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This statement details our school’s use of pupil premium funding for the 2025 to 2026 academic year to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	1367

	Proportion (%) of pupil premium eligible pupils
	

	9
	25/26
26/27
28/29

	Date this statement was published
	October 2025

	Date on which it will be reviewed
	September 2026

	Statement authorised by
	Melanie Kane

	Pupil premium lead
	Melanie Kane

	Governor / Trustee lead
	Lisa Thom


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£252,767

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£


[bookmark: _Toc357771640][bookmark: _Toc346793418]Part A: Pupil premium strategy plan                  Statement of intent
	Life to the Full’ John 10.10
Strategic Commitment: Disadvantage Comes First
At Carmel College, we place disadvantaged students at the heart of every decision. Our mission is to ensure they accumulate advantage —gaining the personal resources, confidence, and access needed to fully participate in the additional opportunities we prioritise for them. This philosophy is embedded across our provision, aligned with Maslow’s Hierarchy of Needs, ensuring that every student’s journey is supported from foundational wellbeing to aspirational achievement.
[image: ]
Strategic Objectives for Disadvantaged Pupils. We aim to:
Equity and Inclusion: Embed the principles of the Darlington Inclusion Charter—Presence, Engagement, Achievement, and Belonging—into all aspects of provision for disadvantaged students.
Quality First Teaching: Ensure consistently high-quality, tailored teaching that meets individual learning needs and closes attainment gaps.
Targeted Academic and Pastoral Support: Prioritise personalised interventions including mentoring, feedback, seating plans, and leadership opportunities to support both academic and emotional development.
 Curriculum Access and Literacy Development: Deliver a robust curriculum with tailored literacy and reading pathways to raise attainment above national averages for disadvantaged students.
 Attendance and Engagement: Implement relentless attendance support through daily monitoring, mentoring, and family engagement to improve presence, participation, achievement and belonging
Cultural Capital and Enrichment: Remove barriers to opportunity by offering a broad enrichment programme and careers support that fosters confidence, identity, and future success.
Data-Driven Monitoring: Use robust data analysis to track progress, behaviour, safeguarding, and engagement, ensuring responsive and effective provision.
Quality First Teaching and Strategy
We aim and aspire for all students to have quality first teaching which is consistently tailored to their needs and accessible for their individual learning points so that they can fulfil their potential. Carmel has a systematic approach to narrowing the gap of disadvantaged students focusing on the needs of the individual child through prioritizing their provision both pastorally and academically in a number of ways including: resources, intervention, mentoring, feedback, questioning, seating plans, trips and leadership opportunities.
Curriculum and Inclusion System
We have a strong curriculum design along with a nurturing, supportive pastoral and inclusion system which allows our students to overcome potential barriers to learning and achieve regardless of ability and background. Through specific, tailored literacy and reading routes we are able to ensure levels of literacy and reading are high so that disadvantaged students aim to achieve higher than ‘others’ nationally and in line with their peers. We track and measure this through robust data analysis of outcomes such as GCSE attainment and progress, attendance, behaviour, safeguarding, engagement in wider opportunities and from choices students make at the end of KS3 and KS4. 
Relentless Support with Attendance
We recognise that consistent attendance is a key driver of academic success and personal development. Our dedicated pastoral team works closely with families, pastoral staff, and external agencies to remove barriers to attendance and promote a culture of high expectations. This includes: - daily monitoring and follow-up of absences, targeted interventions and mentoring for students with persistent absence, engagement with parents and carers to foster shared responsibility and celebrating and rewarding improved attendance. This approach aligns with the Darlington Inclusion Charter’s principles of Presence and Engagement, ensuring that all students are supported to be present, involved, and successful in their learning journey
Support and Enrichment
We strive to ensure students receive the support they deserve in order to build up their cultural capital. Many young people, as a consequence of material disadvantage and cultural deprivation, face internal and external barriers and we are committed to removing those barriers. We believe it is intrinsically important that all students have opportunities to succeed in Carmel College and that they take up those skills and experiences into the wider world and succeed in their futures. We supplement the curriculum through a broad, varied and targeted enrichment programme alongside tutoring and careers support systems. These opportunities foster Belonging, helping students feel connected to their community and confident in their identity.
Ethos and Educational Philosophy
As Pope Francis said: ‘Educating is an act of love; it is giving life...It demands that we use the best resources, that we awaken passion and start paths of formation for young people.’ Our routines and expectations are grounded in the ‘hierarchy of needs in education’ model created by Maslow and developed by our own SLT. The model demonstrates the fundamental ways in which Carmel ensures basic needs are met first in order to reach  reach their educational potential and live ‘life to the full’. 
Our ethos is informed by the teachings of Saint Francis and we are inspired by the words of Saint Francis, ‘start by doing the necessary, then the possible and suddenly you are doing the impossible.’ Thus, we optimise on the positive teacher-student relationship to empower our community to strive for the ‘impossible possible’ as we believe everyone is capable of excellence.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1 Physiological & Safety Needs
	 We seek to remove barriers to attendance by meeting basic needs first—through initiatives like transport, uniform, equipment, nutrition and having a safe, welcoming environment. These ensure our most vulnerable learners feel secure, cared for, and ready to engage.

	2 
Love & Belonging
	 Disadvantaged students feel a strong sense of belonging and connection to the school community, supported by trusted relationships with staff, peers, and external agencies. Parents and carers are active partners in their child’s education, and where needed, the school provides loco parentis care, ensuring every child has a stable and nurturing environment.

	3 
Esteem
	We build self-belief and resilience by creating inclusive classrooms where students are prioritised, challenged and supported. Tailored interventions help disadvantaged learners grow in confidence and independence, equipping them with the tools to navigate life and learning.

	4 
Self-Actualisation
	We raise aspirations by helping students discover their strengths and plan for their futures. Through careers guidance, enrichment, and high-quality teaching, we prepare every learner to thrive in their next steps—whether in education, training, or employment.

	[bookmark: _Toc443397160]5
Life to the Full & Cultural Capital
	We enrich lives by expanding horizons. Disadvantaged students are prioritised for enrichment activities, cultural experiences, and leadership opportunities that build their confidence and deepen their understanding of the world. We ensure that every student has the chance to engage with the arts, heritage, and wider society—building the cultural capital that supports lifelong success.



Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome 
	Success criteria 

	Physiological & Safety Needs
 
Disadvantaged students attend regularly and punctually because their basic needs—such as transport, nutrition, and safety—are proactively met through targeted support and inclusive systems. 
 
	Attendance for PP and PA students improves term-on-term and meets or exceeds national benchmarks. 
Increased uptake of support services (e.g. Happy Bus, learning mentors, intervention sessions, support from external agencies). 
Students report feeling safe and supported in school through surveys or pastoral feedback. 
Identification of attendance patterns through analysis of year groups to reduce barriers to attendance  
APLM focus on PP student attendance and needs, building positive relationships with parents/carers  
Weekly “We missed you conversations” –positive reinforcement for students and thank you to parents with improving attendance   
Weekly pastoral reports based upon data and progress ensure early interventions and support plans are in place  
SLT year group link meets with PP at risk of PA weekly  
Catch up intervention from learning mentors reduces the impact of poor attendance on outcomes   
Use of the ‘Renew Shop’ for uniform, equipment, revision guides, sanitary products etc  
Food ingredients and materials for art and technology provided.   
CPD informs all staff about our students and their needs  

	Love & Belonging  
 
Disadvantaged students feel a strong sense of belonging and connection to the school community, supported by trusted relationships with staff, peers, and external agencies. Parents and carers are active partners in their child’s education, and where needed, the school provides loco parentis care, ensuring every child has a stable and nurturing environment. 
 
	Positive responses in student wellbeing and belonging surveys.
Increased engagement in mentoring programmes and pastoral support.
Evidence of strong parental/carer engagement in school life (e.g. AMD, parents and attendance at meetings)
Identified pupils without active parental support have a designated adult acting in loco parentis, with regular check-ins and documented support plans.
SLT and Learning Mentors advocate for pupil and support with homework, catch up, praise, rewards etc
Students receive positive recognition in line with their peers in terms of success recognition.
 

	Esteem  

Disadvantaged students develop self-confidence, resilience, and independence, supported by inclusive teaching, mentoring, and personalised learning pathways that celebrate their strengths and progress
 
	DA students achieve class chart points in line with their peers 
Increased participation in student voice, leadership roles, and extracurricular activities. 
Reduction in behaviour incidents and increased positive behaviour points. 
Evidence of personalised learning plans and successful implementation of SEND strategies. 
Increased reading ages and increased progress in literacy/ fresh start phonics programme 
DA are prioritised for increased opportunities for oracy in the classroom through questioning and accountable talk  
Systematic use of whiteboards ensures full participation  
Departmental marking with formative feedback is prioritised for DA first 
 

	Self-Actualisation   
 
Disadvantaged students have high aspirations and clear goals, with access to careers guidance, enrichment, and academic challenge that prepares them for successful transitions into further education, training, or employment.
 
	All disadvantaged students have priority access to careers guidance and post-16 planning.  
Increased applications to further education, apprenticeships, and employment pathways.  
Positive destinations data for Year 11 and Sixth Form PP students.  
Attainment and progress outcomes meet or exceed national and local measures
Removing barriers for attending revision sessions 
 

	Life to the Full & Cultural Capital  
 
Disadvantaged students engage fully in enrichment opportunities, equipped with the personal resources and confidence to participate in cultural, creative, and leadership experiences that broaden their horizons and deepen their understanding of the world. 
 
	Disadvantaged students are overrepresented in enrichment, cultural, and leadership programmes. 
Increased confidence and participation in public speaking, performances, and community events. 
Curriculum audits show inclusive representation of diverse cultures and experiences. 
Student feedback reflects increased awareness and appreciation of cultural capital. 
Targeted participation in masterclasses, pupil parliament, debating opportunities 
Financial support to go on retreat programmes and spiritual/liturgical experiences and any trips  
Universal events and trips ensure everyone participates 
 




Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £126,500
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Embedding more opportunities for oracy:
Oracy CPD and Curriculum Integration: Staff have engaged in CPD focused on metacognition, oral and written feedback, and oracy. This includes the development of “Speaking with Confidence” strips and “Roles in Speaking” tools, shared during September INSET. 
Maslow-Aligned Oracy Model: Oracy is explicitly connected to Carmel’s personalised Maslow model, helping students build confidence and dialogue skills in lessons and enrichment activities. 
TOTAL Triads CPD: Staff conducted research and trialled pedagogies in oracy, numeracy, AI, and behaviour for learning, embedding oracy as a core priority. 

	Metacognition and self-regulation strategies yield up to +7 months progress for disadvantaged pupils when explicitly taught (EEF Toolkit). [www.ase.org.uk]
Evidence The Education Endowment Foundation (EEF) rates oral language interventions as having high impact (+6 months progress) for very low cost, especially for disadvantaged pupils. These include structured questioning, vocabulary extension, and dialogic teaching (EEF Toolkit). [educatione...ion.org.uk]
The English-Speaking Union’s report synthesises evidence from psycholinguistics, neuroscience, and education, concluding that oracy improves life chances, academic outcomes, and teacher development (Why Oracy Matters). [www.esu.org]
A Cambridge University study found that structured exploratory talk significantly improved reasoning, confidence, and engagement among disadvantaged Year 10 students (CamtreeResearch). [library.camtree.org]
The Aspirer Research School highlights oracy as a “proven lever for equity,” especially for low-attaining and disadvantaged pupils struggling with vocabulary and articulation (Aspirer Research). [researchsc...ool.org.uk]

	3, 4, 5

	Consistent high- quality teaching from experienced experts.
Teachers plan and deliver lessons using our LEARN model that includes: adaptive teaching, on going formative assessment, explicit instruction, modelling, and frequent checks for understanding using MWB. Metacognitive and cognitive strategies embedded in subject-specific contexts. 
	EEF Guidance: High-quality teaching includes scaffolding, flexible grouping, and diagnostic assessment to uncover misconceptions.
	



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £ 63,133
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Academic interventions prioritised for disadvantaged pupils in English and Maths.
Learning mentors work with disadvantaged to complete catch up work missed through absence.
Summarised lesson content created for absent pupils.

	Evidence Based Education stresses the need for contextualised interventions that respond to individual needs rather than blanket approaches (
The Social Mobility Commission highlights the importance of structured pathways, mentoring, and early identification of talent to improve outcomes for disadvantaged learners (GOV.UK FE Sector Review). [www.gov.uk]

	1,2,3

	Tailored Literacy and Reading Routes: Carmel’s strategy includes specific literacy pathways to ensure disadvantaged students achieve outcomes above national averages. 
Data-Driven Monitoring: Literacy outcomes are tracked through GCSE attainment, reading age, and engagement metrics, ensuring targeted support. 
SEND and PP Literacy Support: Adaptive teaching CPD and AI tools (e.g., CAR-SEND Copilot Agent) help staff create bespoke literacy resources for SEND and disadvantaged learners. 
	The EEF Literacy Guidance Reports consistently highlight oral language as a foundational strand of literacy development, especially for disadvantaged pupils. [researchsc...ool.org.uk]

	1,2,3



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 63,133
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	SLT mentoring for PP students, “We Missed You” conversations, multi-agency referrals, loco parentis role for vulnerable pupils. 
Restorative Practice through Oracy: Teacher-led interventions in P4L use oracy and ELSA approaches to support student reflection and restorative dialogue. 
Trauma informed practice CPD and inclusion leadership training to support teachers to use the right language and strategies to reduce behaviour issues

	The EEF Teaching & Learning Toolkit identifies parental engagement (+4 months) and social & emotional learning (+4 months) as impactful strategies for disadvantaged learners (EEF Toolkit). [www.ase.org.uk]
The Varkey Foundation report on effective teachers for disadvantaged students emphasises the importance of trusted adult relationships, empathy, and consistent support structures. 
Frontiers in Education – Trauma-Informed Classrooms This review explores how trauma-informed classrooms benefit pupils with ACEs (Adverse Childhood Experiences), including those affected by domestic violence, neglect, or displacement. It highlights improved engagement, reduced behavioural issues, and the importance of teacher awareness and collaboration (Sweetman, 2022).
Educational Psychology Research and Practice – Operationalising Trauma-Informed Practice. This paper introduces two models: the Applied Trauma Responsive Classroom Model (ATRCM) and the Resilience Support Programme. It links trauma to distressed behaviours and learning barriers, especially for disadvantaged pupils, and calls for systemic change in educational settings (Carter & Borrett, 2023).[repository.uel.ac.uk]
AP Behaviour accessed Inclusive Leadership CPD through the Education Charity, The Difference. Opportunities taken to deliver CPD to develop staff practice of Trauma informed Inclusion.
	1,2,3

	Assistant pastoral learning managers use ClassCharts & CPOMS Analysis: Forensic tracking of behaviour and attendance trends to inform early interventions. 
Weekly Pastoral Reports: Used to identify at-risk students and implement support plans promptly. 
Happy Bus, Emmaus Provision, customised reintegration plans created by pastoral team. Engagement of external agencies to support well being and attendance.
	The Education Endowment Foundation (EEF) rapid evidence assessment confirms that responsive interventions and parental engagement are effective in improving attendance among disadvantaged pupils (EEF Attendance Review). [educatione...ion.org.uk]
Attendance Works highlights the impact of home visits, behavioural nudges, and community partnerships in reducing chronic absenteeism (Attendance Works). [www.attend...eworks.org]
EEF Evidence Brief outlines promising strategies including mentoring and personalised parental engagement. [educatione...ion.org.uk]
RISE Attendance Toolkit provides best practice guidance for schools and local authorities. [www.gov.uk]
Centre for Young Lives Report advocates for a holistic, place-based approach to tackle persistent absence, especially in disadvantaged regions. [www.n8rese...rch.org.uk]
Being Present Report confirms that poor attendance and school mobility are key risk factors for lower GCSE outcomes among disadvantaged pupils.
	1,2,3

	Culture Festival & Educational Visits: Large-scale events and trips that provide memorable learning experiences beyond the classroom such as yr 8 culture trail and yr 9 Formal dinner and celebration 
	Duke of Edinburgh’s Award & Big Education – Enrichment BenchmarksThis report argues that embedding enrichment into school systems is vital for developing belonging, skills, and opportunity—especially for disadvantaged pupils. It highlights how non-formal learning deepens engagement and supports emotional development. [www.dofe.org]
Centre for Education and Youth (CfEY) – Education and EnrichmentCfEY’s research shows that enrichment activities (sports, arts, volunteering) improve mental health, engagement, and educational outcomes. It also identifies a growing “enrichment gap” affecting disadvantaged pupils disproportionately. [cfey.org]
Centre for Young Lives – Tackling School AbsenceThis report finds a direct correlation between enrichment participation and improved school attendance, especially among marginalised pupils. It advocates for an “enrichment guarantee” of 80 hours per year. [www.centre...ves.org.uk]
NCFE & AoC – Valuing Enrichment The Valuing Enrichment report highlights how enrichment boosts confidence, resilience, and life skills. It calls for better funding and integration of enrichment into post-16 education, especially for disadvantaged learners.

	4,5




Total budgeted cost: £ 252,767
Part B: Review of the previous academic year (2024-2025)
Outcomes for disadvantaged pupils
	Behaviour outcomes for Disadvantaged pupils
Analysis of the college’s Behaviour Management system, Class Charts, demonstrates a positive impact on Disadvantaged students There was a 155% increase in positive points awarded to PP students during the last academic year. Disadvantaged students received positive recognition in relation to virtues 17,270 times representing 42% of the virtue’s points rewarded demonstrating the emphasis on rewarding and supporting the most vulnerable in our community. Disadvantaged students were rewarded significantly beyond their context in relation to Self-Belief (39%), Confidence (42%) and Resilience (53%). This demonstrates opportunities taken for students to flourish amongst their peers in lessons.  
Suspensions of PP students have decreased over the previous 3 years by 36%. The school’s rates of Permanent exclusion and Fixed term suspension are significantly below national and regional rates and continuing to fall (See below).
[image: ] 
The reduction in suspension rates has been supported using staffing to support reset so students can be supported before their behaviour escalates and results in a serious behaviour or consequence. 
Numbers of repeat referrals for isolation have fallen by 47% for PP students and by 30% for students with SEND in the previous 3 years. For LAC students there has been a 75% decrease in repeat referrals to P4L.
CPD on Trauma informed and relational practice delivered at the beginning of the Spring term led to a 31% increase in rewards and a 35% decrease in sanctions for vulnerable groups when compared with the same time period in the previous academic year.
91% of pupils said that bullying is not a problem and that it is dealt with well by staff with 98% stating that they feel safe at school. 

Attendance Success for Disadvantaged Students
Over the past three academic years, disadvantaged students at Carmel have consistently outperformed national averages in both overall and persistent absence, demonstrating the impact of targeted pastoral strategies and inclusive support systems.
Overall Absence for disadvantaged students has remained significantly below national figures each year. In 2024–25, absence dropped to 9.6%, compared to the national average of 13.7%, marking the lowest rate in three years and a notable improvement from the previous year of 11.3%.
Persistent Absence has also seen a substantial reduction. In 2024–25, the rate fell to 29.3%, well below the national average of 41.2%. This represents a 7.8 percentage point improvement from 2023–24 and reflects sustained efforts to re-engage students at risk of disengagement. These outcomes highlight the College’s commitment to equity and the success of its pastoral care approach in narrowing attendance gaps between disadvantaged and non-disadvantaged students. The data evidences a culture of high expectations and effective intervention, ensuring all students have the opportunity to thrive.



Outcomes for Disadvantaged pupils
Three year average performance
	Measure
	PP
	National PP
	      Other
	

	Progress 8 Score
	-0.03
	
	0.43
	

	Attainment 8 Score
	42.4
	34.6
	55.6
	

	% at 9-5 in English & Maths
	34%
	26%
	66%
	

	% at 9-4 in English & Maths
	63%
	43%
	86%
	

	EBacc Average Point Score
	3.63
	2.99
	5.04
	

	% entering the EBacc
	50%
	29%
	74%
	

	% achieving the EBacc at 9-5
	14%
	8%
	29%
	

	% achieving the EBacc at 9-4
	24%
	13%
	47%
	


We have consistently performed higher than national PP in all measures over the last three years. In 2024 our PP cohort achieved higher than national in every attainment measure.
This year, disadvantaged students have performed higher than their local counterparts in several key measures. The average point score for disadvantaged students was higher than the average Local Authority figures by 7.34.  The number of students achieving Level 5 and above in the Ebacc subjects was almost three times higher for students at Carmel when compared to the Local Authority and more than two times higher for level 4 EBacc.  The number of students achieving a grade 4 in both maths and English at Carmel was 14.9% higher than the average for the Local Authority. Carmel students outperformed their peers in the Local Authority in achieving a grade 4 and above in English 11.3% higher and maths 16.1%.
Disadvantaged progress was positive in 18 subjects, and of those, 11 subjects were significantly above national ranging from 0.56 (Health & Social Care) to 2.11 (Art).

At Key Stage 3, our Year 7 data provides strong evidence of the positive impact of our Pupil Premium strategy. The average grade achieved by disadvantaged students in the summer examinations was Developing, which matches the overall year group average, indicating that Pupil Premium students are performing in line with their peers. Furthermore, across the curriculum, Year 7 Pupil Premium students achieved a positive residual in 10 subjects, exceeding the performance of non-PP students. This demonstrates that disadvantaged learners are not only keeping pace but, in many areas, outperforming their peers. These outcomes reflect the effectiveness of our inclusive teaching practices and commitment to raising aspirations for all students.
Year 8 Pupil Premium students at Carmel College continue to perform well across the curriculum, with the average grade in summer assessments recorded as Developing, which is in line with the overall year group average. Notably, disadvantaged students achieved a positive residual in 7 subjects, outperforming their non-PP peers. In particular, Pupil Premium students are exceeding expectations in French, Religious Education, and English, demonstrating strong progress and attainment in both core and foundation subjects. These outcomes reflect the impact of our targeted support strategies, inclusive teaching practices, and commitment to ensuring that all students, regardless of background, have the opportunity to succeed.

In Year 9, the average grade across all students is a Grade D, reflecting a baseline from which targeted interventions can drive progress. Notably, seven subjects across the cohort show positive residuals, indicating that students are performing above expectations in these areas. Importantly, Pupil Premium students demonstrate a particularly strong performance, with positive residuals in seven subjects, compared to six subjects for non-PP students. This highlights the positive impact of our support strategies and suggests that PP students are benefiting significantly from the learning environment and interventions in place. This outcome is a clear indicator that our approach is fostering academic growth and engagement among PP students, and it reinforces our commitment to closing the attainment gap through meaningful, student-centered support.

Literacy
Our students on literacy pathways made significant progress. We had 7 students on the Fresh Start phonics programme which included 2 PP and SEND, 1 PP and EAL, 1 SEND and EAL, 2 SEND plus 1 other. PP students made an average of 10 months reading progress moving from the lowest reading age of 7 years and 6 months to the highest reading age of 10 years and 8 months. The PP students made on average 4 months more progress than others.

In KS3 our PP students improved their scaled score which indicates their ability to decode questions and build skills of comprehension throughout the year. STAR testing showed that PP students made more progress than other students on their scaled scores which then impacted upon their vocabulary acquisition and access to curricular learning.

Year 7 PP students made 7 months of progress in their reading age which was higher than the progress made by other students. Our reading mentors read with them once a week supporting with oracy, pronunciation, meaning and fluency.

Following the Disadvantaged Trust Review they found no discernible difference between PP and non- PP books.  The external review highlighted the considerable expertise and knowledge among staff in supporting pupils from disadvantaged backgrounds. There is a clear strategic intention from the school to ensure that disadvantaged pupils are not adversely affected by staff absences; internal staff are prioritised for cover to maintain relationships and continuity in learning.

A level data needed and destination data

In 2025 our Post 16 Disadvantaged students outperformed others in both academic and applied general subjects in terms of progress, they had a higher APS also in the applied general subjects. 

Value Added

	
	
	Academic
	Applied General
	
	
	

	Disadvantaged
	 
	0.17
	0.58
	
	
	

	 Other
	 
	0.12
	0.34
	
	
	



APS

	
	Dis.
	Oth.

	 Ave point score
	36.3
	33.8

	 APS as a grade
	Dist
	Dist


Our disadvantaged students continue to demonstrate strong academic performance and positive progress across key measures. At KS4, the average GCSE point score for disadvantaged students was 5.4, which, while slightly below their peers (6.1), still reflects solid attainment and a strong foundation for post-16 study. Crucially, 4% of disadvantaged students achieved an A* grade—matching the percentage of non-disadvantaged students, which is a powerful indicator of high achievement and aspiration within the cohort.
Value Added data further reinforces this positive picture. Disadvantaged students outperform their peers in both Academic (+0.17 vs +0.11) and Applied General (+0.58 vs +0.34) pathways, demonstrating that they are making more progress than expected and benefitting from the tailored support and inclusive learning environment provided. These outcomes reflect the impact of our strategic interventions and the resilience, ambition, and engagement of our disadvantaged learners.
Disadvantaged students are making exceptional progress across a range of subjects, as evidenced by Value Added scores that exceed those of their non-disadvantaged peers. In Textiles, Art, Photography, and Geography, disadvantaged learners achieved higher Value Added scores.  Notably, Photography stands out with a Value Added score of +1.68 for disadvantaged students, compared to +0.90 for others, alongside an average grade of A*.
In Maths, a traditionally challenging subject, disadvantaged students achieved a positive Value- Added score of +0.43, further demonstrating their ability to make strong progress when provided with the right support and opportunities. These outcomes highlight the positive learning experiences and high aspirations fostered within our school and reinforce our commitment to ensuring that disadvantaged students not only catch up—but excel.

	Destination
	Number
	%

	University/HE College
	8
	73%

	Apprenticeship
	1
	9%

	Employment
	1
	9%

	Unsure
	0
	0%

	Other*
	1
	9%

	NEET
	
	0%

	Total
	11
	100%

	
	
	

	University
	Number
	%

	RG
	2
	25%



Our disadvantaged students are making strong and aspirational transitions beyond school, with 100% of the cohort successfully progressing into education, employment, or training. A remarkable 73% have secured places at university or higher education colleges, reflecting both academic ambition and the effectiveness of our support in preparing students for further study. Additionally, 9% have entered apprenticeships, and 9% have moved directly into employment, demonstrating a diverse range of successful pathways. Importantly, none of our disadvantaged students are NEET (Not in Education, Employment, or Training), and no students are currently unsure of their next steps. These outcomes highlight the positive impact of our careers guidance, mentoring, and enrichment programmes, and show that our disadvantaged learners are confidently pursuing meaningful futures. 

Enrichment and leadership 

82% of all students in Years 7–11 took part in at least one enrichment activity last year, with many involved in multiple clubs. 163 disadvantaged students participated in enrichment activities throughout the academic year. With regards to our Retreat offer, we offer a 20% reduced rate to our disadvantaged.   18% of all DofE students were PP last year. 26 PP students went on an international trip. 13% of all international trips were attended by PP.

Student leadership is a vital part of daily life at Carmel College. Our student leaders mentor younger pupils, lead acts of collective worship, represent the college in sports and cultural events, and shape college policy through our Inclusion, Stewardship and Student Voice groups. Their contributions exemplify our mission to live “Life to the full” and reflect the Catholic principle of subsidiarity, where all members of our community share responsibility and play an active role in its life.

During the 2024–25 academic year, 51 of our 271 student leaders were disadvantaged, and 5 of our 16 looked-after children held leadership positions. This reflects our intentional approach to encouraging disadvantaged students to step forward for leadership roles from Year 7 through to Year 13. These opportunities help to raise aspirations, build confidence, and develop key skills in communication, teamwork and decision-making. Our targeted focus ensures that leadership development is inclusive and transformative—empowering every young person to recognise their potential and contribute meaningfully to the life of the college and the wider community.

Alongside our formal leadership roles, enrichment opportunities such as the Public Speaking and Politics Club continue to raise aspiration and confidence. 19% of members were disadvantaged students. Their participation reflects our targeted approach to supporting disadvantaged students to develop oracy, leadership and self-belief—skills that strengthen engagement and raise aspirations across all areas of school life.

Impact and Outcomes of our three- year strategy

Impact and Outcomes
Academic Progress
Progress 8 for disadvantaged pupils improved from -0.61 to +0.17 between Autumn 2023 and Spring 2024.
Attainment 8 scores rose from 35.8 to 50.2, with 73% achieving 9–4 in English and Maths (up from 49%).
EBacc Average Point Score increased from 3.48 to 4.43, with a 5x increase in 9–5 outcomes. 
Post-16 Outcomes
Disadvantaged students improved from C– to C in academic qualifications, with a 2.4 point increase in average grade score. 
Applied general qualifications remained strong, with average grades at Distinction and A*-B grades rising by 8%.
Attendance
Persistent absence for PP pupils dropped from 43.8% to 35.0% in 2023–24.
Attendance for Year 11 PP pupils was significantly above trust and local averages. 
Behaviour and Engagement
Suspensions for PP pupils fell by 36% over three years. 
PP students received 42% of virtue points, with strong recognition in resilience and self-belief. 
Pupil voice highlights oracy and gratitude speeches as valued experiences.

We have made significant strides in meeting its pupil premium aims:
Academic outcomes for disadvantaged pupils have improved and remain above local and national disadvantaged outcomes.
Attendance and behaviour indicators show sustained progress and continue to be better than the national picture.
Enrichment and leadership opportunities are equitably distributed.
Our strategy is embedded, monitored, and aligned with national best practice and more recently the Darlington inclusion charter




Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	Fresh Start
	

	Accelerated Reader
	






Service pupil premium funding (optional)
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	

	The impact of that spending on service pupil premium eligible pupils

	



Further information (optional)
	Use this space to provide any further information about your pupil premium strategy. For example, about your strategy planning, implementation and evaluation, or other activity that you are delivering to support disadvantaged pupils that is not dependent on pupil premium funding.
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