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	Subject: History 
Key Stage 1
The national curriculum for history aims to ensure that all pupils: 
 know and understand the history of these islands as a coherent, chronological narrative, from the earliest times to the present day: how people’s lives have shaped this nation and how Britain has influenced and been influenced by the wider world 
 know and understand significant aspects of the history of the wider world: the nature of ancient civilisations; the expansion and dissolution of empires; characteristic features of past non-European societies; achievements and follies of mankind 
 gain and deploy a historically grounded understanding of abstract terms such as ‘empire’, ‘civilisation’, ‘parliament’ and ‘peasantry’ 
 understand historical concepts such as continuity and change, cause and consequence, similarity, difference and significance, and use them to make connections, draw contrasts, analyse trends, frame historically valid questions and create their own structured accounts, including written narratives and analyses 
 understand the methods of historical enquiry, including how evidence is used rigorously to make historical claims, and discern how and why contrasting arguments and interpretations of the past have been constructed.
 gain historical perspective by placing their growing knowledge into different contexts, understanding the connections between local, regional, national and international history; between cultural, economic, military, political, religious and social history; and between short- and long-term timescales.

How History Fits into Our Vision at Banks St Stephen’s C of E Primary School:
History is an integral part of our curriculum. It reflects our values of Belonging, Serving, and Succeeding while fostering curiosity, understanding, and a sense of identity. Through exploring the rich local history of Banks and Southport, alongside the wider world, we inspire children to value their heritage, contribute to their community, and strive to make a positive impact on the future.

Belonging
· Our history curriculum fosters a deep sense of belonging by exploring the rich heritage of Banks, Southport, and the wider world.
· By learning about local events such as the draining of Martin Mere, the Blitz on Liverpool, and the Anglo-Saxon and Viking influence on place names, children develop pride in their roots and connections to the wider community.
· This understanding helps children feel part of a shared story, reinforcing their identity and inspiring respect for the diverse cultures that shape our history.
Serving
· Through history, children learn about the sacrifices and contributions of individuals and communities who served others, such as local war heroes during the Blitz and leaders who brought social change.
· These stories encourage children to reflect on how they can use their own skills to support and serve their community today.
· History teaches children that acts of service, both big and small, can leave a lasting legacy and inspire positive change.


Succeeding
· The history curriculum highlights the achievements of individuals and communities, showing how resilience and determination have shaped the local area and beyond.
· From the success of Southport as a seaside resort to the innovations that transformed Martin Mere, children learn that perseverance leads to great accomplishments.
· By connecting past successes to their own lives, children are empowered to strive for excellence, inspired by the legacy of those who came before them.
· 
British Values through History
· Democracy - We explore how democracy developed, including local influences like the signing of the Magna Carta, showing how decision-making impacts us today.
· The Rule of Law - We learn how laws have shaped our community and helped create a just society.
· Individual Liberty - We study the sacrifices made during key events like the Battle of Britain, inspiring us to value our freedom and the resilience of our community.
· Mutual Respect and Tolerance - By learning about local, national and global history, we understand the importance of respecting different cultures and beliefs in our community.
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	NC: A study of an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066
Knowledge:
· Understand when World War II began, why it started, and the key individuals involved.  Winston Churchill, Neville Chamberlain, Adolph Hitler, Joseph Stalin, FD Roosevelt, Harry Truman (president last year of the war), Charles de Gaulle, Hideki Tojo, Benito Mussolini,
· Understand the impact of war and the sacrifices made – rationing, evacuation, loss of life, destruction
· Understand why the Battle of Britain was a crucial turning point in World War II.
· Learn the importance of air power in World War II and the role of the RAF. 
· Make local Links -The Liverpool Blitz: The Liverpool Blitz was a series of German air raids on the city of Liverpool. It highlighted the devastating impact of air attacks on civilians and the importance of air defences.
· Understand how local areas, like Liverpool, were affected by air raids and the importance of strong defences. 
Historical Skills

Chronological Understanding: 
· Place events in chronological order, using relevant terms and dates – Treaty of Versailles, Rise of Hitler

Cause and consequence
Understand cause and effect – invasion of Poland
Historical Enquiry: 
· Ask questions, research, analyse sources, draw conclusions.
· Gather information from a variety of sources - books, websites, and primary sources including historical documents – ration books, photographs, diary entries. 
Interpretation:  
· Begin to understand the different perspectives of the Allies and Axis Powers
Communication: 
· Present findings in a variety of formats, such as written reports, timelines, and presentations
· Empathy: Understanding the experiences of people in the past.

British values: Democracy, Rule of Law.  Understanding, tolerance and mutual respect.
School Values: Belonging: Understand the shared sacrifices made by communities.
Local Links: Junkers 88 wreckage - Banks Marsh
	NC: The Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the Confessor.

Knowledge
· To understand who the Vikings and Anglo-Saxons were, where they came from, and why they came to Britain  - Cause: The Vikings were seeking new lands and wealth, often due to overpopulation or lack of resources in Scandinavia.  Effect: Viking raids destabilised Anglo-Saxon kingdoms and led to the creation of the Danelaw 
· To explore significant battles and events, such as the Viking raids (Lindisfarne 793), the Treaty of Alfred and Guthrum, and the reign of King Alfred the Great, who brought stability to the Anglo Saxons.
· To examine the legacy of Edward the Confessor and understand how his rule paved the way for the Norman Conquest.


Historical Skills


· Chronological Understanding – place events, people, and societies in sequence.
· Cause and Effect – understanding the reasons behind events and their consequences.
· Using and Interpreting Evidence – analysing artefacts, primary sources, and secondary accounts to understand the past.
· Comparing and Contrasting – exploring similarities and differences between societies and periods.
· Significance and Change – understanding the importance of individuals, events, and how societies evolved.

Knowledge:
Knowledge :
British Values - rule of law, individual liberty, and mutual respect and tolerance for those of different faiths and beliefs.

NB: Refer to prior knowledge from Y5 Britain’s settlement by Anglo-Saxons and Scots to further embed and extend knowledge in this unit.
	NC: A study of an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066 -  The Changing Power of Monarchs

Knowledge

· Understand the Feudal System, the hierarchical structure of medieval England, the roles of kings, lords, and peasants
· Know why King John (1199–1216) was challenged by his barons, leading to the creation of the Magna Carta in 1215 and its impact on modern governance.
· Study the reign of Henry VIII (1509–1547) and understand why he broke from the Catholic Church and the authority of the Pope (Clement VII).
· Explore the modern role of the monarchy, focusing on constitutional monarchy, the monarch's symbolic role, and the function of Parliament.


Historical Skills:

Chronological Understanding
· Place events such as the Magna Carta, Henry VIII’s Reformation, and the rise of constitutional monarchy on a timeline to show change over time.
Cause and Consequence
· Explore the causes and outcomes of key events, such as the signing of the Magna Carta and Henry VIII’s break from the Church.
Change and Continuity
· Identify changes in the power of the monarchy from the Feudal System to today’s constitutional monarchy.
Significance
· Assess the importance of individuals (King John, Henry VIII) and events (Magna Carta) in shaping British governance.
Using and Interpreting Evidence
· Analyse historical sources extracts from the Magna Carta, the Domesday Book, and depictions of Henry VIII.
Interpretation and Perspective
· Discuss different views of monarchs and events, considering how opinions might have changed over time (King John as a "bad king" or Henry VIII as a reformer).


	
	Vocabulary:

World War II 
Second World War 
Axis Powers 
Allied Powers 
Battle of Britain 
Blitz 
Rationing 
Evacuation 
Air raid 
Anderson shelter 
Spitfire 
Hurricane 
Luftwaffe
Propaganda 
Total war 
Appeasement  Blitzkrieg
	Historical specific vocabulary:

chronology, timeline, sequence, cause and effect, before, after, during, research, source, evidence, primary source, secondary source, bias, perspective, interpret
	Topic Specific Vocabulary 

raiders, Danes, settlers             Viking, Danelaw, Offa’s Dyke, civilisation, feuds              runes, peasantry,    Christianity, invasion       conquer, Anglo Saxon Chronicle, resistance  culture
	Historical specific vocabulary:

Primary & Secondary Sources       Infer
Continuity       hypothesise
Change      Consequence
Evidence     
Motive
AD, BC, CE
analyse

	Topic Specific Vocabulary 

Monarch, Monarchy, Feudal System Barons, Knights, Peasants, taxes/scutage  Divine Right of Kings, King John,   King Henry III,  Simon De Montford Henry VIII, Queen Elizabeth I, Golden Age, Elizabethan times.
Magna Carta  Provisions of Oxford Latin   Great Seal   
null and void
Parliament
Democracy  

	Historical specific vocabulary:
     
AD   BC/BCE
Primary & Secondary Infer  Evidence
Dissolution  Interpretation
Era       Impact                     Significance
Period        Effect                    Conclusion  Consequence
Hypothesise             Change    Evidence  Motive, analyse hypothesise  opinion
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	NC: Britain’s settlement by Anglo-Saxons and Scots
Knowledge:
· Understand the timeline and concept of the ‘Dark Ages.’
· Know the causes and consequences of Anglo-Saxon and Scottish migrations.
· Identify evidence of Anglo-Saxon settlements (Sutton Hoo and Banks settlement).
· Learn about key individuals and cooperative aspects of these societies.

Historical Skills:

Chronological Understanding
· Place events, people, and changes from the ‘Dark Ages’ (Anglo-Saxon and Scottish migrations) in a clear timeline.
· Develop a secure understanding of where the ‘Dark Ages’ fit within British history, particularly in relation to Roman withdrawal and Viking arrival.
· Use terms like BC, AD, century, decade, and era to understand historical chronology.

Cause and Consequence
· Explore the reasons behind Anglo-Saxon and Scottish migrations (Roman withdrawal, land availability, and raids).

Using Evidence
· Investigate archaeological evidence, such as the Sutton Hoo burial and Banks settlement to learn about the Anglo Saxon settlement.
Significance
· Learn about the importance of key individuals (e.g., Anglo-Saxon kings, religious figures like St. Augustine) and their contributions to society.
· Explore the significance of cooperative aspects of Anglo-Saxon and Scottish societies, such as communal farming, governance (e.g., Witan), and village life.
Interpretation of History
· Use evidence to reconstruct settlement during the Anglo-Saxon period.
· Know that archaeologists have found evidence that Banks has an Anglo-Saxon settlement and make connections with Sutton Hoo.

NB: Refer to prior knowledge from Y3 The Roman Empire and its impact on Britain to further embed and extend knowledge in this unit.

	NC: A non-European society that provides contrasts with British history – one study chosen from: early Islamic civilization, including a study of Baghdad c. AD 900
Knowledge:

· Study the rise of Baghdad c. 900 CE and its geographical and cultural context.
· Understand the achievements of The House of Wisdom (science, medicine, mathematics).
· Compare advancements with other civilizations of the time (Anglo-Saxons London).
· Reflect on how these contributions shaped the modern world.

Historical Skills:
Chronological Understanding 
· Place Baghdad on an overlapping timeline in its global historical context.
Cause and Consequence – understanding the factors behind Baghdad’s rise and achievements.
Comparison – identifying contrasts between Baghdad and Anglo-Saxon England.
Significance – assessing the enduring legacy of Islamic civilization on the modern world.
Using Evidence and Enquiry – analysing primary and secondary sources to understand achievements and their impacts.
Interpretation 
Exploring different perspectives on Baghdad’s role as a center of learning and culture. 


NB: Refer to prior knowledge from Y4 Ancient Egypt to further embed and extend knowledge in this unit

	NC: Ancient Greece – a study of Greek life and achievements and their influence on the western world

Knowledge:
· Understand the location of Greece and place it chronologically alongside other civilisations at the time (Ancient Egypt, Roman Empire).
· Know that Ancient Greece consisted of independent city-states, such as Athens and Sparta, and their unique characteristics.
· Compare governance in Ancient Greek city-states to the democratic systems of the UK today.
· Explore the legacy of Ancient Greek and its contributions to architecture, language and governance.

Historical Skills:

Chronological Understanding 

· Place Ancient Greece on a timeline alongside other civilisations studied-  Early Islamic civilisation, Ancient Egypt, and the Roman Empire.
·  Recognise when Ancient Greece occurred in relation to world history and the achievements of other societies and place on an overlapping timeline.
Historical Comparison
· Compare Ancient Greek city-states (e.g., Athens and Sparta. 
· Explore how Ancient Greek democracy differs from the modern democratic system in the UK today.
Cause and Consequence
· Understand how the geography of Greece (mountains, islands, and seas) influenced the development of city-states and their independence.
· Explore why Ancient Greece made advancements in areas like architecture, philosophy, and governance

Using and Interpreting Evidence
· Discuss the reliability of historical sources and what they reveal about Ancient Greek society.
Significance and Legacy
· Identify and explain the lasting legacy of Ancient Greece on the modern world, including contributions to language (Greek roots), architecture (columns and buildings), and governance (democracy).
· Understand why Ancient Greek achievements are considered significant and how they have shaped Western civilization.
Change and Continuity
· Identify what has changed over time, such as differences between Ancient Greek and modern democracy.
Developing Historical Enquiry
· Ask and answer questions such as:
· Why were city-states like Athens and Sparta different?  
How has Ancient Greece influenced the way we live today?
What evidence tells us about the achievements of Ancient Greece?
Interpretations of History
· Discuss different ways historians view the legacy of Ancient Greece and explore how interpretations of Ancient Greek achievements have influenced modern perspectives.

· fer to prior knowledge from Y3 The Roman Empire and its impact on Britain t to further embed and extend knowledge in this unit


	
	Topic Specific Vocabulary

Anglo Saxons                         Pagan            Scots                                    Wergild           Vikings                                 Danelaw      Invaders      
Runes           Settlers
Burh (burgh) Tribe                         Christianity    Village
Lindisfarne  Kingdom                             Sutton Hoo   
                               
	Historical Specific Vocabulary
      
AD/CE  
BC/BCE 
Century
Migration                  Evidence 
Chronology                         
Change    Interpretation
Cause
Consequence
Contrast
	Topic Specific Vocabulary

Islam  Islamic  Baghdad                        Silk Road
House of Wisdom          
Prophet   Round City                        
Prophet   Caliph                         
Merchant  Caliphate                      observatory 
Manuscript                     Empire
Achievements
	Historical Specific Vocabulary  
    
BC/BCE  
AD/CE 
Circ 900      Millenium
Ancient       Legacy
Period        Signicicance
Centuries   Duration
Population                            
The Dark Ages               Sources     Compare
Empire       Contrast               Artefacts  Development
	Topic Specific Vocabulary

Greeks   Grecian
Citizens                                    Athens  Sparta                               
Democracy                              Athenians  Spartans
Government                            Olympics
The Assembly
	Historical Specific Vocabulary   
   
BC/BCE
Ancient civilisation                Philosophy
Historical sources
Primary   Secondary
Artefacts  Investigate
Legacy      Conclude
Cause 
Consequence
Infer
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	NC: A Local History Study
Viking Settlement
Knowledge:
· Place the Vikings within a chronological framework and understand their motivations for invasion and settlement.
· Study Viking travel methods and identify local place names with Viking origins.
· Learn about the Cuerdale Hoard (discovered near Preston) and its significance locally and nationally.
· Explore the legacy of the Vikings in the local area – place names.
· Cuerdale Hoard- discovered on 15 May 1840 on the southern bank of a bend of the River Ribble, in an area called Cuerdale near Preston
Historical Skills:

Chronological Understanding
· Place the Vikings on a timeline alongside other topics already studied (e.g., The First Railways and the Industrial Revolution).
· Develop an understanding of where the Vikings fit within British and world history.
· Use terms like “invasion,” “settlement,” and “era” to describe Viking activity in relation to the local area.
Cause and Consequence
· Explore the motivations for Viking invasion and settlement, such as the search for fertile land, trade, and wealth.
· Investigate the consequences of Viking settlement in the local area, including the legacy of place names and cultural influence.
· Build on previous skills by recognising why events (like Viking invasions) happened and what their impact was.
Using and Interpreting Evidence
· Examine primary and secondary sources, including artefacts like the Cuerdale Hoard, maps, and historical accounts, to learn about the Vikings in and around the local area.
· Discuss what the Cuerdale Hoard tells us about Viking wealth, trade, and travel.
· Compare this with previous source analysis (railway artefacts) to deepen pupils’ skills in interpreting evidence.
Significance
· Understand the significance of the Cuerdale Hoard as one of the largest Viking silver hoards ever discovered.
· Explore how it provides insights into Viking trade, travel routes, and interactions with other cultures.
· Recognise the long-term Viking legacy in the local area (place names).
Change and Continuity
· Identify what aspects of Viking life (travel methods, tools, and trade) have changed over time and what has remained similar (place names).
· Build on previous topics (changes brought by railways) to explore how Viking settlement altered local life.
Historical Comparison
· Explore similarities and differences between Viking travel methods and early transport innovations from the railway topic.
Developing Historical Enquiry
· Encourage pupils to ask and answer questions such as:
· Why did the Vikings come to this area?
· What does the Cuerdale Hoard tell us about Viking trade and wealth?
· How did Viking settlement change the local area?
· Build on previous enquiry skills by encouraging the use of evidence to form conclusions and explain ideas.
Local and National Connections
· Develop an understanding of how local history (e.g., the Cuerdale Hoard) links to wider events in British history, such as the Viking Age.
· Explore how events in Preston connect with broader Viking activity across the UK and Europe.



	NC: The achievements of the earliest civilizations – an overview of where and when the first civilizations appeared and a depth study of one of the following:  Ancient Egypt.

Knowledge:

· Locate Ancient Egypt in time and place and understand its contemporaries (Mesopotamia).
· Know why the Nile's role was crucial to farming, transportation, trade, and building materials.
· Know the social hierarchy and explain the importance of the pharaoh in Ancient Egypt, and how the pharaoh’s leadership influenced governance.
· Know the religious significance of the afterlife and mummification.
· Egyptian advancements in writing (hieroglyphics), architecture (pyramids), and science (calendar, irrigation).
· Know the legacy of Ancient Egypt and its impact on later civilizations.

Historical Skills:

Chronological Understanding
· Place Ancient Egypt within a global historical framework and alongside other early civilizations.
Historical Enquiry
· Investigate primary evidence, including pyramids, artefacts, and hieroglyphics, to understand society and beliefs.
Interpretation of Evidence
· Analyse how the Nile shaped everyday life and culture.
· Evaluate the significance of artefacts such as the Rosetta Stone and tomb goods.
Legacy Analysis
· Assess Ancient Egypt's contributions to modern society, such as architecture, writing systems, and governance.




	NC: A study of an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066 - A significant turning point in British history – The First Railways

Knowledge:
· Place the Industrial Revolution on a timeline.
· Learn about early transport types, their limitations, and the innovations of the Industrial Revolution.
· Place key railway developments in a chronological framework, including the Stockton and Darlington Railway (1825) and the Liverpool-Manchester Railway (1830), which was a significant turning point in British History.
· Know significant individuals like George and Robert Stephenson and the development of "The Rocket."
· Understand how railways transformed the lives of different social classes, occupations, and the economy

Historical Skills:

Chronological Understanding
· Place the development of the first railways (Stockton and Darlington Railway, Liverpool-Manchester Railway) on a timeline within the broader context of British history.
· Compare railway developments with earlier transport types, showing progress over time.
· Build on Year 3 skills by placing the Industrial Revolution on a timeline.
Cause and Consequence
· Explore the reasons for railway innovation, such as the limitations of earlier transport (e.g., canals, horse-drawn wagons) and the need for faster, more efficient travel.
Significance
· Identify and explain the significance of key individuals, such as George Stephenson (The "Father of the Railways") and Robert Stephenson, in the development of early trains like "The Rocket".
· Understand why the opening of railways (e.g., Liverpool-Manchester Railway in 1830) was a significant turning point in British history.
Using and Interpreting Evidence
· Examine historical evidence, such as images of early trains, maps showing railway routes, and newspaper reports from the time.
· Discuss what these sources tell us about the challenges and successes of early railways.
· Build on Year 3 skills by using a range of sources to ask and answer questions about the past.
Change and Continuity
· Explore how railways changed people's lives, such as:
· Improved travel and communication.
· Impact on social classes  cheaper travel for the working class).
· Discuss what aspects of transport and travel remained unchanged, such as the use of horses alongside railways in some areas.
Historical Comparison
· Compare life before and after the arrival of railways, focusing on travel times, working conditions, and opportunities for different social classes.
· Build on Year 3 skills of comparing lifestyles and changes over time.
Developing Historical Enquiry
· Ask questions:
· Why were railways invented during the Industrial Revolution?
· How did railways affect the lives of people from different social classes?
· What impact did George Stephenson's "Rocket" have on travel and work
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	Topic Specific Vocabulary

Raiders      invaders   Danes   Conquer   Settlers             Viking  seafarers  Longship, navigate, oars, prow row, sail, shields, tiller, timber
Danelaw   Feuds    Runes           Peasantry    Christianity  Invasion       
Anglo Saxon Chronicle  





























































	Historical Specific Vocabulary   
   
AD
Culture
Primary & Secondary Sources       
Infer
Artefacts       
Evidence  
	Topic Specific Vocabulary

Egypt              trade                
River Nile     Mummification
Akhet  Tutankhamun          Hieroglyphics 
Tomb   Canopic jars               Excavation
Pyramids   Pharaoh
Sarcophagus
Chronology











































	 Historical Specific Vocabulary
      
AD/BC
Ancient  Civilization
Artefacts
Sources   
Egyptologist    Millennium  
Evidence
Excavate
Events
	Topic Specific Vocabulary

Diesel     steam                       engine   invention
engineer                   freight 
locomotive              piston    Invention
station                     station master 
	Historical Specific Vocabulary
      
Industrial Revolution
Victorians               Social classes.
Decade                 Century    
Impact
Effect
Consequence

	Y3



































	
NC: Changes in Britain from the Stone Age to the Iron Age 


Knowledge:
· Know how stone age, bronze age and iron age fit chronologically on a timeline.
· Learn about hunter-gatherers (shelter, diet, clothing) and the transition to settled communities.
· Explore Skara Brae as evidence of Stone Age life and the significance of cave paintings as non-written records.
· Understand the development of farming, bronze production, and Iron Age technologies - palstaves and spearheads were found in Banks
Historical Skills:

Chronological Understanding
· Place the Stone Age, Bronze Age, and Iron Age, in chronological order within a timeline.
· Link the Stone Age, Bronze Age, and Iron Age to global contemporaries – The Indus Valley Civilization, showing a broader historical context.
Cause and Consequence
· Understand why hunter-gatherers transitioned to settled communities, looking at the development of farming, permanent shelters, and the domestication of animals.
· Explore the consequences of technological advancements like the production of bronze and iron tools on daily life, work, and trade.
Using and Interpreting Evidence
· Use physical evidence such as the remains of Skara Brae and tools like palstaves and spearheads found in Banks to understand Stone and Bronze Age life to draw conclusions about past societies.
· Study cave paintings and other non-written records to understand how people of the time communicated and what they valued.
Significance
· Recognise the significance of Stonehenge as a symbol of Bronze Age beliefs, practices, and engineering skills.
· Understand how the introduction of farming and technological advancements like bronze production had a lasting impact on the development of British society.
Change and Continuity
· Explore how the shift from hunter-gatherer societies to farming communities marked a change in lifestyle and settlement patterns.
Historical Comparison
· Compare Stone Age lifestyles (hunter-gathering) with Bronze Age and Iron Age developments, such as the rise of settlements, farming, and new tools.
Developing Historical Enquiry
· Encourage pupils to ask questions like:
· Why did people start farming?
· What can we learn about Stone Age life from Skara Brae and cave paintings?
· How did the introduction of bronze tools change people's lives?
· Develop pupils' ability to pose their own questions and use evidence to explore past events.
Interpretations of History
· Explore how historians interpret evidence from the Stone Age, Bronze Age, and Iron Age, particularly from non-written sources like cave paintings and artefacts.

· .

NB: The Indus Valley Civilisation, 2600- 1900 BC was contemporary to much of the Stonehenge period.

	NC:A Local History Study

The Development of Martin Mere

Knowledge:
· Know Martin Mere was formed after the last Ice Age and was once the largest lake in England.
· Learn how and why the mere was drained by figures like Thomas Fleetwood and Thomas Eccleston.
· Understand the impact of drainage on local agriculture, settlement, and economy.
· Consider different perspectives on whether draining the mere was beneficial.


Historical Skills:
Chronological Understanding
· Place the formation of Martin Mere after the last Ice Age within a broader chronological framework, understanding it in the context of both local and national history.
· Recognise the timeline of Martin Mere’s development, from its formation to its draining by figures like Thomas Fleetwood and Thomas Eccleston.
· Build on Year 2 and 3 skills by understanding how local events fit into the larger timeline of historical change.
Cause and Consequence
· Explore why Martin Mere was drained, considering motivations such as land reclamation for agriculture, population growth, and economic benefits.
· Investigate the consequences of draining the mere on local farming, settlements, and the economy.
· Build on earlier skills by exploring how significant events (like draining a large body of water) lead to long-term changes in the landscape and society.
Using and Interpreting Evidence
· Examine maps, historical records, and photographs of Martin Mere to understand its significance before and after draining.
· Look at the records of Thomas Fleetwood and Thomas Eccleston to learn about the decision-making process and the challenges involved.
· Build on previous skills of using evidence by analysing primary and secondary sources to understand local history and make connections to broader events.
Significance
· Discuss the significance of Martin Mere in the context of the local economy and how its drainage changed the agricultural landscape.
· Recognise the long-term impact of draining the mere, not just on agriculture, but on local settlement patterns and economic development.
· Build on previous topics (like the Iron Age and early farming) by identifying how developments in one period influence later changes.
Change and Continuity
· Identify the changes to the local area caused by the draining of Martin Mere, such as shifts in agriculture, settlement, and the economy.
· Explore aspects of the landscape and community that remained the same, even after the changes brought by drainage.
· Build on previous work by understanding how certain features of a landscape or society change over time while others remain constant.
Historical Comparison
· Compare the impact of draining Martin Mere with similar events in British history (e.g., draining of marshlands or similar land reclamation efforts).
· Contrast the views of different groups (farmers, local residents, environmentalists) regarding the drainage of Martin Mere and its impact.
· Build on previous skills of comparing historical events by looking at different perspectives on the consequences of historical decisions.
Developing Historical Enquiry
· Encourage pupils to ask questions like:
· Why was Martin Mere drained?
· What were the benefits and drawbacks of draining the mere?
· How did the draining of Martin Mere affect the local community?
· Develop pupils’ ability to use evidence to answer questions and make historical comparisons.
Interpretations of History
· Discuss the different interpretations of the drainage of Martin Mere: some may see it as a positive change for agriculture, while others may see it as damaging to the environment.
· Examine how the different perspectives affect our understanding of the event and its impact.
· Build on previous enquiry skills by considering multiple viewpoints and interpretations in the study of local history.


NB: Local landowners – Scarsbrick, Hesketh, Blundell, Fleetwood.

Refer to prior knowledge from Autumn Tern  Changes in Britain from the Stone Age to the Iron Age to further embed and extend knowledge in this unit
Y2 – Houses and Homes local history study
Explore evidence, such as the Crossens Canoe, and
	NC:The Roman Empire and its impact on Britain

Knowledge:

· Understand the reasons for Roman invasion (resources, minerals, exports) and place it chronologically.
· Know about key events, invasion, rebellion and building of Hadrian’s wall.
· Understand why the Roman Army was so effective.
· Know who Boudicca was, why she led a rebellion, and its outcome..
· Identify the legacy of Roman rule in Britain, roads and infrastructure urbanisation and towns, Roman law and governance.

Historical skills:
Chronological Understanding:
· Build on the understanding of chronology from the previous topic (Iron Age) by placing  Roman Britain and placing it on the timeline).
· Use a timeline to order key events like the Roman invasion (AD 43), the rebellion of Boudicca (AD 60–61), and the building of Hadrian's Wall (AD 122).
Cause and Effect:
· Building on earlier cause-and-effect reasoning (from the Iron Age topic), understand the reasons behind the Roman invasion (economic resources, strategic control, minerals) and the impact of Roman rule on Britain (e.g., changes to towns, infrastructure, and governance).
· Explain how the Roman army's military effectiveness led to their successful invasion and control of Britain.
Historical Significance:
· Identify key figures and events of the Roman period, such as Boudicca and her rebellion, and explore their significance in the context of Roman Britain.
· Discuss why the building of Hadrian’s Wall was an important defensive and symbolic structure for the Romans.
Use of Sources:
· Build on skills of using primary sources (such as artefacts, accounts, and Roman remains) to investigate Roman Britain. Compare these sources to those from earlier periods (e.g., Iron Age artifacts) to understand how the Romans’ approach to urbanization, infrastructure, and governance differed from the Celtic societies.
Interpretation of Evidence:
· Learn to interpret the significance of physical evidence (such as Roman roads, towns, or Hadrian’s Wall) and how it reflects Roman governance, infrastructure, and control over Britain.
· Consider different viewpoints, such as those of the Romans versus the native Britons (e.g., Boudicca’s rebellion), and how these events have been interpreted in modern history.

NB: Local links . A hoard found in Scarisbrick in 1655 appears to have been early Imperial, and includes a Vespasianic coin (AD 69-79) (ibid). A hoard was also recovered from Hundred End, at Tarleton Moss, but the date of its contents is unknown.


	
	Topic Specific Vocabulary
Homosapiens       
Hunter-gatherer                  Settlement
Nomad                                     Hill forts
Tribe                          Roundhouses
Stone Age
Bronze Age
Iron Age
Celt
	Historical Specific Vocabulary      

Prehistory 
Prehistoric
BC
Thousands of years
Chronology
Archaeology 
Mesolithic
Neolithic
Palaeolithic                                 Fact/Opinion
Artefacts  Compare
Sources  Evidence  
	Topic Specific Vocabulary

Mere                          Floodgates    
Lake                          Anglo Saxon/Scandinavian
Landowners               Settlement
Drainage                   Industrial Revolution
	Historical Specific Vocabulary      

Ice Age
Prehistoric
AD/BC
Hundred
Evidence
Sources
Investigate
Conclude
Time Line
	Topic Specific Vocabulary
Italy
Rome
Romans  Reputation
Empire  Emperor  
Britain   Queen
Britannia  Culture
Tribes – Brigantes, Iceni    Resist
Celts   Latin
Army   Military   Legion  Centurion  
Invade   Conquer

	Historical Specific Vocabulary  
    
BC/AD
Fact/opinion
Objects
Artefacts
Evidence  Sources
Events 
Time Line
Chronology
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	NC: The lives of significant individuals in the past who have contributed to national and international achievements

Historical Skills:

Chronological Understanding:
· Develop a basic understanding of chronology by sequencing significant explorers, such as Christopher Columbus and Neil Armstrong, and understanding the passage of time between their explorations.
· Recognise key events in the history of exploration and place them on a simple timeline.
Historical Enquiry:
· Ask and answer questions about why individuals like Columbus and Armstrong became famous and how their journeys contributed to global exploration.
· Explore the different motivations and challenges faced by explorers, such as their reasons for travel and what they discovered.
Cause and Effect:
· Understand the reasons behind significant exploration events, such as Columbus' discovery of the Americas or Armstrong's moon landing.
· Discuss the impact of their achievements on future exploration, society, and technological advances.

Understanding the Past
· Identify key achievements of explorers and discuss how these contributed to national and international history, such as Columbus opening trade routes to the Americas or Armstrong's moon landing inspiring technological progress.
· Recognize the differences in technology and methods of exploration over time (e.g., Columbus' sailing ships vs. Armstrong's spacecraft).
Historical Significance:
· Identify why these individuals are considered significant by discussing their achievements and how they are remembered today.
· Compare the achievements of Ibn Battuta, Amelia Earhart, Columbus, and Armstrong, understanding how their contributions shaped both the past and present.
Use of Sources:
· Look at different sources of information, such as books, images, or videos, to learn about the lives and achievements of explorers.
· Compare and contrast these sources to form an understanding of what explorers like Columbus and Armstrong accomplished.
Communication of Findings:
· Present information about explorers clearly and simply, using both pictures and words.
· Share their achievements and contributions in a way that highlights their significance in shaping the world we live in today.
Knowledge:

· Define the role of an explorer and know examples across history (Ibn Battuta, Amelia Earhart).
· Christopher Columbus and Neil Armstrong: Compare their exploration achievements, highlighting how exploration has changed over time.
· Recognise how these individuals contributed to national and international achievements.


	NC: Significant historical events, people and places in their own locality.


Banks - Changes over Time 
Houses & Buildings Now & Then

Historical skills:

Chronological Understanding:
· Understand how to sequence events and changes over time in Banks by placing key events, such as changes in housing and technology, on a simple timeline.
· Compare and contrast the past and present, recognising how homes and communities have evolved in living memory.
Use of Historical Sources:
· Use photographs, maps, and stories to explore how Banks and its buildings have changed over time.
· Investigate objects from the past (e.g., old stoves or lighting) and modern items, discussing how they reflect the changes in homes and daily life.
Historical Enquiry:
· Ask and answer questions about the changes in homes and buildings in Banks over time.
· Consider how and why houses and communities in Banks have changed, and what impact these changes have had on the people living there.
Cause and Effect:
· Identify reasons for changes in houses and buildings over time, such as technological advances, population growth, or economic factors.
· Discuss the effects of these changes on everyday life in Banks, including changes in lifestyle, work, and family structures.
Historical Significance:
· Identify significant changes in housing, such as the introduction of electricity, indoor plumbing, or modern construction methods, and explain why these changes are important to the development of the local community.
· Recognise how the development of Banks as a community and the homes within it contribute to local and national history.
Understanding the Past
· Recognise how homes and buildings reflect different periods in history, such as early cottages versus modern houses.
· Understand the ways of life in the past by examining household objects (e.g., stoves, lamps) and comparing them with those in use today.
Comparison and Contrasts
· Compare the past with the present, understanding how houses, communities, and household objects in Banks have evolved over time.
· Reflect on the differences in living conditions, technology, and architecture, drawing comparisons between life in earlier periods and modern-day Banks.
Communication of Findings
· Present their findings about how Banks and its houses have changed over time through drawings, charts, or simple written accounts.
· Share observations and ideas about what life might have been like in Banks at different points in time, highlighting significant changes and developments.

Knowledge:

· Locate Banks Geographically and know that maps are a source of historical evidence.
· Know about the early settlers in Banks.
· Recognise how homes and communities have changed within living memory in and around Banks.
· Learn about houses and buildings in Banks at different points in time.
· Understand how houses and household objects (stoves, lighting) have changed over time.




	NC: Changes within living memory. Where appropriate, these should be used to reveal aspects of change in national life

Seaside Holidays Now & Then

Local history – Southport

Historical Skills

Chronological understanding
· Sequence periods: Seaside holidays today, in the 1950s, and the Victorian era on a timeline.
· Use terms like past, present, long ago, Victorian, and 1950s.
Historical Enquiry and Use of Sources
· Use primary sources (photos, postcards, adverts) and secondary sources (books, videos) to investigate seaside holidays in Southport.
· Ask and answer questions: What was different about seaside clothes in the Victorian era? How did people get to the seaside in the 1950s compared to today?
Recognise Similarities and Differences 
Compare seaside holidays today, in the 1950s, and during the Victorian period.
· Clothing: Victorian bathing suits vs modern swimsuits.
· Entertainment: Punch and Judy shows vs arcades.
· Transportation: Steam trains vs cars or airplanes.
Cause and Effect (Why Things Changed)
· Understand why Victorians went to the seaside (health, fresh air) and how the development of railways made travel possible.

· Discuss the changes in transport and how this made seaside holidays more accessible to families over time.
· Link changes to national life (e.g., cars and affordability led to more people traveling further).

Communication and Historical Vocabulary
Use expanded vocabulary: Victorian, 1950s, steam train, bathing machine, arcades, entertainment, postcard.

Knowledge:
· Compare seaside holidays today, in the 1950s, and the Victorian era.
· Identify key features of seaside holidays (clothes, entertainment, transportation).
· Understand why Victorians flocked to the seaside and how railways impacted travel.
· Explore the changes in holidays.






	
	Topic Specific Vocabulary

Famous         Astronaut                       
Explorer        Pioneer   Pirate            Equator
Voyage          Compass                            Sailor            Equator
Discovery   Navigator
Commander  Space Station     Gravity
	Historical Specific Vocabulary      

Centuries 100 years ago
Before    After
Decade
Significant
Timeline 
Sequence
Similar  Different
	Topic Specific Vocabulary

Building           Site
Home     Town           Development
Farm      Settlers         Location   City
Village      
Water Tower         Church
	Historical Specific Vocabulary   

A long time ago
Last year
Decade 10 years  
Century 100 years 
Squence
Modern
Question
Stud
	Topic Specific Vocabulary

Holiday   Promenade        
Punch & Judy               
Coast  Entertainment
Modesty              
Seaside     Beach          Bathing machine
Victorians        Railways    Pier
	Historical Specific Vocabulary   
Past  Chronology
Present    Events
Time
Century
Oral history
Why? Where? What? When? How?
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	NC: Changes within living memory

Toys Now & Then
Knowledge:

· Recognise toys from different time periods (1930s, 1960s, and today).
· Know what makes a toy old or modern.
· Recognise continuity (the teddy bear) and change over time.
· Understand how toys can be used as historical evidence and reflect advances in design, materials, and technology.
· Place toys on a chronological timeline and learn how to compare old and new.

Historical skills:
Chronology and Understanding Time
· Place toys in chronological order on a simple timeline (toys from the Victorian times, 1950s, and today).
· Use basic time-related vocabulary: past, present, old, new, long ago, before, and now.

Historical Enquiry and Use of Sources
· Use toys to explore history and understand how life has changed within living memory.
· Begin to ask and answer questions about the past using simple sources.
· What is it made from? How is it used? Who played with it?

Recognise Similarities and Differences
· Identify and describe differences and similarities between toys:
· Materials: Wooden, metal, or cloth (past) vs plastic or electronic (now).
· Design: Simple and handmade (past) vs mass-produced and technological (now).
· Function: Mechanical toys (e.g., wind-up) vs battery-powered or interactive toys.

Recognise continuity:
Some toys, like teddy bears have stayed the same over time.

Cause and Effect (Why Things Changed)
· Begin to understand why toys have changed: changes in technology, advances in materials, changes in lifestyles and safety standards.



Communication and Historical Vocublary
· Use simple historical terms: old, new, before, past, long ago, today.
· Present findings: verbally, through drawings, simple timelines.

	NC: Significant historical events, people and places in their own locality.


School Now & Then

Knowledge:

· Compare key features of schools from three time periods Victorian, 1960s, Present Day
(clothing, lessons, discipline, and equipment).
· Learn about similarities and difference in playgrounds and playground games.
· Use historical sources (photos, artefacts, and oral histories) to find out about the past.

Historical Skills:

Chronology and Understanding Time
· Place school uniforms from three time periods in chronological order (Victorian schools, 1960s school, and modern schools) – use images from Banks St Stephen’s.
· Use vocabulary: past, present, long ago, Victorian, 1960s, today, before, and after.
Historical Enquiry and Use of Sources
· Explore historical sources to find out about schools: Photos of classrooms, uniforms, and playtimes,  Artefacts: Slates, ink pots, and old desks vs modern technology (computers), Oral histories: Stories from older family members or community members about their school experiences.
· Ask and answer questions such as:  How were lessons different in the past? What did children wear to school? How did they play during break time?
Recognise Similarities and Differences
Compare schools in the past and present:  Clothing: Victorian uniforms vs modern casual school wear. Lessons: Rote learning, strict discipline vs creative and group learning.
Understanding Cause and Effect
· How these changes improved school life (better equipment, less strict discipline).
Communication and Historical Vocabulary
Present findings verbally, through drawings, writing, and group discussions, simple timelines, labels, and comparison charts (sorting photos of old and new school equipment).


	NC: Events beyond living memory that are significant nationally 

The Great Fire of London

Knowledge:

· Know the key facts about the Great Fire of London, including when, where and why it started. 
· Understand the role of significant individuals, Thomas Farrinor, Samuel Pepys, King Charles II and Thomas Bloodworth (Mayor of London).
· Be able to place the main events on a time line. 
· Learn about the equipment used to fight the fire and its aftermath, including rebuilding London.
· Understand how the fire shaped modern London and the Fire service.

Historical Skills
Chronology and Understanding Time
· Place key events of the Great Fire of London in chronological order (e.g., when the fire started, key events during the fire).
· Use vocabulary: long ago, beyond living memory, 1666, 17th century, before, after.
Historical Enquiry and Use of Sources
· Use primary sources:
· Samuel Pepys’ diary to understand how events were recorded.
· Paintings and maps to visualise London in 1666.
· Use secondary sources: Books, videos, and teacher-led explanations.
· Begin to ask and answer questions:
How do we know about the fire? Why is Samuel Pepys important?
What caused the fire to spread so quickly?

Recognising Causes and Consequences
· Understand the causes of the fire:
Wooden buildings, narrow streets, strong winds, and the bakery fire.
· Recognise the consequences and the long term impact on modern London:
Destruction of homes, businesses, and churches.
Changes to fire safety and architecture (e.g., use of brick instead of wood, fire brigades).

Historical Vocabulary and Communication
· Use key historical vocabulary:
Great Fire of London, Samuel Pepys, 1666, fire hook, leather bucket, bakery, rebuild, St Paul’s Cathedral.  
· Present findings verbally, through drawings, timelines and written responses (non-chronological report, diary entry).




	
	Topic Specific Vocabulary

Materials – wood, plastic, fabric, china, nylon
Manufacture – handmade, mass produced
Technology – clockwork, cogs, electronic, batteries
	Historical Specific Vocabulary

Old
New
Now
Then
Similarities
Differences
Order
Sequence
Grandparents

	Topic Specific Vocabular
Raiders      invaders   Danes   Conquer   Settlers             Viking  seafarers  Longship, navigate, oars, prow row, sail, shields, tiller, timber
Danelaw   Feuds    Runes           Peasantry    Christianity  Invasion       
Anglo Saxon Chronicle  
	Historical Specific Vocabulary    
A, Culture, Primary & Secondary Sources, 
Infer
Artefacts       
Evidence  
	Topic Specific Vocabulary

London, bakery , baker              
embers, timber framed
thatch, flammable
River Thames, fire squirter, lather bucket
ire break, King
Mayor, eye witness, , diary, cart

	Historical Specific Vocabulary

A long time ago
Past
Present
Sources
First  next  then finally
Object
When?  Why?  Where?  How?  What?
Causes
Different   same



	EYFS
	Understanding The World – Historical Development

	
	EYFS Development Bands
	Key Learning 
	Vocabulary

	
	Birth To Five Matters
Range 5
• Shows interest in the lives of people who are familiar to them 
• Enjoys joining in with family customs and routines 
• Remembers and talks about significant events in their own experience 
• Recognises and describes special times or events for family or friends 
• Shows interest in different occupations and ways of life indoors and outdoors 
• Knows some of the things that make them unique, and can talk about some of the similarities and differences in relation to friends or family

Range 6 
• Enjoys joining in with family customs and routines 
• Talks about past and present events in their own life and in the lives of family members 
• Knows that other children do not always enjoy the same things, and is sensitive to this 
• Knows about similarities and differences between themselves and others, and among families, communities, cultures and traditions.

Statutory Framework Early years Foundation Stage Curriculum 2021

Statutory ELG: Past and Present Children at the expected level of development will: - Talk about the lives of the people around them and their roles in society; - Know some similarities and differences between things in the past and now, drawing on their experiences and what has been read in class; - Understand the past through settings, characters and events encountered in books read in class and storytelling.
	Communication – talk about key events, in own lives, about family, friends, other people including significant people. 

Observe – show an interest in significant events and experiences in the lives of others, including friends, family members.

Describe – features of objects, people, places at different times, make comparisons. 

Research – find out about people, places, events, objects, ask questions, use different sources to find the answers. 

Chronology – order simple experiences in relation to themselves, and others including stories, events and experiences. 
	Today, yesterday, tomorrow, morning, afternoon, evening, last week, this week, next week, last night, this morning. 
Old, new, then, now, past, future, before, after, birthday, next.
Summer, winter, spring, autumn, long ago, while, week, year, month, last, hour, back, clock, during, breakfast, lunch, dinner, supper, season, calendar, night, day. 
Holiday, celebration, Christmas, Easter, Eid, Diwali, Bonfire Night. 

Language to help them understand the concept of change such as key words around old and new, historic, traditional, old-fashioned, ancient, antiques, well used, worn, mended, shabby, innovative, cutting edge, novel, latest, state of art, current, bright, fresh, sparkly, modern, recent, contemporary, up to date. 
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