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Inclusion Strategy Template
Inclusion Strategy – Bradley Primary School
This statement details our school’s approach to delivering inclusive practice for all children, including those with SEND, funded by our core school budget (including the notional SEN budget) and the inclusive mainstream fund (IMF).
Strategy overview
	Detail
	Date

	Academic year/years that our current Inclusion Strategy covers
	2026-2027
2027-2028
2028-2029

	Date this statement was published
	December 2026

	Date on which it will be reviewed
	November 2027

	Statement authorised by
	


Statement of intent
This statement details our school's approach to delivering inclusive practice for all children, including those with SEND, funded by our core school budget (including the notional SEN budget) and the inclusive mainstream fund (IMF).
Statement of Intent
Bradley Primary School is a two-form-entry community primary school serving approximately 420 children aged 4 to 11 in Nelson, Lancashire. We are proud of our diverse community and the ambition, belief and communication that underpin our school vision. Our high levels of EAL, pupil premium and FSM eligibility, increasing levels of SEND, and the wider challenges associated with deprivation and crime mean that inclusion must be central to every aspect of school life.
Our ultimate objective is that every child, including children with SEND, disadvantaged children, children known to social care, children with EAL and those facing barriers associated with attendance, behaviour, wellbeing or disadvantage, feels that they belong, attends regularly, participates fully and achieves well from their individual starting point. We want children to develop strong foundations in communication, reading, writing, handwriting and mathematics, while also developing confidence, independence, oracy and positive relationships.
This strategy supports our school improvement priorities of inclusion and adaptive practice, reading, strong foundations and oracy. It builds on established strengths: ambitious curriculum planning; carefully sequenced small steps; the Nurture Base; evidence-informed interventions; access to speech and language, specialist teaching, educational psychology, occupational therapy and other external professionals; early help; close attendance monitoring; enrichment, breakfast and lunchtime provision; staff coaching; and strong relationships with parents. It does not replace these arrangements. Instead, it focuses the IMF and core-budget investment on embedding consistency, improving evaluation and strengthening provision where barriers remain.
The strategy is organised around the DfE’s 7 principles of inclusion:
1. ambitious leadership and governance that embeds inclusion
2. evidence-based support prioritising early intervention
3. high quality adaptive teaching with curriculum designed for all learners
4. enriching provision beyond the classroom that all children can access
5. a safe and respectful culture fostering belonging, attendance, and participation in learning
6. strong partnerships with families and wider services
7. inclusive environments with continuous improvements to accessibility
Central to a stronger inclusive mainstream system is a universal offer built on high quality, adaptive teaching and whole-school practises that enable all children, including those who face barriers to learning and participation, to achieve and thrive. For children and young people whose needs cannot be met through the universal offer alone, targeted support should be provided to enable them to achieve and thrive.
Our approach has been informed by parent confidence in SEND provision, staff voice, pupil leadership structures, the work of the Inclusion Team and Mental Health Lead, professional advice, assessment information and ongoing monitoring. We will continue to listen to children, families, staff, governors and partners, including through pupil voice, parent communication, reviews and multi-agency work. In this first year, we will focus on implementing fewer approaches well, so that inclusive practice is embedded with impact, consistency and quality in mind.
Barriers to learning and participation 
This details the key barriers to learning and participation that we have identified amongst our pupils, necessitating inclusive universal approaches and targeted support
	
	Detail of barrier to learning (including notable trends or themes over time, such as a growing prevalence or increasing complexity)

	1
	Adaptive teaching and the consistent meeting of needs vary between classes. Although the school has an ambitious and inclusive curriculum, carefully planned small steps, curriculum adaptation documents and staff coaching, monitoring continues to identify variation in how consistently these approaches are applied. The school therefore needs to evaluate more rigorously the impact of adaptations and interventions across all curriculum areas. Particular attention is required to strengthen foundational skills, including handwriting and number, so that gaps do not restrict access to the wider curriculum or future learning.
Evidence  - Learning Walks, Lesson Observations, Staff Discussions

	2
	Assessment, provision mapping and the identification of emerging needs require further refinement. Increasing SEND and a wide range of needs, including communication and language, cognition and learning, SEMH and complex behavioural needs, require sharper information about need, provision, progress and impact. The graduated approach and the use of concise, effective individual education plans (IEPs) are not yet understood or implemented with complete consistency by all staff and families. Staff also require further bespoke training to support children with the most complex SEMH and behavioural needs.
Evidence – Current IEP’s lack smart targets which are measureable, Staff skills audit shows some weakness in identification of need, Current tracking system does not have the facilities for provision mapping and tracking of interventions and SEND support

	3
	Transition points require greater consistency and personalisation. This includes transition from EYFS to Year 1, Year 2 to Year 3, Year 6 to key stage 3, and transitions between classes at the end of the summer term. Children with SEND, children with EAL, disadvantaged children and children experiencing changes in family or social circumstances may be particularly vulnerable to loss of information, uncertainty, changes in relationships or interruption to routines.
Evidence – Staff report that current transition systems don’t always ensure information is shared consistently. Gaps in provision are noted during learning walks and by outside agency observations

	4
	Some children face barriers to belonging, attendance, participation and engagement, particularly where there are SEMH needs, anxiety, challenging behaviour, withdrawal, disengagement or experiences of bullying. The school is located in an area of high deprivation and crime, and some children may experience additional pressures outside school. Behaviour systems need to remain aligned with inclusion and relational practice. Pupil voice, trauma-informed approaches, family understanding and staff confidence in responding to complex behaviour require further development so that children remain connected to learning and the school community.
Evidence – CPoms and Systems for sharing information are either not used to their full capacity or no longer suitable. Staff report missed information and a lack of understanding of available provision

	5
	Leadership and governance capacity for inclusion requires further strengthening. Governors need continued training on their responsibilities for SEND, inclusion, disadvantaged children, safeguarding, attendance and the effective use of relevant funding. Leaders would also benefit from external consultancy or specialist audit to provide independent challenge, identify variation and support continuous improvement.
Evidence – SEND whole school audit is out of date, Governors have not accessed recent training on SEND reforms

	6
	The developing Inclusion Base requires further strategic development to strengthen whole-school inclusion. Bradley Primary School has established a Nurture Base and is currently having building work completed to further develop this resource into an Inclusion Base to support children whose needs cannot be met through high-quality universal provision alone, while maintaining their strong participation in mainstream learning. The next stage is to clarify the purpose, admission criteria, graduated response, staffing, curriculum offer, reintegration arrangements and evaluation measures for the Inclusion Base. It must operate as an integral part of the school’s inclusive offer rather than as a separate destination. Development is needed across seven connected areas: supporting inclusion throughout the school; ensuring high-quality curriculum design; using effective data, assessment and outcomes; developing an effective workforce and leadership model; strengthening partnership working; and ensuring inclusive and accessible physical environments. Without a clearly defined and consistently implemented model, there is a risk of variation in access, over-reliance on withdrawal, unclear accountability, limited transfer of learning and insufficient evidence of impact on children’s progress, attendance, wellbeing and participation.
EVIDENCE – Whilst the current Nurture Base has served its purpose, Bradley Primary now has the opportunity to develop a purpose built Inclusion Base. At present, there are no clearly defined plans as to how this will support Inclusion.



Activity in this academic year
	Description of activity (noting evidence and barrier numbers addressed)
	Activity type 
(whether it is universal or targeted)
	Total budgeted cost (this should account for spend from IMF and core budget allocations)


	1. Bradley adaptive teaching and foundations cycle — Building on the school’s existing curriculum adaptation documents, carefully sequenced small steps, co-planning, coaching and evidence-informed resources, leaders will formalise a year-long cycle for adaptive teaching. This will include a shared description of expected classroom practice; joint planning and moderation in reading, writing, oracy, handwriting and mathematics; focused professional development; lesson visits and work scrutiny; and termly evaluation of whether adaptations improve access, engagement, progress and independence. The cycle will give particular attention to children with SEND, EAL, disadvantaged children and children with gaps in foundational knowledge, while maintaining ambitious curriculum expectations. Teachers will evaluate which adaptations are effective rather than assuming that additional adult support or task reduction is always the best response. This extends existing practice rather than creating a separate intervention. The approach is informed by the Special Educational Needs in Mainstream Schools (EEF guidance report), which supports a graduated approach, improving teaching and learning for all, and carefully targeted support where required. DfE principle: 3. high quality adaptive teaching with curriculum designed for all learners. Barriers addressed: 1, 2
	Universal
	Staff CPD – Adaptive Teaching
2 hour Inset cost of presenter - £435
SLT time to plan and carry out monitoring
4 teachers – 36 hours total
£1316.16


Termly - staff meeting time to evaluate strategies
1 teacher – 2 hours to prepare - £73.12

	2. Graduated approach, assessment and inclusion impact system — Building on existing use of PIVATS, Wellcomm, IDL, Boxall, Phonics Tracker and Number Stacks, the school will create one coherent inclusion monitoring system. This will link identified need, baseline information, planned provision, responsible staff, review dates, child and parent views, progress and next steps. Staff will be knowledgeable in ways to support children across the different areas of need – Communication and Interaction, Cognition and Learning, SEMH and Sensory and Physical. Staff will also be clear on what support can be offered for children with weaknesses in executive functioning – attention, working memory, managing impulses, planning, sequencing and organization and cognitive flexibility. Provision mapping will distinguish universal provision from targeted support and will enable leaders and governors to evaluate the impact of interventions across subjects, attendance, behaviour, wellbeing and participation. Concise IEPs will be refined with clear outcomes, small-step success measures and review arrangements. Staff and families will receive accessible guidance on the graduated approach, including how concerns are identified, how support is reviewed and when specialist advice is sought. The system will be used in pupil progress meetings and inclusion reviews so that support is adapted promptly when it is not having sufficient impact. This will extend existing assessment and intervention arrangements into a consistent whole-school model. The Guide to implementation (EEF) supports careful implementation through identifying a focused problem, preparing effectively, delivering consistently and sustaining improvement; the RISE support for inclusive mainstream education (DfE) also supports strengthening mainstream capacity and inclusive practice. DfE principle: 2. evidence-based support prioritising early intervention. Barriers addressed: 1, 2, 4
	Universal


	Purchase of Insight Tracking system
£2214.00
CPD for Insight
1 teacher 20 hours to set up systems and plan training
£731.20
CPD on producing quality and impactful  IEP’s
1 teacher – 2 hours to prepare staff meeting
£73.12
SENCO and Inclusion Team time to develop a comprehensive Graduated Approach to Inclusion
4 teachers – 5 hours each
£731.20



	3. Joined-up transition and belonging pathway — Building on the school’s existing relationships with parents, external professionals, Early Help and receiving settings, the school will formalise a transition pathway for EYFS to Year 1, Year 2 to Year 3, Year 6 to key stage 3 and within-school end-of-year transitions. Each child requiring additional planning will have a transition profile covering strengths, communication, sensory and regulation needs, effective adaptations, relationships, attendance, safeguarding considerations, family priorities and successful approaches. Transition planning will begin early, include visits and opportunities to meet key adults, and provide a named contact for the child and family. Information will be transferred through structured meetings rather than relying solely on paperwork. Children’s views will be captured through age-appropriate pupil voice, particularly where children communicate differently or may struggle to express anxiety. The process will be reviewed after transition so that information is improved for the following year. This activity formalises and scales existing good practice and strengthens continuity with secondary schools, early years settings and wider services. Evidence on implementation and inclusive practice will be drawn from the Inclusive mainstream fund: best practice for schools (DfE) and the Inclusion in Practice case studies. DfE principle: 6. strong partnerships with families and wider services. Barriers addressed: 3, 5
	Universal
	Transition Lead – time to formalise systems for transitions
1 teacher  - 5 hours
£731.20
Time ring fenced for structured transition meetings
14 teachers – 1 hour each
£511.84

	4. Relational engagement, attendance and participation pathway — Building on the Inclusion Team’s existing attendance monitoring, early intervention, multi-agency work, Mental Health Lead, Nurture Base, breakfast and lunchtime provision, the school will develop a consistent relational pathway for children at risk of persistent absence, disengagement, withdrawal, bullying or behaviour-related exclusion from learning. Staff will receive focused training and coaching in relational practice, trauma-informed responses, regulation, de-escalation, restorative repair and inclusive behaviour systems. For children requiring more than the universal offer, an individual engagement plan will identify the child’s experience of school, trusted adults, triggers, protective factors, reasonable adjustments, attendance steps, family actions and review points. Pupil voice will be strengthened through regular class and individual feedback, the School Council and accessible communication approaches. The school will use attendance, behaviour, participation, wellbeing and safeguarding information together, avoiding a purely punitive response to absence or behaviour. Families will be involved early, and the school will continue to work with the County Attendance Officer and relevant services. The Attendance toolkit for schools (DfE) will inform the school’s attendance actions, alongside the Targeted support (Mentally Healthy Schools) resource for responding to children whose needs require additional mental health and wellbeing support. DfE principle: 5. a safe and respectful culture fostering belonging, attendance, and participation in learning. Barriers addressed: 2, 5
	Universal and Targeted
	Inclusion Team meeting time to develop a pathway of support for the most vulnerable children

See previous page
Consultancy support from Lancs to support Inclusion Team in writing new behaviour policy and creating a pathway for engagement plans
Consultancy - £435
Supply cover to release teachers – 10 hours - £365.50 

	5. Inclusion leadership, governance and accessibility audit — Building on the school’s established leadership, staff supervision, external professional relationships and commitment to continual improvement, leaders will introduce an annual inclusion assurance cycle. This will include governor training on SEND, the graduated approach, inclusion funding, attendance, behaviour, safeguarding and the school’s duties to remove barriers; an external inclusion audit or specialist review; termly reporting to governors using inclusion, attainment, progress, attendance, wellbeing, participation and behaviour information; and a clear action log reviewed by leaders and governors. The audit will examine physical, sensory, communication, curriculum, digital, social and emotional accessibility, including access to enrichment, breakfast provision, lunchtime activities and school events. Findings will inform the school development plan and future funding decisions. The activity will provide independent challenge and help leaders identify whether practice is equitable across classes and groups. It will build on, rather than duplicate, existing monitoring and professional support. The Inclusive mainstream fund: best practice for schools (DfE) sets out the purpose of strengthening inclusive mainstream practice, while the Guide to implementation (EEF) supports structured monitoring and sustained implementation. DfE principles: 1. ambitious leadership and governance that embeds inclusion; and 7. inclusive environments with continuous improvements to accessibility. Barriers addressed: 1, 2, 4, 5
	Universal
	Staff time to write and deliver reports for governors
14 teachers – 2 hours each
£1023.68



Cost of Inclusion Audit
£1000

	6. Developing the Inclusion Base as an integrated whole-school provision. Bradley Primary School will establish a clear purpose and operating model for the Inclusion Base, ensuring that it strengthens inclusion across the school and provides targeted support for children whose needs cannot be met through the universal offer alone. The model will define referral and review arrangements, entry and exit criteria, staffing responsibilities, curriculum entitlement, links with class teaching, reintegration pathways and communication with families. Provision will be time-limited and regularly reviewed wherever appropriate, with the aim of increasing children’s access to learning, relationships and wider school life rather than creating unnecessary separation from peers. The Inclusion Base will complement, not replace, high-quality adaptive teaching in mainstream classrooms and will work closely with the Nurture Base, the SENCo, pastoral staff, class teachers and external professionals. Principles: 1. ambitious leadership and governance; 2. evidence-based support prioritising early intervention; 3. high-quality adaptive teaching and curriculum design; 5. a safe and respectful culture; 6. strong partnerships; 7. inclusive environments. Barrier addressed: 6
Supporting inclusion across the school. The Inclusion Base team will contribute to whole-school planning, staff coaching, case consultation, transition arrangements and the development of consistent reasonable adjustments. Staff will receive practical guidance on communication, sensory needs, emotional regulation, engagement, de-escalation, accessible recording and participation in lessons, playtimes, lunchtimes, trips, clubs and leadership opportunities. Children using the Inclusion Base will retain a clear connection with their mainstream class, peers and curriculum wherever this is appropriate. Their views and the views of their families will inform support and review.
High-quality curriculum design. The Inclusion Base curriculum will be ambitious, carefully sequenced and linked to the school’s wider curriculum. It will prioritise communication, reading, writing, mathematics, oracy, independence, emotional regulation, social development and readiness to learn, while preserving access to foundation subjects, enrichment and wider school experiences. Individual adaptations will be based on identified barriers and will avoid unnecessarily narrowing the curriculum. Planning will identify how skills and knowledge taught in the Inclusion Base transfer into mainstream lessons and everyday contexts.
Effective data, assessment and outcomes. The school will create a clear baseline and review system for children accessing the Inclusion Base. This will bring together attainment, progress, attendance, behaviour, engagement, wellbeing, communication, participation, independence and family and child voice. Individual outcomes will be measurable and reviewed through the assess–plan–do–review cycle. The school will monitor the frequency and purpose of time spent in the Inclusion Base, progress towards reintegration or increased mainstream participation, and the impact of support on learning and wider outcomes. Data will be analysed by relevant groups, including SEND, disadvantage, EAL and children known to social care, to identify unequal access or outcomes.
Effective workforce and leadership. The Inclusion Base will have a named strategic lead, clear lines of accountability and sufficient oversight from the SENCo and senior leadership team. Roles for teachers, teaching assistants, pastoral staff and external professionals will be defined, with protected time for planning, assessment, communication and review. Staff will receive ongoing professional development and supervision in inclusive practice, SEND, communication, sensory processing, relational approaches, safeguarding, behaviour and safe practice. Governors will receive regular information about the purpose, use, cost and impact of the Inclusion Base.
Effective partnership working. The Inclusion Base will work in partnership with children, families, class teachers, the SENCo, the Nurture Base, attendance and safeguarding teams, external professionals and receiving schools. Families will receive clear information about the purpose of the provision, how decisions are made and how progress will be reviewed. External advice from speech and language therapy, educational psychology, occupational therapy, specialist teachers, Early Help and other services will be incorporated into provision and evaluated for impact. Transition arrangements will include timely information-sharing, visits, supported introductions and clear continuity plans.
Inclusive and accessible physical environments. The school will review the Inclusion Base and wider school environment for physical, sensory, communication and digital accessibility. Improvements will consider lighting, acoustics, furniture, movement, quiet spaces, visual information, regulation resources, accessibility of toilets and routes, safe arrival and collection, and access to play, lunchtime, assemblies, trips and enrichment. The environment will support regulation and participation without isolating children from their peers. Children and families will contribute to identifying barriers and evaluating changes.
	Targeted support and universal
	Strategic planning time to establish a clear purpose and operating model for the Inclusion Base - SLT/Inclusion Team
4 teachers x 5 hours each
£731.12



























Protected time for planning, assessment, communication and review.
1 teacher x 2 hours per week (30 weeks)
£2193.60
Time for Inclusion Base Lead to meet with SLT/SENCO
1 teacher - 1 hour for 30 weeks 
£1096.80
CPD for Inclusion Base Lead from Specialist Teaching Service and Inclusion Hub
Specialist teacher support – 6 hours x £75
£450
Time to write and deliver termly reports to governors
1 teacher x 2 hours
£73.12

TOTAL
£14,185.66
[bookmark: _GoBack]






Intended outcomes 
This explains the clear, realistic outcomes we want our inclusive approaches to achieve by the end of our inclusion strategy, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Adaptive teaching is consistently implemented across classes and subjects, while curriculum expectations remain ambitious for all children.
	Monitoring, planning reviews, work scrutiny and pupil voice show reduced variation between classes. Teachers can explain the barriers affecting individual children and the adaptations used to address them. Children with SEND, disadvantaged children and children with EAL increasingly access the same ambitious curriculum, with appropriate scaffolding, challenge and independence.

	Children strengthen the foundations needed for future learning, particularly communication, reading, writing, handwriting, number and oracy.
	Assessment and progress information show that identified gaps are closing more quickly. Children receiving targeted support make progress from their starting points. Phonics, reading, handwriting and number information is used promptly to adjust teaching. Children’s work and classroom responses demonstrate improved fluency, accuracy, vocabulary and confidence.

	Assessment, provision mapping and the graduated approach provide an accurate and timely understanding of need and impact.
	All children receiving targeted support have a concise, current plan with clear outcomes, review dates and child and family contributions. Provision maps show the relationship between need, provision, cost and impact. Pupil progress and inclusion reviews demonstrate that ineffective provision is adapted or stopped and successful provision is embedded. Staff and parents report improved understanding of the graduated approach.

	Children experience smoother, more personalised transitions and maintain learning, relationships and wellbeing when moving between phases or classes.
	Transition profiles and meetings are completed early for identified children. Receiving staff can describe children’s strengths, needs and effective approaches before transfer. Children and families report increased confidence. Attendance, behaviour, engagement and progress do not show avoidable deterioration following transition, and post-transition reviews identify and address any emerging concerns.

	Children feel safe, respected and that they belong to Bradley Primary School.
	Pupil voice shows that children know who can help them, feel listened to and experience respectful relationships. Participation in the School Council, Pupil Leadership Team, Eco Council, choir, enrichment and wider school life reflects the school’s diverse community. Bullying and child-on-child concerns are identified and addressed promptly, with repeat incidents reducing where appropriate.

	Attendance and engagement improve for children at risk of persistent absence, withdrawal or disengagement.
	Attendance data shows earlier identification and timely action for children at risk of persistent absence. Targeted children have individual engagement plans where required, with regular review alongside families and relevant services. Attendance improves from each child’s baseline, persistent absence reduces, and children demonstrate increased participation in lessons, playtimes, lunchtime provision and enrichment.

	Children with SEMH and complex behavioural needs receive consistent, inclusive support that reduces barriers to learning.
	Staff use agreed relational, trauma-informed and de-escalation approaches consistently. Behaviour records show improved engagement, fewer repeated incidents and reduced lost learning time for identified children. Individual plans include preventative strategies and reasonable adjustments. Children and families report stronger relationships with trusted adults, and exclusions or internal removals are used only when necessary and reviewed for inclusion impact.

	Families, governors and wider services have confidence in the school’s inclusive practice and accountability.
	Parent and carer feedback remains positive and identifies clear communication, meaningful involvement and confidence in support. Governors receive regular, accessible reports on inclusion, funding, progress, attendance, wellbeing and participation. External audit or consultancy findings are converted into agreed actions, with evidence of completion and impact. Staff report improved confidence and consistency without unsustainable workload.

	The school’s use of core funding, the notional SEN budget and IMF strengthens the universal offer while ensuring timely targeted support.
	Spending is mapped against the 7 principles of inclusion and linked to identified barriers and intended outcomes. Leaders can explain the rationale and impact of each activity. Evaluation information informs the following year’s strategy, with successful approaches sustained and activities that do not demonstrate sufficient impact redesigned.



Review of the previous academic year
From year two, you should outline the progress you made towards your intended outcomes during the previous academic year and explain how this was assessed. In doing this, you should note the impact that your strategy had on pupils’ engagement, participation, attendance, sense of belonging, and attainment. This should include a reflection on the positive outcomes achieved for children and young people with additional needs and SEND.

You should critically review what aspects of your strategy worked well / did not have the intended impact and explain how this has informed your drafting of this year’s strategy. 
To support this, you should use:
· Data from the previous academic year’s national assessments and qualifications, once published (a note of caution can be added to signal that pupils included in the performance data will have experienced some disruption due to Covid-19 earlier in their schooling, which will have affected individual pupils and schools differently). 
· Information from summative and formative assessments the school has undertaken.
· School data and observations used to assess wider issues impacting inclusion, including access to learning, attendance, engagement, and early identification.

Further information (optional) 
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