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Spirited Children

Wherever we went in the school, from the youngest to the oldest, we observed children who were confident in their relationships; in their relationships with adults and with one another. This was particularly striking when we observed the interactions taking place when children were invited to collaborate. There were animated conversations, children making contributions, testing out their ideas, but always in a spirit of mutual respect. These were children who were able to disagree without being in conflict with one another. Able to work through challenges and find solutions which they would have been unable to do on their own. There were some delightful moments of co-operative learning when some of the youngest children interacted as they acted out roles in the imaginative situations they had created together. Thinking about what we were seeing, watching the fabulous modelling of adults, listening to them as they guided children in their learning, we saw children being invited to take responsibility for their learning. And children rose to the challenges those invitations presented with spirit and with confidence. 

What are the conscious strategies classroom professionals adopt to develop the confidence and self esteem of children? How might these be further developed?

Habit and Routine

It was in the use of planning boards in the Early Years and in Y1 that we first began to talk about habit and routine. We heard practitioners using the planning boards to rehearse with children the choices they could make and the approaches they might take to the activities which planned for them. In Nursery we saw professionals helping children to establish those habits so that they would become part of the routines of classroom life. Routines which would enable children to engage in purposeful independent learning whilst adults could focus upon developing the learning of particular groups or individuals. As we walked the school we saw the ways in which fabulous habit and routine shapes the life of the classroom and how it both made space to teach and ensured that time was used well. There were some lovely moments when we saw children transitioning from one part of a lesson to another quickly, calmly and without any fuss. The great examples we saw of children working in teams and pairs were another reflection of how habit and routine underpin practice and provision in Easterside. Elsewhere we observed a lesson which involved the whole class constantly moving from challenge to challenge around the classroom. Daring was our first thought about the approach the teacher was taking, but those fabulous routines and habits meant there was animated engagement with those challenges and terrific learning going on. 

What are the habits for learning Easterside would wish to develop across the school so that children have fantastic independent learning skills and adults have more space to teach? 

Enabling Environments

The school oozes quality! The corridors, the shared spaces, the outdoor environment and every classroom we visited reflect the high expectations adults have of themselves and of the children in the school. A note made on one of those classrooms read; props, props, props! Everywhere in that classroom there were props to help children to help themselves. Props which meant rather than going to an adult for support children could help themselves and one another to get 'unstuck'. We saw these 'props for learning' in every classroom in the school and we also saw children using them. Pointing out to one another where that helpful resource might be located. We also observed adults responding to children's requests for support by inviting them to think about where in the classroom they might find something that would help them resolve the problem for themselves. 

How regularly do adults invite children to help them in the co-design of the classroom by asking which resources are most helpful in helping them to help themselves?

Children being Clever with Words

We've come to call the process up-levelling. What we mean by that is adults challenging children to challenge themselves to create an even better outcome. A great example of this was children in Y1 being challenged to use onomatopoeia to create descriptive phrase for superheroes.  Other Y1 children were working intensely with their teacher up-levelling the quality of their sentences. Elsewhere in the school we observed children using success criteria to critique the quality of their writing and decide what they needed to do to make it even better. In each of those episodes what we saw and heard were children learning to be 'clever with words' and taking enormous pride in and enjoyment from doing so. This work was intense and it was precisely focused upon ensuring children were becoming more and more sophisticated writers.

When learning was at it's best, be it whole class, group, or individual, all children were actively participating in the learning. How can we design learning so that we maximise the involvement of all children? 

The Team in the Classroom

We saw some fantastic examples of the professionals working together in a classroom playing complementary roles in ways that ensured learning was great for children of all abilities. This occurred in a number of ways; in the space classroom support professionals made for teachers to have uninterrupted time with a group of children, in the split inputs made at the start of every lesson and in the ways in which they scanned the classroom, noticing who can and who can't and where they should intervene next. What we saw were skilful professionals each able to support and challenge children through the quality of their questioning. Perhaps one of the most significant ways was in their modelling to children what really good adult relationship look like, informal, gentle, respectful and shaped by humour and banter.

What is the conversation between the team in the classroom, before and after lessons, so that everyone can make their very best contribution? 

Finding Compelling Contexts for Mundane 'Stuff' 

One of the most striking episodes we observed was a group of children using their developing understanding of rounding up and rounding down to crack a series of codes as part of a Roman topic. However there were others; superheroes were at the heart of the activities we saw in Y1, we saw the produce of the allotment being used in another class to do a sorting activity, elsewhere we saw a fabulous lesson where children had been set a mathematical challenge and were engaged in collaboratively solving the problems it posed. The nature of the Enquiry process means that episodes rather than lessons will be observed and in some classrooms we saw these fabulous examples of compelling contexts for learning. One of the overriding thoughts of the team was that when the teacher had found a compelling context for learning, learning even the most routine and mundane things, levels of engagement and children's commitment to their learning rose exponentially. And that learning was invariably embedded in an extended learning sequence, so that children could see that it was both meaningful and purposeful.

What approaches might the school adopt to ensure that whenever possible learning is designed in ways that give purpose and meaning to children developing the skills and understanding they end to meet challenges and solve problems? 
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