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19th Century Suggested Reading
Charles Dickens: Oliver Twist , The Pickwick Papers , Great Expectations , A Christmas Carol , Nicholas Nickleby , David Copperfield or any short story or novel by Dickens.
Nathaniel Hawthorne:  The Scarlet Letter
J.M Barrie: Peter Pan 

Henry James: Turn of the Screw 

H.G Wells: The Time Machine ,"The Invisible Man" , "The War of the Worlds" .

Brothers Grimm: Grimm’s Fairy Tales

John Meade Falkner: Moonfleet

Robert Louis Stevenson: Treasure Island
Jules Verne: Around the World in 80 Days

Mark Twain: Huckleberry Finn
This is NOT an exhaustible list. You may read any book or short story that is dated in the 1800s.
What Good Readers Do…
	· see images
· hear a reading voice
· predict what will happen next
· speculate
· ask questions – tease at puzzles
· pass comments
· feel/empathise
· make sense of what is happening
· re-read
· reinterpret
· interpret patterns
· relate to own experience
· make judgements e.g. likes, dislikes
· relate to previous reading experience
· establish a relationship with the narrator


Reading Strategies We Use When Reading Texts:

· using prior knowledge: drawing on what I already know about the topic, theme

· monitoring my understanding: cross checking information, re-reading to confirm

· re-reading: particularly when I don’t understand
· questioning: e.g. to clarify what puzzles you: why does X do that? What does Y mean? What does Z signify?
· summarising: e.g. what’s happened so far; key facts to remember

· predicting: what is likely to happen next; what word or words come next

· visualising: seeing images -  picturing what is happening
· seeing patterns: making links between different parts of the text; noticing repetition e.g. words, phrases, motifs
· inference – reading between the lines & filling gaps: can I work out, by inference, what this character is like from what they say and do? Can I interpret the writer’s message by going beyond the literal meaning?

· making deductions: can I draw logical conclusions from the evidence in the text?
· relating the text to previous reading/viewing: e.g. this novel is very different from other books I’ve read by this author; stories about miners always end in a disaster; this represents war very differently from films I have seen.
· relating text to personal experiences: that reminds me of when….
· empathising: putting yourself in someone else’s shoes e.g. I know just how they feel
· processing vocabulary: can I work out what this word means here? Can I wait and come back to the word later?

· evaluating: passing judgements e.g. on the plot, characters, style, layout (e.g. this layout is confusing), overall effect etc.
· skimming: to gain overall impression – useful before you read closely
· scanning: for specific information e.g. a key word, a date, the name of a place or person.  You might then need to read the information closely.



What a Novel Opening!


Questions on Story Openings

1. How does the story start?  For example, is it with description, dialogue, narrator’s voice or another method?

2. Is there anything you would like to change about the opening you have read? Why?
3. What kind of clues are given at the start of the novel as to what kind of story it will be?
4. What kind of hooks does the writer use at the start of the story to make you want to read on?
5. How easy was it to work out what was happening at the start of the story?



Extension resource - Narrative Hooks
Effective introductions do two basic things – grab the reader’s interest and make the reader want to read on. The following are a variety of techniques that can be used as narrative hooks in an opening to a story. More than one hook can be used!

· Gather your own examples of these kinds of narrative hooks. 

· Which one(s) does your book use?

	Narrative hook
	Example

	The outrageous hook – this will make you do a double take. Did I really read that?
	‘As Mrs Ebbel went over the correct answers with the class, Bradley took out his pair of scissors and very carefuly cut his test paper into tiny squares.’

There's a Boy in the Girls' Bathroom – Louis Sachar.

	The puzzling hook – this immediately makes you ask questions of the story.
	‘Lyra and her daemon moved through the darkening Hall, taking care to keep to one side, out of sight of the kitchen.’

Northern Lights – Philip Pullman

	The quotation hook – this can connect you with something you already know and it can make the writer seem more credible.
	‘This tale is true and mine. It tells

How the sea took me, swept me back

And forth ... ‘

from The Seafarer, in The Wanderer – Sharon Creech

	The startling hook – this makes you think twice, but isn’t as shocking as the outrageous hook.
	‘I disappeared on the night before my twelfth birthday.’
Kensuke’s Kingdom – Michael Morpurgo

	The direct address hook – you are spoken to directly and feel involved from the start.
	‘I have a stone that looks like a snake: all curled up. It’s my most precious thing. I’ve had it since I was born, you see.

Do you ever think about being born?’ 

The Snake-stone – Berlie Doherty 

	The subtle hook – a bit like the startling hook, this appeals to your sense of curiosity. Who is she?
	‘She started with the universe.’ 

Counting Stars – David Almond

	The atmospheric hook – this is descriptive, and could evoke any variety of moods. 
	‘A cold, wet day in December. The worst kind of day for the backlands. The clouds were so low they seemed to trail their mists in the treetops and already, at half past three it was dark within the forest.’ 

The Giant Under the Snow – John Gordon

	The visual hook – appeals to our sense of sight.
	‘Our classroom looked smashing. Lots of silver tinsel and crepe paper and lanterns.’ 
A Northern Childhood – George Layton

	The funny hook – this is a tricky hook and only works if it appeals to your sense of humour. 
	‘When Bill Simpson woke up on Monday morning, he found he was agirl. He was standing, staring at himself in the mirror, quite baffled, when his mother swept in.

‘Why don’t you wear this pretty pink dress?’ she said.’

Bill’s New Frock – Anne Fine

	The question hook – you want to read on to find the answer.
	‘How does one describe Artemis Fowl?’

Artemis Fowl – Eoin Colfer

	The direct speech hook – this implies lots of action and a fast pace.
	‘‘I don’t care if your friend Darren has a python, a cockatoo and a marmoset monkey,’ said mum, ‘the answer’s still no.’
Jake’s Magic – Alan Durant


· Which one(s) do you prefer?

Setting in Style




	The Setting in my Story



	Word/phrase about setting


	What it suggests

	
	

	
	

	
	

	
	

	
	

	
	

	
	


Questions on Settings
1. Where and when does the story take place and what are the clues which let you know that?
2. Is the setting important to the story or do you think it could have happened anywhere?
3. Was the setting interesting in itself and is there anything you would still like to know about it?
4. Was the setting for this story familiar or unfamiliar to you?
5. Is there any particular part of the story so far where the setting is strongly linked to the character’s feelings or actions?
What a Character!




	The Characters in my Story



	Word/phrase about a character


	What it suggests about them

	
	

	
	

	
	

	
	

	
	

	
	

	
	


Questions on Characters
1. Who is the main character in the story and how quickly were they introduced?
2. What is your first impression of the main character?
3. Which character do you feel closest to and why?
4. Are you reminded of anyone you know by the characters in this story – if so, how?
5. Do you dislike any of the characters and if so, why?

Structure and plot




Write a paragraph about what you discovered when reading today. This may include:
· questions left in your mind, i.e. what you do not understand at the moment but expect to be revealed later on
· parts of the book (words, lines) that you have particularly enjoyed
· your impressions and feelings about characters as conveyed so far
· similarities with other books you have read
· connections with your own experiences
Questions on Structure and Plot

1. Overall, did you find the plot exciting, unusual, predictable, unrealistic? How would you sum it up?

2. When you talk about things that happen to you, do you always tell your story in the order in which things happen? What order are events in this story told in and why do you think the writer chose this order?

3. Are there some parts of the story that happen in a short time but in the book take a long time to describe?

4. Are there some parts of the story that take a long time to happen but are told about quickly or in a few words?

5. How easy did you find it to predict what was going to happen next?

Can you make a chart that reflects changes in the book/story? 
Distribute on your vertical axis the words high, moderate and low and on the horizontal axis the chapter or page numbers. Pinpoint where the highs and lows are in the plot. Can you see that the writer varies the pace, i.e. follows a tense moment with a relaxed pace, has a slower description following fast action or dialogue? Is there a noticeable point in the plot where tension is at its height? What does the temperature line look like by the end of the book?
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Questions on Themes
1. Can you sum up in a few words what this story is about?

2. Does this story have a message or moral for the reader? What do you think it is?

3. Do you know any other stories with a similar message?

4. Does the story remind you of anything from your personal experience or from the experience of other people you know?

5. Did you find the themes and ideas in this story interesting?

Examples of Themes

· The struggle between good and evil
· Childhood and growing up; the ups and downs of adolescence
· Suffering prejudice; being oppressed by others
· Problems at school e.g. being bullied, or being a bully
· Friendship – making friends; having adventures with friends; falling out with friends; being lonely
· Family relationships
· Love
· Being courageous and heroic
· Being tested e.g. standing up for yourself or other people or for what you believe
· Seeking fame
· Being in danger
· Seeking revenge
· Treatment of animals

Narrative Style



Questions on Narrative style

1. Is there anything you particularly like or dislike about the way in which this story is told?

2. If you were telling a friend about this book, what would you say about the style of the writing?

3. What does your writer use more of: description, action, or dialogue? Or do you think these are fairly evenly balanced?

4. Is the person telling the story a first person or third person narrator? Do you think it would make a big difference if this was changed?

5. Did you find the vocabulary used by your author easy to understand and familiar or quite challenging? Can you find examples to back up what you think?

Extension Resource - Narrative/Authorial Voice

Point of view, first person, third person: whichever you use, a story can’t be written without using point of view. The better we know the ways in which it can be used, the better use we can make of it in our own writing.

Narrative voice

The two main points of view are:


third person narration (identified by pronouns such as he, she, they) – the narrator stands outside the story itself;


first person narration (identified by the pronoun I) – the narrator participates in the story.

This is where things become complicated, because the first and third person can be used in a variety of ways!
Third person

The third person narrator, because they are outside the story, can be ‘omniscient’ (all-seeing and all-hearing). This means that they can:


intrude – pass comment, evaluate, judge;


be neutral – describe without commenting, or evaluating or judging.

The story is told as if it is coming directly from the minds of the character(s), but the narrative voice has access to some of these minds and can therefore manipulate the reader to respond in a certain way.

First person

The first person narrator is usually a character within the story and is therefore limited in their understanding of the story – they will only see things from their point of view. They can be:


an observer who happens to see (witness) the events in the story or plays a minor role in the action;


the main character.

Authorial voice

The characters are not the only ones that have a voice in the story. The impression that the reader has of the author, the ‘teller’ of the tale, also influences their experience of the story. For this reason, a distinction is sometimes made between the narrative voice and the authorial voice. The authorial voice is a controlling presence regarded by the reader to be a ‘guiding personality’ behind the story and therefore behind the characters. It can be seen in the author’s method of expression and use of language (e.g. direct address, use of brackets).

Authorial voice

Narrative voice


Characters





 First person




 Third person – omniscient

 

           one viewpoint 


                (all seeing/all hearing)

Review



Questions on Endings
1. Was the ending of the story what you predicted or was it a complete surprise?

2. Does the ending link back to the opening in any way?

3. Does the story come to a definite end? Would any other ending be possible?

4. Is there a moral or message at the end? Does the author want to tell the reader anything?

5. How did you feel when you read the ending?

Pupil Self-Evaluation
Name:

Book title:

How do you think you have developed as a reader while working on this project?

Discuss each question with your parent/carer and then jot down your thoughts. 

What you enjoyed 

What you found difficult 

What you learned

(e.g. new reading strategies; are you more confident in your reading: do you feel able to tackle books now that perhaps before you would have avoided? Know more about new authors? More aware of the skills a writer uses? Can talk and write about a book more confidently?)

Now you have completed this unit

(Which reading strategies do you need to use more often? Do you practise reading aloud with expression? What reading target would you like to set yourself next? Use the sheet below to help you. Discuss this with your parent/carer and record it below:

Reading Target

In my reading, I want to get better at:

I can do this by:

1
2
3
4
5
6
7



AF1 - use a range of strategies,

including accurate decoding of text, to read for meaning

In most reading

 range of strategies used mostly 

effectively to read with fluency, 

understanding and expression

In some reading

 range of key words read on 

sight

 unfamiliar words decoded using 

appropriate strategies, e.g.

blending sounds

 some fluency and expression,

e.g. taking account of

punctuation, speech marks




AF2 - understand, describe,
AF3 - deduce, infer or interpret

select or retrieve information,
information, events or ideas from texts

events or ideas from texts and use

quotation and reference to text

Across a range of reading

 clear critical stance develops a coherent interpretation of text(s), drawing on 

imaginative insights and well supported by reference and wider textual knowledge

Across a range of reading
Across a range of reading

 increasing precision in selection
 comments begin to develop an

and application of textual
interpretation of the text(s), making

reference to the point being made,
connections between insights, teasing out

e.g. close reference at word level
meanings or weighing up evidence, e.g.

to refute an argument in a short
considering the relative importance of

stretch of text, or, deft selection
different pieces of evidence when

across a longer textual stretch to
evaluating a character’s actions; rejecting

evaluate a writer’s viewpoint
an argument after exploring what is left

 increasing ability to draw on
unsaid by its proponent; developing a

knowledge of other sources to
critique of a writer’s viewpoint by adducing

develop or clinch an argument,
evidence from a range of insights

e.g. referring to sources beyond

the text to compare the

effectiveness of imagery used

Across a range of reading
Across a range of reading:

 relevant points clearly identified,
 comments securely based in textual

including summary and synthesis
evidence and identify different layers of

of information from different
meaning, with some attempt at detailed

sources or different places in the
exploration of them, e.g. explaining the

same text
association of different words in an image,

 commentary incorporates apt
or exploring connotations in a political

textual reference and quotation to
speech or advertisement

support main ideas or argument
 comments consider wider implications or

significance of information, events or

ideas in the text, e.g. tracing how details

contribute to overall meaning

Across a range of reading
Across a range of reading

 most relevant points clearly
 comments develop explanation of inferred

identified, including those
meanings drawing on evidence across the

selected from different places in
text, e.g. “you know her dad was lying

the text
because earlier she saw him take the

 comments generally supported by
letter”

relevant textual reference or
 comments make inferences and

quotation, even when points
deductions based on textual evidence,

made are not always accurate
e.g. in drawing conclusions about a

character’s  feelings on the basis of their

speech and actions

Across a range of reading
Across a range of reading

 some relevant points identified
 comments make inferences based on

 comments supported by some
evidence from different points in the text,

generally relevant textual
e.g. interpreting a character’s motive from

reference or quotation, e.g.
their actions at different points

reference is made to appropriate
 inferences often correct, but comments

section of text but is unselective
are not always rooted securely in the text

and lacks focus
or repeat narrative or content

In most reading
In most reading

 simple, most obvious points
 straightforward inference based on a

identified though there may also
single point of reference in the text, e.g.

be some misunderstanding, e.g.
‘he was upset because it says  “he was

about information from different
crying”’

places in the text
 responses to text show meaning

 some comments include
established at a literal level e.g. “walking

quotations from or references to
good” means “walking carefully” or based

text, but not always relevant, e.g.
on personal speculation e.g. a response

often retelling or paraphrasing
based on what they personally would be

sections of the text rather than
feeling rather than feelings of character in

using it to support comment
the text

In some reading
In some reading

 some specific, straightforward
 simple, plausible inference about events

information recalled, e.g. names
and information, using evidence from text

of characters, main ingredients
e.g. how a character is feeling, what

 generally clear idea of where to
makes a plant grow

look for information, e.g. about
 comments based on textual cues,

characters, topics
sometimes misunderstood




AF4 - identify and comment on the
AF5 - explain and comment on writers' use of

structure and organisation of texts,
language, including grammatical and literary

including grammatical and presentational
features at word and sentence level

features at text level

Across a range of reading

 clear appreciation and understanding of how the text structure and language use support the 

writer’s purpose and contribute to meaning

Across a range of reading
Across a range of reading

 some evaluation of the extent to which
 comments begin to develop precise, perceptive

structural choices support the writer's
analysis of how language is used, e.g. showing

theme or purpose, e.g. exploration of the
how language use reflects Macbeth’s changing

way a play’s plot and subplot reflect on
emotional state or explaining how euphemisms

theme, or analysis of how the use of some
conceal brutality in a political statement

inappropriate examples undermine the
 some appreciation of how the writer’s language

writer’s argument against vivisection
choices contribute to the overall effect on the

 some appreciation of the skill with which a
reader, e.g. demonstrating the greater

range of features relating to organisation at
effectiveness of imagery in poem A than poem

text level are used, e.g. evaluating or
B, or arguing that the use of highly emotive

comparing the effectiveness of
language in a campaign leaflet is/is not

timeswitches, section/chapter breaks or
counterproductive in audience effect

verse forms or use of direct speech in non

narrative

Across a range ofreading:
Across a range of reading

 some detailed exploration of how structural
 some detailed explanation, with appropriate

choices support the writers’ theme or
terminology, of how language is used, e.g.

purpose, e.g. tracing how main
tracing an image; identifying and commenting on

ideas/characters develop over the text as a
patterns or structure in the use of language; or

whole
recognising changes in language use at different

 comment on how a range of features
points in a text

relating to organisation at text level
 some drawing together of comments on how the

contribute to the effects achieved, e.g. how
writer's language choices contribute to the

the writer builds up to an unexpected
overall effect on the reader, e.g. “all the images

ending, juxtaposes ideas, changes
of flowers make the events seem less horrific

perspectives or uses everyday examples to
and makes it even sadder”

illustrate complex ideas

Across a range of reading
Across a range of reading

 comments on structural choices show
 various features of writer's use of language

some general awareness of writer’s craft,
identified, with some explanation, e.g. “when it

e.g. “it tells you all things burglars can do
gets to the climax they speak in short sentences

to your house and then the last section
and quickly which makes it more tense”

explains how the alarm protects you” 
 comments show some awareness of the effect

 various features relating to organisation at
of writer's language choices, e.g. “ ‘inked up’ is a

text level, including form, are clearly
good way of describing how the blackberries go

identified, with some explanation, e.g.
a bluey black colour as they ripen”

“each section starts with a question as if

he’s answering the crowd”

Across a range of reading
Across a range of reading

  some structural choices identified with
 some basic features of writer's use of language

simple comment, e.g. ‘he describes the
identified, e.g. ‘all the questions make you want

accident first and then goes back to tell
to find out what happens next’

you why the child was in the road’ 
 simple comments on writer’s choices, e.g.

  some basic features of organisation at text
‘“disgraceful” is a good word to use to show he is

level identified, e.g. ‘the writer uses bullet
upset’

points for the main reasons’

In most reading
In most reading

 a few basic features of organisation at text
 a few basic features of writer’s use of language

level identified, with little or no linked
identified, but with little or no comment, e.g.

comment, e.g. ‘it tells about all the different
‘there are lots of adjectives’

things you can do at the zoo’

In some reading
In some reading

  some awareness of use of features of
 some effective language choices noted, e.g.

organisation, e.g. beginning and ending of
‘slimy’ is a good word there

story, types of punctuation
 some familiar patterns of language identified,

e.g. once upon a time; first, next, last




AF6 - identify and comment on writers'

purposes and viewpoints, and the overall effect of the text on the reader

Across a range of reading

 response to overall effect of the text shows clear 

understanding and critical evaluation of writer’s 

purposes and viewpoints and how these are

articulated throughout the text

Across a range of reading

 responses begin to develop some analytic or 

evaluative comment on writer’s purpose, e.g. 

showing how the absence of females in Lord of

the Flies affects author’s purpose

 responses begin to develop some analytic or 

evaluative comment on how viewpoint is 

established or managed across a text, e.g. 

tracing how a persona is established in a weekly 

newspaper column or dramatic monologue, or 

how a novelist establishes a first person narrator 
 responses begin to develop an appreciation of 

how particular techniques and devices achieve 

the effects they do, e.g. how the dramatic 

monologues serve to retain sympathy for 

Macbeth despite what he has done

Across a range of reading:

 evidence for identifying main purpose precisely 

located at word/sentence level or traced through 

a text, e.g. commenting on repetition of “Brutus

was an honourable man”.

 viewpoint clearly identified and explanation of it 

developed through close reference to the text,

e.g. “you know it’s told from Eric’s point of view 

even though he doesn’t use the first person” 
 the effect on the reader clearly identified, with 

some explicit explanation as to how that effect

has been created, e.g. “when Macduff just says 
he has no children you hate Macbeth because 
you remember the scene in the castle. You

realise Macduff’s revenge can never be complete”

Across a range of reading

 main purpose clearly identified, often through 

general overview, e.g. “the writer is strongly 

against war and wants to persuade the reader to 

agree”

 viewpoint in texts clearly identified, with some, 

often limited, explanation, e.g. “at the end he 

knows he’s done wrong and makes the snake

sound attractive and mysterious”

 general awareness of effect on the reader, with 

some, often limited, explanation, e.g. “you’d be 

persuaded to sign up because 25p a week

doesn’t seem that much to help someone see”

Across a range of reading

 main purpose identified, e.g. ‘it’s all about why 

going to the dentist is important and how you 

should look after your teeth’

 simple comments show some awareness of 

writer’s viewpoint, e.g. ‘he only tells you good 

things about the farm and makes the shop

sound boring’

 simple comment on overall effect on reader, e.g. 

‘the way she describes him as “ratlike” and 

“shifty” makes you think he’s disgusting’

In most reading

 comments identify main purpose, e.g. ‘the writer 

doesn't like violence’

 express personal response but with little 

awareness of writer’s viewpoint or effect on 

reader, e.g. ‘she was just horrible like my nan is 

sometimes’

In some reading

 some awareness that writers have viewpoints 

and purposes, e.g. ‘it tells you how to do 

something’, ‘she thinks it’s not fair’

 simple statements about likes and dislikes in 

reading, sometimes with reasons




AF7 - relate texts to their social, cultural

and historical traditions

Across a range of reading

 sustained critical analysis/evaluation of the 

text(s) shows appreciation of how it relates 

to context(s) and tradition(s) and explores

the meanings produced from it.

Across a range of reading

  responses begin to show some analysis of 

how a text is influenced by earlier texts 

written within the same tradition, e.g. how 

some features of a contemporary text show 

influence of earlier examples of that genre 
  some analysis of how different meanings 

and interpretations of a text relate to the 

contexts in which it was written or read, e.g. 

how a particular context influences writers in 

different ways; or how the meaning or 

interpretation of a text changes according to 

the context in which it is read

Across a range of reading

 some exploration of textual conventions or 

features as used by writers from different 

periods, e.g. comparing examples of sonnet

form, dramatic monologue, or biography or travel writing

 some detailed discussion of how the 

contexts in which texts are written and read 

affect meaning, e.g. how an idea/topic is 

treated differently in texts from different 

times and places or how the meaning of a 

text has changed over time

Across a range of reading

 comments identify similarities and 

differences between texts, or versions, with 

some explanation, e.g. narrative

conventions in traditional tales or stories 
from different cultures, ballads, newspaper 
reports

 some explanation of how the contexts in 

which texts are written and read contribute 

to meaning, e.g. how historical context

influenced adverts or war reports from different times/places; or how a novel relates to when/where it was written

Across a range of reading

 features common to different texts or 

versions of the same text identified, with 

simple comment, e.g. characters, settings, 

presentational features

 simple comment on the effect that the 

reader’s or writer’s context has on the 

meaning of texts e.g. historical context,

place, social relationships

In most reading

 some simple connections between texts 

identified, e.g. similarities in plot, topic, or 

books by same author, about same

characters

 recognition of some features of the context 

of texts, e.g. historical setting, social or 

cultural background

In some reading

 general features of a few text types 

identified, e.g. information books, stories, 

print media

 some awareness that books are set in 

different times and places 

Writing Book Reviews

A suggested writing frame

	Focus
	Content
	Prompts

	What is the text?
	Title, subject, main character(s), political or historical events/setting, i.e. the big picture
	(Title) is one of the best books about… that I have read this year…

This book is about…

	What type of text is it?
	Text type – may be a mixture of genres, e.g. sci-fi and romance, adventure and mystery, diary and detective
	Mainly written in the… genre, it also…

It is written for… 

	What is particular about it?
	Impact of the opening, style and structure
	At the beginning… 

The reader’s attention is caught from the first line/chapter…

	What is it about?
	Brief outline of the plot without giving away the ending. Note: NOT telling the story
	The story then goes on to describe/tell us… 

The book is about how…

	Personal view
	Select one or two things you think are good about the book and give examples/quotations from the text, e.g. building of character(s), development of relationships, creation of atmosphere, e.g. mystery, descriptions of settings/feelings
	I particularly liked…

The book is most successful in the way the writer…

	Reservations (if any)
	You do not have to write anything negative, but this is your chance to say if there are parts of the book that you found disappointing, e.g. the ending, or parts that went slowly for you
	I nearly put the book down when…

A less successful part of the book is when…

	Concluding point. Persuade/ dissuade others 
	The kinds of readers who this book will appeal to – see It is written for… above

Final sentence about the book/story and your opinion, refer back to It is written for… and how successful it is)
	I would recommend this book to… because…

One of the best/worst books/stories about… that I have read recently.

If you read one book about… this year make it this one/avoid this one.


Useful Websites
www.cool-reads.co.uk
The boys who run this site have set up a frame for writing book reviews.

www.teenreads.com
Prompts to Use with Readers

The following prompts may be useful as strategies for parents/carers to use when supporting readers. 
	What to do
	What to say

	Foster prediction

Demonstration 

Cover words over with labels 

Expose beginning of word and cover rest

Encourage reader to check
	What do you think the word will be?

What would you expect to see at the beginning?

What would you expect to see at the end? Were you right?



	Foster cross-checking

Demonstration

Mismatch on word

Look out for opportunities for reader to model
	It could be … but look at …

Check it

Does it look right and sound right to you?

Try that again 



	Foster self-correction 

Demonstration 

Error and correction
	I like the way you found out what was wrong all by yourself

You made a mistake on that page/sentence/line. Can you find it?



	Foster phrasing and fluency

Demonstration 

Reading phrased and fluent 

Stilted reading 

Look out for opportunities for reader to model
	Read it so it sounds like talking

How do you think … would say it?

Shout it out!

Read the punctuation

Read it without your finger pointing



	Foster independence

Demonstration 

Praise when readers are reading 

Look out for opportunities for readers to model
	You are almost right but …

You had a really good try. Now …

Do you know a word that starts that way?

How did you know it was …?

What could you try?

Do you know a word like that?




	General questions

What kind of book did you think this was going to be? 

Have you read any other books, stories or poems like this one?

Would you like to read this again?

Who was telling the story?

Were there any parts of the book you particularly liked or disliked?

Questions about the opening

What kind of book do you think this is going to be?

Do you want to go on reading?

Where and when do you think this story is taking place?

Plot questions

What happens first in the story?

Did you guess what was going to happen at the end?

Can you think of a different ending to the story?

Setting and time questions

When did the story take place?

Where do you think the story happened?

Character questions

Which character did you like most?

Which character did you like least?

What kind of people are in the book?

Who would you like to meet most in the book?

What is the character thinking or feeling?

Does the author use stereotypes, e.g. age, race, gender?

Word and sentence level questions

Why has the writer used that particular word? phrase?

Why is the writer using these long/short sentences here?

In what different ways does the writer begin sentences/paragraphs?

Reading between the lines

Who are the most dominant characters in the book?

What does the author like or prefer?

What does the writer want you to think at this point?

Would people at that time in history or in that society have had ideas/thoughts/feelings that were different from yours?

Evaluation

Do you like/dislike what you am reading?

Do you agree/disagree with the writer’s point of view?
	Follow-up prompts

What made you think that?

Why?

How do you know?

Why?

What clues are you using?

Why? Why not?

What tells you?

Is it effective as an opening?

What clues did you use?

How would the rest of the story need to be changed?

What makes us think that?

What tells us?

Why? (give evidence)

Why? (give evidence)

Why?
How does the reader know?

If so, what is the effect?

What does it make you feel/think?

What effect is intended?

Is this effective?

What is your evidence for this?

How do you know?

What tells you?

Why? What is your evidence?

Why?




Prompts for parents/carers to use to help their child to understand a text.

19th Century Prose Study





Name:





English Teacher:





Dear Student,





 You will be exploring 19th Century prose and will look at what techniques writers’ use to create prose texts.





We want you to investigate your own 19th Century text. We really want your parents/carers to be involved in your investigation too, so make sure you work with them whenever you can when completing these tasks.





You should end up with a completed booklet to hand in at the end.  Each task comes with extension tasks so you can push yourself even further and really begin to explore your own perspective on the topic – the more you do the more you will learn and have to show for this project at the end.





We hope you enjoy learning about 19th Century prose. Please email us if you are not sure about any of the tasks.





Good luck!


The English Team





Dear Parent/Carer,





We have created a series of tasks which will allow your child to investigate their own 19th Century text.  Many of these require them to work with you, friends or other members of his family. We really hope you enjoy being a part of their investigation and we’ve included a comment box on each page so that you can comment on their progress; how they’ve enjoyed the activity; what you think of it and anything else you’d like to add. 





We would really like it if you could read the chosen novel/story alongside your child so you can be as involved as possible.





Enclosed is a suggested reading list which should be available online. However, if you have any trouble locating these texts then let us know and we will try and get a copy for you.





We will formally collect in the project once it is completed. You can either send it via Microsoft teams or email. Please help us to encourage your child to complete the booklet on a daily basis to ensure it is done thoroughly. 





Please let us know if you have any questions or concerns about the work in this booklet; we’ll be happy to help out in any way we can.





.


The English Team








The book/story I have chosen is…








by…








It was written in…





I have chosen this book/story because…





Task:  Read Chapter 1/the beginning of your chosen book/story and consider how successful the opening is.





Everyone must read the beginning of their chosen book and discuss with their parents/carers how the author has attempted to hook the reader into the story.





Most should answer the questions on the following page, considering the opening of the novel and the author’s intentions.





Some will write an alternative opening to the story they have started to read. Read the alternative to a parent/carer.








Learning Objective:  Explore the opening of a 19th Century novel and consider how the author has attempted to hook in the reader.





Pupil comment on task



































Parent comment on task
































Now





Task:  Consider how the setting in the story you are reading has been established and how successful you think it is. 





Everyone must read on in their stories and complete the table, noting words and phrases which say something about the setting in their chosen story and what they suggest about the atmosphere. Discuss your ideas with a parent/carer.





Most should answer the questions on settings within their chosen story.





Some will write a short piece in which they create their own setting; it should be somewhere they can imagine their story taking place.





Learning Objective:  Explore how an author establishes setting in the novel you are reading.





Pupil comment on task





























Parent comment on task




















Task:  Consider how the characters in the story you are reading have been introduced and how successful they are.





Everyone must read on a bit further in their book/story and fill in the table with words or phrases which describe a character in their chosen book/story and what they suggest about them.





Most should answer the questions on characters.





Some will describe their character to a parent/carer or friend and ask them to draw the character from their description.  This can then be compared to the original idea for the character – is it the same?





Learning Objective:  Explore how an author writes about characters.











Pupil comment on task






































Parent comment on task




















Task: To consider the structure and plot of the story you are reading and the effect it creates.





Everyone must read on a bit further in their book/story and write a paragraph about what they discovered when reading today. (See sheet for guidance)





    Most should answer the questions on structure and plot.





    Some will chart the plot (See sheet for guidance)











Learning Objective: To explore how writers construct plots to keep the reader interested.





Pupil comment on task



































Parent comment on task




















HIGH





LOW





TIMELINE





MODERATE





EXPOSITION


Setting the scene and introducing the characters





CODA


Literally “the tail”: how the story actually ends





TOWARDS RESOLUTION


The story moves towards a fitting resolution





CRISIS


A decisive moment is reached and events come to a head





COMPLICATION


Something happens to complicate the lives of the characters





INTENSIFICATION


Things get more complicated for the


characters





RESOLUTION


The “problem” of the story is brought to a conclusion (which might be that they are left up in the air)





Task: To consider the themes and issues typically in texts and compare them with the text you are reading. 





Everyone must read on further in their book/story and look up the definition of the word ‘theme’ and check understanding of the term. With a parent/carer discuss some typical themes, providing examples from your own reading and viewing. 





Most should answer the questions on themes.








Some will list the reading strategies that they have used when reading their text. Illustrate them with brief references to the text. (See reading strategies sheet)


	











Learning Objective:  To understand the types of themes and issues writers typically focus on.











Pupil comment on task


























Parent comment on task




















Learning Objective:  To explore the narrative style of your chosen text.








Task:  Consider the narrative style of the text you have chosen and consider its impact on the reader.





Everyone must choose two characters and one particular moment/event in the book/story being read and put themselves in the shoes of first one and then another character then write a short diary entry about the same moment.


It depends where you stand … No two characters have quite the same view of an event/issue (just as in real life!).  





Most should answer the questions on narrative style





Some will explore writing style.


The writing style tells the reader a great deal about the meaning that the writer is trying to convey. Take one chapter and investigate features of:


	sentences, length and complexity;


	types of verbs, active/passive;


	vocabulary and choice of words;


 balance between dialogue and description.














Pupil comment on task




















Parent comment on task




















Learning Objective:  To reflect and evaluate on their chosen text and reading skills.





Task:  Consider the texts ending as well as reflecting on the skills used when reading the text. 





Everyone must finish the book/story they have been reading and complete the self-evaluation sheet.





Most should answer the questions on endings.





Some will write a review on their chosen book.











Pupil comment on task






































Parent comment on task























