
Burtonwood Community Primary School 
 

Feedback Policy 
 
 
Purpose 
 

‘Feedback is one of the most powerful influences on learning and achievement, but this 
impact can be either positive or negative.’ 

 
- Hattie & Timperley (2007) 

 
This policy will promote regular verbal and non-verbal communication with pupils about their 
individual progress in a form that children and teachers clearly understand. It will also help 
to ensure that all students have feedback on their work to encourage a higher standard of 
achievement, challenge able learners and provide meaningful feedback. All of our pupils 
require feedback that should encourage them to produce work that they are proud of and is 
the best it can be. Therefore, our feedback must reflect our understanding of each child and 
their strengths and areas for development. 
 
Quality of Feedback Criteria 
 
It is widely recognised that verbal feedback is most 
effective. When pupils are given the opportunity to 
address misconceptions within a lesson, progress over 
time can be made at pace. However, this relies on the 
feedback from teacher to pupil being specific and related 
to the learning in question.  

 
Due to time constraints, verbal feedback may not always be possible for every pupil within a 

lesson. Where this is the case, whole class feedback, self-assessment, peer assessment or 

specific written feedback that relates to the learning in question should be provided for the 

pupil to act upon at the soonest available opportunity. Whatever form of feedback is used, 

the impact upon the pupil’s work should be evident.  

In order for pupils to make the most of the 

feedback they receive and also give to their 

peers and their teachers, it is important they 

understand how and why the feedback is being 

given. Pupils will need the following explained to 

them in child-friendly terms to ensure they 

understand what it is they need to do next. 

 

Verbal feedback: 

This is a dialogue that takes place between pupils and their teacher within the lesson. The 

teacher can explore the child’s thinking in depth and address misconceptions. The class 

teacher may use green highlighter pens to indicate areas of work that need to be reworked 

as a result of their conversation. It is expected that the reworking will take place 

immediately and the improvements noted by the teacher in their discussion. 



Self-Assessment: 

 

Pupils need to be taught how to self-assess effectively before this can be used independently. 

This takes time and relies on quality modelling by the class teacher in the beginning, following 

the ‘I Do, We Do, You Do’ approach. When using self-assessment, pupils need to be given 

very clear criteria against which they evaluate their work. These criteria should be focused 

and related to the learning from the lesson. Pupils should evidence where in their work they 

have achieved the specific criteria. This will be highlighted by a pink highlighter pen. Adequate 

time should be planned in throughout or at the end of the lesson for pupils to self-assess. 

Class teachers are expected to monitor closely the impact of any self-assessment used and 

intervene where appropriate. 

 

Peer-Assessment:  

 

Pupils need to be taught how to peer-assess effectively. Once they are familiar and confident 

with the concept of self-assessment, peer assessment can be introduced. As with self-

assessment, this takes time and relies on quality modelling by the class teacher in the 

beginning, following the ‘I Do, We Do, You Do’ approach. Once again, pupils need to be given 

very clear criteria against which they evaluate their work. These criteria should be focused 

and related to the learning from the lesson. Pupils should evidence where the specific criteria 

has been achieved in the work they are assessing. Adequate time should be given throughout 

or at the end of the lesson for pupils to peer-assess. Class teachers are expected to monitor 

closely the impact of any peer-assessment used and intervene where appropriate. 

 

Pupils who are peer assessing should never write directly in another pupil’s book. Comments 

may be made on post-it notes and stuck in as appropriate.  

 

Whole Class/Group Feedback: 

 

Whole class verbal feedback can be just as effective when used in conjunction with the 

‘Teaching & Learning Policy’. This ensures the class teacher is responsive to the learning taking 

place in the class at any one time. Quality questioning is key to ascertain what it is pupils have 

understood/misunderstood in order to redirect learning. 

 

Following any whole class/group feedback, pupils must have the opportunity to action the 

points raised in their work before continuing. 

 

Written Feedback: 

 

Written feedback is only effective when the child is able to read it and understand what it is 

they need to do as a result. Symbols may be used to support younger children (see appendix 

1). However, the feedback should always be specific, focused and relate to the learning within 

the lesson. Green highlighter is used to indicate areas for improvement – this may require the 

pupil to rework the area highlighted by writing it again under the teacher’s comment, or to 

make specific edits within their work. Both of these should be completed in green pen to 

indicate the changes made. Time should be planned in for pupils to make improvements at 

the beginning of the following day. 

 



Whatever form of feedback is provided, actionable feedback is far more powerful, and will 

help pupils understand their mistakes, close the gap between where they are and where they 

need to be.  

 

Tom Sherrington’s ‘Five R’s’ support this and should be applied wherever possible. The 

children should increasingly understand which ‘R’ they are completing.  

 

• Redraft, re-do 

• Rehearse or repeat 

• Revisit and respond 

• Relearn, retest 

• Research and record. 

 

Frequency of Feedback & Teacher Workload: 

 

Teachers cannot be expected to give feedback on every piece of work for every single pupil 

which is why the five forms of feedback described above have been adopted by Burtonwood 

Community Primary School. It is expected that the following diagram is applied, whilst 

ensuring that over the course of a week, each pupil receives a balance of feedback shown 

below: 

 

 
 

- ‘Four Quarter Marking’, Dylan William 

 

By using this model, detailed feedback will be provided a minimum of once a week in 

English (including Guided Reading) and Maths.  

 

General Principles: 

 

• Before providing effective feedback, teachers should provide high-quality instruction based 

on the school’s Teaching & Learning Policy, which includes the use of EXCEL formative 

assessment documents for writing and foundation subjects. These documents will reduce 

the amount of written feedback within these subjects and will support judgements at key 

points in the year. 



• Ensure all work in exercise books meets the presentation expectations outlined in the 

Teaching and Learning policy. 

• Provide ‘detailed feedback’ once a week in English (including Guided Reading) and Maths 

where there are effective questions that promote deeper thinking using the quality of 

feedback criteria above. For other subjects, the ‘Four Quarter’ model will be applied, but 

feedback given will always be relevant to the learning within the lesson and promote deeper 

thinking. 

• Feedback must focus on moving learning forward, targeting the specific learning gaps that 

can be identified using real-time assessment, questioning techniques, etc. 

• Provide opportunities for students to use teacher feedback, and ‘close the feedback loop’. 

Only then can learning progress. 

• Ensure daily feedback includes aspects of the quality of feedback criteria. 

• Use self-assessment and peer assessment strategies. 

 

The following codes should be used when highlighting the type of feedback that has taken 

place and if the learning was independent or modelled. 

 

VF- Verbal Feedback 

TT- Teacher taught/ modelled 

TA- Teaching assistant support 

PA- Peer assessment 

SA- Self-assessment 

 

 

Quality Assurance: 

 

The following approach will ensure the quality of feedback is effective and has a positive 

impact on pupil’s learning throughout the school: 

 

Tier 1: Class teachers are involved in ensuring the effective self and peer assessment of 

pupils within their classrooms and monitoring the impact of this on children’s learning. 

 

Tier 2: Subject leaders are involved in monitoring the quality of feedback for their subject – 

ensuring children have opportunities to rework and deepen their understanding about the 

learning taking place. 

 

Tier 3: Senior Leaders are involved in ensuring there is consistency in the quality of 

feedback across all classes and that feedback provided is having a positive impact on pupil 

progress. 

 

Guidelines & Procedures: 

 

The following guidelines will be implemented across the school: 

  

• Feedback should always reflect the learning intention of the activity and provide an 

opportunity to go beyond. 

• Pupils should be encouraged to be ‘First Markers’ and check their work before handing in 

for feedback. 

• Where possible and appropriate, feedback should be done with the student face to face 

and live marking in class. 



• Verbal methods of feedback can improve pupil attainment and may be more time-efficient 

when compared to some forms of written feedback. 

• Spellings and grammar mistakes should be corrected, but if there are several mistakes, 

correct if: 

- Spellings and grammar were part of the lesson objective 

- It is a spelling that all children should know (e.g. Year 1 and Year 2 Common 

Exception Words, when in Year 4) 

- It is something related to the child’s individual target 

- Words spelt incorrectly that have been introduced, taught, and displayed within 

the learning environment (Weekly spellings, Tier 2 and Tier 3 vocabulary). 

 

Connections to other policies: 

• Behaviour Policy 

• Assessment Recording & Reporting Policy 

• SEND Policy  

• Homework Policy 


