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Belfield Community School

Behaviour and Relationships Policy

At Belfield Community School, we insist on excellent behaviour. All parents and children on admission to the school, complete a “Home-School Agreement” which outlines our expectations for behaviour. 
Aims:
· A clear set of Behaviour for Learning Rules consistently used throughout the school (see attached)


· For all pupils to develop independence, self discipline and responsibility towards themselves and others


· To work with families and professionals (Ed Psych, CAMHS etc) to support the development of positive behaviour


· To identify and support at the earliest opportunity pupils who need additional support in managing their behaviour
Role of parent
We wish to work in partnership with parents/carers/ families to promote positive, respectful behaviour.  We ask that parents support the school in this. Parents are always welcome in school to discuss behaviour issues.  Parents / carers are asked to sign a home school agreement when their child starts at Belfield Community School.
Staff

Ultimately, behaviour is the responsibility of all of us. We use positive behaviour management. The tracker is to be used as a support for children’s behaviour rather than a punishment.

We are a supportive, inclusive school – please speak to team leaders and senior leaders if you have any issues with children’s behaviour. Don’t suffer in silence!
All Belfield Community School staff have responsibility for ensuring a consistent approach to the management of behaviour throughout the school. We do this by:
· Being CALM, KIND and CONSISTENT 
· Being excellent role models

· Catching children making the right choices
· Applying the school’s systems of rewards and sanctions with fairness and consistency, fostering a sense of belonging and community
· Ensuring that lessons are planned at the appropriate level for pupils’ abilities and adaptations are well-thought out
· Using set scripts: fantastic walking, show five, quiet hands, sit up straight ready to learn etc
· Being vigilant and proactive whilst on playground duty
· Being organised 
· Ensuring each child starts afresh everyday, 
· Having high expectations of behaviour from all pupils
· Understanding the “why”

Carly Wilson (Head-teacher) Chris Gibson (Deputy Head) and Claire Howarth (Deputy Head/SENDCO) have overall responsibility for behaviour throughout the school, giving support to members of staff on a day-to-day basis, working with the Play Therapist and Learning Mentor/Emotional Literacy Support Assistant (Sarah McIntyre) and ELSA (Lu Raimundo) to identify children with challenging behaviour or social and emotional difficulties, identifying the provision that they may need and monitoring its impact.


Continuing professional development

· Behaviour on agenda at all team meetings

· All classroom-based staff and admin trained in de-escalation strategies through Team Teach or equivalent
· All staff attend regular training and TAPS (Team Around Pupil Support) mtgs
· Learning mentor/ELSA and key staff around school, trained in delivering small group interventions
· Regular whole staff meetings on behaviour and updates on individual pupils having additional support
· Regular behaviour walks are carried out by SLT and Inclusion Team, to ensure a positive and consistent approach is used throughout school

Behaviour management techniques 

· Consider routines for moving around the room/school etc – is this organised and explained clearly prior to movement?
· Use the language of choice (supporting children to take responsibility for their behaviour)

· Non-verbal reminders are just as (if not more) effective than verbal in the first instance
· 1:1 conversation rather than challenging children in front of others

· Take-up time, walk away, then come back. Sometimes it is OK to wait
· Give an instruction and “thankyou”, expecting the behaviour rather than “please”
· Avoiding raised voices wherever possible – the adult needs to be calm and in control

· Proximal praise – focus on those making the right choice rather than the one child who isn’t in the first instance

· Talking to children on “a level”

· Label feelings and validate “I can see that you are feeling… and I want to help. First I need you to…” Connect before you Correct.

· Deliberate “choosing to ignore” and then coming back to address this behaviour when child is calmer

· Catch them being “good” – pounce on the positives

· Use of recognition board, house-points, praise with clear reasons given 

School Systems for promoting positive behaviour 

· Whole school “Behaviour for Learning Rules”
These are:

· To be proud and successful learners

· To be kind and considerate

· To be safe and aware
· Routines – these are:

· Fantastic Walking

· Show 5

· Sit Up Straight Ready to Listen/Learn

· Quiet Hands
· Regular verbal praise and reinforcement of positive behaviour throughout the school (using agreed scripts)
· Smiles!
· House-points 
· Certificates

· Good news phone call home / text messages home 
· Celebration assembly

· Appointment of class monitors / responsibilities
· Visits to Miss Wilson (Head teacher) or other member of Senior Management Team for excellent work / behaviour (or members of staff with positive relationships)
· Recognition Board in every class 
· Assembly Stars

Sanctions (Hierarchical) 

· ‘The look’

· Quiet verbal/non-verbal reminder of rule using language of choice
· If the problem persists, use behaviour tracker: 
1) “Reminder” recorded on tracker

2) Stage 1 – time-out in class 
Time out in own classroom.  A small area set up for this in each classroom. Visual / written stimulus of positive behaviour. Sand timer if appropriate. Reminder that this is not a punishment, but an opportunity to consider the choices that have been made and what the child will do differently next time
3) Stage 2 – time-out with an adult to discuss what is going wrong and what needs to improve, what can help? May be with SLT, Learning Mentor, Key adult or in another class if necessary
4) Stage 3 – Head-teacher/SLT. Discuss what has gone wrong and why, Behaviour for learning rules at Belfield, letter home to parents
We follow the ‘RESET’ procedure to allow children to return to class fully regulated, and as quickly as possible

R – Regulate. We will give the child time to regulate if needed, using breathing techniques, quiet time, whatever works for them.

E – Emotions. When regulated, we will discuss with the child how they were feeling at different stages of the incident (could use comic strip conversations if appropriate)

S – Strategies. What were some of the strategies they could have used in that situation to stop them feeling that way? What would have been a more appropriate way of dealing with those feelings?
E – Empathise. Encourage the child to see this situation from other people’s point of view. Ideally this would be done alongside the teacher/child that the incident affected (as per Paul Carlile training). The adult would explain what the incident looked like from their point of view, how it made them feel and why they made the decisions they did. We will only attempt this when the child is ready to hear this and can accept the other perspective. SLT will either be part of the conversation or cover the class so the conversation can happen between the affected parties.

T – Try again. The child will have an opportunity to have a fresh start back in class when ready. Part of “trying again” may include an apology, which should always be accepted, but this will depend on the child and the situation.

In addition:
a. Phone calls home – all calls home need to be logged and SLT to be spoken to before the call is made

b. Parents invited in to discuss behaviour with full knowledge of SLT 
c. Incomplete work to be finished at playtimes when appropriate - must be supervised by class teacher/TA 

More serious behaviour

· Aggressive behaviour, particularly at playtimes and lunchtimes, will result in the child missing their next playtime or lunchtime (on the lunchtime/playtime tracker) and will be supervised by class staff (playtimes) or SLT/Family Worker (lunchtimes). They will be placed on the lunchtime/playtime tracker – if a child appears on the lunchtime tracker regularly, SLT will phone parents. Staff must log this on CPOMS before the end of the day so that supervising staff are aware.
· Bullying, child on child abuse, aggression/violence, racist incidents, concerning online behaviours etc will need to be reported to SLT as soon as possible and will be dealt with by them. The Tracker does not need to be used in these instants
· The above behaviours are tracked on CPOMS and forwarded to relevant parties (including high schools or another school if the child leaves and Children Social Care if warranted)
· Bullying (child on child abuse), racist and homophobic incidents are recorded centrally by the local authority (and also on CPOMS) The CPOMS button should only be used after discussion with DSLs and once the incident has been investigated
Recording
All classes have a behaviour tracker. This is to record any incidents of poor behaviour, so that any patterns can be used to:
· Support child further in a tailored behaviour program 

· Inform parents

· Used to inform outside agencies

· To inform senior management in their monitoring and support of behaviour
Strengths and Difficulty Questionnaires are also completed for more vulnerable pupils.
Willow Room and Internal Inclusive Provision
Chris Gibson monitors trackers and appropriate behaviour interventions are carried out by Sarah McIntyre and Lu Raimundo (ELSA) or, where appropriate, trained TAs (Lego Therapy).
Class teachers need to be aware of Willow Room support programmes, and have a consistent approach to this back in class.
If a member of staff has a concern about a child’s behaviour or emotional needs, they will first seek advice from their Team Leader and consider if a TAPS is appropriate.  Advice may be given and new strategies tried in class. If appropriate, an Initial Concern Referral will be completed by Sarah McIntyre/Claire Howarth and the staff member and a session/sessions in the Willow Room with Learning Mentor may be allocated. An SDQ will be completed on entry to the Willow Room, before intervention, and then repeated at the end of the support programme. The same will take place for ELSA interventions. Progress will be monitored by CH/CG, who will share this information with relevant staff and, if appropriate, the child/parent. In more extreme cases and where the above process has not led to a significant improvement in self-regulation, or if a child is in crisis due to a significant traumatic event, the use of IIP will be planned and organised through TAPS meetings, with the aim of them returning to class as soon as is appropriate for them.
TAPS
If a child’s behaviour continues to be a concern, a Team Around Pupil Support meeting can be called at any time. This will involve all staff who have some involvement with the child, including HT, DHTs and Learning Mentor. These meetings focus on the child’s successes, and specific areas of concern with regards a child’s behaviour and how, as a team, the child’s needs can be supported. These meetings may only happen once, or may be repeated as frequently as needed. 

Restraint – see separate policy but physical intervention/positive handling children should only be used if needed to keep the child safe, other children safe, or adults safe and wherever possible, by Team Teach trained staff.
Exclusions/Suspensions
The LA policy is followed in relation to exclusions – they will be a last resort and are avoided wherever possible. This is summarised below.
Exclusion is a last resort at Belfield. The decision to exclude a child from Belfield Community School can only be made by the Headteacher or the acting headteacher. Should unacceptable behaviour warrant the need to consider exclusion – either fixed term or permanent - then the Headteacher will follow the most recent DFE guidance ‘ Suspension and permanent exclusion from maintained schools, academies and pupil referral units in England, including pupil movement – September 2023’. This guide relates to the following legislation:
• The Education Act 2002, as amended by the Education Act 2011;

• The School Discipline (Pupil Exclusions and Reviews) (England) Regulations 2012;

• The Education and Inspections Act 2006; and

• The Education (Provision of Full-Time Education for Excluded Pupils) (England)

Regulations 2007, as amended by the Education (Provision of Full-Time Education for

Excluded Pupils) (England) (Amendment) Regulations 2014.

When establishing the facts in relation to an exclusion decision the Head teacher will apply the civil standard of proof, i.e. ‘on the balance of probabilities’ it is more likely than not that the fact is true, rather than the criminal standard of ‘beyond reasonable doubt.’

Any decision of the Headteacher, including suspension or permanent exclusion, must be

made in line with the principles of administrative law, i.e. that it is: lawful (with respect to the legislation relating directly to suspensions and permanent exclusions and a school’s wider legal duties); reasonable; fair; and proportionate.

A decision to exclude a pupil permanently will only be taken:

• In response to a serious breach, or persistent breaches, of the school’s behaviour

policy; and

• where allowing the pupil to remain in school would seriously harm the education

or welfare of the pupil or others in the school.
The decision to exclude is for the Headteacher to take, however, where practical pupils will be given the opportunity to present their case before taking the decision to exclude. For further information See the Suspension and Permanent Exclusion Policy.
Alternative Provision

We believe that in the vast majority of cases, we know our children best and are therefore in the best position, in collaboration with other agencies, to support the needs of those children who are in crisis or who are struggling severely to manage their behaviour and follow our Behaviour for Learning Rules. We therefore wish to avoid the use of Alternative Provision wherever possible. However, for some children, in order to best meet their needs and to help support them in remaining in mainstream education, Alternative Provision may need to be considered. This will only ever be undertaken with the agreement of other agencies/professionals, parents and when we are satisfied that we have exhausted all other options, concluding that the child’s needs may be best met in a different provision than we can realistically provide. LA guidance and safeguarding protocols will be followed in these cases and if AP is used, there will always be a clear entry and exit plan, considering the best way to reintroduce the child back into Belfield.
Behaviour Principles at Belfield
A statement of behaviour principles written by Governors is required by all maintained schools. These principles guide our Behaviour Policy and procedures at Belfield Community School.
Belfield is a primary school with pupils for age 3 to 11 (Nursery to Year 6). Here at Belfield, we have very high expectations of behaviour and achievement and the aim of our school is to promote successful learning within a caring and warm atmosphere where there is mutual respect and all stakeholders feel safe and valued. We endeavour to create an environment where positive behaviours and relationships are more likely to flourish by proactively supporting pupils to behave and interact appropriately.

In line with our ‘vision and values’ we feel that we promote caring and responsible behaviour and relationships within an enabling learning community.

The school Behaviour Policy has been written with the following requirements in mind:

•All children, staff and visitors have the right to feel safe at all times at school and procedures should consider the requirements of the Education Act 2002 in relation to safeguarding and promoting the welfare of children.

•Belfield Community School is an inclusive school. Bullying or harassment of any description is unacceptable. All members of the school community should be free from discrimination of any sort. Measures to protect children should be set out in the Behaviour and Equality policies, reflecting the duties of the Equality Act 2010.

•The governors believe children should be at the heart of the development of school rules and these should be reviewed with the involvement of various stakeholders.

•High standards of behaviour are expected. The school rules should be clearly set out in the Behaviour and Relationships Policy and Governors expect these rules to be consistently applied by all staff.

•Governors would like to see rewards being consistently and fairly applied in such a way as to encourage and reward good behaviour around school.

•Sanctions for unacceptable/poor behaviour should be known and understood by all staff and pupils, consistently applied and regularly monitored to ensure effective impact.

•It is recognised that the use of rewards and sanctions must have regard to the individual situation and the individual student and the Headteacher is expected to use discretion in their use. Sanctions should however be applied fairly, consistently, proportionally and reasonably, taking into account special educational needs and disability and the needs of vulnerable children. Support and assessment from external agencies should be available support as necessary for pupils who display continued disruptive behaviour.

•We believe children should be given opportunities and openly encouraged to support each other in the process of positive reinforcement and personal growth, learning and recognising good behaviour.

•We expect pupils and parents/carers to cooperate to maintain a positive and safe climate for learning.

•The governors strongly feel that exclusions, particularly those that are permanent, must only be used as the very last resort.

•The governors wish to emphasise that violence, threatening behaviour or abuse by pupils or parents/carers towards the school’s staff will not be tolerated. If a parent/carer does not conduct themselves properly, the school may ban them from the school premises and, if the parent/carer continues to cause disturbance, they may be liable to prosecution.

•The governors expect the Headteacher to include guidance and clarification for staff on their powers to search (for banned items), the use of reasonable force (make physical contact with children), and to discipline pupils for misbehaviour outside school.
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