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Learning together, growing in faith
 ‘Let your light shine before others so  they may see your good deeds’ (Matthew 5:13).
This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Bishop Martin CE Primary

	Number of pupils in school 
	

	Proportion (%) of pupil premium eligible pupils
	(94)   48%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2024-25, 25-26, 26-27

	Date this statement was published
	Sep 2025

	Date on which it will be reviewed
	Sep 2026

	Statement authorised by
	A Barron

	Pupil premium lead
	A Barron

	Governor / Trustee lead
	S Jones


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£135,039

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	30

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£135,039


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Bishop Martin CE Primary School is a one form entry primary school located in Skelmersdale. We serve a diverse community with high levels of disadvantage. Our intention is that every pupil, irrespective of their background or the challenges they face, can reach the best possible outcomes both academically and socially. 
We are committed to ensuring that all pupils achieve well, make strong progress from their starting points, and have full access to our Guiding LIGHT curriculum and wider opportunities, so that any differences in attainment and progress are rapidly diminished. Through carefully sequenced curriculum planning, all pupils build the knowledge and understanding they need to engage confidently with the world around them. Our approach is flexible and reactive to ensure the needs of all pupils, including those who are disadvantaged are met and that everyone can thrive and strive for greatness. A significant proportion of our children are living in income-deprived households. In response, we will consider the challenges faced by our pupils. The activity we have outlined in our strategy is intended to support the needs of all pupils, with a focus on those who are disadvantaged and relentlessly remove barriers. 
Alongside academic support, we will ensure that pupils who have social, emotional and mental health needs access high quality provision from appropriately trained adults. We will also focus on strengthening pastoral care and continuing to work closely with families to achieve the best outcomes for all. 
High quality teaching is at the heart of our approach. All staff know our pupils and families extremely well and we use these strong relationships to provide the best possible support. Through collective analysis of data and pupil identification, all staff have a clear and consistent understanding of strengths and barriers across the school. Teaching and learning opportunities are designed to meet the needs of all the pupils providing targeted intervention and support to quickly address identified gaps in learning. 
We prioritise providing all pupils with first-hand experiences, including access to residentials, educational visits, visitors and a wide range of enrichment opportunities such as sport and creative arts. These experiences are designed to raise aspirations, broaden horizons and provide meaningful real-life learning. This approach is responsive, with strategies continually reviewed and adapted to meet the needs of individual pupils. 
We will ensure that our approach is monitored throughout the year, with common challenges and individual needs identified and responded to, rooted in robust diagnostic assessments, not assumptions about the impact of disadvantage. The impact of our strategy upon our disadvantaged pupils will be analysed, and discussed at half-termly meetings held by the Senior Leadership Team and to ensure the actions are effective we will: · 
adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve
ensure outcomes are clear and measurable
ensure disadvantaged pupils are challenged and strive to achieve
track progress and adapt our approach as needed to ensure all children reach their full potential


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Securing foundational knowledge and skills across the curriculum 
National attainment and internal school data shows that there remains a gap between disadvantaged pupils and their non-disadvantaged peers. Examining individual needs and progress allows for targeted support to be put in place to ensure all pupils reach the expected standard and where possible strive for greater depth. 
Ensuring that children have the foundational knowledge needed to make progress is also a priority in preparing pupils for the next stage in their education with a particular focus on reading and maths in EYFS and KS1.

	2
	Addressing gaps in language skills and developing vocabulary 
Assessment information, observational evidence and pupil voice consistently indicate that many children enter the Early Years with language skills that need further developing and limited vocabulary. This then acts as a barrier affecting the development of secure foundational knowledge and require targeted support. .

	3
	Improving attendance 
EEF research highlights that poor attendance can be a significant barrier to learning and this remains a focus to reach the best possible outcomes for all. Our approach to attendance is robust, using analysis and targeted support to overcome attendance challenges faced by our pupils. In 2025 attendance for disadvantaged pupils (R-Y6) was 92.41% and the number of disadvantaged pupils who were Persistent Absentees was 19 (22.09%). Improving attendance and reducing persistent absenteeism will ensure all pupils can make the most of our educational offer.

	4
	Providing enrichment opportunities and experiences 
We recognise the impact enriching disadvantaged pupils’ experiences of the wider world can have, supporting higher aspirations and a stronger sense of global citizenship. Research from the EEF highlights that while arts participation, outdoor learning and enrichment can have a positive impact on academic attainment and wider outcomes (such as confidence and social skills), effectiveness is maximized when these opportunities are structured, inclusive and integrated into a broader strategy for teaching and learning. Our enrichment opportunities are carefully planned in line with our Guiding LIGHT Curriculum, and is responsive to the needs of our community and individuals.

	5
	Supporting Social, Emotional, Mental and Health needs (SEMH) 
In recent years we have seen a significant increase in the number of pupils with significant needs and particularly around SEMH. EEF research recognises that supporting pupils’ social and emotional development impacts on outcomes and mental health. Developing children’s ability to self-regulate, identify emotions and how to look after their mental health will help avoid disruption to learning. This approach will also help focus on building relationships and developing social awareness impacting on pupils personal development.

	6
	Engagement and support for families
Good levels of parental engagement are consistently associated with improved academic outcomes. Part of our strategy will focus on strengthening engagement with parents and carers of all pupils, working in partnership to provide timely support, remove barriers to learning and ensure that families are well equipped to support their children’s education and wellbeing. Opportunities for parental engagement are carefully mapped out as part of our ‘SHINE Together’ strategy. Where necessary, engagement and assistance can be targeted and provide the right support when and where needed.



[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Securing foundational knowledge and skills across the curriculum

	· Pupil progress meetings identify pupils who are not making sufficient progress, allowing teachers to target from their Question Level Analysis and KPI/SEND Toolkit assessments, specific interventions and track progress.
· Disadvantaged pupils make accelerated progress throughout the year and close the gap between them and non-disadvantaged pupils
· Assessment evidence shows increased numbers of disadvantaged pupils reaching the expected standard, alongside the year upon year reduction in the gap between all pupils and disadvantaged pupils.
· Interventions are planned, delivered and have a clear impact on pupils

	Addressing gaps in language skills and developing vocabulary

	· Curriculum monitoring shows that explicit teaching of vocabulary and oral language is embedded consistently across Early Years provision.
· Improved language skills support children’s readiness for learning across all areas of the curriculum.
· Children are more confident to use and recall subject specific vocabulary
· Pupils are more confident to participate in group and class discussions, using subject specific language taught.
· Children are using a higher level of vocabulary both in and out of the class and working walls are actively used across the school
· Monitoring evidence including pupil voice, work scrutiny and engagement in lessons indicates improved language skills across all year groups.

	Improving attendance
	· Improve the attendance of disadvantaged pupils in order to continue reducing the gap compared to non-disadvantaged pupils.
· Reduced percentage of all pupils, including disadvantaged pupils, who are persistently absent.
· Attendance data shows sustained improvement across the year, particularly for pupils previously identified as persistently absent/at risk of persistent absence
· Parents and carers of disadvantaged pupils are engaged effectively, with improved communication and shared understanding of the importance of regular attendance.

	Providing enrichment opportunities and experiences

	Carefully planned curriculum delivery allows pupils to experience enriching life activities.
Enrichment visits complement the curriculum and give children interactive hands-on learning experiences beyond the classroom.
Participation data shows increased and sustained engagement of disadvantaged pupils in enrichment activities over time.
Leaders evaluate enrichment provision regularly to ensure it is evidence-informed, sustainable and improving outcomes for pupils.

	Supporting Social, Emotional, and Mental Health needs (SEMH)

	· Evidence-informed SEMH strategies are implemented consistently across the school, with staff confident in supporting pupils’ emotional wellbeing.
· Targeted interventions are in place for pupils with greater need and are regularly reviewed to ensure they are effective.
· Pupils demonstrate improved self-regulation, emotional awareness and coping strategies, enabling them to engage more consistently with learning
· Pupil voice reflects a strong sense of belonging, safety and emotional support within the school community
· Barriers linked to SEMH are identified early and addressed through timely, proportionate support.

	Engagement and support for families

	· Improved parental engagement contributes to stronger attendance, engagement in learning and improved academic outcomes, particularly for disadvantaged pupils.
· Barriers to learning linked to family circumstances are identified early and addressed effectively.
· Intervention records show that targeted family support leads to improved outcomes for pupils, including readiness to learn and progress from starting points.
· Families, including those with disadvantaged pupils, are actively engaged and well represented in support opportunities, demonstrating that barriers to access are being removed.



Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £33,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Embed used of a DfE validated Systematic Synthetic Phonics programme to secure stronger phonics and writing teaching for all pupils. 
Read, Write Inc Training for all teaching staff through weekly coaching and RWI development days on the delivery of RWI program to implement structured phonics program in R-Y2 and for identified Y3&4 pupils
	Phonics approaches have a strong evidence base that indicates a positive impact on the accuracy of word reading, particularly for disadvantaged pupils.
Phonics | Toolkit Strand | Education Endowment Foundation | EEF

All staff that support in phonics and any interventions to have training throughout the RWI videos on a weekly basis. https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
	1,2,5

	Embed Ready, Steady, Read and Ready, Steady Write to secure stronger English teaching for all pupils through a systematic and structured English program with a high focus on oracy.

Regular CPD and coaching for staff on delivery
	EEF Literacy approaches
Improving Literacy in Key Stage 2 | EEF (educationendowmentfoundation.org.uk)
	1,2,5

	Embed training in Maths No Problem to secure stronger teaching & learning in Maths

Work in partnership
with LDST and North
West maths hub to improve teaching approaches

	Analysis of maths data shows that children need further development in their basic skills and fluency. https://assets.publishing.service.gov.uk/media/5a7da548ed915d2ac884cb07/PRIMARY_national_curriculum_-_Mathematics_220714.pdf

	1, 2

	Continue to provide
whole staff training on Opening Worlds, oral
language and vocabulary
development, in order to embed and enhance practice.

	Weak Language and Communication skills. Baseline data shows that a high percentage of children, on entry to the EYFS, are working below the expected level for CLL and are unlikely to have the breadth of vocabulary that reflects their experiences on entry to Reception. In KS1 and KS2, children rarely use talk to connect ideas and explain what is happening coherently. Higher than average numbers of children access SALT.

KS1 Literacy Report│EEF
	1,2,4

	Small group provision is provided to meet the needs of all children.

	In EYFS, KS1 and KS2 we have a small number of children with extra needs that find the classroom environment overwhelming. A number of rooms have been set up for these children where learning can be accessed in different, flexible ways

Using-pupil-premium – EEF

Small-group-tuition - EEF
	1,2,5

	Staff weekly CPD
Weekly T&L coaching
Teaching staff completing:
NPQSEN x 3
NPQH x 2
NPQLM x 1
ECT x 2
Specialist L5 TA x 1
Makaton x 2
Trauma informed training
Read Write Inc training
Ongoing Opening Worlds
.
	High quality staff CPD is essential to follow EEF principles. This is followed up during Staff meetings and INSET. All teaching staff, to lead effectively have an allocation of management time. Rec – Yr 6 45% of disadvantaged children have significant SEND/ learning difficulties requiring high levels of care and intervention.

Effective Professional Development | EEF (educationendowmentfoundation.org.uk)

Toolkit strands – EEF
	1,2,4



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £ 46,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Additional phonics
sessions targeted at
disadvantaged pupils
who require further
phonics support.

	Phonics approaches have a strong evidence base indicating a positive impact on pupils, particularly from disadvantaged backgrounds. Targeted phonics interventions have been shown
to be more effective when delivered as regular sessions over a period up to 12 weeks:
Phonics | Toolkit Strand | Education Endowment Foundation | EEF

	1,2,

	1:1 Reading sessions
	1:1 Reading supports fluency development and allows children to practise decoding skills. Storytelling and shared reading activities have consistently been shown to improve children’s language comprehension skills.
 https://educationendowmentfoundation.org.uk/early-years/literacy/the-importance-of-reading-in-early-years-education
	1,2

	WELLCOMM delivered across the EYFS to target those entering nursery
with low levels
Language and
Communication Skills.
	EEF Teaching Toolkit –WELLCOMM Studies of oral language interventions consistently show positive impacts on language skills and reading comprehension. On average pupils make an additional 5 months progress.

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

	1,2



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £68,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Embedding principles of good practice set out in the DfE’s Improving School Attendance advice.
This will involve training for staff to develop and implement new procedures and appointing attendance/support officers to improve attendance. 
	The DfE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence. Improving School Attendance
	3,5,6

	Learning Mentor
Support/Role - Pastoral
care – and well-being
support to be provided
for identified children.

NEST Nurture Programme
	Evidence from the EEF’s Teaching and Learning Toolkit suggests that effective Social Emotional intervention can lead to
learning gains of +4 months over the course of a year.
Improving Social and Emotional Learning in Primary Schools |
EEF
(www.educationendowmentfoundation.org.uk )
	3,5,6

	Compass Bloom Referrals - confidential emotional health and wellbeing support for young people with mild to moderate emotional health and wellbeing needs.
	This support enables children with low mood: sadness, low motivation, mild to moderate anxiety: worries, irrational fears and concerns, difficulty in adjusting to change and transition,
difficulty in managing emotions: angry outbursts, frustration and distress. https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

	3,5,6

	To provide varied enrichment activities for PP children; Breakfast Club, residentials, educational visits.
	School to provide funding for PP children to attend enrichment activities and provide pupils with various environments to learn and develop new skills. https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

	3,5,6

	Free Breakfast is
provided for all
disadvantaged pupils and
is subsidised for all other
children.
	There is much evidence to state that eating breakfast
contributes to increased concentration, improved wellbeing, and behaviour. National school breakfast club programme - www.gov.uk

	5

	Contingency fund for acute issues.

	Based on our experiences and those of similar schools to ours, we have identified a need to set a small amount of funding aside to respond quickly to needs that have not yet been identified.
	All



Total budgeted cost: £149,000

Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2024 to 2023 academic year. 
	Intended outcome
	Success criteria

	 End of EYFS assessments (Jul 25) show that children in EYFS, particularly those who are disadvantaged or less ‘school-ready’, have made accelerated progress and successfully transition into Year 1. 7/9 PP pupils achieved GLD. The 2 that did not have identified SEND.
Children displaying additional needs have been identified and support put in place, including referrals to external agencies and potential Educational Psychology involvement and Educational, Health and Care Assessment requests.

	Y1 PSC outcomes show that 7/10 PP pupils achieved the standard.  The remaining 3 PP pupils have identified SEND needs and have made progress through the RWI scheme.  at least in line with national averages
KS2 Reading & Writing outcomes in show that PP pupils achieved in line with national averages

	Identified families have engaged with a multi-agency approach through Early Help and TAF.  We will work further this academic year 25-26 to ensure wider parental engagement. 

	The overall absence rate for all pupils of was 93.57% for 24-25, and 0.10% lower for PP pupils.  The figures are below national but represent an improvement on the previous year.  The percentage of all pupils who are persistently absent was 17%; for PP pupils this was 22%.  Although again these represent improvements on the previous academic year, we will continue to focus on attendance in 25-26.

	Sustained high levels of wellbeing demonstrated by:
· Qualitative data from student voice, parent surveys and teachers observations
· Reduction in behaviour incidents/suspensions
· Learning Mentor has a clear caseload of pupils/families to support with measurable entry and exit data

	There is a wide variety of enrichment opportunities on offer which are well attended/have good uptake
All PP children are regularly accessing a range of enrichment activities 



Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	
	

	
	


Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information: 
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	

	What was the impact of that spending on service pupil premium eligible pupils?
	



Further information (optional)
	Use this space to provide any further information about your pupil premium strategy. For example, about your strategy planning, or other activity that you are implementing to support disadvantaged pupils, that is not dependent on pupil premium or recovery premium funding.
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