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Grade Boundaries 

 
What is a grade boundary?  

A grade boundary is where we set the level of achievement required to 
obtain a certain grade for the externally assessed unit. We set grade 

boundaries for each grade (Distinction, Merit, Pass and Level 1 fallback).  
 

Setting grade boundaries  
When we set grade boundaries, we look at the performance of every learner 

who took the assessment. When we can see the full picture of performance, 
our experts are then able to decide where best to place the grade 

boundaries – this means that they decide what the lowest possible mark 
should be for a particular grade.  

 
When our experts set the grade boundaries, they make sure that learners 

receive grades which reflect their ability. Awarding grade boundaries is 

conducted to ensure learners achieve the grade they deserve to achieve, 
irrespective of variation in the external assessment.  

 
Variations in external assessments  

Each test we set asks different questions and may assess different parts of 
the unit content outlined in the specification. It would be unfair to learners 

if we set the same grade boundaries for each test, because then it would 
not take into account that a test might be slightly easier or more difficult 

than any other.  
 

Grade boundaries for this, and all other papers, are on the website via this 
link: 

 
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx 
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Summary 
 
January 2017 was the sixth time that this paper was presented. Centres and 
learners are continuing to demonstrate a sound understanding of expectations 

and established strategies to address the examination successfully. Once again 
the paper was well received by learners, showing evidence of having been well 

prepared by centres. Learners address the Unit with confidence, indicating that 
many centres are understanding the expectations of the examination. 
 

Learner confidence on this paper is demonstrated in the way that the majority of 
learners attempt a response to all of the questions on the paper, including the 

two extended response questions. There were hardly any instances where a 
good attempt was not made on these longer items or indeed an attempt made to 
address all items on the paper. 

 
Section A 

 
The first five questions, as in previous papers, are multiple choice. Questions 2 
and 4 were answered correctly by most learners. These concern the role of a 

session musician and responsibilities of a studio manager. Learners do seem to 
find questions on job roles more accessible than questions on organisations. 

Questions 1 and 3 were answered correctly by a slightly smaller percentage 
than Questions 2 and 4 but still were mostly answered correctly. Question 5 
was answered correctly less often than the other questions of this type with just 

over half the cohort correctly selecting MPG as a trade body.  
 

Question 6 is offered as a straight-forward question on the role of unions. 
Learners gained credit for ‘union’ as an answer and were also credited if they 
named specific unions or trade bodies from the Specification. Just over half of 

the cohort gained the mark in this question. Many who failed to gain the mark 
offered ‘PRS’ as a response which is a sensible guess. 

 

 
 

Question 7 requires learners to give two responsibilities of a musical director. 
Despite ‘Musical Director’ being listed as a job role in the Specification along with 

relevant responsibilities, many learners struggled to offer a correct response to 
this question. Credit was not given to vague responses such as ‘tell everyone 
what to do’ as this was not considered to offer enough relevant subject-specific 

information to be considered creditable. Some learners suggested the MD was 
responsible for staging, positioning actors on stage and even choreography.  

 



 

It is important to remind learners that credit will never be given for repeating 
information given in a question. Therefore, those learners who offered ‘to direct 

the music’ as a response were not able to gain credit. 
 

Of the correct responses offered, most concerned a description of directing the 
music such as controlling dynamics or tempo, conducting, selecting music as 
well as arranging and auditioning musicians. Composing was also allowed as a 

correct response as it was considered that this might sometimes occur during 
the process of arranging or of realising the performance. 

 

 
 
Question 8 asks learners to identify two ways a songwriter might encourage an 

A&R representative to attend their gig. Most learners demonstrated 
understanding of the question and were able to think creatively, suggesting two 

answers, but far fewer learners gained full credit in this question. Common 
correct responses included sending a demo, performing in a venue likely to be 
frequented by the rep or using social media or a website. Many learners 

suggested offering free tickets or backstage passes but this did not gain credit as 
it was not considered feasible since the A&R representative was unlikely to be 

impressed with this offer in the circumstances. A number of learners also 
suggested contacting the rep directly and simply asking or persuading them to 

attend which was also not considered a realistic approach. 
 

  
 

 
  



 

Question 9 offers a maximum of three marks for learners to identify three 
types of organisation that typically work with a marketing manager. A good 

number of correct responses were available such as broadcaster, retail, 
promotion, distribution, advertising agency, etc. A small number of learners 

were able to identify three organisations correctly with the full 3 marks not often 
awarded. A mark of 2 was more commonly achieved. To gain marks in this 
question, learners needed to understand what a marketing manager was and 

then select relevant organisations. Those learners who were not able to do this 
tended to guess organisations so the most common incorrect responses offered 

were PRS, PPL, MPG, MU etc. A few offered ‘marketing’ or ‘manager’ as 
responses which do not gain credit in any case as these words are already in the 
question and learners cannot gain credit for repeating any part of the question 

text.  
 

An example of a response scoring the full 3 marks is given below.  
 

 
 
Question 10 is a straight-forward question requiring learners to identify the job 

role of instrumental support/guitar technician from a list of responsibilities. 
 

 
 

Other correct responses included instrumental technician and roadie. Music 
technician was also allowed since it seemed reasonable that some learners might 
have experience of this in an educational setting, for instance. About half the 

cohort were able to gain the 1 mark for this question. Common incorrect 
responses included sound technician or live sound technician which may have 

been influenced by the scenario in Section C. 
  



 

Centres and learners should note that there have been questions such as this in 
every previous paper and therefore learners should be fully prepared to identify 

each of the job roles given in the Specification in terms of their responsibilities 
as well as being able to offer a relevant responsibility when presented with a job 

role from the Specification.   
 
Question 11 asks learners to give two reasons why it is important to always 

meet the terms of a contract in the music industry. Many learners answered this 
correctly, with responses relating to being paid less, damaging reputation, losing 

future work and ensuing legal action being the most popular. Where learners 
failed to gain marks it was often due to misreading or misunderstanding the 
question. Some learners gave reasons why it was important to have a contract, 

rather than meet the terms of one.  These responses did not gain any credit. 
Learners must always be sure to read the wording of each question carefully and 

to be particularly careful not to assume that, because a question is similar to one 
in a past paper, that it is asking exactly the same thing. 
 

 
 
 

 
  



 

Section B 
Section B questions all relate to the scenario in Brief A concerning Lewis, a 

creator of dance music. 
 

Question 12 is the first of the ‘explain’-type questions in this examination and 
one of two 4-mark questions. Learners are required to explain two factors that 
might influence Lewis’s choice of venue with a maximum of 4 marks available. 

Each of the factors can gain 2 marks to make this total of 4 marks. For each 
factor, one mark is available for a correct initial statement and the other for a 

consequence/explanation of that initial statement. 
 
The example given here illustrates two factors that were commonly seen and is a 

good example of a 4-mark response. Firstly, location/accessibility is correctly 
identified as a factor. The explanation of this is so that as many people as 

possible can attend. In the second part of the response, cost is correctly 
identified as a factor with the explanation that Lewis will make less money if he 
has to pay more to hire the venue. 

  

 
 
This question was often well handled by learners, with attempts at ‘explanation’ 

the norm rather than the exception. Most of the points offered on the Mark 
Scheme were given by learners who demonstrated a pleasing breadth of 
response to this question.  

 
Where learners did not attempt an explanation, instead just briefly giving a 

factor such as ‘location’, they were usually able to gain 2 marks for the factors 
but, of course, no marks for the explanation.  
 

Where learners missed out on marks for this question it was often because they 
listed a couple of factors rather than one factor with a related explanation. Exam 

technique in these ‘explain’ questions is crucial to their success and ideally, all 
learners should go into the examination confident in their approach to this type 
of question.  



 

Question 13a concerns the importance of printing the correct amount of tickets 
and requires that learners consider why this might be important and then 

provide an explanation. 
 

 
 
The most popular correct response concerned printing too many tickets and gave 
overcrowding as the reason with the associated health and safety or legal issues 

as the explanation. The example above deals with printing less tickets than 
required resulting in a show that is under-capacity and was correctly offered less 

often.  
 
It was common for learners to offer a reason relating to over-printing as well as 

a reason for under-printing, which was more than was asked in the question. 
Quite often in these cases the learner managed to provide an explanation for 

one but not the other, so did manage to gain the full two marks available.  
 
No marks were awarded in the question for mention of over or under-printing 

itself. The first mark was awarded when a correct reason was given that related 
to over or under-printing.  

 
Question 13b is an accessible question asking for a way that Lewis might 

promote his gig cheaply. The most popular response by far was social media, as 
in the example below, followed by posters or flyers. Most learners managed to 
gain the full 1 mark for this question.  

 

 
 
The few learners who did not gain credit in this question usually did so because 

they gave a method of publicity that was not considered cheap. For instance, 
responses such as TV or newspaper adverts were not credited. A few learners 

suggested reducing the price of the tickets to attract people but this was not 
considered creditable since this would end up costing Lewis money and therefore 
is not a cheap solution as required by the question.  



 

Question 14 requires learners to connect two given activities to the job roles 
that are usually responsible for these activities. This format of question should 

be familiar to learners as it has been used quite often in the examinations for 
this unit. Despite this, a number of learners chose to link each activity box with 

two or more job roles which resulted in them not gaining any credit. Learners 
should note that only one line per box was required. They should pick the box of 
best fit and connect that one only.  

 
The remaining majority of learners correctly linked ‘organising event security’ to 

‘venue manager’ for 1 mark. However, very few learners linked ‘assisting with 
get-in’ to ‘roadie’. In fact, many learners linked this to ‘front-of-house’ instead, 
which is not correct. Learners are encouraged to study the job roles and their 

responsibilities as given in the Specification as having these clearly in mind for 
the examination would be an advantage. 

 
The example below shows a correct response, scoring the full 2 marks. 
 

 
  



 

Question 15 is one of two 8 mark questions on the paper which require an 
extended response. Both of these longer questions were again well attempted by 

learners in this examination and many managed a creditable response. Evidence 
of planning was clear in many cases, demonstrating that centres are continuing 

to invest time and effort in guiding their learners so that they achieve the best 
marks they can in these questions.  
 

Of those who attempted a response, many were able to gain at least two marks 
by correctly identifying a couple of broad main issues. Marks of 3 or 4 were 

common and the higher marks of 5 and 6 were easily accessible to learners who 
were prepared to discuss as many opportunities and challenges of Lewis’s 
employment options as possible, providing more description around each point. 

Marks of 7 and 8 were awarded less often but were well within the scope of 
those learners who were able to offer a more discursive response that explored 

the options in more depth, offering explanations and consequences, thus 
demonstrating a full understanding of the related issues. 
 

 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 
 

 
 

 



 

An example of a response that scored the full 8 marks is given below.



 

 
 
Many learners were able to discuss the basic advantages of full time employment 

such as paid holidays and sick pay, etc. Although not the main focus of the 
question, these did provide some useful context and clearly had been 

remembered by some learners from a question in a previous paper. This was not 
the same question, however, so learners that simply stuck to that line of 
response were unlikely to score highly.  

 



 

Learners who accessed the higher-level marks often demonstrated a deeper 
understanding of creating music for advertising, for instance, the anonymity and 

opportunities for advancement within the company structure. Many learners 
mentioned the possibility of working with better equipment and particularly of 

having to create music to a brief rather than freedom of self-expression. Higher-
level learners also tended to be more realistic about Lewis’s prospects in his 
dance music career, explaining the potential problems. 

 
Learners who scored less well on this question often did not fully understand the 

situation of the full-time job option, suggesting that his music on adverts would 
lead him to be ‘recognised’, build up a fan base and become rich and famous. A 
few learners misread the question and instead discussed Lewis’s career as a 

dancer. 
 

  



 

Section C 
 

Section C includes questions based on a scenario around a sound engineer 
working in a theatre. 

 
Question 16 requires learners to identify two responsibilities of a live sound 
technician.  

 
 

 
Most learners were able to offer a good attempt at a response to this question, 

with responses relating to sound levels and sound quality predominating. Some 
responses were rather vague and therefore less easily creditable. Learners 
should try to keep their answers as specific as possible and avoid general 

comments such as ‘to make the music sound good’. Learners run the risk of 
losing credit with this type of response. 

 
Sometimes learners failed to gain both marks because they had given the same 
reason twice, albeit phrased differently, e.g., ‘to check sound volumes’ and ‘to 

make sure the music is not too loud’ both relate to the same point on the mark 
scheme. These two answers are not sufficiently different to gain both marks. 

Learners will never gain credit for giving the same answer twice so should be 
encouraged to endeavour to present a diverse selection of responses in 
questions such as these. 

 
Question 17 is a short question requiring learners to identify an organisation 

that might be used when arranging live sound for an outside broadcast.   
 

 
 
A good range of organisations are available as correct responses to this 

question, including hire company, transport, media, police or fire brigade as well 
as any relevant trade association and also PRS for Music, PPL or MCPS. 
Sometimes learners did not attempt a response to this question. Where marks 

were not awarded, it was often because learners gave a job role rather than an 
organisation.  



 

 
Question 18 is another ‘explain’ question which asks learners to explain the 

importance of a technical rehearsal for the sound crew. To gain the full two 
marks, learners needed to identify a correct reason and then support this with a 

valid consequence or explanation. This is well illustrated in the example below. 
 

 
 
Learners need to watch out in these explain questions that they do not just give 

two separate reasons as this will only gain them the first mark of the two 
available. Some learners said, for instance, ‘to check the sound levels and make 
sure there is no faulty equipment’. These are two separate ideas rather than one 

with a related explanation so this response would only score 1 mark.   
 

Many learners were able to gain full marks for this question, demonstrating the 
need to check equipment, levels and procedures so that the show is able to run 
without glitches on the night. 

 
Question 19 is the second of the two 4 mark questions. It asks learners to 

explain one positive and one negative for an audience in attending a live music 
performance in a large sports venue. One mark is available for identifying a 
correct positive point with a further mark for a valid explanation or consequence 

and then one mark for a correct negative point with a further mark for valid 
explanation or consequence of this point. 

  



 

An example that scored the full 4 marks is given below: 
 

 
 
Learners generally did better with the negative point than the positive. An 

encouraging number of learners identified the potential lack of intimate 
connection between performer and audience or the potential challenges to sound 

quality presented by this type of venue. The most popular positive response was 
that shown in the example here, that the venue has a higher capacity therefore 
more tickets will be available. Another popular suggestion which was considered 

creditable was that the larger capacity would lead to larger audience numbers 
which would lead to a better atmosphere. 

 
Occasionally learners did not take note of the perspective, ‘for the audience’, in 
the question, providing responses from the point of view of the crew or of Lewis 

himself. These responses were not able to gain any credit as they did not 
address the question correctly. A common misconception amongst learners was 

that a large venue meant more space per person. A fair number of responses 
suggested that there would be more room to move around, rather than realising 
that a larger venue would mean higher capacity rather than more personal 

space. Some learners went the other way, suggesting that a large venue meant 
high numbers therefore crushing and suggesting that fights and disruption were 

inevitable. These responses did not gain credit. 
 
Overall this question was attempted by most learners and served to differentiate 

well. 
 

  



 

Question 20 is the second of the longer, 8 mark questions. Again, this question 
was well attempted by learners and nearly all managed a response with a clearly 

structured answer provided in many cases. 
  

Learners were required to discuss the challenges for the crew of using an 
outdoor venue for their show rather than the theatre where they have been 
working. Most learners were successful in noting that the question required the 

crew’s point of view. 
 

Learners often found a good number of points to discuss in this question. The 
challenges presented by the weather was usually the first point to come up and 
many responses that scored 1-2 marks identified only this issue. Responses that 

scored highest marks often mentioned challenges of transporting the equipment, 
potentially needing different equipment, the differing challenges of a different 

acoustic space and the practicalities of having to build a stage and set 
everything up from scratch. They also discussed the potential impact on crew 
members such as having to put in extra hours. 

 
  



 

Below is an example of a response that scored the full 8 marks. 
 

 
 
 



 

 
 
A common mistake by learners in responding to this question was to discuss 

issues that related to front-of-house organisation rather than the crew such as 
selling tickets, crowd control, security and the availability of food, drink and 

toilets. Some learners fixated on potential problems such as people getting in 
without paying or starting fights which did not help their mark. 
 

  



 

Summary 
 

Based on their performance in this paper, learners should: 
 

- Familiarise themselves with all the job roles and their associated 
responsibilities found in the Specification; 
 

- Distinguish the difference between an organisation and an individual for 
the purposes of questions that require learners to identify an organisation; 

 
- Note that only one line is required to be drawn in the ‘join the boxes’ 

questions and that two lines from one box results in fewer or zero marks; 

 
- Not presume that a question on a particular subject is the same as one 

that has featured in a previous paper. Care should be taken to respond to 
the specific question on the paper; 

 

- Keep their answers as specific as possible and avoid general comments 
such as ‘to make the music sound good’ or ‘to look after everything’; 

 
- Be sure to read each question as carefully as possible to avoid 

misinterpretations that can lead to irrelevant or uncreditworthy responses. 
All words in the question are likely to be relevant; 

 

- Remember that no marks will ever be awarded for repeating text or 
information that is provided in the question paper, either in the question 

stem or the scenario; 
 

- Continue to appreciate that questions asking them to ‘explain’ require not 

just the identification of a correct point but an explanation, for instance 
the consequences of the point they are making. As a suggestion, centres 

might encourage learners to consider the words ‘…so that...’ in their 
response in ‘explain’ questions as it may help learners formulate a 
response that accesses both marks; 

 
- Be sure to provide an initial point and then an explanation/consequence of 

that point in ‘explain’ questions rather than two unrelated points; 
 

- Continue to avoid repeating the question text as an introductory sentence 

in questions. This will never result in any marks and just takes up valuable 
time and space on the paper. This issue is particularly relevant in the 8 

mark questions; 
 

- Try to identify and explain as many relevant points as they are able in the 

8 mark extended response questions. Relating one point to another rather 
than just listing points is encouraged; 

 
- Take care over handwriting. Examiners cannot mark anything that they 

cannot read. Learners should attempt to write as clearly as possible;  

 
- Continue to attempt all questions on the paper. 
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