Pupil premium strategy statement

This statement details our school’s use of pupil premium for 2026 to 2027 funding to help
improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic
year and the effect that last year’s spending of pupil premium had within our school.

School overview

Detail Data
School name Civitas Academy
Number of pupils in school 375
Proportion (%) of pupil premium eligible pupils 17% 63/375
Academic year/years that our current pupil premium 2025 - 2026
strategy plan covers 2026 - 2027

2027 - 2026
Date this statement was published 318t October 2026
Date on which it will be reviewed 31st October 2027
Statement authorised by Salima Ducker
Pupil premium lead Celia Frain
Governor / Trustee lead Manish Rangasamy

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £90,900.00
Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £90,900.00
If your school is an academy in a trust that pools this

funding, state the amount available to your school this

academic year




Part A: Pupil premium strategy plan

Statement of intent

At Civitas, equity means giving every child what they need to flourish. We believe children
are best supported when they are known well, experience strong relationships, receive
excellent teaching and feel a genuine sense of belonging. We are committed to removing
barriers, strengthening opportunities and working alongside families so that every child can
participate fully and achieve highly. We recognise that the barriers faced by disadvantaged
pupils are complex and varied and may include attendance, language acquisition, limited
access to enrichment, social and emotional needs, gaps in foundational knowledge and
challenges within the home environment. Our approach is therefore built upon
understanding each child as an individual, not simply as part of a group.

We place pupils experiencing educational vulnerability at the centre of our school
improvement work. Through regular pupil progress meetings, learning walks, pupil voice
and attendance tracking, we maintain a relentless focus on the achievement, wellbeing and
personal development of disadvantaged children. Staff know disadvantaged pupils
personally, understand their strengths and barriers and take collective responsibility for
securing the best possible outcomes for them.

Our strategy is aligned with the Education Endowment Foundation's tiered approach of
high-quality teaching, targeted academic support and wider strategies. We recognise that
high-quality teaching remains the most significant factor in improving outcomes for
disadvantaged pupils and therefore invest heavily in professional development, instructional
coaching and evidence-informed teaching approaches. Alongside this, we provide targeted
interventions and pastoral support to address specific barriers and ensure pupils receive
the support they need at the earliest opportunity.

A particular focus of our strategy is the development of strong foundational knowledge and
skills. We prioritise oracy, reading, writing and mathematics, recognising that secure
foundations enable our disadvantaged learners to access the wider curriculum successfully
and achieve highly over time. This is especially important within our context, where a
significant proportion of pupils speak English as an additional language.

Our priorities for 2026-27 are to:
e Improve attendance and reduce persistent absence for disadvantaged pupils.
« Strengthen oral language, vocabulary development and communication skills.
o Secure strong foundations in reading, writing and mathematics.
o Narrow attainment gaps between identified pupils and their peers.
e Improve wellbeing, emotional regulation and readiness to learn.
e Increase access to enrichment opportunities, clubs, trips and wider experiences.
« Strengthen partnerships with parents and carers to support learning and attendance.

Through our Equity Promise (our Pupil Premium Statement in action), we are committed to
ensuring that disadvantaged pupils receive the additional support, challenge and
opportunities necessary to thrive. We will continue to evaluate our provision carefully,
respond quickly when barriers emerge and focus relentlessly on the strategies that have
the greatest impact on outcomes for disadvantaged children



Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

A small number of disadvantaged pupils continue to have lower
attendance and higher levels of persistent absence, reducing learning
time and impacting progress.

Some disadvantaged children enter Reception with lower levels of
communication, language and early literacy development, and gaps in
vocabulary and oracy continue to impact learning across the school.

Some disadvantaged pupils have gaps in foundational knowledge and
skills in reading, writing and mathematics, hindering progress across the
curriculum.

Disadvantaged pupils may have reduced access to enrichment opportuni-
ties and wider experiences that support language development, aspiration
and cultural capital.

Some disadvantaged pupils require additional pastoral, emotional or
sensory support to improve wellbeing, self-regulation and readiness to
learn.

Engagement with parents and carers of some disadvantaged pupils is not
consistently strong, limiting opportunities to support attendance, learning
and achievement.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

To improve attendance and
reduce persistent absence for
disadvantaged pupils.

Disadvantaged pupil attendance remains at or above
95%.

Persistent absence for disadvantaged pupils
improves from 25-26 figures

The attendance gap between disadvantaged and non-
disadvantaged pupils remains below 2%.

Disadvantaged pupils report that they feel happy, safe
and valued in school as demonstrated by pupil and
parent voice.

Identified disadvantaged pupils and their families
engage positively with attendance support and
intervention.

All disadvantaged pupils are known by key staff, with
barriers to attendance identified and actioned
promptly.

To improve communication,
language and oracy skills for
disadvantaged pupils from
Reception onwards.

At least 80% of disadvantaged pupils achieve a Good
Level of Development by the end of Reception.

Above 90% of disadvantaged pupils pass the Year 1
Phonics Screening Check.

Disadvantaged pupils demonstrate increased
confidence when speaking about their learning,
participating in discussion and articulating their ideas.

Vocabulary acquisition for disadvantaged pupils is
strengthened through explicit teaching of oracy and
language structures across the curriculum.

Teachers use structured talk, rehearsal and
questioning to identify and address misconceptions
before independent learning takes place.

Pupil voice demonstrates that disadvantaged pupils
feel confident contributing to lessons and can talk
positively about their learning.

Disadvantaged pupils leave Reception and Key Stage
1 with the communication, language and literacy
foundations required to access the next stage of
learning successfully.

To improve attainment and
progress for disadvantaged
pupils in reading, writing and
mathematics.

The attainment gap between disadvantaged pupils
and their peers continues to diminish across all year
groups.

Disadvantaged pupils make at least expected
progress from their individual starting points.

At least 60% of disadvantaged pupils achieve the
expected standard in KS2 Reading and Maths.




Foundational knowledge and skills in reading, writing
and mathematics are securely embedded.

Identified pupils identified as not on track receive
timely intervention and targeted classroom support.

Focus pupils remain a central focus of all pupil
progress meetings, with leaders and teachers able to
articulate individual barriers, actions and impact for
each identified pupil.

Teachers know disadvantaged pupils personally, not
just statistically, and can clearly explain the provision
and adaptations in place to support them.

Assessment information, including NTS gap analysis,
is used to identify misconceptions quickly and inform
responsive teaching and intervention.

Disadvantaged pupils receive first attention within
lessons through high-quality questioning, feedback
and scaffolding.

Monitoring activities, including learning walks, book
scrutiny and pupil voice, demonstrate that
disadvantaged pupils are routinely prioritised within
classroom practice.

To increase access to
enrichment opportunities and
wider experiences for
disadvantaged pupils.

100% of focus pupils participate in educational visits
and curriculum enrichment opportunities.

Participation in clubs by disadvantaged pupils is in
line with or above that of their peers.

No disadvantaged pupil is unable to access an
opportunity due to financial barriers.

Disadvantaged pupils can talk confidently about
experiences beyond the classroom.

Pupil voice demonstrates increased aspirations,
confidence and sense of belonging within the school
community.

Families of disadvantaged pupils are actively
signposted to clubs, community groups and
enrichment opportunities beyond school, enabling
children to further develop their interests, talents and
aspirations.

To improve wellbeing, self-
regulation and readiness to
learn for disadvantaged pupils.

Identified disadvantaged pupils demonstrate improved
readiness to learn through pastoral monitoring, pupil
voice and classroom observations.

Behaviour, engagement and pastoral indicators
improve for targeted pupils.

Disadvantaged pupils access appropriate emotional,
pastoral and sensory support when required.

Identified disadvantaged pupils regularly access
ready-to-learn provision, including sensory circuits
and targeted morning support, enabling them to
engage successfully in learning throughout the school
day.




Families we need to connect with engage with
transition workshops, stay-and-play sessions and pre-
school support, ensuring children enter Reception
with a strong sense of belonging, familiarity and
readiness for learning.

Pupil voice indicates that disadvantaged pupils feel
safe, supported and cared for.

Disadvantaged pupils demonstrate increased
resilience, confidence and independence in learning.

Children can identify trusted adults who know them
well and support their wellbeing.

Identified pupils experience effective transitions
between classes, key stages and phases, with
personalised support provided where needed to
ensure continuity, belonging and readiness for
learning.

Disadvantaged pupils in Year 6 are well prepared for
transition to secondary school through targeted
transition activities, enhanced communication and
support for both pupils and families.

To strengthen engagement
with families of disadvantaged

pupils.

Parents report feeling welcomed, listened to and
supported by the school.

Families we need to connect with are actively invited
and encouraged to attend community events,
including Summer Festivals, Winter Festivals and
other whole-school celebrations, strengthening their
sense of belonging within the school community.

Families we need to connect with are encouraged and
supported to participate in school life through
opportunities such as volunteering as parent helpers
on educational visits.

The school builds strong, trusting relationships with
disadvantaged families through regular
communication, personalised support and early
intervention where barriers are identified.

Translation and interpretation support is provided
where required, ensuring language is not a barrier to
engagement, communication or access to school
events and support.

Families who speak English as an Additional
Language feel confident communicating with the
school and accessing information about their child's
learning and wellbeing.

Identified families are supported to access wider
community services, clubs and enrichment
opportunities that build on their child's interests,
talents and aspirations.

Parents and carers of focus pupils feel confident
approaching the school for support and can identify
key members of staff who know their family well.




e Monitoring and family voice demonstrate that
identified families feel a strong sense of belonging,
connection and partnership with the school.

e 100% of families of disadvantaged children attend
parents' evenings.

e Parental voice is regularly sought at key points in the
year; including before the transition to new classes.




Activity in this academic year

This details how we intend to spend our pupil premium this academic year to address the

challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £7000

Our Equity Promise in Practice — We believe every child deserves consistently high-quality

teaching. We know our pupils, well, build strong foundations and provide ambitious,

adaptive teaching that enables every child to participate, achieve and flourish.

Activity

Evidence that supports this approach

Challenge
number(s)
addressed

High-quality teaching

through WalkThrus
and instructional

coaching

e The EEF identifies high-quality teaching as the most

important lever schools have to improve outcomes
for disadvantaged pupils. The EEF Guide to the
Pupil Premium highlights that improving teaching
quality should be a key priority for spending
decisions. Professional development is most
effective when it is sustained over time, linked to
classroom practice and supported through coaching
and feedback.

e Tom Sherrington's WalkThrus programme will

continue to underpin CPD and instructional
coaching across the school. During 2025-26, the
use of WalkThrus supported a greater focus on
disadvantaged pupils through approaches including
Setting the Standards, Say it Again Better,
Feedback that Moves Learning Forward, Process
Questions and Worked Examples and Backwards
Fading. This contributed to greater consistency in
teaching and ensured disadvantaged pupils
remained central to professional dialogue and
classroom practice.

2,3

Developing oracy,
vocabulary and early

writing

e The EEF Teaching and Learning Toolkit
identifies Oral Language Interventions as
having a high impact on pupil outcomes,
particularly for disadvantaged pupils. Oral
language approaches support the development
of vocabulary, language structures,
comprehension and confidence in
communication.

e The DfE and EEF both recognise the
importance of securing strong foundations in
communication, language and literacy during

2,3




the early years. Many disadvantaged pupils
enter Reception with lower starting points in
these areas and require additional opportunities
to develop vocabulary and spoken language.

During 2025-26, additional leadership capacity
enabled the Writing Lead and Early Writing
Lead to visit schools that had successfully
embedded an oracy-based approach to writing.
Structured opportunities for discussion,
rehearsal and vocabulary development were
then incorporated into writing sequences. This
had a positive impact on pupil engagement and
writing outcomes, particularly for disadvantaged
pupils. In Year 1, 100% of disadvantaged pupils
achieved age-related expectations in writing.

Early reading and
phonics

The EEF Teaching and Learning Toolkit
identifies phonics as one of the most effective
approaches for improving early reading
outcomes, particularly for younger pupils and
disadvantaged learners. Effective phonics
approaches can provide approximately five
months of additional progress.

The school will continue to embed Little Wandle
through coaching, monitoring and staff training
to ensure consistency and fidelity of
implementation. Additional support and 'keep
up' provision will be used to ensure
disadvantaged pupils quickly secure the
knowledge and skills required to become fluent
readers.

In 2025-26, the protected release time created
through HLTA support enabled increased
coaching and monitoring by the Phonics Lead.
This contributed to strong outcomes, including
100% of disadvantaged pupils passing the Year
1 Phonics Screening Check.

2,3,6

CGP Books for
homework use

Homework has an average impact of +5
months' additional progress, making it a
relatively high-impact, very low-cost strategy
(EEF)

Homework is most effective when it is clearly
connected to classroom learning rather than
being an additional task. Therefore, effective
introduction of homework and impactful marking
is scheduled into the timetable.

The EEF also notes that schools should
consider how to support pupils who may not




have suitable study environments at home, for
example through homework clubs or supervised
completion opportunities. We will be particularly
mindful of this for our educationally vulnerable
children and offer additional support and
allocated time to complete at school.

Targeted academic support (for example, tutoring, one-to-one support

structured interventions)

Budgeted cost: £46,500

Our Equity Promise in Practice — We use assessment thoughtfully to identify barriers early
and provide timely, responsive support. Our aim is not simply to help children catch up, but
to ensure they continue success, belonging and confidence as learners.

targeted
interventions

(£31,000)

Making Best Use of Teaching
Assistants highlights that
support staff can have a
positive impact on pupil
outcomes when deployed to
deliver structured interventions
and targeted support.

This investment was prioritised
because it directly benefits
disadvantaged pupils through
sensory circuits, handwriting
intervention, transcription
support and targeted provision.

The PE HLTA also provides
readiness-to-learn support,
delivers enrichment
opportunities and releases
leaders to develop whole-
school provision for
disadvantaged pupils.

During 2025-26, HLTA
support enabled greater
leadership capacity for phonics

Activity Evidence that supports this Challenge
approach number(s)
addressed

HLTA provision and The EEF guidance report 3,5




and writing development,
alongside targeted
interventions that supported
disadvantaged pupils to
overcome identified barriers to
learning.

e All intervention provision will
be reviewed through
assessment information, pupil
progress meetings and
ongoing monitoring to ensure
disadvantaged pupils receive
timely and effective support

Teaching Assistant
deployment

(£14,000)

The EEF recognises that teaching
assistants can have a positive
impact when used to provide
structured support that
complements high-quality
classroom teaching.

Funding contributes towards 5
hours per week of targeted support
from four teaching assistants. This
additional capacity enables staff to
provide focused support for
disadvantaged pupils during
lessons, interventions and
structured practice activities.

Support is informed by
assessment information and pupil
progress meetings, with
disadvantaged pupils remaining
central to discussions about
progress, barriers and next steps.

Teachers retain responsibility for
pupil outcomes while teaching
assistants provide additional
scaffolding, overlearning and
practice opportunities that help
disadvantaged pupils secure
foundational knowledge and skills.

2,3,5

NTS assessments
and diagnostic
intervention

(£1,500)

The EEF Guide to the Pupil
Premium highlights the importance
of diagnostic assessment in
identifying gaps in learning and
informing responsive teaching.
Funding enables the school to
utilise NTS assessments to




provide forensic analysis of pupil
strengths, misconceptions and
gaps in knowledge.

e Assessment information is used to

inform planning, structured
morning work and targeted
intervention.

e Disadvantaged pupils who are not

on track to meet age-related
expectations are prioritised within
this process, ensuring
misconceptions are identified and
addressed quickly.

e Assessment outcomes are

discussed explicitly during pupil
progress meetings, enabling
leaders and teachers to evaluate
impact and adapt provision where
required.

e During 2025-26, NTS

assessments supported teachers
in identifying learning gaps and
targeting disadvantaged pupils
through focused support and
intervention.

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £ 37,400

Our Equity Promise in Practice — We recognise that children’s experiences beyond the
classroom matter. By working alongside families, strengthening belonging through

transition and connecting with our wider community, we reduce barriers and create the
conditions for every child to thrive.

Safeguarding and
Family Liaison Officer

Improve School Attendance
guidance identifies attendance as
a key protective factor in securing
positive educational outcomes and
highlights the importance of early
intervention, strong relationships
with families and a whole-school
approach to attendance. The EEF

Activity Evidence that supports this Challenge
approach number(s)
addressed

Attendance, e The DfE's Working Together to 1,6




Guide to the Pupil Premium also
identifies attendance as a
significant barrier to achievement
for disadvantaged pupils.

Leaders have prioritised this
approach towards the employment
of an Attendance, Safeguarding
and Family Liaison Officer
(ASFLO), who works proactively
with disadvantaged pupils and
their families to overcome barriers
to attendance, engagement and
wellbeing. Support includes
attendance monitoring, family
meetings, attendance passports,
celebration events and signposting
to wider services where
appropriate. The role also
strengthens relationships between
home and school, helping
disadvantaged families feel
welcomed, supported and
connected to the school
community.

During 2025-26, disadvantaged
pupil attendance remained at or
above the national target of 95%
for most of the academic year. The
ASFLO played a significant role in
sustaining this through targeted
support, attendance initiatives and
family engagement activities.

Ready-to-Learn,
Wellbeing and
Transition Support

(£1,400)

The EEF highlights that social,
emotional and behavioural
interventions can positively impact
learning outcomes when delivered
alongside high-quality teaching.
The DfE also recognises the
importance of supporting children's
wellbeing, readiness to learn and
successful transition between
phases of education.

This investment was prioritised
because it enables disadvantaged
pupils to be emotionally, socially
and physically ready to learn. This
includes ready-to-learn sensory
circuits, pastoral support,
emotional regulation strategies
and targeted provision for pupils
who require additional support with

5,6




self-regulation. The school also
invests in transition activities to
ensure disadvantaged pupils feel a
sense of belonging when moving
into Reception, between year
groups and key stages, and when
transferring to secondary
education. This includes stay-and-
play sessions, transition
workshops and enhanced support
for identified pupils and families.

Effective transitions and a strong
sense of belonging are key
elements in raising outcomes for
disadvantaged pupils. By
developing strong relationships
with families before children join
the school and supporting pupils
through key transition points,
barriers to learning can be
addressed early and successfully.

Leaders deliberately seek the
views of all families throughout the
year to ensure provision is shaped
alongside those it is intended to
support.

Enrichment, Clubs
and Residential
Experiences

(£10,000)

The DfE recognises the
importance of wider experiences
and enrichment opportunities in
supporting disadvantaged pupils'
personal development, confidence,
aspirations and engagement with
school. Research also highlights
that participation in extra-curricular
activities can improve attendance,
motivation, social development
and sense of belonging.

Funding will be used to remove
financial barriers that may prevent
disadvantaged pupils from
accessing educational visits,
residential experiences, clubs and
wider enrichment opportunities.
This ensures pupils have access
to the same experiences as their
peers and can develop their
interests, talents and aspirations.
The school will also actively
signpost families to opportunities

4,6




within the local community which
build upon children's interests
beyond the school day.

By broadening access to
enrichment, the school aims to
strengthen disadvantaged pupils'
cultural capital, self-confidence,
sense of belonging and
engagement with learning. No
disadvantaged pupil should be
prevented from participating due to
financial circumstances.

Family Engagement
and Belonging

(£1,000)

The EEF Teaching and Learning
Toolkit identifies parental
engagement as having a positive
impact on pupil outcomes when
schools develop strong
partnerships with families and
provide practical support linked to
learning. The DfE's Pupil Premium
guidance also highlights the
importance of understanding and
responding to the needs of
disadvantaged families.

Funding supports initiatives that
strengthen relationships between
school and home, helping
disadvantaged families feel
welcomed, valued and connected
to the school community. This
includes workshops, curriculum
events, stay-and-play sessions,
family learning opportunities,
seasonal celebrations and
opportunities for parents to
volunteer within school life,
including supporting educational
visits and enrichment activities.
Families are encouraged to
participate in community events
such as Summer and Winter
Festivals, further strengthening
their sense of belonging.

Particular attention is given to
supporting families who may
experience barriers to
engagement, including language
barriers. Translation and
interpretation services provided
through the Trust help ensure all
families can access information,




attend meetings and engage fully
with school life. Through strong
relationships and proactive
communication, the school will
seek to ensure that families we
need to connect with the most feel
known, understood and supported.

e Families are signposted to
community assets, Family Hubs
and local opportunities identified
though our Connected
Communities work

Contingency fund for Based on our experiences and those All
acute issues. of similar schools to ours, we have
identified a need to set a small
amount of funding aside to respond
quickly to needs that have not yet
been identified.

Total budgeted cost: £ 90,009



Part B: Review of outcomes in the previous academic

year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2025 to 2026

academic year.

Priority area

Outcomes and evidence of impact

A | To increase the percent-
age of Disadvantaged at-
tendance to bring it in line
with national targets of
95%

End of year comparison between Disadvantaged and non-
Disadvantaged

End of 2025/26 Disadvantaged/Non-Disadvantaged

comparison
Disadvantaged Non-Disadvantaged
95.4% 96.1%

National Attendance 94.7% (correct on 4" June 2026)

Term Disadvantaged Non-Disadvantaged

Aut 1 95.64 96.51

Aut 2 95.61 96.04

Spr 1 95.56 95.27

Spr 2 93.82 93.92

Sum 1 96.25 97.08

Sum 2 95.5 94.5

With the exception of Spring 2, attendance for disadvantaged
pupils remained in line with or above the national target of 95%
throughout the academic year. Disadvantaged pupil attendance
is monitored closely alongside whole-school attendance, with
the school’s Attendance Lead proactively identifying any emerg-
ing concerns. Where attendance begins to decline, parents and
carers are quickly engaged and appropriate support is put in
place to address barriers and improve attendance outcomes.
The school's continued commitment to attendance is reflected in
its development plan, where attendance remains a key priority.
Going forward, the school will continue to implement the actions
outlined in its Attendance Policy and work closely with families
where pupils are identified as persistently absent.

The employment of an Attendance and Safeguarding Family Li-
aison Officer (ASFLO) has had a significant positive impact in
this area. Through the implementation of targeted strategies,
such as attendance passports, alongside a range of celebratory
initiatives including improved attendance cream tea events for
children and their families, the ASFLO has successfully pro-
moted a positive culture around attendance and strengthened
engagement with families. These approaches have contributed

to sustaining strong attendance levels for disadvantaged pupils




and ensuring that they are able to access the full benefit of their
educational provision.

Improved oral lan-
guage skills and vo-
cabulary among dis-
advantaged pupils

Funding for HLTA cover of the Early Writing Lead role has cre-
ated additional leadership capacity that has directly benefited
disadvantaged pupils. This provision enabled the Writing Lead
and Early Writing Lead to work together to refine and embed a
consistent approach to writing across Key Stage 1, with a par-
ticular focus on ensuring that priority pupils develop secure
early writing skills and are able to achieve in line with their
peers. The impact of this work has been particularly evident in
Year 1, where 100% of disadvantaged pupils achieved Age-
Related Expectations in writing by the end of the academic
year. Given these positive outcomes, this focus will continue
into EYFS to strengthen the foundations of writing for disad-
vantaged children from the earliest stages of their school jour-
ney.

The additional capacity also enabled both leaders to visit
schools where an oracy-based approach to writing had been
successfully implemented. This professional learning was
used to enhance writing provision for all pupils, with particular
benefits for focus children, many of whom require additional
opportunities to develop vocabulary, language structures and
confidence in articulating their ideas. As a result, structured or-
acy lessons have been embedded within the writing se-
quence, allowing pupils to discuss, rehearse and refine their
thinking before they write. This approach has been especially
effective in supporting disadvantaged pupils to generate ideas,
develop vocabulary and engage more confidently in the writing
process. It has also enabled teachers to identify and address
misconceptions when first introducing a new skill, ensuring
that barriers to learning are tackled before independent writing
takes place. Staff report that this change has had a significant
positive impact on pupil engagement and readiness to write,
contributing to improved outcomes for disadvantaged learners.

To narrow the attainment
gap between
Disadvantaged and Non-
Disadvantaged pupils in
Reading, Writing and
Maths.

Improvements have been made with a number of our
identified children across the school.

Na- School | Non- School Na-
tional Disad- Disad- tional
van- van- Disad-
taged taged van-
taged
(based
on 24-
25
pub-
lished
bench-
marke
d data.




GLD 68% 74% 73% 83% 55%
(+28p
p)
Phon- | 80% 93% 92% 100% 67%
ics Y1 (33pp)
MTC 37% 67% 71% 50% 27%
25/25 (+23p
p)
MTC 21.0 23.4 21.3 19.3
Aver- (+2.0
age marks)

An investment of £1,512 in NTS assessments has provided
teachers with detailed, forensic gap analysis, enabling them to
identify precisely where pupils have misconceptions or gaps in
learning. The assessment information is used to inform plan-
ning and is revisited through structured morning work activities
across the school, ensuring that key knowledge and skills are
regularly reviewed and reinforced. During these sessions,
teachers deliberately target focus children, including disadvan-
taged pupils who are not currently on track to meet age-related
expectations, providing timely support to address misconcep-
tions and close gaps in understanding. This responsive ap-
proach ensures that assessment information directly informs
teaching, allowing staff to intervene quickly, adapt learning to
meet individual needs and improve outcomes for disadvan-
taged learners.

Tom Sherrington’s WalkThrus programme was used through-
out the Autumn and Spring terms to underpin our CPD offer
and support the introduction of a team coaching model. Run-
ning this alongside the development of our focus children ap-
proach proved particularly effective, ensuring that disadvan-
taged pupils remained at the centre of professional dialogue
and classroom practice.

Key areas of development included:

Setting the Standards, which reinforced high expectations for
all pupils, including those eligible for Pupil Premium;

Say It Again Better, which supported the development of oracy
and language acquisition, particularly important given our 76%
EAL cohort;

Feedback That Moves Learning Forward, where expectations
were established to ensure focus children received first atten-
tion and timely support to address misconceptions.

Process Questions to strengthen teaching and learning through
effective scaffolding, verbal prompting and responsive ques-
tioning to close learning gaps.

Worked Examples and Backwards Fading supported teachers
in providing clear models of excellence before gradually in-
creasing pupil independence, with adaptations made to ensure
all learners, particularly disadvantaged pupils, could access
and meet high expectations.




Collectively, these CPD strands contributed to greater con-
sistency in teaching practice and a stronger focus on meeting
the needs of our most vulnerable learners.

Funding also supported the employment of Higher-Level
Teaching Assistants (HLTAs), providing targeted intervention
and additional provision for identified focus children. For exam-
ple, one HLTA delivers sensory circuits, which support pupils
with identified sensory and regulation needs, helping them to
be ready to learn and engage more successfully in lessons. In
addition, targeted intervention has been provided to develop
handwriting and foundational transcription skills, particularly for
pupils in Years 5 and 6 who require additional support to se-
cure these essential writing foundations.

The employment of the HLTA has also supported the phonics
lead in having protected time for coaching and monitoring 2
mornings a week. This has had a direct impact on our phonics
results this year.

These interventions have enabled identified pupils, including
those eligible for Pupil Premium, to receive personalised sup-
port that addresses barriers to learning, strengthens independ-
ence and improves access to the wider curriculum. Such provi-
sion complements the whole-school focus on high-quality
teaching, ensuring that disadvantaged pupils receive both
strong classroom experiences and targeted support where
needed.




Wellbeing will be ad-
dressed to support men-
tal health and pastoral
needs

The five-point emotional regulation check-in is now fully embed-
ded across the school and forms an integral part of the behaviour
policy, enabling staff to identify and respond quickly to barriers af-
fecting disadvantaged pupils' readiness to learn.

The school's ASFLO successfully completed Emotional Literacy
Support Assistant (ELS) training and now delivers weekly tar-
geted support sessions for identified pupils, many of whom are
disadvantaged or vulnerable. These sessions have strengthened
pupils' emotional literacy, self-regulation and engagement with
learning.

Following external input through the PINS project, the school's
Ready to Learn circuits were further refined to ensure sensory
circuits included appropriate alerting, calming and organising ac-
tivities tailored to pupils' individual needs. This has had a particu-
larly positive impact on priority pupils requiring additional support
with regulation, helping them to settle more successfully into
learning and access classroom experiences alongside their
peers.

The professional development associated with this work has also
strengthened whole-class provision. Staff now routinely incorpo-
rate movement breaks and regulation strategies throughout the
school day, ensuring that pupils' sensory and emotional needs
are proactively supported. As a result, disadvantaged pupils ben-
efit not only from targeted intervention but also from a more inclu-
sive and responsive classroom environment that promotes well-
being, belonging and readiness to learn.

Increase accessibility
of out of school expe-
riences for pupils eligi-
ble for pupil premium

Financial support has continued to remove barriers that may
prevent disadvantaged pupils from accessing the full range of
opportunities available within school.

Identified pupils were prioritised for extra-curricular clubs where
appropriate, helping to increase participation, develop individual
interests and strengthen their sense of belonging within the
school community. The school has continued to work proactively]
with families to identify and overcome barriers to engagement
with enrichment opportunities, providing additional support
where needed. As a result, focus pupils have maintained strong
participation in trips, clubs and wider experiences throughout the
year, and no child has been prevented from accessing an op-
portunity due to their Pupil Premium status. These experiences
have contributed positively to pupils' confidence, aspirations,
wellbeing and engagement with school life.

To further engage with
parents and carers of
Disadvantaged children

The school has continued to strengthen relationships with par-
ents and carers of identified pupils, recognising that effective
partnerships between home and school are fundamental to im-
proving outcomes. Parent voice has been actively sought
throughout the year and used to inform improvements to en-
gagement and communication. As a direct result of feedback
from families, a meeting space within the school was redesigned
as the 'Circle Room'; a welcoming, informal and familiar environ-
ment where families can meet with staff, access support and
discuss their child's needs. This has helped to create a more in-
clusive atmosphere, encouraging open dialogue and strength-
ening trust between families and the school.
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The school has provided a range of opportunities for families
we need to connect with the most to engage with school life, in-
cluding workshops, stay-and-play sessions, curriculum events
and celebrations. Particular efforts have been made to encour-
age attendance at community events such as the Summer Fes-
tival and Winter Festival, helping families develop a stronger
sense of belonging within the school community.

These approaches have helped identified families feel wel-
comed, valued and connected to the school. As a result, rela-
tionships between home and school have continued to
strengthen, enabling staff to better understand and respond to
individual family circumstances and ensuring that disadvan-
taged pupils receive coordinated support both at school and at
home.

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones

are popular in England

Programme

Provider

N/A

N/A

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following information:

Measure Details
How did you spend your service pupil N/A
premium allocation last academic year?

What was the impact of that spending on N/A
service pupil premium eligible pupils?
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Further information (optional)

Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, or other activity that you are implementing
to support disadvantaged pupils, that is not dependent on pupil premium or recovery

premium funding.
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