Peasantry, Raiders, Resistance, Runes, Settlers, Vikings
	Historical specific vocabulary:

Analyse, Causation, Consequence, Evidence, Hypothesise, Infer, Motive, Primary source, Secondary source
	Topic Specific Vocabulary: 

Agreement (Magna Carta), Barons, Challenge, Constitution, Decision-making, Democracy, Empire, Equality, Feudal System, Government, Influence, Justice, King, Law, Law-making, Monarch, Nobles, Parliament, Power, Queen, Reform, Responsibility, Rights, Rule, Symbolic, Tax, Union, Union (Act of Union)
	Historical specific vocabulary:  

Bias, Cause, Change, Chronology, Consequence, Contrast, Continuity, Evidence, Interpret, Investigate, Legacy, Opinion, Primary Source, Secondary Source, Significance, Trend
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	NC: Britain’s settlement by Anglo-Saxons and Scots.

Anglo-Saxon invasions, settlements and Kingdoms: place names and village life – culture & Society
Knowledge:
· Know after the Romans left, the Anglo-Saxons and Scots came to live in Britain. They brought new ways of life and created early kingdoms.

· Know the Anglo-Saxons made kingdoms Wessex, Mercia, and Northumbria, ruled by strong kings.

· Understand that Sutton Hoo is an important burial site, (suggested for King Rædwald), that helps us understand Anglo-Saxon life and beliefs.

· Know many place names today come from Anglo-Saxon words, like “-ham” meaning village and “-ton” meaning farm.

· Know Anglo-Saxons lived in farming villages, with wooden houses and close communities.

· Know Important kings included:  King Edwin of Northumbria – helped spread Christianity;: King Offa of Mercia – built Offa’s Dyke on the Welsh border; King Æthelberht of Kent – first Anglo-Saxon king to become Christian -they helped shape land and society.




Historical Skills:

Chronological Understanding
• Place the Anglo-Saxons and Scots on a timeline after the Romans, alongside other studied periods.
• Use historical terms (e.g. AD, century, settlement) accurately.
• Understand the sequence and overlap of British history, including Roman withdrawal and Saxon settlement.
Knowledge and Understanding
• Describe key features of Anglo-Saxon life (e.g. kingdoms, daily life, religion, place names).
• Explain the impact of significant kings and events (e.g. King Offa, Sutton Hoo).
• Make comparisons between Roman Britain and Anglo-Saxon Britain.
Historical Interpretation
• Recognise that people in the past had different beliefs and cultural practices.
• Understand that sources (like burial evidence) can show different viewpoints.
• Begin to explain why historical interpretations (e.g. who was buried at Sutton Hoo) may differ.
Historical Enquiry
• Ask valid questions (e.g. Why did Anglo-Saxons come to Britain?).
• Use a range of sources (artefacts, maps, texts) to explore Anglo-Saxon society.
• Identify what evidence tells us about life and leadership, and what remains uncertain.
Organisation and Communication
• Communicate understanding using reports, maps or presentations.
• Use historical vocabulary accurately (e.g. kingdom, pagan, Christian, conquest).
• Organise ideas clearly to explain the Anglo-Saxons’ legacy in Britain.

	NC: A non-European society that provides contrasts with British history – one study chosen from: early Islamic civilization, including a study of Baghdad c. AD 900

Baghdad c. AD 900

Knowledge:

· Know that Baghdad was famous for its circular design and strong leadership under the Abbasid Caliphate.

· Know The House of Wisdom in Baghdad was a famous centre of learning where scholars studied medicine, astronomy, maths (including algebra), and translated texts from around the world.

· Know Baghdad c. 900 was far more advanced than London at the time, with libraries, hospitals, clean water, and street lighting, while London remained small, rural, and less developed.

· Know Muslim scholars preserved and built on ancient knowledge, including Greek and Roman ideas, that influenced the modern world (e.g. Al-Khwarizmi — father of algebra; Al-Razi — physician and chemist).

· Know The Golden Age of Islam encouraged learning, creativity, and trade, making Baghdad a key city for culture, science, and innovation across the world.





Historical Skills:

Chronological Understanding
· Place Ancient Greece and other studied periods on a timeline.
· Use historical terms (e.g. BCE, AD, century, decade) accurately.
· Understand the order and overlap of civilisations and time periods.
Knowledge and Understanding
· Describe key features of the time studied (e.g. government, daily life, beliefs).
· Explain the impact of significant people, events, and achievements.
· Make comparisons between different societies or periods.
Historical Interpretation
· Recognise that people in the past had different beliefs and opinions.
· Understand that sources can have different viewpoints or biases.
· Begin to explain why historical accounts may differ.
Historical Enquiry
· Ask valid historical questions and suggest ways to find answers.
· Use a range of sources (books, artefacts, images) to investigate the past.
· Identify what sources tell us and what they leave out.
Organisation and Communication
· Communicate learning using writing, drama, artwork, timelines, or presentations.
· Use subject-specific vocabulary clearly and accurately.
· Organise information logically to show understanding of key ideas.
	NC: Ancient Greece – a study of Greek life and achievements and their influence on the western world

Ancient Greece
Knowledge:
· Know that Ancient Greece was in southern Europe and existed from around 1200 BCE to 146 BCE, before the Roman Empire and after Ancient Egypt, helping place it on a historical timeline.

· Know that Ancient Greece was made up of many city-states, such as Athens and Sparta, each with its own land, government, and way of life. This shaped how people lived and ruled.

· Know that Athens developed early democracy, where citizens helped make decisions. This idea of sharing power has influenced modern democracies like the one we have in the UK today.

· Know that Ancient Greeks made important contributions that still influence us today:
Architecture (temples, columns)
Language (Greek roots in English words)
Government ideas (democracy and citizenship)
Olympics




Historical Skills:

Chronological Understanding
· Place Ancient Greece and other studied periods on a timeline.
· Use historical terms (e.g. BCE, AD, century, decade) accurately.
· Understand the order and overlap of civilisations and time periods.
Knowledge and Understanding
· Describe key features of the time studied (e.g. government, daily life, beliefs).
· Explain the impact of significant people, events, and achievements.
· Make comparisons between different societies or periods.
Historical Interpretation
· Recognise that people in the past had different beliefs and opinions.
· Understand that sources can have different viewpoints or biases.
· Begin to explain why historical accounts may differ.
Historical Enquiry
· Ask valid historical questions and suggest ways to find answers.
· Use a range of sources (books, artefacts, images) to investigate the past.
· Identify what sources tell us and what they leave out.
Organisation and Communication
· Communicate learning using writing, drama, artwork, timelines, or presentations.
· Use subject-specific vocabulary clearly and accurately.
· Organise information logically to show understanding of key ideas.


	
	Topic Specific Vocabulary

Anglo-Saxon, artefact, authority, burial, chieftain, Christianity, community, conversion, decision-making, equality, farming, influence, invasion, justice, kingdom, knowledge, land, leadership, legacy, law, Mercia, Northumbria, progress, responsibility, ruler, Scots, settlement, Sutton Hoo, village, Wessex                               
	Historical Specific Vocabulary

AD/CE, Artefact, BC/BCE, Cause, Century, Change, Chronology, Compare, Consequence, Continuity, Contrast, Evidence, Interpretation, Migration, Significance, Source
	Topic Specific Vocabulary

algebra, astronomy, authority, Baghdad, Caliph, Caliphate, decision-making, equality, Golden Age, House of Wisdom, influence, invention, Islam, justice, knowledge, leadership, learning, library, law, medicine, progress, responsibility, scholar, science, Silk Road, trade, translation
	Historical Specific Vocabulary  
    
AD/CE, Ancient, Artefacts, BC/BCE, Cause, Centuries, Change, Circ 900, Compare, Consequence, Continuity, Contrast, Development, Duration, Empire, Evidence, Interpret, Legacy, Millennium, Opinion, Period, Population, Primary source, Significance, Source, The Dark Age
































	Topic Specific Vocabulary

architecture, Athens, authority, citizen, citizenship, city-state, column, decision-making, democracy, empire, equality, Greece, influence, justice, law, leadership, legacy, mythology, Olympics, philosopher, reform, responsibility, rule, Sparta, temple, theatre
	Historical Specific Vocabulary 
     
cause, consequence, change, continuity, legacy, evidence, primary source, secondary source, opinion, bias, interpret, investigate, chronology, significance, compare 
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	NC: The Viking and Anglo-Sason struggle for the Kingdom of England to the time of Edward the confessor
 
Viking Raids, Invasion & Settlement

Knowledge:

· Know when the Vikings lived (late 8th to 11th centuries) and how their longships helped them explore, raid, and settle new lands, including parts of Britain — shaping how land was used and controlled.
· Know that the raid on Lindisfarne in 793 AD marked the start of the Viking Age in Britain, leading to centuries of struggle over land between Vikings and Anglo-Saxons.
· Know the Vikings left a lasting legacy on British land through place names, especially in local areas (e.g. Ormskirk – “Ormr’s church”, Skelmersdale – “valley of the helmet”), showing how Viking settlement shaped the map we still use today.
· Know the discovery of the Cuerdale Hoard near Preston gives us important clues about Viking life, trade, and wealth — a physical legacy left in the land that helps us understand their impact.












Historical Skills:

Chronological Understanding:
· Place Vikings accurately on a timeline after Stone Age, Bronze Age, Iron Age, and Romans.
· Understand the order and overlap of historical periods.
Historical Enquiry:
· Ask questions about Viking life and reasons for migration.
· Use artefacts (e.g., Cuerdale Hoard), maps, and place names as historical evidence.
· Identify what sources show and what they may leave out.
Cause and Effect:
· Explore push and pull factors for Viking migration (e.g., overpopulation, land, trade).
· Understand how Viking settlements changed Britain’s landscape and society, focusing on Lancashire.
Communication and Interpretation:
· Present learning through report writing, timelines and maps.
Use historical vocabulary clearly to explain findings.:




	NC: The achievements of the earliest civilizations – an overview of where and when the first civilizations appeared and a depth study of one of the following:  Ancient Egypt.

                 Ancient Egypt

Knowledge:

· Locate Ancient Egypt in time and place know its contemporary Mesopotamia (modern day Iraq), which developed around the same time as Egypt (c. 3000 BCE).

· Know that the River Nile was essential for farming, transport, trade, and building - irrigation allowed Ancient Egyptians to manage water, grow food, and build a thriving civilisation.  

· Know Egyptian society had a hierarchy with the pharaoh as king and God, which influenced land ownership and rule in later societies.

· Understand that ancient Egyptians believed in the afterlife and built tombs and pyramids and know how they mummified bodies to prepare for it.

· Know Howard Carter’s discovery of Tutankhamun’s tomb showed us Ancient Egypt’s beliefs and legacy. Examples:

· Writing: Hieroglyphics, one of the first writing systems.
· Architecture: Built pyramids and temples that still inspire today.
· Government: Pharaohs ruled, influencing later leaders.
· Science & Medicine: Early knowledge of medicine and irrigation shaped the future.
Historical Skills:

Chronological Understanding
· Place Ancient Egypt within a global historical framework and alongside other early civilizations.
Historical Enquiry
· Investigate primary evidence - pyramids, artefacts, and hieroglyphics, to understand society and beliefs.
Interpretation of Evidence
· Analyse how the Nile shaped everyday life and culture.
· Evaluate the significance of artefacts such as the Rosetta Stone and tomb goods.
Legacy Analysis
· Assess Ancient Egypt's contributions to modern society, such as architecture, writing systems, and governance.




	NC: A study of an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066 - A significant turning point in British history.

The First Railways

Knowledge:

· Know when the Industrial Revolution happened and where it fits on a chronological timeline.

· Know about early transport types, and their limitations before railways changed everything.

· Know key inventors like George and Robert Stephenson who developed “The Rocket,” a powerful early steam locomotive that helped build the first railways.

· Understand why the Stockton and Darlington Railway (1825) and Liverpool-Manchester Railway (1830) were major turning points — they transformed how people and goods moved across Britain, reshaping towns and the land.

· Know that the West Lancashire Railway opened in 1878, with Banks station on Guinea Hall Lane, connecting local places like Banks to bigger towns, helping local people travel for work, trade, and shopping — changing their relationship with the land and economy.

· Understand how railways affected different social classes and jobs, opening new opportunities and helping towns and industries grow — a legacy still seen today in how we live, work, and move across the land


Historical Skills:

Chronological Understanding
· Place the Industrial Revolution and railway development on a timeline beyond 1066.
· Understand the order of transport evolution from horse-drawn to steam railways and their limitations.
Historical Enquiry
· Ask questions about early transport and why railways were important.
· Use sources such as pictures, maps, and simple documents to learn about railways.
· Identify what sources show about changes in travel and land use.
Cause and Effect
· Explain why railways were a turning point in transport and industry.
· Understand how railways changed towns, jobs, and daily life in local areas like Banks.
Communication and Interpretation
· Present findings through reports, timelines, or maps showing railway routes.
· Use historical vocabulary (e.g., locomotive, Industrial Revolution, legacy) accurately.


	[bookmark: _Hlk187160474]
	Topic Specific Vocabulary
Alliance, Anglo-Saxon, Border, Conquer, Culture, Danelaw, Farming, Hoard, Invasion, Kingdom, Legacy, Lindisfarne, Longship, Migration, Monastery, Place name, Raid, Settlement, Struggle, Territory, Trade, Treaty, Viking, Village, Warrior
	Historical Specific Vocabulary

artefact, cause, compare, conclude, consequence, contrast, evidence, infer, investigate, legacy, primary source, reliability, secondary source
	Topic Specific Vocabulary

Afterlife, Archaeologist, Civilisation, Craftsman, Discovery, Farmer, Hierarchy, Hieroglyphics, Irrigation, Labourer, Legacy, Mummy, Nile, Noble, Pharaoh, Priest, Pyramid, Scribe, Servant, Slave, Temple, Tomb, Trader, Vizier, Worship
	Historical Specific Vocabulary
      
AD/BC, Ancient, Artefacts, Civilization, Egyptologist, Events, Evidence, Excavate, Millennium, Sources
	Topic Specific Vocabulary

Canal, Engineer, Factory, Goods, Industrial Revolution, Industry, Inventor, Locomotive, Passenger, Railway, Station, Steam engine, Track, Trade, Transport, Worker
	Historical Specific Vocabulary
      
Cause, Compare, Conclude, Consequence, Contrast, Evidence, Infer, Investigate, Primary Source, Question, Secondary Source, Source
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	NC: Changes in Britain from the Stone Age to the Iron Age 
Neolithic hunter-gatherers and early farmers (Skara Brae)
Knowledge:
· Know the Stone Age began around 2.5 million years ago, the Bronze Age around 2500 BC, and the Iron Age around 800 BC.
· Know Palaeolithic – people hunted and gathered food, moving from place to place. Mesolithic – they made better tools and stayed in one place longer. Neolithic – they began farming and lived in stone homes like Skara Brae, changing how they used the land.
· Know about Skara Brae, well-preserved Neolithic village in Orkney, Scotland, known for its stone houses and everyday artefacts - discovered in 1850s.
· Know farming, bronze tools, and Iron Age weapons helped people manage and defend the land, shaping society and leaving lasting legacies.
· Know Cave paintings, like at Creswell Crags, show how Stone Age people lived before written records.





Historical Skills:
Chronological Understanding
· Place the Stone Age, Bronze Age, and Iron Age on a simple timeline (Know that the Stone Age came first, followed by the Bronze Age and Iron Age).
· Sequence events, people, or objects in the right order (Put tools or homes in time order (cave → roundhouse).
· Begin to use terms like BC/AD, before, and after correctly (Skara Brae was built before the Iron Age).
Knowledge and Understanding
·  Describe how people lived in different times (Explain how hunter-gatherers found food or what homes at Skara Brae were like.
· Use evidence to say why people did things in the past (They farmed so they didn’t have to move for food).
 Historical Interpretation
· Say how the past is shown in different ways (cave paintings, artefacts, or museum models).
· Talk about what sources tell us and how they help us learn.
Historical Enquiry
· Know that historians ask questions and use clues from the past (E.g. "What does this bone tool tell us about Stone Age life?)
· Use clues to explain how people lived (E.g. "The roundhouse had a fire in the middle to keep warm).
Organisation and Communication
· Give clear answers using facts about the past (E.g. "Iron Age people used stronger metal tools than before).
· Use key history words (E.g. Neolithic, settlement, artefact, legacy).
· Begin to write short explanations or stories about the past.


	NC: A Local History Study
Martin Mere: Land, Change and Legacy
Knowledge:

· Know Martin Mere was formed at the end of the last Ice Age and was once the largest lake in England.

· Know where Martin Mere is on a map and place it correctly on a timeline (approx. 8000 BC).

· Know how historical maps help us see how land use has changed over time.

· Know the significant figures who helped drain the mere – Thomas Fleetwood and Thomas Eccleston. 

· Know how draining Martin Mere changed the land, creating farms and new homes, and how it affected local farming, jobs, and community life.

· Recognise that people had different views about draining the mere, and that changes to the land can have both positive and negative effects, leaving a lasting legacy.








Historical Skills:
Chronological Understanding
· Place the Ice Age and the draining of Martin Mere on a simple timeline (Know the Ice Age came first, followed by the 1600s when the mere was drained).
· Sequence events and people in order (e.g. Ice Age → Martin Mere forms → Fleetwood/Eccleston drain it).
· Begin to use terms like BC/AD, before, and after correctly (Martin Mere was formed after the Ice Age).
Knowledge & Understanding
· Describe how people changed the land in different times (e.g. "In the 1600s, people drained Martin Mere to create farms").
· Use evidence to explain why people acted as they did (e.g. "They drained the mere to make more land for farming and building homes").
Historical Interpretation
· Say how the past is shown in different ways (e.g. historical maps, drawings, written records).
· Talk about what different sources tell us about Martin Mere and how land use has changed.
Historical Enquiry
· Know that historians ask questions and use clues from the past.
· Use clues to explain how the landscape and community changed.
Organisation and Communication
· Give clear answers using facts about Martin Mere and land changes (e.g. “The mere was drained to create farmland in the 1600s”).
· Use key words like mere, drainage, settlement, farmland, legacy.
Begin to write short explanations or stories about how people changed the land over time.

	NC: The Roman Empire and its impact on Britain

Roman Invasion and Rebellion - Boudicca

Knowledge:

· Know the Romans came from Italy and invaded Britain in AD 43, led by Emperor Claudius, after the Iron Age.

· Know Britain was divided into many tribes before the Romans arrived, including the Iceni, Catuvellauni, Brigantes, and Silures.

· Know Boudicca was queen of the Iceni who rebelled when the Romans took her land, and that she is remembered for bravely fighting for her people.

· Know that the Romans built towns where people lived and worked, which changed how the land was used and Boudicca attacked Colchester and London to fight for her land.

· Know the Romans built roads to connect places and move their army quickly across Britain.  

Know Hadrian’s Wall marked the northern border of Roman Britain, helped defend their land, and is a lasting symbol of Roman control over the landscape.







Historical Skills:
Chronological Understanding
· Place the Iron Age and Roman invasion on a simple timeline.
· Sequence key events (e.g. Iron Age → Roman invasion → Boudicca’s rebellion).
· Use terms like BC, AD, after, before (e.g. “The Romans came after the Iron Age”).
Knowledge and Understanding
· Describe how Roman rule changed life and land in Britain.
· Explain why Boudicca and others resisted Roman control.
· Use evidence to understand how people lived under Roman rule.
Historical Interpretation
· Say how the past is shown through different sources (artefacts, ruins, written records).
· Talk about what different sources tell us about Boudicca and the Romans.
Historical Enquiry
· Ask and answer questions about Roman Britain using sources and facts.
· Use evidence to explain why people resisted and how they lived.
Organisation and Communication
· Give clear answers using facts about Roman Britain.
· Use key vocabulary like emperor, rebellion, empire, and legacy.
· Begin to write short explanations or stories (e.g. “Why Boudicca rebelled”).


	
	Topic Specific Vocabulary

artefact, Bronze Age, build, cave painting, community, defend, farming, home, hunter-gatherer, Iron Age, land, land use, legacy, migration, roundhouse, shelter, Skara Brae, settlement, Stone Age, survival, tool, tools, trade, tribe, village Celt
	Historical Specific Vocabulary      

AD/BC, archaeology, artefact, Artefacts, change, chronology, compare, conclude, describe, evidence, Evidence, explain, Fact/Opinion, find out, imagine, infer, investigate, Mesolithic, Neolithic, observe, Palaeolithic, Prehistoric, Prehistory, question, source, Sources, Thousands of years
	Topic Specific Vocabulary

changemaker, change, community, Criffel, decision, decision-maker, drain, engineer, environment, farm, farmland, farmer, field, Fleetwood, habitat, Ice Age, impact, lake, land, land use, landowner, landscape, legacy, map, Martin Mere, settlement, settle, Stone, Thomas Eccleston, Thomas Fleetwood, timeline, village, wetland



	Historical Specific Vocabulary      

AD/BC, artefact, change, compare, conclude, continuity & change, describe, effect, environment, evidence, explain, Ice Age, interpret, investigate, map, Mesolithic, Neolithic, observe, Palaeolithic, Prehistoric, question, source, Sources, timeline, viewpoint
	Topic Specific Vocabulary

army, battle, Boudicca, Britain, Celts, change, Claudius, Colchester, conquer, control, defend, empire, Hadrian’s Wall, Iceni, Iron Age Britons, Italy, leaders, legacy, legions, Londinium, loyalty, power, rebellion, rebel, resistance, revolt, road, Roman roads, Romans, rule, settlement, territory, tribe
	Historical Specific Vocabulary  
    
AD, artefact, Artefacts, BC, cause, change, chronology, compare, consequence, describe, effect, evidence, Evidence, Events, explain, Fact/opinion, investigate, interpret, Objects, observe, opinion, question, source, Sources, imeline, viewpoint

	Y2

























	NC: The lives of significant individuals in the past who have contributed to national and international achievements

Christopher Columbus and 
Neil Armstrong
Knowledge:
· Know what an explorer is (someone who travels to learn about new places) and that significant means important because of what someone did.

· Know the names of important explorers and that they lived at different times: Leif Erikson (Vikings), Ibn Battuta (1300s), Christopher Columbus (1492), Robert Falcon Scott (1900s), Amelia Earhart (1930s), Neil Armstrong (1969), and Tim Peake (2000s).

· Know that in 1492, Columbus sailed from Spain to find a quicker route to Asia but landed in the Bahamas, in the Caribbean.

· Understand why Columbus’s three ships were important: the Santa Maria was his main ship, the Pinta was fast and spotted land first, and the Niña was strong in rough seas — showing that long sea voyages were possible using wind power.

· Know that Indigenous peoples lived in the Americas first, and Leif Erikson reached North America before Columbus, but Columbus is remembered because his voyage began the Age of Exploration and connected Europe to the Americas.


Historical Skills
Chronological Understanding:
· Sequence events in the lives of Columbus and Armstrong on a simple timeline.
· Use terms like before, after, long ago, and now.
· Understand that Columbus lived a long time ago and Armstrong lived in the 20th century.
Knowledge and Understanding:
· Describe key facts about Columbus and Armstrong’s journeys.
· Understand how their discoveries changed how people thought about the world.
· Compare life and travel now and then (ships vs rockets).
Historical Interpretation:
· Look at pictures, artefacts, and video clips to learn about the past.
· Talk about how different sources help us understand their stories.
Historical Enquiry:
· Ask and answer questions about what Columbus and Armstrong did.
· Use sources (images, books, videos) to find out more.
Organisation and Communication:
· Share facts through drawings, writing, and discussions.
· Use key vocabulary confidently.
· Write short explanations (e.g. "Why is Neil Armstrong remembered?").

	NC: Significant historical events, people and places in their own locality.

Banks Village - Changes over Time
Houses & Buildings

Knowledge:
· Know that Banks is a village in the UK and that we can learn about its past by looking at maps and historical            evidence.

· Know that old and new maps show how the land and buildings in Banks have changed over time, including farms, houses, and roads.

· Understand that early settlers like     farmers, Vikings, and people in          medieval times used the land in different ways — they helped shape the village we see today.

· Know that Victorians and modern       families have also changed Banks by building homes, schools, and other important places.

· Recognise how homes and daily life in Banks have changed from the 1960s and 1980s to today, including household objects like stoves, baths, lighting, heating, TV, phones.

· Understand that by learning about the   people who lived and worked in Banks before us, we can see how the village has grown and changed — and how the past still influences the place we live in now.




Historical Skills
Chronological Understanding
· Sequence changes in Banks (then and now).
· Use simple timelines to show development (e.g. houses: 1900s–1960s–today).
· Use words like “before”, “after”, “long ago”, and “now”.
Knowledge and Understanding
· Describe how life in Banks has changed over time.
· Identify different types of homes, farming, and buildings in the past.
· Understand how people in the past helped shape the village we live in today.
Historical Interpretation
· Look at historical maps, photos, and artefacts to learn about Banks.
· Compare sources to see what life used to be like.
Historical Enquiry
· Ask and answer questions about old and new buildings.
· Use evidence to find out how Banks has changed.
Organisation and Communication
· Share learning through drawings, writing, photos, and talks.
· Use key vocabulary confidently.
· Create short pieces of writing (e.g. “How has Banks changed?”).
	NC: Changes within living memory. Where appropriate, these should be used to reveal aspects of change in national life

Seaside Holidays Now & Then

Knowledge:

· Know that the West Lancashire Railway opened in 1878, with Banks station helping people reach seaside towns like Southport, boosting holidays and trade.

· Know how the land at the seaside changed with the building of beaches, piers, and holiday attractions.

· Know how Victorian seaside holidays were different for rich and poor families (e.g. hotels vs day trips, shows vs packed lunches).

· Know key features of holidays in different periods:
Victorian times: bathing machines, long clothing, Punch and Judy shows
1950s: faster travel, lighter clothes, deckchairs
Today: modern transport, amusements, ice cream, entertainment
· Understand that some seaside traditions (like donkey rides and piers) continue today, showing a legacy of seaside culture






Historical Skills

Chronological Understanding
· Sequence seaside holidays across time periods (Victorian → 1950s → today).
· Use a simple timeline to place changes in order.
· Use time vocabulary confidently (then, now, long ago, past, present).
Knowledge and Understanding
· Describe how seaside holidays have changed and why.
· Identify what stayed the same (e.g. enjoying the beach) and what changed (e.g. clothes, transport).
· Understand how railways and tourism changed how people spent their holidays.
Historical Interpretation
· Use old photos, posters, and holiday objects to learn about the past.
· Compare seaside scenes from different times.
Historical Enquiry
· Ask and answer questions about holidays “then and now.”
· Use sources (images, stories, videos) to gather ideas.
Organisation and Communication
· Present ideas through writing, drawings, posters, or discussions.
· Use past and present vocabulary clearly.
· Write or say short comparisons (e.g. “In the past, people used bathing machines. Now, we wear swimsuits.”)

	
	Topic Specific Vocabulary

America, astronaut, Atlantic, Caribbean, continents, discovery, Earth, explorer, globe, Indigenous people, land, map, mission, moon, , NASA, navigate ocean, rocket, sail, sea, ship, significant, sky, space, Spain, stars, travel, voyage, world
	Historical Specific Vocabulary      
Before, Centuries, Change, Compare, Decade, Describe, Discover, Evidence, Explain, Observe, Record, Remember, Sequence, Significant, Source, Timeline
	Topic Specific Vocabulary

Banks, buildings, change, community, evidence, farm, family, farming, field, history, home, house, houses, land, land use, local, maps, road, school, settlers, village
	Historical Specific Vocabulary  
 
A long time ago, Century (100 years), Change, Compare, Describe, Decade (10 years), Evidence, Explain, Investigate, Legacy, Modern, Observe, Question, Record, Sequence, Source, Timeline
	Topic Specific Vocabulary

bathing, bathing machine, beach, change, donkey rides, entertainment, family, journey, legacy, memories, new, now, old-fashioned, pier, Punch and Judy, sea, seaside, show, Southport, station, tradition, traditions, train, travel, Victorian
	Historical Specific Vocabulary   

change, century, chronology, compare, describe, evidence, events, explain, legacy, observe, oral history, past, present, remember, time, timeline

	Y1




























	NC: Changes within living memory

Toys Now & Then
Knowledge:
· Know that old toys were often made from natural materials like wood and metal, while modern toys use plastic and batteries — showing how materials have changed.

· Know how to sort toys into "old" and "new" by looking at what they’re made of and how they were used.

· Know that Victorian toys were wooden or metal, 1950s toys included tin and wind-ups, and modern toys are digital or remote-controlled.

· Know the story of how teddy bears got their name from President “Teddy” Roosevelt.

· Know that teddy bears have changed over time — from Victorian to 1950s to today — in materials, design, and safety.

· Know how toys like teddy bears show our history and can be placed on a timeline to see how play and life have changed over time













Historical skills:

Chronological Understanding
· Sequence toys by time period (Victorian → 1950s → today).
· Use timelines and chronological vocabulary (then, now, long ago, before, after).
Knowledge and Understanding
· Describe differences in toys over time and why those changes happened.
· Identify how materials, technology, and safety have changed.
· Understand how toys reflect family life and values from the past.
Historical Interpretation
· Use artefacts, images, videos, and real toys to learn about the past.
· Compare sources to spot similarities and differences.
Historical Enquiry
· Ask and answer questions about toys in the past.
· Use photos, old catalogues, and real toys to gather evidence.
Organisation and Communication
· Share findings through drawings, writing, sorting activities, or verbal presentations.
· Use historical vocabulary confidently.
· Write comparisons such as “In the past, children played with tin toys. Now, toys are often electronic.”




	NC: Significant historical events, people and places in their own locality.

School Now & Then
Knowledge:
· Know that Banks St. Stephen’s School opened in 1877 on Hoole Lane and moved to Greaves Hall Avenue in 2003 and understand we can see this change on a map and timeline.

· Know that school life has changed over time — Victorian schools (1837–1901), the 1960s, and today had different buildings/classrooms, rules, lessons, and uniforms.

· Know that the land outside schools changed too — Victorian children played skipping or hopscotch in yards, while today’s playgrounds have grass, equipment, and outdoor learning areas.  

· Know that we can learn about the past using sources like old photos, school artefacts, uniforms, and stories from grandparents — these help us understand what school life was like.













Historical Skills

Chronological Understanding
· Sequence changes in schools from Victorian times to now using pictures and simple timelines.
· Use time-related words like “long ago,” “then,” “now,” “before,” “after.”
Knowledge and Understanding
· Describe how school life has changed: lessons, buildings, playgrounds, and uniforms.
· Identify how children’s school experiences were different in the past.
Historical Interpretation
· Use old photos, maps, artefacts, and stories to compare school life then and now.
· Discuss what we can learn from real people (e.g. grandparents or staff who attended the old school).
Historical Enquiry
· Ask and answer questions about school life in the past.
· Use clues from sources to find out about the old school.
Organisation and Communication
· Share learning through pictures, writing, photos, and talking.
· Use historical words confidently when talking about the past.
· Write or say simple comparisons (e.g. “In the past, children wrote with chalk. Now we use pencils.”)

	NC: Events beyond living memory that are significant nationally 

The Great Fire of London
Knowledge: 
· Know that the Great Fire of London started on 2nd September 1666 in a bakery on Pudding Lane and burned for four days.

· Know that important people in the fire story include Thomas Farriner (the baker), Samuel Pepys (wrote about the fire in his diary), King Charles II, and Mayor Thomas Bloodworth.

· Know that in 1666, people tried to stop the fire using leather buckets and water squirts because there were no fire engines.

· Know that the fire destroyed many wooden buildings, including houses, shops, and St. Paul’s Cathedral, and that much of London had to be rebuilt.

· Know that after the fire, London was rebuilt using brick and stone instead of wood, and streets were made wider to help stop future fires.

· Understand that the fire left a legacy — it helped improve building safety and changed how cities like London were planned and built.







Historical Skills

Chronological Understanding
· Sequence key events of the Great Fire of London using a simple timeline.
· Use time vocabulary to describe when the fire happened (e.g. “long ago,” “in 1666”).
Knowledge and Understanding
· Describe what caused the fire and what happened during the fire.
· Recognise the impact of the fire on people, homes, and buildings.
· Understand why it’s a significant event in British history.
Historical Interpretation
· Use pictures, artefacts, stories, and videos to explore what happened.
· Understand that we know about the past from diaries like Pepys’ and paintings or drawings.
Historical Enquiry
· Ask and answer questions such as: “Why did the fire spread so quickly?” or “How do we know what happened?”
· Gather information from visual sources and storytelling.
Organisation and Communication
· Share learning through drawings, drama, writing, or speaking.
· Use historical vocabulary to talk and write about the Great Fire.
· Say or write simple comparisons like: “Now we have fire engines. Then they used buckets.”









	
	Topic Specific Vocabulary

batteries, change, electronic, factory, family, handmade, history, invention, materials, memory, metal, modern, new, old, plastic, play, safety, teddy bear, toyshop, toys, traditional, Victorian, wood
	Historical Specific Vocabulary

answer, artefacts, ask, change, describe, differences, grandparents, new, observe, old, order, remember, similarities, sort, then, timeline 
	Topic Specific Vocabulary
batteries, change, compare, electronic, factory, family, handmade, history, invention, materials, memory, metal, modern, old, plastic, play, safety, sort, teddy bear, toyshop, toys, traditional, Victorian, wood
	Historical Specific Vocabulary    
answer, artefacts, ask, change, compare, describe, evidence, explain, investigate, observe, remember, sort
	Topic Specific Vocabulary

bakery, brick, bucket, burn, destroy, diary, embers, escape, fire, fire hook, Great Fire of London, houses, King Charles, monument, Pudding Lane, rebuild, Samuel Pepys, squirt, St. Paul’s Cathedral, thatch, wattle and daub
	Historical Specific Vocabulary

answer, ask, causes, change, compare, describe, different, evidence, explain, finally, first, how, important, investigate, next, object, observe, same, sources, then, timeline, what, when, where, why 

	EYFS
	Characteristics
Playing and Exploring
· Showing curiosity about objects, events, and people
· Engaging in open-ended activity
· Showing particular interests
· Pretending objects are things from their experience
· Representing their experiences in play
· Taking on a role in their play
· Acting out experiences with other people.
Active Learning
· Showing a deep drive to know more about people and their world
· Showing high levels of involvement, energy, fascination
· Paying attention to details.
Creating and Thinking Critically
· Making links and noticing patterns in their experience
· Developing ideas of grouping, sequences, cause and effect.


	
	Birth to 5 Matters Ranges for History (Understanding the World)

	
	Range 3 (approx. 16–26 months)
· Begin to notice differences in people and routines
· Show curiosity about objects and events in their immediate environment
· Start to recognize familiar people and talk about past experiences (e.g., “Grandma came yesterday”) 
Range 4 (approx. 22–36 months)
· Talk about significant events in their own life (birthdays, family outings)
· Begin to understand the concept of “before” and “after” in simple terms
· Enjoy looking at family photos and recalling shared experiences 
Range 5 (Nursery/Reception)
· Shows interest in the lives of people who are familiar to them
· Enjoys joining in with family customs and routines
· Remembers and talks about significant events in their own experience
· Recognises and describes special times or events for family or friends
· Shows interest in different occupations and ways of life indoors and outdoors
· Knows some of the things that make them unique, and can talk about similarities and differences in relation to friends or family 
Range 6 (Reception)
· Talks about past and present events in their own life and in the lives of family members
· Knows that other children do not always enjoy the same things, and is sensitive to this
· Knows about similarities and differences between themselves and others, and among families, communities, cultures, and traditions


	
	Links to Communication & Language and Mathematics
· Range 3 C&L: Beginning to talk about people and things that are not present
· Range 3 UtW: Interested in photographs of themselves and familiar people
· Range 3 Maths: Associates a sequence of actions with daily routines; beginning to understand that things might happen now or at another time
· Range 4 C&L: Understands ‘who’, ‘what’, ‘where’ in simple questions; uses a variety of questions
· Range 4 UtW: Has a sense of own immediate family and relations
· Range 4 Maths: Beginning to understand some talk about immediate past and future.

	
	Reception ELG (Past and Present)

	
	· Talk about the lives of people around them and their roles in society
· Know some similarities and differences between things in the past and now
· Understand the past through settings, characters, and events encountered in books and storytelling


	
	What History Looks like in Reception.
	By the End of Reception, a Child at the Expected Level of Development Will Know. 

	
	Children will develop an understanding of history through a variety of engaging activities that focusing on children’s own past. Children will begin by talking about their daily and weekly routines, recognising the sequences that form their lives. Children are encouraged to sequence events from their favourite stories, using language related to sequencing and the passing of time.
Discussions about the lives of family members will foster an appreciation for personal history, while recounting memories of special celebrations will enhance their narrative skills. As children observe changes in the seasons, children will show an interest in how things evolve over time, leading into exploring objects or photographs from the past.
Utilising books and technology, they will find information about previous eras, while also reflecting on their own growth since being babies. Role-playing events, drawing, and writing about significant occasions will further anchor their understanding of history. We will support explorations of their interests, such as dinosaurs, and encourage inquiries about historical events.
Lastly, children will investigate their local area as budding historians, asking questions and acting out events through imaginative play, thereby deepening their connection to history and their environment.
	At the end of Reception, children will have developed a foundational understanding of history that reflects their engagement with time, people, and storytelling. They will be able to talk about when events occurred, using language associated with the passage of time. This includes recognising terms such as "yesterday," "today," and "tomorrow," which helps them frame their understanding of different periods.
They will have practised sequencing events from familiar stories, through ordering pictures or retelling narratives in their own words. Children will be encouraged to share insights about their own families, fostering personal connections to historical concepts.
Additionally, they will begin to think critically about artefacts, considering how items might have been used in the past. This curiosity encourages a dialogue around the differences between past and present. Finally, children will display the ability to switch between discussing the present, past, and future, using appropriate language.


	
	Nursery Key Vocabulary
	Reception Key Vocabulary

	
	Time Concepts
Past, Now, Then, Old, New,  Long ago.
Family and People
Family, Parent, Grandparent, Baby, Change, Celebration, Home, Work 
Objects and Places
Toy, House, Clothes, Picture 

	General Historical Concepts
Past, Present, Future, Change, Same, Different
Time-Related Vocabulary
Yesterday, Today, Tomorrow, Day, Week, Month, Year, Long ago, Before, After
Family and Personal History
Family, Parent, Grandparent, Baby, Child, Adult, Birthday, Celebration
Everyday Life in the Past
Old, New, Toy, Game, Clothes, Home, Community and Local History, School, Home, Village, Town, Church
Significant Individuals and Events
King, Queen, Soldier, explorer, Objects, Photograph, Painting, Map, Museum
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