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English Policy

OUR VISION

At Castle Hill Infant School we aim to give our pupils a high quality education in
English which will give them a foundation to speak and write fluently. We aim for all
pupils to communicate their ideas and emotions to others with confidence and for
them to use their reading and listening skills so that others may communicate
effectively with them. We aim for our pupils to read widely and often, for both
pleasure and information, enabling pupils to acquire knowledge and build on what
they already know.

OBJECTIVES (from National Curriculum)

Speaking and Listening:

Children will be taught to....

* Listen and respond appropriately to adults and their peers

* Use relevant strategies to build their vocabulary

» Use spoken Language to develop understanding through speculating, imagining
and exploring ideas

» Speak audibly and fluently with an increased command of Standard English

+ Gain, maintain and monitor the interest of the listener

This will be taught through Speaking and Listening activities planning into all areas of
learning.

The Learning Environment/Links to Computing

Every class has a reading area that invites children to come and read a variety of
fiction and non-fiction texts. Each class also has a class Bible in line with our
Christian ethos. Every class will also have a range of books available to pupils that
link to the current topic in class. Across the school, a respect for books is fostered
and modelled by all staff.

As well as reading areas in each classroom, the children are exposed to a rich
environment of both handwritten and printed text, signs, labels, books, key words,
displays and role play that all give opportunities for reading.

ICT is readily available in the classroom to support reading; including the use of
laptops, Notebooks and interactive whiteboards. ICT is available for children to
access digitally written materials to support their learning in all curriculum areas.

Assessment/Reporting to parents

Formative and Summative assessments in reading are carried out throughout the
year.

Short term (during the lesson) assessments are informal and enables the teacher to
adjust future lessons. These are recorded on the guided reading/individual
assessment sheets and tracked using the National Curriculum, EYFS and
Hampshire Model objectives. When a child has demonstrated that they are ready to
move onto the next book band colour (by achieving all the objectives for that colour)
teachers will assess the child to ensure that they are ready for the next level.

At Castle Hill Infant School we use the EYFS and Hampshire Milestone Assessment
Model (objectives shown below) to track progress and at the end of each phase
(Phase 1 September-November, Phase 2 November-February, Phase 3 February-
April, Phase 4 April-July) we assess whether the children are meeting the criteria to




be at ARE (Age Related Expectations), exceeding ARE, ‘close to’ ARE or below
ARE.

Year 1 and 2 also refer to the End of KS1 Interim Assessment and use the End of
KS1 tests.

Year 1 children participate in the National Phonics Screening Check which assesses
their reading of phonics using real and alien (honsense) words.
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READING
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Special Educational Needs and Disabilities (SEND)

Children with special educational needs are encouraged to take full part in reading
sessions, both inside and outside English/reading sessions. Across KS1 we assess
the children with a focus on SEND children using the Hodder Reading Assessment
which helps teachers to track the progress being made. All pupils with special
educational needs will follow the same educational curriculum as their peers,
differentiated to meet their individual needs. Pupils, who need it, participate in
individual and small group programmes/interventions (such as Paired
Reading/Precision) based on their provision maps / PLPs, care is taken not to
disadvantage pupils by this.

Writing Policy

At Castle Hill Infant School we believe that being able to write coherently not only
enables pupils to communicate effectively, but also allows them to experience the joy
of crafting their own individual stories, poetry and articles that express their points of
view clearly.

It is important that pupils learn to write independently from an early stage and this is
initially encouraged though emergent writing within the EYFS. During Key Stage 1



the teaching of phonics, spelling and handwriting complements this process and is
used systematically to support writing and to build up accuracy and speed.

We know that for pupils to become successful writers they need to:

e experience a wide range of written texts, which is the primary source of
knowledge about the written word and how it ‘sounds’

orally tell and retell stories and other texts

experience both shared and guided writing, where the teacher focuses
attention explicitly on the technicalities of writing

regularly practise writing independently.

Therefore when planning English activities within the Integrated Curriculum we
ensure that all pupils have access to these experiences. In order to ensure effective
teaching of writing, teachers develop the curriculum around the needs of the pupils in
each class (this may involve grouping by attainment). There are regular planned
opportunities for: talk for writing, planning writing, modelled writing, shared writing,
supported composition and guided writing.

At Castle Hill Infant School we recognise the importance of being able to
communicate orally and to understand what others are saying. We will teach pupils
to use language precisely and coherently. This involves giving pupils opportunities to
experience a rich language environment to develop their skills in expressing
themselves, and to speak and listen in a range of situations.

They should be able to listen to others, and to respond and build on their ideas and
views constructively.

Pupils are given opportunities to participate orally in groups and in the whole class,
including:

e using talk to develop and clarify ideas;
e identifying the main points to arise from a discussion;
¢ listening for a specific purpose; discussion and evaluation.

Pupils are also given opportunities to speak in front of a wider audience during
assemblies and Christmas/summer productions.

Planning Writing

We value the importance of allowing children to plan their writing before they

begin. This enables them to focus more on the transcription elements of the writing
process, rather than having to also think about the composition of the whole piece as
the go along. Children at Castle Hill Infant School use a variety of Thinking Maps
such as a ‘flow map’ and a ‘tree map’ to help plan and organise ideas.



Modelled Writing or Writing Aloud

In modelled writing, teachers share their thinking as they compose a piece of writing
in front of students, helping make the writing process visible and concrete. The
important point is that the teacher makes his or her thought process visible to
students as he or she proceeds through the writing process. In this way the teacher
is able to explicitly demonstrate the writing process and directly teach key writing
skills and concepts.

Shared Writing

In shared writing, the teacher and students compose text together, with both
contributing their thoughts and ideas to the process, while the teacher acts as scribe,
writing the text as it is composed. The purpose of shared writing is to model the
thought process involved in writing and allow students to engage in and focus on the
process. The teacher, acting as scribe, frees students from that aspect of the writing
process so that they can focus exclusively on the thinking involved in writing. Shared
writing is also a powerful method for direct teaching of key skills and concepts
needed in the writing process.

Supported Composition

This strategy can be used after Modelled writing or shared writing, or both, to give
children an opportunity to write in a very structured context before they ‘have a go’
independently. They may compose the next sentence on whiteboards and then
check it makes sense or discuss the next sentence with their talk partner.

Guided Writing

Guided writing is when the teacher works with a focus group in the classroom, a
‘mini lesson’ within the lesson, providing an additional supported step towards
independent writing. It focuses on specific learning objectives with a group of
children to help move their learning on and accelerate progress.

At Castle Hill Infant School we also use the Hampshire Model to guide our planning,
inform our assessment and ensure the coverage of skills.
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Handwriting

At Castle Hill Infant School we believe that legible, economical handwriting is an
essential tool that facilitates the entire manual writing activities children and adults
undertake. We aim to teach the children to write in a style that enables the letters to
be joined up easily. If they find the physical act of scribing achievable and
comfortable, they will be likely to develop into confident, effective writers.

Aims
e To enable children to write in a style which enables letters to be joined easily.
e To teach children to write in a way that is legible and fluent.

National Guidance:
‘Development Matters’ states that children should:
e Hold a pencil effectively in preparation for fluent writing — using the tripod grip
in almost all cases
e Write recognisable letters, most of which are correctly formed
The National Curriculum at Key Stage One states that in order to develop a
legible style, pupils should be taught:
How to hold a pencil/pen.
To start and finish letters correctly.
To form letters of regular size and shape.
To put regular spaces between letters and words.
How to form lower and upper case letters.
How to join letters.

Our Handwriting Style

As a school we have decided to follow the Kinetic letters handwriting scheme. The
scheme not only develops letter formation but also body strength through exercises
and body positions and pencil grip

Progression of Skills

Jumper letters
h,n,m,r,b,p

Fisher family
1,9,fy

Window cleaner
[,t,i,u

Abracadabra
c,a,0,d,9,s,q

Special squirter
e




Sliders
V,W,X,Z,K

n_m

3w
] . h A

Handwriting is taught through a dedicated fifteen minute session each day and skills
are reinforced throughout phonics and the curriculum. Each day, teachers model a
skill and children rehearse this skill. Our ‘Progression in handwriting skills’ document
supports teachers with developing handwriting skills with their class.

In Early years and year One, children rehearse basic letter formation and they are
taught the skill of finishing letters with a flick. They are also taught to snuggle the
letters together ready for joining.

In Year Two, children rehearse letter formation and begin to join through a bespoke
and progressive program.

Left-handed children
e These children are noted and given guidance to ease the process of writing,
by the implementation of these strategies:
e They are sat on the left of right-handed children so their arms do not clash;
e Their paper is tilted clockwise so they can see what they have written;
e To avoid smudging their work, they are encouraged to position their fingers
about 1.5cm away from the end of the writing implement.

The Learning Environment

We provide an environment which is conducive to good writing by ensuring that
tables and chairs of a suitable size and height are available for the children’s use;
that there is adequate space and good lighting (natural light is preferable); that the



atmosphere is calm and purposeful; and materials are accessible, suitable and
varied, and of good quality.

Children are introduced to a variety of writing tools and equipment as they progress
through the school; pencils, felt pens, handwriting pens, biros, chalk, crayons and
paper of different colours, shapes, textures and types. Children are provided with
writing boxes during Sparkle Time and can complete their own writing. Each
classroom is equipped with a variety of materials and writing tools, to encourage and
motivate children to write for their own pleasure and enjoyment and to give them
opportunity to practise handwriting skills.

Teaching Strategies

Early Years

In the EYFS we prepare the children for the fine motor skills required for good
handwriting in practical and appropriate ways. We believe that children who have
experienced the multi-sensory approach to learning letter shapes are less likely to
develop bad writing habits. During physical development activities such as Write
Dance, which enhance gross motor control, we consolidate the vocabulary of
movement by describing the children’s actions, and we explore shape and direction
using the whole body. We specifically aim to develop letter shapes through sky
writing, and by making patterns in the air and on children’s backs.

We focus on patterns, which build on the three basic letter shapes: |, for example the
long ladder; C, for example the curly caterpillar; r, for example the one-armed robot.
We include patterns that move across the body from left to right, we talk about the
movements we make in patterns and we draw patterns in time to music. We give the
children opportunities to practise letter shapes by drawing in the sand and by using
large brushes for painting with paint on paper, and with water on the playground.
We encourage children to improve their fine motor control through ‘Funky Fingers’
activities, which involve small-scale movements, such as pegboards, sewing and
weaving, chopping and peeling, finger rhymes, counting fingers, structured sand and
water play involving sieving and pouring, clay and finger-paints. Alongside this
children trace, copy and practise patterns of circles, vertical, horizontal and leaning
lines and wavy lines.

As children discover their preferred hand for holding a pencil, thick and thin pencils
are available for their use and they are given help with their pencil hold, if necessary,
to ensure the correct and comfortable grip.

In Reception the children are given a name card in the Kinetic Letters style and
encouraged to practise this, as an introduction to joined up writing.

As the children are introduced to letter shapes, they learn them alongside the letter
sound, making use of the kinaesthetic channel to help them internalise the letter
shapes that go with the sounds.

Year One

The children have daily fifteen minute handwriting lessons. Many of the physical
activities from Early Years are continued in Year One. Pattern work develops to
include flowing patterns and more intricate shapes and figures. Children at CHIS
participate in daily handwriting sessions, using Kinetic Letter’'s whiteboards, and are
taught to snuggle letters. Letter shapes are clearly modelled by the teacher, using
Kinetic Letters language, and modelled how to use these letters in their own writing.
Children are introduced to ascenders and descenders as ‘brave’ letters and ‘scared’
letters. The formation of capital letters is also taught.



Children’s method of pencil hold is regularly checked so that a comfortable hold is
maintained, and a commercial grip supplied if necessary, and their use monitored.

Year Two

The children continue to experience daily, fifteen minute handwriting lessons. Once
again, many of the earlier techniques are employed where necessary, with children
being taught in the spring term to join up their letters when writing. Increasing
attention is paid to letter heights, ascenders, descenders, correct placement of
capital letters, headings and general layout. The children experience writing on
Kinetic Letter's handwriting paper, as well as the whiteboards, which aids their letter
sizing as they transfer their writing into their exercise books.

Inclusion and Equal Opportunities

At Castle Hill Infant School we are committed to providing all children with an equal
entitlement to Literacy activities and opportunities regardless of race, gender, culture
or class.

We aim to meet the needs of all our children through differentiation in our provision
through the use of a variety of approaches and tasks appropriate to ability levels.
This will enable children with learning and/or physical difficulties to take an active
part in learning writing and handwriting skills in order to achieve the goals they have
been set. Some children will require closer supervision and more adult support to
allow them to progress whilst more able children will be extended through
differentiated activities. By being given enhancing and enriching activities, more able
children will be able to progress to a higher level of skill appropriate to their abilities.

Involvement of parents

We encourage parents to support their children with their letter formation by using
the same style as stated in this policy. Parents are always welcome to come in and
discuss further strategies for supporting their children with writing at home with their
child’s class teacher. Letter formation help is available on our website. We believe
that children learn best when partnerships between school and home are strong.
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