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Writing
EYFS Nursery and Reception

Early Learning Goal: Writing

Nursery

Children use their phonic knowledge to write words in ways which match their spoken sounds. They also write some irregular common words. They write
simple sentences which can be read by themselves and others. Some words are spelt correctly and others are phonetically plausible.

Reception

To realise tools canbe usedfora purpose.
To draw lines and circles using gross motor movements.

To useone-handedtools and equipment, e.g. makes snips in paper
with child scissors.

To hold a pencil between thumb and two fingers, no longer using
whole-hand grasp.

To hold a pencil near point between first two fingersand thumb,
and uses itwith good control.

Tocopy some letters, e.g. letters from theirname.

Spelling To continue a rhyming string. To link sounds to letters, naming and sounding the letters of the
alphabet
To hear and say the initial sound inwords.
To use their phonic knowledge to write words in ways which
To segment the sounds in simple CvC words and blend them match their spoken sounds.
together.
To write some irregular common words.
Handwriting To sometimes give meaning to marks as they draw and paint.

To give meaning to marks they make as they draw, write and paint.

To use some clearly identifiable lettersto communicate meaning,
representing some sounds correctly and in sequence.

To show a preference for a dominant hand.

To begin to use anticlockwise movement and retrace vertical
lines.

To begin to form recognisable letters.

To use a pencil and hold it effectively to form recognisable letters,
most of which are correctly formed.

To show good control and co-ordination in large and small
movements.

To move confidently in a range of ways, safely negotiating space.

To handle equipment and tools effectively, including pencils for
writing.

To write simple sentences which can be read by themselves and
others




Composition

To speak to retell asimple past event in correct order (e.g. went
downsslide, hurt finger).

To use talktoconnect ideas, explain what is happeningand
anticipate what might happen next, recall and relive past
experiences.

To use talkin pretending thatobjectsstandfor somethingelsein
play, e.g. ‘This boxis my castle.’

To engage in imaginative role play based on own first-hand
experiences.

To build stories around toys, e.g. farm animals needing rescue from
an armchair ‘cliff’.

To capture experiences and responseswith a range of media,such as
music, dance and paint andother materials or words.

To use vocabulary focused on objects and people that are of

particular importance to them.

To build up vocabulary that reflects the breadth of their
experiences

To link statements and sticks toa maintheme orintention.

To use talk to organise, sequence andclarify thinking, ideas,
feelings and events.

Tointroduce a storyline or narrative into their play.
To write own name and other things such as labels, captions.
To attempt to write short sentences in meaningful contexts.

To play cooperatively as part of a group to develop and act out a
narrative.

To develop their own narratives and explanations by
connectingideasor events.

To write simple sentences which can be read bythemselves and
others. Some words are spelt correctly and others are
phonetically plausible.

To use language to imagine and recreate roles and experiences in
play situations.

To express themselves effectively, showing awareness of listeners’
needs.

Vocabulary, Grammar and Punctuation

To begin to understand ‘why’ and ‘how’ questions.

To question why things happen and gives explanations and asks
questions, e.g. who, what, when, how.

To use a range of tenses in speech (e.g. play, playing, will play,

played).

To begin to use more complex sentences to link thoughts when
speaking (e.g. using ‘and’ and ‘because’).

To answer ‘how’ and ‘why’ questions about their experiences and
inresponse to stories or events.

To use past, present and future forms accurately when talking
about events that have happened or are to happen in the future

To begin to understand the use of Capital Letter, Full Stops and
Finger Spaces
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Writing
Key Stage 1

National Curriculum:

It is essential that teaching develops pupils’ competence in these two dimensions. In addition, pupils should be taught how to plan, revise and evaluate their
writing. These aspects of writing have been incorporated into the programmes of study for composition.

Writing down ideas fluently depends on effective transcription: that is, on spelling quickly and accurately through knowing the relationship between sounds
and letters (phonics) and understanding the morphology (word structure) and orthography (spelling structure) of words. Effective composition involves
forming, articulating and communicating ideas, and then organising them coherently for a reader. This requires clarity, awareness of the audience, purpose
and context, and an increasingly wide knowledge of vocabulary and grammar. Writing also depends on fluent, legible and, eventually, speedy handwriting.

Spelling

Year 1

Pupil can usually correctly spell high-frequency words at L&S Phase 5
level or equivalent: e.g. playground, complete.

Pupil can make phonically plausible attempts at common exception
(irregular) words, most of which are correctly spelt:

Pupil can correctly spell all the days of the week.

Pupil can name the letters of the alphabet in order.

Pupil can use letter names to distinguish between alternative spellings
of the same sound:

Pupil can independently and with some inconsistencies use the spelling
rule:

Pupil can independently use the prefix un- in own writing:

Pupil can independently use the suffixes -ing, -ed, -er and -est in own
writing

Year 2

Pupil can usually spell single syllable and multi-syllabic words by segmenting spoken
words into phonemes and then representing all the phonemes by graphemes in the
right order. Spellings are usually phonically plausible:

Pupil can usually spell single- syllable and multi-syllabic words containing new
spellings of known phonemes

Pupil can make phonically plausible attempts at common exception (irregular) words,
most of which are correctly spelt

Pupil can usually place the apostrophe accurately in words to show where a letter or
letters would be if the words were written in full

Pupil can usually place the possessive apostrophe accurately in singular nouns

Pupil can usually distinguish between, and correctly spell, homophones and near-
homophones:

Pupil can usually correctly apply the suffixes -ment, -ness, -ful, -less, -ly to root words
ending in a consonant and to exception words ending in -y:




Pupil can independently write simple sentences dictated by the
teacher that include words using the GPCs and common exception
words taught so far, spelling most of them correctly

Pupil can usually remember and write a dictated sentence that include words using
the GPCs and common exception words taught so far, spelling most of them correctly
and applying phonic knowledge and punctuation accurately:

Handwriting Pupil can sit correctly at a table and holds the pencil using the correct
pencil grip in preferred hand. Pupil can correctly form most lower-case letters as outlined in the school’s
handwriting policy, showing some consistency and control over their size.
Presentation is neat.
Pupil can write letters, most of which are correctly formed.
Pupil can sit correctly at a table, hold a pencil with correct grip and correctly form and
. . join some letters in accordance with the school’s writing policy.
Pupil can correctly form most capital letters.
Pupil can independently write all digits 0-9, most of which are Pupil can form most capital letters, digits and lower-case letters showing good control
correctly formed. over the orientation and size
Pupil can correctly identify all handwriting families and sort most Pupil can usually leave appropriately sized spaces between words:
letters into them
Composition Pupil can usually decide on a topic for writing and say what they will Pupil can write a narrative about personal experiences and that of others sustaining

write about.

Pupil can independently compose a sentence orally ready to replicate
it in writing.

Ideas are sequenced appropriately:

Pupil, usually and independently, re-reads what they have written to
check that it makes sense and is beginning to be able to put things
right if it doesn't.

Pupil can listen and sometimes respond by making comments in
discussion with teacher about what they have written:

Pupil can read their writing aloud clearly enough to be heard by their
peers and teacher

sufficient features of the given form, such as the correct choice of, and consistent use
of, present/past tense including progressive forms of verbs:

Pupil can write about real events sustaining sufficient features of the given form:
Pupil can organise writing to reflect the chosen form, some basic layout conventions

are used with a variety of words chosen for effect based on the structure of known
poems:

Pupil can write simple narratives, simple poems and simple recounts of real events for
different purposes; some evidence of writing stamina.

Pupil can usually say or record in writing or pictorially their ideas for writing:

Pupil can, independently, write down some ideas, key words and new vocabulary and
use them to improve their own writing:

Pupil can usually compose and orally rehearse what they want to say, sentence by
sentence




Pupil can, with the teacher and making reference to success criteria, reflect on what
they have written, making suggestions for improvement

Pupil can reread their writing to check it makes sense and knows how to correct
errors in the use of verbs, including in the continuous form:

Pupil can usually spot most of their own and others’ spelling and punctuation errors
quickly and knows how to correct them, including errors in the most recently taught
grammar, spelling patterns and punctuation items:

Pupil can read their writing aloud with expression to make the meaning clear

Vocabulary, Punctuation and

Grammar

Pupil can usually leave spaces between words.

Confidently and correctly joins words and clauses with ‘and’

Pupil can demonstrate simple and compound sentences reliably and
sometimes uses question marks and exclamation marks as alternatives
to the full stop appropriately. Pupil is consistent in accurate sentence
demarcation across a range of dictated and independent writing.

Pupil confidently demarcates simple and compound sentences accurately and uses
question marks and exclamation marks as alternatives to the full stop
appropriately. Pupil is consistent in accurate sentence demarcation across a range
of dictated and independent writing. Pupil can deploy apostrophes accurately for
contractions and to show possession.

Pupil can correctly structure statements, questions, exclamation sentences and
commands

Pupil can usually use expanded noun phrases to describe and specify:

Pupil can consistently make the correct choice in use of present and past tense
including the use of the progressive form of verbs in the present and past tense:

Pupil can, with some consistency, correctly use subordination and coordination:
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Writing:
Lower Key Stage 2

National Curriculum:
It is essential that teaching develops pupils’ competence in these two dimensions. In addition, pupils should be taught how to plan, revise and evaluate their
writing. These aspects of writing have been incorporated into the programmes of study for composition.

Writing down ideas fluently depends on effective transcription: that is, on spelling quickly and accurately through knowing the relationship between sounds
and letters (phonics) and understanding the morphology (word structure) and orthography (spelling structure) of words. Effective composition involves
forming, articulating and communicating ideas, and then organising them coherently for a reader. This requires clarity, awareness of the audience, purpose
and context, and an increasingly wide knowledge of vocabulary and grammar. Writing also depends on fluent, legible and, eventually, speedy handwriting.

‘ Year 3 Year 4
Spelling Use further prefixes and suffixes understand how to add them (English Appendix 1)

Spell further homophones
Spell words that are often misspelt (English Appendix 1)

Place the possessive apostrophe accurately in words with regular plurals: e.g. girls’, boys’ and in words with
irregular plurals: e.g. children’s

Use the first two or three letters of a word to check its spelling in a dictionary

Write from memory simple sentences, dictated by the teacher, that include words and punctuation taught so far




Composition

Pupil can usually identify and name key organisational and
language features of a shared text working with a partner,
small group or the whole class

Pupil can usually work with a partner or small group to plan
writing, contributing their own and listening to and building
on others’ ideas and recording them in note or pictorial form
for later use

Pupil can usually compose and speak a whole sentence

Pupil can usually organise their material into logical chunks
and write a coherent series of linked sentences for each

Pupil can usually create an appropriate setting, two or three
distinguishable characters and a coherent plot, drawing on
but adapting elements of the modelled story.

Pupil can usually marshal their material into logical chunks
and write an appropriate main heading for the text and
suitable subheadings for each chunk.

Pupil can usually read back their own writing as they go and
read and discuss others’ completed writing, monitoring for
sense and identifying aspects linked to success criteria and
recent teaching for alteration and improvement:

Pupil can usually identify possible improvements in grammar
and vocabulary to their own and others’ writing:

Pupil can usually spot most of their own and others’ spelling
and punctuation errors quickly and knows how to correct
them, including errors in the most recently taught spelling
patterns and punctuation items:

Pupil can read their writing aloud with expression, loudly and
clearly enough to be heard and understood by all.

Pupil can usually identify and name key organisational and
language features of a shared text working with a partner,
small group or the whole class. They can usually identify the
text type by naming it and when prompted describe a
context/scenario for using it:

Pupil can, independently, select the most relevant
information, key vocabulary and most suitable ideas drawn
from discussion and notes to plan own writing:

Pupil can, independently, compose and orally rehearse
sentences usually incorporating new vocabulary. Variation in
sentence structure includes simple, compound and complex
structures

Pupil can, independently, plan narrative and non-fiction texts
into paragraphs before they begin to write:

Pupil can usually create an appropriate setting, two or three
distinguishable characters and a coherent plot. Descriptions
contain some detail

Pupil can usually cluster related information logically and
write an engaging main heading for the text and relevant
subheadings for each paragraph.

Pupil can, usually and accurately, assess the effectiveness of
their own and others’ writing and make improvements

Pupil can, independently, proof- read and amend their own
writing, checking for accuracy of grammar, vocabulary and
use of pronouns throughout the text

Pupil can usually spot most of their own and others’ spelling
and punctuation errors quickly and knows how to correct
them, including errors in the most recently taught spelling
patterns and punctuation items

Pupil can read loudly and clearly enough to be heard by all,
pausing for punctuation and interpreting punctuation marks
by intonation.




Handwriting

Use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when

adjacent to one another, are best left unjoined.

Increase the legibility, consistency and quality of their handwriting: e.g. by ensuring that the downstrokes of
letters are parallel and equidistant; that lines of writing are spaced sufficiently so that the ascenders and

descenders of letters do not touch

Vocabulary, Grammar and Punctuation

Pupil can write an increasing range of sentences with more
than one clause using the conjunctions taught so far and
applying the new learning across a range of independent
writing:

Pupil can select the appropriate tense for the task and apply
the new learning across a range of independent writing:

Pupil can usually choose appropriate nouns or pronouns to
create cohesion, avoid repetition and achieve clarity, applying
the new learning in some independent writing:

Pupil can usually use a range of appropriate conjunctions,
adverbs and prepositions to express time and cause (and
place) applying the new learning across a range of
independent writing:

Pupil can decide whether a noun needs ‘a’ or ‘an’ in front of it
and usually makes the right choice in independent writing:

Pupil can usually use a range of prefixes to generate new
nouns and use them appropriately in their independent
writing

Pupil can recognise related words from the same word family
and usually deduces the meaning of related words correctly:

Pupil is using inverted commas confidently and consistently to
punctuate direct speech.

Pupil can use a wide range of subordination conjunctions at
the beginning and within sentences to add relevant detail to
complex sentences:

Pupil can explain the concept of verb tense. Pupil's writing
shows growing awareness of how commonly used verbs are
inflected in different tenses. Use of tense in writing is usually
consistent with few lapses. Pupil is beginning to use the
present perfect form in contrast to the past tense

Pupil can usually choose and correctly use nouns or pronouns
to create cohesion, avoid repetition and achieve clarity,
applying the learning across a wide range of independent
writing

Pupil can wusually use a wider range of appropriate
conjunctions, adverbs and prepositions to express time and
cause (and place) applying the new learning across a range of
independent writing

Pupil can usually explain the rules for using ‘a’ or ‘an’ and give
one or two examples of each. Own writing shows some
consistency in applying the rules:

Pupil can usually follow spelling rules to alter the meaning of
nouns by adding prefixes; they can give a clear definition of
the new noun

Pupil can usually group words into two main families according
to form and meaning. They can spot the common root words
grouped by form

Pupil can use inverted commas and other punctuation to
indicate direct speech consistently and reliably. Pupil can use
apostrophes for plural possession commas after fronted
adverbials accurately and consistently across a range of
independent writing.
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Writing
Upper Key Stage 2

National Curriculum:

It is essential that teaching develops pupils’ competence in these two dimensions. In addition, pupils should be taught how to plan, revise and evaluate their
writing. These aspects of writing have been incorporated into the programmes of study for composition.

Writing down ideas fluently depends on effective transcription: that is, on spelling quickly and accurately through knowing the relationship between sounds
and letters (phonics) and understanding the morphology (word structure) and orthography (spelling structure) of words. Effective composition involves
forming, articulating and communicating ideas, and then organising them coherently for a reader. This requires clarity, awareness of the audience, purpose
and context, and an increasingly wide knowledge of vocabulary and grammar. Writing also depends on fluent, legible and, eventually, speedy handwriting.

‘ Year 5 Year 6
Spelling
without associated changes in spelling without associated changes in spelling:
Spells most common kn, mb, stle, mn, silent b words Spells most common ps, psy, gn and silent n words correctly:
correctly:
Distinguishes and correctly spells most confusing pairs Distinguishes and correctly spells most confusing pairs:
Pupil is usually able to draw on a range of known root words Able to draw on a wider range of known root words to
to correctly spell inflected words and other words related by | correctly spell inflected words and other words related by
meaning; has some successful strategies for learning and meaning; operates some successful strategies for learning and
recalling spelling of anomalous words: recalling spelling of anomalous words:
Pupil can usually navigate a dictionary to find the initial letter | Pupil turns confidently and readily to the dictionary to find
of any word and use the guide words to fine tune their search | the initial letter of any word, using the guide words to fine
to the third or fourth letter, then independently read and tune their search to the third or fourth letter and beyond,
understand the definition. then independently reads and understands the definition
PUp'! can usually use a thesaurus to introduce varied and Pupil can usually use a thesaurus to introduce varied and
precise vocabulary: precise vocabulary and avoid repetitious or bland language
Composition Pupil can usually identify the intended audience and purpose * Pupil can identify the intended audience and purpose for

for writing and choose a suitable writing model to support
their own writing:

writing and choose a suitable writing model from a range of
familiar texts to support their own writing. Uses a favourite
poem as a model for their own writing.




Pupil can usually think aloud and record their ideas,
sometimes drawing on independent reading and research:

Pupil can usually draw on what they have learned about how
authors develop characters and settings to help them create
their own:

Pupil can usually select appropriate grammar and vocabulary
and is beginning to understand how such choices can change
and enhance meaning

Pupil can usually describe settings, characters and
atmosphere and integrate dialogue to convey character and
advance the action, evoke atmosphere through detailed
description, portray characters through meaningful
interaction and dialogue that moves the story on:

Pupil can usually précis longer passages:

Pupil can usually produce internally coherent paragraphsin a
logical sequence:

Pupil can usually use further organisational and
presentational devices to structure text and to guide the
reader

Pupil can usually work alone and with a partner to evaluate
writing against agreed success criteria, identifying strengths
and areas for improvement linked to recent teaching and
feeding back appropriately to the writer.

Pupil can usually propose appropriate changes to vocabulary,
grammar and punctuation to clarify meaning in their own and
others’ writing:

Pupil can write using tense consistently and correctly
throughout:

Pupil understands that common group nouns take the
singular verb form: Pupil can usually identify examples of
informal speech patterns and structures in their own and
others' writing and amend or suggest amendments to reflect
standard English usage where appropriate.

Pupil can usually spot most of their own and others’ spelling
and punctuation errors quickly and knows how to correct

Pupil can think aloud and record their ideas, sometimes
drawing on independent reading and research, choosing ideas
for impact and to enhance the effectiveness of what they
write:

Pupil can draw imaginatively on what they have learned about
how authors develop characters and settings to help them
create their own:

Pupil can usually select appropriate grammar and vocabulary
and is able to make choices to change and enhance meaning:

Pupil can usually describe settings, characters and
atmosphere and integrate dialogue to convey character and
advance the action:

Pupil can usually précis longer passages, identifying key ideas,
reformulating them coherently in their own words and
justifying inclusions and exclusions

Pupil can produce internally coherent paragraphs in a logical
sequence and understands and deploys some hooking devices
to create cohesion between paragraphs

Pupil can usually use further organisational and
presentational devices to structure text and to guide the
reader

Pupil can usually work alone and with a partner to evaluate
writing for overall impact and suitability for audience and
purpose against agreed success criteria, identifying aspects
for alteration linked to previous and recent teaching and
feeding back appropriately with helpful details.

Pupil can usually propose appropriate changes to vocabulary,
grammar and punctuation to enhance effects and clarify
meaning in their own and others’ writing, making specific
suggestions to a writing partner or incorporating such
changes in their own writing:

Pupil can usually write using tense consistently and correctly
throughout and write using deliberate changes of tense for
effect in narrative, checking for these when editing:

Pupil consciously chooses the appropriate register (standard
or colloquial language as appropriate) for writing:




them, including errors in the most recently taught spelling
patterns and punctuation items:

Pupil can perform their own compositions using appropriate
intonation, volume, and movement so that meaning is clear,
monitoring and maintaining audience attention, speaking
loudly enough to be heard

Pupil can usually spot most of their own and others’ spelling
and punctuation errors quickly and knows how to correct
them, including errors in the most recently taught spelling
patterns and punctuation items:

Pupil can perform their own compositions, using appropriate
intonation, volume, and movement so that meaning is clear:

Handwriting

Pupil can usually make choices over letter shapes and joins to
ensure fluency, legibility and good presentation.

Pupil can usually select the appropriate writing instrument:
e.g. a pencil for making notes, a pen for formal writing.

Pupil can make choices over letter shapes and joins to ensure
fluency, legibility and good presentation and is increasing the
pace of writing while sustaining neatness and accuracy

Pupil can select the appropriate writing instrument:

Vocabulary, Punctuation and Grammar

Pupil can usually convert nouns or adjectives into verbs

Pupil can usually use the present perfect form of verbs to
mark relationships of time and cause:

Pupil can usually use expanded noun phrases to convey
precise and detailed information concisely:

Pupil can usually use modal verbs or adverbs to indicate
degrees of possibility:

Pupil can usually use relative clauses beginning with who,
which, where, when, whose, that or with an implied (i.e.
omitted) relative pronoun:

Pupil can use prefixes to generate new verbs:

Pupil can use devices to build cohesion, including adverbials
of time, place and number:

Pupil can identify which word, phrase or clause of a sentence
they are writing or proof-reading needs parenthesis. Pupil can
decide whether brackets, dashes or commas are the most
appropriate in each case and uses all three confidently. Pupil

Pupil can usually convert nouns or adjectives into verbs:

Pupil can use the passive voice appropriately in independent
writing such as writing up a science investigation:

Pupil confidently uses the present perfect form of verbs to
mark relationships of time and cause and is usually able to
choose to use the past perfect form to mark relationships of
time and cause:

Pupil can usually use expanded noun phrases to convey
complicated information concisely:

Pupil confidently uses modal verbs or adverbs to indicate
degrees of possibility

Pupil can usually use embedded relative clauses beginning
with who, which, where, when, whose, that or with an
implied (i.e. omitted) relative pronoun to write complex
sentences that sometimes use embedded relative clauses
needing parenthetic commas:

Pupil can usually use prefixes to generate new verbs




is consistent in deploying commas to clarify meaning or avoid
ambiguity:

Pupil can usually use devices to build cohesion, including
adverbials of time, place and number:

Pupil can use the semi-colon, colon and dash to mark the
boundary between independent clauses; the colon to
introduce a list and semi- colons within lists. Pupil punctuates
bullet points accurately and uses hyphens to avoid ambiguity




