
 
 

 

 

 

 

 

 

 

 

 

 

 

 

Behaviour Policy 

Endeavour Learning Trust 

 
 

 
September 2026 



 

Trust policy lead David Clayton – CEO 
Heather Fowler – Head of Safeguarding and Welfare 

Safeguarding Governor/ 
Chair of Governors 

Helen Dicker 
Chair of Trustees 

Last Updated September 2026 

Approved by the Governing 
Body/Board 

 

Date to Review September 2027 



 
Contents 

1. INTRODUCTION........................................................................................................................................ 3 

2. LEGAL FRAMEWORK ................................................................................................................................ 4 

3. ROLES AND RESPONSIBILITIES .................................................................................................................. 5 

4. RESPONDING TO BEHAVIOUR: RECOGNITION AND CONSEQUENCES ........................................................ 7 

REMOVAL FROM CLASSROOMS ........................................................................................................................ 8 

DETENTIONS .................................................................................................................................................... 9 

5. MOBILE PHONES .................................................................................................................................... 10 

6. PROHIBITED ITEMS, SEARCHING PUPILS AND CONFISCATION ................................................................ 10 

7. CHILD ON CHILD SEXUAL ABUSE/VIOLENCE – THIS SECTION HAS CHANGED TO BE BROUGHT IN LINE 

WITH SAFEGUARDING POLICY ........................................................................................................................ 11 

8. REASONABLE FORCE .............................................................................................................................. 14 

9. SUSPENSION AND PERMANENT EXCLUSION ........................................................................................... 16 

14. APPENDIX: SCHOOL 

PROCEDURES… ......................................................................................... 12 

*Throughout this document we have used the term ‘families’ to refer to our pupils’ parents, 

carers or those that hold parental responsibility (PR)’, including the Corporate Parent for 

those to whom that applies.* 



Behaviour 
Policy 

 

 

 
1. Introduction 

Endeavour Learning Trust believes that all members of our communities have the right to a 

safe and positive educational environment where they can learn and thrive free from 

disruption, violence, discrimination, bullying and abuse. Every member of our Trust has a 

responsibility to practice in a way which facilitates this, in line with our Trust values: 

Belonging, People Centred, Togetherness, Transformational, Individuality 

Endeavour Learning Trust believes: 

• We must provide a safe environment for all pupils based on a sense of connection and 

belonging where they can learn and fulfil their unique potential. 

• All behaviour is communication or indicator of need. It is our role to support children 

in understanding their emotions and needs teaching them effective self-regulation 

strategies enabling them to communicate, and therefore, behave appropriately. 

• It is the job of all adults working for and representing the Trust to model appropriate 

behaviour at all times, responding to all pupils with praise or challenge. 

• Mistakes are part of the learning process, and we recognise that all our students are 

at various stages of their development. We review and acknowledge, ensuring all 

adults are doing everything we can to ensure pupil’s needs are met. All staff ensure 

consistent application of this policy, keeping clear boundaries and maintaining high 

expectations, thus promoting trusting and mutually respectful relationships. 

• We must ensure fair treatment for all, considering individual needs and fulfilling our 

responsibilities under the Equality Act. 

• In listening to and collaborating with pupils and families as partners in their education 

and to remove any barriers to learning. 

 
Where there is an incident of behaviour that breaches the high standards expected by all 

schools, pupils will be supported through education, reasonable and proportionate 

consequences, alongside exploration of the pupil’s circumstances, experiences and needs 

both within and outside of school and any underlying cause, including additional needs. 

All our schools will ensure: 

• Culture, ethos and environment – the health and wellbeing of pupils and staff is 

promoted through the relationships, practice and examples set by staff, including 

leadership practice, policies, values and attitudes, alongside the social and physical 

environment 

• Teaching – the curriculum is used to develop pupils’ knowledge about health and 

wellbeing 
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• Community engagement – schools proactively engages with parents, outside agencies 

and the wider community to promote consistent support for pupils’ health and 

wellbeing 

 
Endeavour Learning Trust acknowledges the impact that adversity, past/recent/current 

trauma, including abuse, neglect and exploitation, can have on a pupil’s development and 

presentation, including their wellbeing and behaviour. All staff are aware that behaviour can 

be an indicator that something isn’t right for a pupil and will respond to all incidents with 

curiosity to explore the pupil’s lived experience with the underpinning principle of 

safeguarding and wellbeing as paramount. 

Endeavour Learning Trust served pupils spanning across educational phases from EYFS up to 

sixth form. Each individual school has the responsibility to provide developmentally 

appropriate procedures for their setting in line with this policy, DfE guidance and relevant 

legislation, attached as an appendix to this policy. 

2. Legal framework 

This policy has due regard to all relevant legislation and statutory guidance including, but not 

limited to, the following: 

• Education Act 1996 

• Education Act 2002 

• Education and Inspections Act 2006 

• Health Act 2006 

• The School Information (England) Regulations 2008 

• Equality Act 2010 

• Voyeurism (Offences) Act 2019 

• DfE ‘Use of reasonable force’ 

• DfE ‘Special educational needs and disability code of practice: 0 to 25 years’ 

• DfE ‘Mental health and behaviour in schools’ 

• DfE ‘Behaviour in schools: Advice for headteachers and school staff’ 

• DfE ‘Keeping pupils safe in education 

• DfE ‘Searching, Screening and Confiscation: Advice for schools’ 

• DfE ‘Suspension and Permanent Exclusion from maintained schools, academies and 

pupil referral units in England, including pupil movement’ 

• DfE ‘Early Years Framework’ 

 
This policy operates in conjunction with the following Trust and school policies: 

• Complaints Procedures Policy 

• Child Protection and Safeguarding Policy 

• Acceptable Use Policy 
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• Anti-bullying Policy 

• School Uniform and Appearance Policy 

• Supporting Pupils with Medical Conditions Policy 

• Suspensions and Exclusions Policy 

 
3. Roles and responsibilities 

The Board of Trustees will have overall responsibility for: 

• Ensuring that this policy, as written, does not discriminate on any grounds, including, 

but not limited to, age, disability, gender reassignment, gender identity, marriage and 

civil partnership, race, religion or belief, sex and sexual orientation. 

• Ensuring this policy is adhered to in line with relevant legislation, DfE guidance and 

Trust values. 

• Handling complaints regarding this policy, as outlined in the school’s Complaints 

Procedures Policy. 

• Ensuring this policy is published on the school website. 

 
The Headteacher, with the support of the Executive Team will be responsible for: 

• Establishing a culture of built on Trust values. 

• Ensure positive behaviour of all stakeholders. 

• The monitoring and implementation of this policy and of the behaviour procedures at 

the school. 

• Establishing and maintaining high expectations of pupils’ behaviour, and ensure 

appropriate strategies are used to support and intervene where standards are 

breached. 

• The day-to-day implementation of this policy and school-based procedures. 

• Reporting to the Board of Trustees on the implementation of this policy. 

 
All members of staff, including teaching and support staff, and volunteers will be responsible 

for: 

• Adhering to this policy and applying it consistently and fairly considering the individual 

needs of pupils. 

• Developing relationships with pupils that are conducive to a safe and positive learning 

experience for all. 

• Supporting pupils in understanding and adhering to this policy. 

• Work to ensure a calm, orderly and supportive high-quality learning environment. 

• Modelling appropriate behaviour at all times. 

• Communicate with each other around the needs of pupils, sharing good practice and 

appropriate strategies for supporting pupils. 



Behaviour 
Policy 

 

• Work closely with external agencies where required. 

• Support pupil’s in understanding their own emotions and developing appropriate 

strategies to help them to communicate and behave appropriately. 

• Be aware that behaviour is a form of communication and respond with curiosity to the 

underlying cause of any concerning behaviour. 

• Maintain high expectations for all pupils, ensuring they are not limited by background 

or circumstances. 

• Ensure pupils requiring a personalised approach to behaviour and learning are 

supported in line with the strategies agreed. 

• Keeping the relevant staff up-to-date with any changes or concerns identified from 

pupil’s behaviour. 

• Address any incidents of behaviour in line with relevant legislation, DfE guidance. 

policy and school-based procedures. 

 
Definitions 

For the purposes of this policy, The Trust defines “serious unacceptable behaviour” as any 

behaviour which may cause harm to oneself or others, damage school environment, damage 

the reputation of the school within the wider community, and/or any illegal behaviour. This 

will include, but is not limited to, the following: 

• Discrimination – not giving equal respect to an individual on the basis of age, disability, 

gender identity, marriage and civil partnership, pregnancy and maternity, race, 

religion or belief, sex, and sexual orientation 

• Harassment – behaviour towards others which is unwanted, offensive and affects the 

dignity of the individual or group of individuals 

• Bullying – a type of harassment which involves personal abuse or persistent actions 

which humiliate, intimidate, frighten or demean the individual being bullied 

• Cyberbullying – the use of electronic communication to bully a person, typically by 

sending messages of an intimidating or threatening nature 

• Harmful sexual behaviour/Sexual harassment/violence – sexual behaviour that is 

problematic, abusive or violent, unwanted conduct of a sexual nature or sexual assault 

• Possession of legal or illegal drugs, alcohol or tobacco 

• Possession of banned items 

• Truancy and running away from school 

• Refusing to comply with disciplinary sanctions 

• Theft 

• Verbal abuse, including swearing, racist remarks and threatening language 

• Fighting and aggression 

• Persistent disruptive behaviour 

• Extreme behaviour, such as violence and serious damage to property 

• Any behaviour that threatens safety or presents a serious danger 
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• Any behaviour that seriously inhibits the learning of pupils 

This includes behaviours both online and offline. 

4. Responding to behaviour: Recognition and consequences 

Endeavour Learning Trust believes in working preventatively, embedding and regularly 

communicating clear and consistent expectations and routines, creating a sense of safety, 

stability and predictability. 

We will support our pupils through a combination of education, recognition, consequences 

and curious exploration of a pupil’s live experience and any underlying cause or need. 

We will communicate with pupils and families about their own/their child/ren’s progress and 

development, including celebration not only of their achievements but also for their effort, as 

we recognise every pupil has a unique learning journey which we aim to support through 

recognition of their individuality. We believe that ‘what you draw attention to, you get more 

of’ and positive reinforcement through praise and rewards supports pupils in developing 

confidence and self-esteem which contribute to effective communication and self-regulation. 

Instances of unacceptable behaviour will be taken seriously with a focus on the safety and 

welfare of all. Staff will respond promptly, predictably and with confidence to maintain a calm, 

safe learning environment. Staff will consider afterwards how to prevent such behaviour from 

recurring. 

When a pupil disrupts learning or behaves inappropriately within the school, there are 

consequences for those actions. There are many possible consequences to an incident, and 

schools ensure that the consequence relates very much to the specifics of the incident. 

Consequences can include sanctions. Consequences should not be considered in opposition 

to recognition, but rather as two complementary strands of intervention that support children 

in learning about and understanding the impact of their behaviour on themselves and others, 

provide an opportunity to resolve the incident and develop new skills to communicate and 

therefore behave appropriately. 

Sanctions are lawful if they are reasonable in the circumstances, proportionate to the 

circumstances and any special circumstances, such as age, SEND or religious requirements, 

have been considered. 

For sanctions to be lawful, all schools will ensure that: 

• The decision to sanction a pupil is made by a paid member of school staff (but not one 

who the headteacher has decided should not do so) or an unpaid member of staff 

authorised by the headteacher; 

• The decision to sanction the pupil and the sanction itself are made on the school 

premises or while the pupil is under the lawful charge of the member of staff; 

• It does not breach any other legislation (for example in respect of equality, special 

educational needs and human rights) and it is reasonable in all the circumstances. 
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All schools will ensure that sanctions do not compromise a pupil’s safety. 

A pupil’s behaviour online and via media (e.g. by text message or phone call), including 

outside of school hours, will be considered within our policies whenever that behaviour could 

impact on members of our Trust communities or the reputation of the school/ Trust itself. 

All known and suspected criminal behaviour will be reported to the police without delay. Staff 

will refer to the NPCC guidance ‘When to Call the Police: Guidance for Schools and Colleges’. 

 
Schools should consider whether the pupil’s behaviour gives cause to suspect that they are 

suffering, or is likely to suffer, harm. Where this may be the case, as set out in Part 1 of Keeping 

children safe in education, school staff should follow the school’s child protection policy and 

speak to the designated safeguarding lead (or deputy). They will consider if pastoral support, an 

early help intervention or a referral to children’s social care is appropriate. 

Incidents of behaviour will be recorded using the Trust’s systems to help identify pupils whose 

behaviour may indicate unidentified underlying causes. 

It is the responsibility of each individual school to set out a clear system of possible 

mechanisms for recognition and consequence, in line with guidance and this policy, 

communicate it to all staff, pupils and families, and ensure that it is upheld on a day to day 

basis. 

Removal from classrooms 

Removal from the classroom is considered a serious sanction and only used when necessary 

to restore order and calm following unreasonable levels of disruption and to enable pupils 

who have been removed to continue to be educated in a managed environment. Removal 

from the classroom will only be used once classroom behaviour strategies/ individual 

behaviour plans have been attempted or if the behaviour is extreme enough to warrant 

immediate removal. 

The use of removal should allow for continuation of the pupil’s education in a supervised 

setting. The continuous education provided may differ to the mainstream curriculum but 

should still be meaningful for the pupil. 

Removal can be used for the following reasons: 

a) to maintain the safety of all pupils and to restore stability following an unreasonably high 

level of disruption; 

b) to enable pupils that have caused disruption to be taken to a place where education can 

be continued in a managed environment; 

c) to allow the pupil to regain calm in a safe space. 
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Removal should be distinguished from the use of separation spaces (sometimes known as 

sensory or nurture rooms) for non-disciplinary reasons. For instance, where a pupil is taken 

out of the classroom to regulate his or her emotions because of identified sensory overload 

as part of a planned response. 

Schools will inform parents the same day when a removal has taken place. For children with 

a social worker and looked after children, contact will be made to inform the social worker of 

every instance of removal from class and where applicable, the Head of the Virtual School for 

the authority caring for the child. 

Detentions 

DfE guidance defines a detention as ‘… a commonly used sanction, often used as a deterrent 

to future misbehaviour. It is typically a short period where the student is required to remain 

under supervision of school staff when their peers have been allowed to go home or to a 

break.’ 

In our Trust, detentions and the specifics of their use will be individual to each school 

In all cases, a detention incorporates the following: 

• an element of restoration, guidance and / or support as relevant to the situation 

• if taking place at lunch or break, sufficient time to eat, drink and use the toilet 

• if taking place out of school hours, consideration of any impact on the pupil’s safety and 

wellbeing 

• Safe travel to and from school 

• known caring responsibilities in the home 

• conflict with medical appointments, including mental health appointments 

• if the arrangement is in any way likely to put the pupil at increased risk of harm 

Use of detention outside of the normal school day is lawful if safety considerations have been 

made, the pupil is under 18, the Headteacher has clearly communicated to families that this 

form of sanction may be used, and it is on one of the following days: 

• any school day on which the student does not have permission to be absent 

• weekends during term time (not including a weekend that directly precedes or follows a 

school holiday) 

• non-teaching days i.e. training days, but not public holidays; the day preceding the first day 

of term; during a half term; or after the last school day of the term 
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5. Mobile phones 

All our schools prohibit the use of mobile phones during school hours, unless they are 

required for an identified purpose, e.g. needed for a medical condition, required for caring 

responsibilities, or to provide information to staff in relation to online incidents. 

Pupils who bring mobile phones to school for use whilst travelling to and from school must 

ensure they are switched off and stored safely and securely during school hours. 

 

 
6. Prohibited items, searching pupils and confiscation 

Searching can play a critical role in ensuring that schools are safe environments for all pupils 

and staff. It is a vital measure to safeguard and promote staff and pupil welfare, and to 

maintain high standards of behaviour through which pupils can learn and thrive. 

Headteachers and staff they authorise have a statutory power to search a pupil or their 

possessions where they have reasonable grounds to suspect that the pupil may have a 

prohibited item listed below or any other item that the school rules identify as an item which 

may be searched for. 

The list of prohibited items is: 

• knives and weapons 

• alcohol 

• illegal drugs 

• stolen items 

• any article that the member of staff reasonably suspects has been, or is likely to be 

used to commit an offence 

• to cause personal injury to, or damage to property of; any person (including the pupil) 

• an article specified in The School Regulations 2012 

• tobacco and cigarette papers 

• fireworks 

• pornographic images 

The school will also identify the following as prohibited items which may be searched for by 

authorised staff without consent if necessary: 

• E-cigarettes/vapes 

• Electronic devices – including where there are concerns over digital content 

• Lighters 

Being in possession of a prohibited item may mean that the pupil is involved, or at risk of 

being involved, in criminal behaviour including child exploitation. A search may play a vital 

role in identifying pupils who may benefit from early help or a referral to the local authority 

Children’s Social Care services. 
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All searches must be carried out by at least two members of staff, at least who is of the same 

gender as the pupil being searched, and with the prior knowledge and agreement of the 

Senior Leadership Team. 

The person conducting the search must not require the pupil to remove any clothing other 

than outer clothing. ‘Outer clothing’ means any item of clothing that is not worn wholly next 

to the skin or immediately over a garment that is being worn as underwear, including hats, 

shoes, boots or scarves. 

Parents should always be informed of any search for a prohibited item listed in this policy that 

has taken place, and the outcome of the search as soon as is practicable. A member of staff 

should inform the parents of what, if anything, has been confiscated and the resulting action 

the school has taken, including any sanctions applied. 

All searches will be recorded using school’s recording systems in line with DfE guidance. 

Child on child sexual abuse/violence 

The Trust will refer to the specific guidance in Keeping Children Safe in Education Part five: 

Child on Child Sexual Violence and Sexual Harassment. 

Child on child abuse, including sexual violence and harassment, as defined above, will not be 

tolerated within the Trust or any of its schools. Pupils will be taught about how to raise 

concerns and make a report, including concerns about their friends or peers, and how a report 

will be handled. Reports of upskirting and sexual harassment will be managed by school in 

line with the Behaviour Policy and statutory guidance. 

All staff will be aware that child-on-child abuse can occur between pupils of any age and 

gender, both inside and outside of school, as well as online. All staff will be aware of the 

indicators of child-on-child abuse, how to identify it, and how to respond to reports. All staff 

will also recognise that even if no cases have been reported, this is not an indicator that child-

on-child abuse is not occurring. All staff will speak to the DSL if they have any concerns about 

child-on-child abuse. 

All staff will understand the importance of challenging inappropriate behaviour between 

peers and will not tolerate abuse as “banter” or “part of growing up”. 

The procedures for managing instances of child-on-child abuse is outlined in the Behaviour 

Policy. Staff will follow these procedures, as well as the procedures outlined in the school’s 

Anti-Bullying Policy, where relevant. 

Child-on-child abuse can be manifested in many different ways, including: 

• Bullying, including cyberbullying and prejudice-based or discriminatory bullying. 

• Abuse in intimate personal relationships between peers. 

• Physical abuse – this may include an online element which facilitates, threatens 

and/or encourages physical abuse. 
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• Sexual violence – this may include an online element which facilitates, threatens 

and/or encourages sexual violence. 

• Sexual harassment, including online sexual harassment, which may be standalone or 

part of a broader pattern of abuse. 

• Causing someone to engage in sexual activity without consent. 

• The consensual and non-consensual sharing of nude and semi-nude images and/or 

videos. 

• Upskirting. 

• Initiation and hazing-type violence and rituals, which can include activities involving 

harassment, abuse or humiliation used as a way of initiating a person into a group, 

and may also include an online element. 

All staff will be clear as to the school’s policy and procedures regarding child-on-child abuse 

and the role they have to play in preventing it and responding where they believe a child may 

be at risk from it. 

All staff will be made aware of the heightened vulnerability of pupils with SEND who, evidence 

suggests, are more likely to be abused than their peers. Staff will not assume that possible 

indicators of abuse relate to the pupil’s SEND and will always explore indicators further. 

All staff will be made aware of the heightened vulnerability of LGBTQ+ pupils who, evidence 

suggests, are also more likely to be targeted by their peers. In some cases, pupils who are 

perceived to be LGBTQ+, regardless of whether they are LGBTQ+, can be just as vulnerable to 

abuse as LGBTQ+ pupils. The school’s response to sexual violence and sexual harassment 

between pupils of the same sex will be equally as robust as it is for incidents between children 

of the opposite sex. 

The curriculum will ensure that pupils of all ages are taught about and understand the concept 

of consent and its importance in an age-appropriate way. 

Following a report of child-on-child sexual harassment, assault, violence or harmful sexual 

behaviour, the Designated Safeguarding Lead (or deputy) will consider the following: 

 

• the wishes of the child who has been harmed in terms of how they want to proceed 

• the nature of the reported incident 

• the ages of the children involved 

• the development stages of the children involved 

• any power imbalance between the children 

• is the incident a one-off or a sustained pattern of abuse 

• are there ongoing risks to either the child who has been harmed or the child who has 

harmed, other children, school or college staff 

• contextual safeguarding issues. 

• Refer to guidance in Keeping Children Safe in Education Part 5. 
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Each report will be addressed on a case-by-case basis with the DSL considering all information 

available, and where required will seek advice from the Trust’s Head of Safeguarding and 

Welfare, the Local Authority School Safeguarding Service, Multi-Agency Safeguarding Hub or 

police, and consult AIM Checklists (www.aimproject.org) to help assess the level of behaviour 

in line with pupils’s stages of development. 

The DSL will decide on an appropriate course of action. This will be one of the four options 

below: 

1. Manage internally. In some cases of sexual harassment, for example, one-off 

incidents, school may decide that it would be appropriate to handle the incident 

internally, perhaps through utilising sanctions outlined in this behaviour policy and by 

providing pastoral support. 

2. Early Help. Early help can be particularly useful to address non-violent Harmful Sexual 

Behaviour and may prevent escalation of sexual violence. 

3. Referrals to local authority pupils’ social care. Where a child has been harmed, is at 

risk of harm, or is in immediate danger, school will make a referral to local authority 

pupils’s social care. 

4. Reporting to the police. Where a report of rape, assault by penetration or sexual 

assault is made, the starting point is that this should be passed on to the police. Whilst 

the age of criminal responsibility is ten, if the alleged perpetrator(s) is under ten, the 

starting principle of reporting to the police remains. 

All schools will not wait for the outcome (or even the start) of a local authority Children’s 

Social Care investigation before implementing appropriate measures to protect the child that 

may have been harmed and the child who may have harmed. Immediate actions/sanctions 

will be implemented when an incident is reported. This will allow schools to gather 

information to be able to inform any necessary further actions and sanctions. All schools will 

ensure that there are appropriate risk management plans in place. 

Immediate actions might include the following, but not exclusively: 

- Removal from circulation to an internal learning space away from other pupils 

to ensure the pupil who may have harmed is appropriately supervised and 

supported whilst further investigation takes place. 

- Suspension 

Decision on the course of action may change once full information is obtained and on advice 

from external agencies, where they are involved. 

All schools will provide ongoing support for the child who has been harmed and the child who 

has harmed through discussion with the pupils, families and any external agencies involved, 

where requested and deemed to be appropriate. 

DSLs in schools will be supported by the Head of Safeguarding and Welfare who is trained to 

use AIM checklists and Risk Assessment Management Plans to ensure an appropriate 

http://www.aimproject.org/
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assessment of behaviour is completed, including considering age and developmental stage of 

the child/ren involved. 

 
All cases that are assessed using the AIM Assessment and categorised as abusive/violent 

(including all reports of rape), will be referred to the police and Children’s Social Care. School 

will always aim to be transparent and share information with families, however cases of child 

on child abuse can be complex and where external agency input is felt necessary, advice will 

be sought on what information can be shared by school. This may mean that families are not 

immediately informed where a concern has been reported. 

 
Where required, risk assessments will be written, informed by the voice of the children 

involved, consulted on with parents and any agencies involved, shared on a need to know 

basis with relevant staff and kept under review as a minimum, termly. 

 
The DSL will work closely with other agencies where needed and ensure ongoing multi-agency 

work to support all parties involved. 

 
Pupils and families can seek advice from Lucy Faithful Foundation for concerns around any 

type of sexual abuse, including child on child abuse. 

• Reasonable force 

The use of reasonable force and other restrictive interventions can have a significant impact 

on the pupils, staff members and parents involved, as well as the wider classroom. However, 

there are times when the use of reasonable force and other restrictive interventions will be 

lawful; for example, to keep individuals and the wider school community safe. All members 

of school staff have a legal power to use reasonable force in certain circumstances. This 

includes: 

- Preventing a pupil from harming themselves 

- Preventing harm being cause to others 

- Significant damage to property 

- Significant and prolonged disruption to the learning environment 
 

 
All schools will ensure a whole school approach that minimises the need for use of reasonable 

force and/or restrictive interventions. This will include: 

• Consideration of how the school and classroom environment can support all pupils to 

achieve and thrive 

• Sharing best practice for whole-class behaviour management, and for managing 

communal spaces such as corridors and playgrounds 

• Training staff in effective communication strategies, such as using appropriate tone of 

voice and empathy to aid de-escalation 

https://www.stopitnow.org.uk/
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• Development of working staff-pupil relationships and trust 

• Recording and analysing data on the use of reasonable force and other restrictive 

interventions to inform improvement planning. 

Where pupils require an individual approach to supporting them with behaviour, school will: 

• Work closely with families and external agencies, where consent to do so, to identify 

and support children’s individual needs 

• Give pupils time, space and strategies to calm down before their behaviour escalates 

• Implement brain-based de-escalation strategies 

• Develop strategies to support individual pupils based on their identified needs, 

including the development of bespoke Inclusion Plans 

Where a pupil has a disability, schools have a legal obligation under the Equality Act 2010 to 

support pupils with reasonable adjustments, making sure they can benefit from what the 

school offers in the same way as a pupil who is not disabled. 

The decision on whether it is reasonable to use force and/or other restrictive interventions 

depends on the individual circumstances of each situation. In assessing whether force and/or 

other restrictive interventions are reasonable in a situation, the member of staff should use 

their professional judgement and consider: 

- Is it necessary? 

Staff should consider all alternative ways to manage the situation and if the use of reasonable 

force/restrictive interventions will improve or escalate the situation. 

- Is it proportionate? 

Staff should use the least amount of force or least restrictive intervention necessary for the 

least amount of time required to reduce the relevant risks. 

- Has the pupil’s welfare been considered? 

Staff should consider the impact on the pupil’s overall welfare, balanced against any actions 

taken. For example, pupils who have experienced an adverse life event, with diagnosed or 

undiagnosed medical conditions or sensory impairments, past trauma or neglect, 

communication difficulties, or other needs, may find the use of reasonable force and other 

restrictive interventions particularly distressing. 

Every incident involving the use of reasonable force and/or other restrictive intervention, is a 

significant incident. After every incident, schools will evaluate what happened to understand 

why reasonable force and/or other restrictive interventions were used, the impact on pupils 

and staff, any patterns and trends, and how the use of reasonable force and other restrictive 

interventions might be avoided in future. This will include reviewing the pupil’s voice and 

account of the incident and, consideration of an individualised approach to supporting a 

pupil’s behaviour, including advice from external agencies. 
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School will consider what post-incident support is required by the pupil, family and staff 

member/s involved in the incidents. The pupil’s voice, wishes and feelings and account of the 

incident will be sought through appropriate communication methods in line with their 

developmental stage and individual needs. 

All staff involved in the incident will be supported through a de-brief meeting to check their 

wellbeing. 

There is a legal duty for schools to record all incidents where reasonable force has been used. 

The Trust will ensure that all schools will record all incidents where reasonable force and/or 

restrictive interventions, in line with recommended best practice. Incidents will be recorded 

on CPOMS using the custom form to ensure a thorough, detailed and accurate record. This 

includes the pupil’s voice and their account of the incident. Incidents will be recorded as soon 

as is practicably possible following the incident, but must be before the end of the school day. 

The Head of Safeguarding and Welfare and the Director of SEND will be alerted to every 

recorded incident of use of reasonable force/restrictive interventions to support schools in 

developing their practice and reviewing pupil’s needs. 

Families will be verbally informed the same day the incident occurred. This may be by phone 

or face to face in a meeting. Email/written communication is not acceptable. 

Data on use of reasonable force and restrictive interventions will be collated and analysis by 

school for patterns. Where repeated incidents are occurring, reasons for this should be 

explored by school leaders with a view to reducing these where possible, reviewing the whole 

school approach to behaviour, including additional training and agency advice and the 

individual needs of the pupil/s. 

Data on use of reasonable force/restrictive interventions will be reported to Local Academy 

Councils and Trustees regularly. 

 

 

• Suspension and permanent exclusion 

All our schools work tremendously hard to avoid suspension and permanent exclusion but, at 

times, it can be necessary to address a more serious behaviour matter when considering the 

safety of the school community. All our schools will comply with the law and communicate 

with families as clearly as possible. Further information can be found in the Suspension and 

Permanent Exclusion Policy. 
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                           Summary of Churchtown’s Behaviour Practices  
At Churchtown, we believe that strong, positive relationships are at the heart of good 
behaviour. Children are more likely to feel safe, secure and ready to learn when they know that 
the adults around them care about them, understand them and believe in their ability to 
succeed. 

Our approach is therefore built on connection, consistency, high expectations, positive 
recognition and restorative practice. We want children to understand that behaviour choices 
have consequences, while also knowing that when things go wrong, adults will help them to 
repair relationships, learn from their experiences and get back on track. 

We also recognise the importance of sharing positive news with parents and carers. A positive 
message or conversation can strengthen the partnership between home and school and help 
children to see that the adults around them are working together to support them. 

Our School Values are celebrated through verbal praise, dojos and weekly values certificates. 
The Values are: 

 
Main Positive Behaviour Rewards 

• Verbal praise  
• Dojos - These are given for living out any of the school values and for showing an 

excellent attitude to any aspect of school life throughout the day in class and on the  
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yard. Additionally, we will introduce “Daily Dojo Champions.” Approximately 3 children 
at the end of each day will be celebrated in front of the class with an additional two 
dojos, for consistently over the day making good choices. 

As dojos are amassed children will also be rewarded:

 
• Weekly values certificates (awarded at Friday’s Praise Assembly) 
• Full participation in enrichment time (20 mins on a Friday afternoon) 
• Stickers, stamps 
• Celebration and recognition visits to other classes/SMT/SLT 
• Attendance awards for the highest class each term and rewards for significant 

improvement or full attendance over the year 
 

When Behaviour Becomes Challenging 
We recognise that children will sometimes make poor behaviour choices. When this happens, 
our response should be calm, consistent and proportionate. 

Behaviour is often a form of communication. Where appropriate, staff should consider what 
may be contributing to a child's behaviour and what support they may need to make a better 
choice. 

Our first response should be to reconnect, remind and restore, rather than immediately punish. 
Children should be given opportunities to reflect, understand the impact of their behaviour and 
put things right. 

High expectations remain important. Being relational does not mean lowering expectations; it 
means helping children to meet those expectations. 

Restorative Conversations 
Restorative conversations should be focused on repair, learning and moving forward. Before 
beginning a conversation, establish that the purpose is to support the child to make better 
choices and put things right. 
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Reconnect  

• Explain you are there to help and show with tone and body language that this is non-
confrontational .  

• Try and find a positive to start the meeting with. 

Reflect 
• What happened? 
• Why was this a problem? 
• Who was affected? 
• What happened as a result? 

Restore 
• What needs to happen now to put things right? 
• What could be different next time? 
• What might help you in a similar situation? 
• What strategies could you use to manage your feelings or behaviour? 
• Adults should support children to identify practical strategies and, where appropriate, 

help them to repair relationships with those affected. 

The Three-Stage Approach in Class 

 

When a child is not meeting our expected standards, staff will use the three-stage approach. 
This approach is reset after each lesson, giving children a fresh opportunity to succeed. 

Reminders should be positively framed and delivered with calm, respectful language. The 
emphasis should be on helping the child understand the expected behaviour and supporting 
them to return to learning. 
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  1. Whole Class Reminder  

 If after setting very clear expectation at the start of the lesson, some children start to get 
distracted,remind the whole class about the behaviours you want to see.  

“It is lovely to see so many of you not messing with things in your pencil case and now I 
want to see everybody making the right choices.” 

    2. One-to-One Conversation  

If a child does not respond to the whole class reminder, staff should check in with the child 
to explain what behaviours need to stop and why they may be happening. If the child 
shares what is causing the disruption (for example , they do not understand the lesson 
or are too near to a distracting child), take steps to support and make an adaptation. 
Remind the child that the next step will be a think card. 

 “ I’ve noticed that you are still not able to concentrate, is there something I need to know 
and can help with, because the next time I see this, I will be giving you a think card.” 

 3. Think Card  

A think card is placed on the child’s desk. This is now sign that a restorative conversation 
will now take place, as close to the giving of the card as is possible. This may be within 
the lesson, once children have started their work or at the end of the lesson before they 
go to play.  
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Where a child reaches a Think Card, this will be recorded on Arbor as an “In Class Reflection.” 

In-Class Reflections 
• In-class reflections are no longer numbered. 
• A class teacher can use an in-class reflection as often as necessary, depending on the 

individual circumstances. 
• The purpose is to provide an opportunity for the child and adult to reflect, reconnect and 

agree what needs to happen next. 
• Staff should focus on helping the child return successfully to learning rather than 

allowing the reflection to become a label or punishment. 
• Where behaviour is continuing or becoming more significant, staff should seek support 

from their Phase Leader. 

Working in Partnership with Parents and Carers 
We believe that home and school working together is one of the most powerful ways we can 
support children. 

Parents and carers should be informed by telephone or at drop-off when behaviour has 
reached a point where their support in changing the situation is important. This will 
particularly be the case when several restorative conversations have been needed within a short 
period of time. 

Where possible, early communication is encouraged. Sharing concerns before behaviour 
becomes more significant helps parents and carers to understand what is happening and puts 
everyone in a stronger position to support the child. 

Conversations with parents should be approached as a partnership, rather than as a report of 
wrongdoing. Staff should share what has happened factually, listen to the parent's perspective 
and work together to identify strategies that will help the child. 

We should also actively look for opportunities to share positive news. Children benefit when 
they see that the adults at home and school notice their successes as well as their difficulties. 

Supporting Children Through Consequences 
Where behaviour is more than low-level disruption, or where behaviour has not improved 
following a restorative conversation, staff may decide that a child needs to lose some time from 
lunch or play. 

Any consequence should be: 

• proportionate to the behaviour; 
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• explained calmly; 
• focused on helping the child make better choices; 
• followed by an opportunity to reconnect and move forward. 

The aim is never to shame or isolate a child, but to help them understand expectations, repair 
any harm and successfully rejoin their peers and learning. 

The consequence should be age and stage appropriate and one of the following can be selected: 

• A fixed amount of time removed from Enrichment Time (approx 5- 10 mins) 
• Some break or lunchtime catching up with the work, tidying a space they have messed  

or writing an apology to a child that may have been affected.  
• Removal of one dojo (this should not be used with the same child more than once a day 

and should not be used more than 3 times in a week).    

Support from Phase Leaders 
Staff should feel able to ask their Phase Leader for support at any stage. 

Phase Leaders can: 

• support staff with restorative conversations; 
• help with conversations with parents and carers; 
• check in with children who may need additional support; 
• carry out short drop-ins to understand how a child is managing in lessons; 
• monitor patterns of behaviour and in-class reflections; and 
• work with staff and children to identify appropriate strategies for moving forward. 

The number of In-Class Reflections will be monitored by the Pastoral Team, Phase Leaders and 
SLT. Where a high number of reflections occur for a child within a short period, Phase Leaders 
and/or SLT will become involved to provide additional support. 

This monitoring is not about simply counting incidents. It helps us to identify children who 
may need greater connection, consistency, intervention or additional support. 

More Serious Behaviour 
Where behaviour goes beyond low-level disruption, including physical or verbal aggression, 
SLT or the pastoral team should be called for support. 

• A member of the pastoral team or SMT will record an “Out of Class Reflection” on Arbor. 
• The child may spend time in reflection and, where necessary, work for a period in a 

separate space. 
• The Phase Leader will have several check-ins with the child over the following days. 
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• Staff will continue to focus on rebuilding the child's connection with school and 
supporting them to make successful choices. 

Dangerous or Highly Disruptive Behaviour 
Where behaviour is dangerous or highly disruptive, SLT should be called. 

SLT will lead the restorative conversation and record the incident on Arbor as an “Out of Class 
Reflection.” 

Parents/carers will be informed and, where appropriate, a Behaviour Plan or other additional 
support will be explored. 

Depending on the circumstances, consequences may include loss of some lunch or playtime 
privileges or a period of learning away from peers. 

Following a significant incident, daily check-ins with SLT will take place to help the child feel 
supported, understand expectations and successfully move forward. 

Break and Lunchtime Behaviour  

During breaks and lunchtimes, we want all children to enjoy a safe, fun, and positive time. Joy 
and connection are two important school values that should be very evident at these less 
structured times. Staff should support the children by proactively encouraging them to make 
good choices, share equipment, and play appropriate, inclusive games. Staff should intervene 
in games that look like they may turn into a problem. Staff should remind children about 
appropriate play and kind hands and feet. It may be considered an appropriate intervention to 
encourage children to play apart and seek other games or friendship groups, on an occasion 
when emotions are becoming heightened. An alternative response may be to ask children to 
have some calm down time on one of the picnic areas outside, to help regulate and restore the 
situation.  
If games become aggressive or dangerous, children will be asked to come inside to have a 
restorative conversation with senior leaders or our pastoral team. Consequences and phone 
calls home, may in these instances follow.  
 
For any behaviour that the school considers more extreme, we will always contact parents 
directly to discuss how we can work together to support the child moving forward.   

Children With Additional Needs 

Children will be spoken to and supported in a way appropriate to their age and stage of 
development. Where some children find language and social cues challenging, visual aids will 
be used, such as happy and sad face cards. Social stories, puppets and small world play can 
support in these situations also. Spoken language will be kept brief and simple. Children with 
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SEND will still be supported to reach the high levels of care and respect for themselves and 
others that we promote and celebrate in school. 

 

 

 

 

 

 

 

Supporting Children in Early Years 

Positive Behaviour Recognition in Snowdrops, Buttercups and Reception 

In all phases of our early years setting, from Snowdrops (our two year old nursery provision) 
through to Buttercups (three and four year old provision) and Reception, we believe that 
proactively noticing and celebrating positive choices is the most effective way to build a 
supportive learning environment. Young children thrive on positive reinforcement, which helps 
them connect their effort and actions with a rewarding outcome. 
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We recognise good behaviour choices and hard work through: 

• Immediate Verbal Praise: Adults offer specific and descriptive praise as the positive 
behaviour occurs. "Thank you for sharing the blocks so kindly" or "I can see how hard 
you worked on your drawing," help children understand exactly what success looks like 
and staff are clear what is being celebrated. 

• Stickers: Stickers are used as an immediate, tangible celebration of hard work, kindness, 
or resilience. These act as a proud visual reminder for the child throughout the day and 
prompt others to ask them about what they did to achieve the sticker.  

• In Buttercups and Reception children come to a Friday Praise Assembly where children 
are awarded with a value postcard, if they have demonstrated one of the 5 school values 
repeatedly over the week. Snowdrops have the same values postcards, but present them 
in their smaller grouping.  

• Choice over which story will be read to the group or allowing them to lead the line or 
have a small role or responsibility.   

• Dojos are used to reward our Reception children to help them prepare and understand 
the system used throughout the school with the older ages groups.  

Poor Choices Behavioural Choices  

When children make poor choices, our main aim is to teach rather than punish. Early Years 
adults adapt their response to reflect the specific age and developmental stage of the child, 
understanding that self-regulation is a skill still being learned. Stories and puppets are often 
used to help children understand what good and poor behaviours look like. In Snowdrops 
reference is made to being like the valued characters in the room, “Own Ideas Otto,” 
“Determined Dee” or “Brave Batty.” 

When a boundary is crossed, staff use the following supportive steps: 

• Changing the Environment: The child is gently moved away from the specific area or 
resources where the behaviour occurred. This immediate change of scene helps reduce 
overstimulation and allows the child to calm down safely. 

• Simple Explanations: Adults use clear, short sentences to explain what happened and 
what should have happened instead (e.g, "Hands are for helping, not for pushing. We use 
our words"). 
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• Restorative Conversations: Once the child is calm, an adult guides them through a brief, 

age-appropriate conversation to help them understand the impact of their actions on 
others and think about how to make it right. 

• The Use of Visuals: For children with a limited vocabulary, English as an Additional 
Language (EAL), or additional speech and language needs, we rely heavily on simple 
visual aids, such as colour coded happy and sad faces.  

Supporting and Restoring Relationships 

When a child's poor choices result in another child being physically or emotionally hurt, our 
priority splits equally between immediate care and teaching empathy. 

• Prioritising the Hurt Child: An adult immediately attends to the child who has been 
upset or injured, offering comfort, reassurance, and any necessary first aid. 

• Supported Apologies: Guided by an adult, the child is supported to see the impact of 
their action and helped to see an appropriate response and message to show they are 
sorry and want to put things right. Examples of this may include helping to get an ice 
pack, offering a comforting toy, or saying a kind word. 

Communication with Parents  

We believe that open, transparent communication with parents is vital in reinforcing positive 
behaviours and helping all children feel safe and secure. Despite the business of handovers at 
the end of the day, staff will try and share positives from the day. 

If a child has significantly/repeatedly caused harm or upset to another child/children this will 
be shared sensitively either over the phone or face to face. When this is face to face, staff will 
ask the parent/guardian to wait for a few moments until other families have left. This should 
provide the privacy and support with any upset this news may bring. Our aim is to let you 
know how the situation was resolved, what strategies worked well, and how we can work 
together to support them next time. 

When a child has been significantly hurt or upset, parents/guardians will be informed as to 
what happened and how school comforted and then supported the restoring of the situation. 

Behaviours Such as Biting or Spitting  
Biting and spitting are unpleasant and can be very upsetting. However, they are not uncommon 
ways for very young children to express themselves when they feel frustrated, overwhelmed, or 
simply don’t have the words yet. When this happens, our staff respond straight away in a 
calm, gentle, and firm manner. 
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After primarily comforting the child who has been hurt, calming the situation down and then 
trying to restore the situation, staff will then try to unpick the “why.” Staff will review what 
happened prior to the incident and consider whether there was a sensory need (like teething or 
needing to chew), a feeling of frustration about sharing, experiencing confusion over a task, or 
simply feeling overwhelmed by a busy room. 
 
As with other negative behaviour, our staff will use very short, easy-to-understand sentences 
right at the moment it happens, such as, "Biting hurts, teeth are for chewing food" or "Spitting 
is not safe." Where necessary they will use visual prompts (happy and sad faces) and use story 
and role play to communicate appropriate behaviour responses.  
Our focus is always on keeping everyone safe while teaching your child the skills they need to 
express themselves happily. 

 


