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‘With confidence we learn, through challenge we grow, with commitment we
achieve, together we take control and realise our dreams’




1. Context:

This policy has been created by the SEND team in liaison with the Management Committee,
Senior Leadership Team, School Staff and parents of pupils with SEND.

The school accommodation is split between two sites. One site is predominantly for students
who have been referred to the Athena panel due to medical and/or mental health issues. The
other site is predominantly for those students who have been permanently excluded. We also
have students who attend our short-stay provisions.

All pupils at Educational Diversity are here because they need support above that which a
mainstream school is able to provide. As a result they are all considered to have an SEN and
are placed at school support plan on the school's SEN register, unless they arrive at the school
with a statement of SEN already in place or an EHCP.

Pupils are taught in small class sizes and are usually supported in lessons by a Special
Support Assistant. If pupils still find accessing the curriculum difficult they may be offered 1:1/
small group support with a teacher, or be given the opportunity to work with a range of
alternative providers.

2. Our Ethos, Expectations and Values
Trauma and Nurture

"Understanding the SEMH needs of pupils is absolutely essential in developing a whole
school approach to improving mental health and behaviour in schools" (from Mental Health
and Behaviour in Schools).

At Educational Diversity we use Boxall Profiling to identify needs and support students.

Working Together

We work with other agencies to support students and their families. Underpinning our work is
the Blackpool Families Rock Approach and The Six Principles of Nurture. We also refer
students and their families to relevant services such as Counselling/CASHER/CAMHS etc.
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https://www.gov.uk/government/publications/mental-health-and-behaviour-in-schools--2
https://www.gov.uk/government/publications/mental-health-and-behaviour-in-schools--2

The 6 Principles of Nurture (NurtureUK) underpin our ethos. We have NurtureUK Status and
use these approaches to understand and support students who are experiencing or have
experienced trauma in their lives.

Children's learning is understood developmentally.
The classroom offers a safe base.
The importance of nurture for the development of well-being.

Language is a vital means of communication.
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All behaviour is communication.
v The importance of transition in children's lives.

As a staff team, we explored what we wanted our students to be. These were some of the
keywords and phrases identified
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3. Aim

The purpose of Educational Diversity’s approach to SEN is to reach the potential, raise the
aspirations of and expectations for all pupils with SEN, providing a focus on outcomes for
children and young people and not just hours of provision/support and ensuring that this is
bespoke to their need.

Objectives:

To work within the guidance provided in the SEND Code of Practice.
To ensure early identification of and relevant provision for all pupils who have Special
Educational Needs (SEN) and additional needs.

e To ensure that pupils with SEN and additional needs are involved in decisions affecting
their future provision and aspirations

e To ensure that parents/carers of SEN pupils are kept fully informed of their child’s
progress, attainment and learning outcomes.

e To provide support and advice for all staff working with pupils who have special
educational needs and additional needs.

e To operate a “whole pupil, whole school” approach to the management and provision
of support for special educational needs.

e To support pupils with SEN in moving between phases of education and preparing for
adulthood.



To use a variety of teaching styles and cater for different learning styles to allow
students with SEND to access a full learning experience

To provide a Special Educational Needs Co-ordinator (SENDCO) who will work with
the SEN Code of Practice.

4. Legislative Framework

Educational Diversity’'s SEND policy for students with Special Educational Needs or
Disabilities is governed and informed by the statutory framework set out in the :

Local Government Act 1974

Disabled Persons (Services, Consultation and Representation) Act 1986
Children Act 1989

Education Act 1996

Education Act 2002

Mental Capacity Act 2005

Equality Act 2010

The Equality Act 2010 (Disability) Regulations 2010

Children and Families Act 2014

The Special Educational Needs (Personal Budgets) Regulations 2014

The Special Educational Needs and Disability (Amendment) Regulations 2015
The Special Educational Needs and Disability (Detained Persons) Regulations 2015
The UK General Data Protection Regulation (GDPR)

Data Protection Act 2018

Health and Care Act 2022

This policy has due regard to statutory and non-statutory guidance, including, but not limited
to, the following:

DfE (2015) ‘Special educational needs and disability code of practice: 0 to 25 years’
DfE (2015) ‘Supporting pupils at school with medical conditions’

DfE (2018) ‘Working Together to Safeguard Children 2018’

DfE (2018) ‘Mental health and wellbeing provision in schools’

DfE (2021) ‘School Admissions Code’

DfE (2023) ‘Keeping children safe in education 2023’

Equality and Human Rights Commission (EHRC) (2015) ‘Reasonable adjustments for
disabled pupils’

5. Roles and Responsibilities



The Management Committee are be responsible for:

Ensuring this policy is implemented fairly and consistently across the school.
Ensuring the school meets its duties in relation to supporting pupils with SEND.
Ensuring that there is a qualified teacher designated as SENCO for the school.

The headteacher is responsible for:

- ensuring the school offers a broad and balanced curriculum, with high quality teaching
and a positive and enriching educational experience for all pupils, including pupils with
SEND.

In enacting this policy, the headteacher will:
Ensure the school holds ambitious expectations for all pupils with SEND.

Establish and sustain culture and practices that enable pupils with SEND to access the
curriculum and learn effectively.

Ensure the school works effectively in partnership with parents, carers and
professionals, to identify the additional needs and SEND of pupils, providing support and
adaptation where appropriate.

Ensure the school fulfills its statutory duties with regard to the SEND code of practice.

Work with the governing board to ensure that there is a qualified teacher designated
as SENCO for the school.

Ensure the SENCO has sufficient time and resources to carry out their functions.

Provide the SENCO with sufficient administrative support and time away from teaching
to enable them to fulfill their responsibilities.

Regularly and carefully reviewing the quality of teaching for pupils at risk of
underachievement, as a core part of the school's performance management
arrangements.

Ensure that procedures and policies for the day-to-day running of the school do not
directly or indirectly discriminate against pupils with SEND.

The SENCO is responsible for:

Collaborating with the governing board and headteacher, as part of the SLT, to
determine the strategic development of the SEND policy and provision in the school.

The day-to-day responsibility for the operation of SEND policy.
The coordination of specific provision made to support individual pupils with SEND.
Liaising with the relevant designated teacher for Our Children (LAC) with SEND.

Advising on a graduated approach to providing SEND support.



Advising on the deployment of the school’s delegated budget and other resources to
meet pupils’ needs effectively.

Liaising with the parents of pupils with SEND.

Liaising with early years providers, other schools, educational psychologists, health and
social care professionals, and independent or voluntary bodies, as required.

Being a key point of contact for external agencies, especially the LA and LA support
services.

Liaising with the potential future providers of education to ensure that pupils and their
parents are informed about the options, and a smooth transition is planned.

Working with the relevant governors and the headteacher to ensure that the school meets
its responsibilities under the Equality Act 2010, regarding reasonable adjustments and
access arrangements.

Ensuring that the school keeps the records of all pupils with SEND up-to-date, in line
with the school’s Data Protection Policy.

Providing professional guidance to colleagues, and working closely with staff, parents
and other agencies.

Being familiar with the provision in the Local Offer and being able to work with
professionals who are providing a supporting role to the family.

Teachers are responsible for:

Planning and reviewing support for pupils with SEND on a graduated basis, in
collaboration with parents, the SENCO and, where appropriate, the pupils themselves.

Setting high expectations for every pupil and aiming to teach them the full curriculum,
whatever their prior attainment.

Planning lessons to address potential areas of difficulty to ensure that there are no
barriers to every pupil achieving.

Ensuring every pupil with SEND is able to study the full national curriculum.
Being accountable for the progress and development of the pupils in their class.

Being aware of the needs, outcomes sought, and support provided to any pupils with
SEND they are working with.

Understanding and implementing strategies to identify and support vulnerable pupils
with the support of the SENCO.

Keeping the relevant figures of authority up-to-date with any changes in behaviour,
academic developments and causes of concern. The relevant figures of authority include
the headteacher.

6. Educational Diversity’s SEND Team



Vivien Counsell-Thomas is our Assistant SENDCo and holds the National Award for SEN
Coordination (SENCo Award). Our newly appointed SENDCo takes up post in September
2024.

The main features of the role of the SENDCo team are:

The day to day operation of the school’'s SEND Policy;

Administration of the SEND assessment procedures within the school,

Co-ordinating reviews (including Annual Reviews for those children with an EHCP) for
identified children;

Liaising with parents/carers

Liaising with external educational and non-educational agencies;

Co-ordinating the children’s Individual learning Plans (ILPs);

Monitoring progress;

Supporting staff in planning and implementing interventions for children with SEND;
Contributing to the in-service training of staff.

7. SEND Definitions
Definition of SEND as detailed in the SEND Code of Practice (2014)

A child or young person has special educational needs if they have a learning difficulty or
disability which calls for special education provision to be made for him or her.

A child has alearning difficulty or disability if he or she:

(a) has a significantly greater difficulty in learning than the majority of others of the same age;
or

(b) has a disability which hinders him or her from making use of educational facilities of a kind
generally provided for others of the same age in mainstream schools or mainstream post -16
institutions

Children must not be regarded as having a learning difficulty solely because the language or
form of language of their home is different from the language in which they will be taught.

Special educational provision means educational provision which is additional to, or different
from that made generally for children of the same age by mainstream schools, post -16
institutions.

Special educational Needs Code of Practice 2014 (introduction Xiii—xv page 4)

Definition of Disability as detailed in the Equality Act 2010

A person has a disability if he has physical or mental impairment which has a substantial and
long-term adverse effect on his ability to carry out normal day-to-day activities.

Equality Act 2010 C.15 Part 2 Chapter 1 Section 6



Educational Diversity will have regard to the SEND Code of Practice when carrying out its
duties towards all SEND students and ensure that parents / carers are informed by the school
that SEND provision is being made for their child.

8. Identification of Students with SEND and Assessing Their Needs

We will assess each student’s current skills and levels of attainment on entry, which will build
on previous settings and Key Stages, where appropriate.
These include:
e Cognitive Ability Testing (CAT),
Reading Comprehension (New Group Reading Test),
Dyslexia Screener,
Pupil Attitudes to Self and School (PASS),
Progress in English, Maths & Science (KS2&3 only),
e BKSB English & Maths (KS4 only).
Further assessments may be carried out by the SENCO should they be deemed necessary.

Class teachers will make regular assessments of progress for all students and identify those
whose progress:

Is significantly slower than that of their peers starting from the same baseline

Fails to match or better the child’s previous rate of progress

Fails to close the attainment gap between the child and their peers

Widens the attainment gap

This may include progress in areas other than attainment, for example, social needs. However
slow progress and low attainment will not automatically mean a student is recorded as having
SEND. When deciding whether special educational provision is required, we will start with the
desired outcomes, including the expected progress and attainment, and the views and the
wishes of the student and their parents. We will use this to determine the support that is
needed and adapt our curriculum offer as appropriate.

Whenever possible, special educational needs and disabilities are met within the classroom
through use of appropriate teaching strategies, sometimes with additional in-class support. It
may be necessary for some children to be withdrawn from some mainstream classes for the
purpose of attending individual or small group work. Such support may be provided by
teaching staff or external agencies working closely with Educational Diversity.

Children must not be regarded as having a learning difficulty solely because the language of
their home is different from the language in which they will be taught.

All of our children are monitored under the Code of Practice through SEN Support as follows:
e An Individual Learning Plan (ILP) is created and shared with all those working with a
child.
e Progress is monitored on a regular basis and parents/carers contacted at least three
times a year to ensure they are fully involved in the support measures being used by the
school.

If there is continuing concern about progress the school will:




e |dentify fresh targets following liaison with staff, external agencies and parents.
e Look to amend the provision to address ways of achieving the fresh targets.

An Education, Health, Care Plan (EHCP) may be appropriate where there is evidence of
complex needs. Requests for statutory assessment are made via the Local Authority (LA) and
may be requested by the school or parents. This may or may not result in the issuing of an
EHCP. The process takes 20 weeks and will include assessment of need by the LA.

Both Educational Diversity’s SEND Information Report and the LA Local Offer are key
documents to inform decisions about needs and provision (including involvement of outside
agencies) and to monitor the progress of individual children .

9. Inclusion of Children who are Able, Gifted and/or Talented

The term ‘Able and Gifted’ refers to children who have a broad range of achievement at a very
high level. Those children who are able and gifted have very well-developed learning skills
across the curriculum. The term ‘talented’ refers to children who excel in one or more specific
fields, such as sport or music, but who may or may not perform at a high level across all areas
of learning. ‘Able and gifted’ tend to pertain to academic subjects only and ’talented’ to non-
academic subjects such as:

Physical talents sports, games, skilled, dexterity

Visual/performing abilities music, dance, movement, drama

Mechanical ingenuity construction, object assembly (and disassembly), systematic,
working solutions

Outstanding leadership organiser, outstanding team leader, sound judgements
Social awareness sensitivity, empathy

Creativity artistic, musical, linguistic

We respect the right of all children admitted to Educational Diversity, irrespective of differences
in ability, to access a number of areas of learning, and to develop the knowledge, skills,
understanding and attitudes that are necessary for their self-fulfilment and eventual
development into active and responsible adults.

10. Development, Monitoring and Review

We:

e Monitor, evaluate and review our SEND policy and provision on a regular basis led by
the SENCo Team

e Support staff to identify SEND appropriately by providing regular training.

e Ensure that students' needs are dealt with sensitively and effectively and seek
feedback from students.



Appendix 1- Categories of Needs Definitions

Communication and Interaction

Children and young people with speech, language and communication needs (SLCN) have
difficulty in communicating with others. This may be because they have difficulty saying what
they want to, understanding what is being said to them or they do not understand or use social
rules of communication. The profile for every child with SLCN is different and their needs may
change over time. They may have difficulty with one, some or all areas of the different aspects
of speech, language or social communication at different times of their lives.

Department of Education (2015)

Speech, Language and Communication Needs (SLCN)

Children with SLCN cover the whole ability range. children may have difficulty in understanding
information conveyed through spoken language. Their acquisition of speech and oral
language skills may be significantly behind their peers and their speech may be poor or
intelligible. Children with language impairments find it hard to understand and/or use words in
context. They may use words incorrectly with inappropriate grammatical patterns, have a
reduced vocabulary or find it hard to recall words and express ideas. They may also hear or
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see a word but not be able to understand its meaning or have trouble getting others to
understand what they are trying to say.

Please note that children whose first language is not English should not be recorded as SLCN
unless they also have a special educational need in this area.

Department of Education and Skills (2003)

Autism

Children with autism are described as having persistent difficulties with social communication
and social interaction. Children often have restricted and repetitive patterns of behaviours,
activities or interests which include sensory behaviour. These behaviours are present since
early childhood and may limit and impair everyday functioning.

American Psychiatric Association (2013)

Cognition and Learning

Support for learning difficulties may be required when children and young people learn at a
slower pace than their peers, even with appropriate differentiation. Learning difficulties cover
a wide range of needs, including moderate learning difficulties (MLD), severe learning
difficulties (SLD), where children are likely to need support in all areas of the curriculum and
associated difficulties with mobility and communication, through to profound and multiple
learning difficulties (PMLD), where children are likely to have severe and complex learning
difficulties as well as a physical disability or sensory impairment. Specific learning difficulties
(SpLD), affect one or more specific aspects of learning. This encompasses a range of
conditions such as dyslexia, dyscalculia and dyspraxia.

Department of Education (2015)

Moderate Learning Difficulties (MLD)

children with MLD will have attainments well below expected levels in all or most areas of the
curriculum,

despite appropriate interventions. Their needs will not be met by normal differentiation and
the flexibilities of the National Curriculum. Children with MLD have much greater difficulty than
their peers in acquiring basic literacy and numeracy skills and in understanding concepts.
They may also have associated speech and language delay, low self-esteem, low levels of
concentration and underdeveloped social skills.

Department of Education and Skills (2003)

Severe Learning Difficulty (SLD)

Children with severe learning difficulties have significant intellectual or cognitive impairments.
This has a major effect on their ability to participate in the school curriculum without support.
They may also have associated difficulties in mobility and coordination, communication and
perception and acquisition of self-help skills. Children with SLD will need support in all areas
of the curriculum. They may also require teaching of self-help, independence and social skills.
Some children may use sign and symbols but most will be able to hold simple conversations
and gain some literacy skills.

Department of Education and Skills (2003)

Profound and Multiple Learning Difficulty (PMLD)

Children with PMLD have severe and complex learning needs, in addition they have other
significant difficulties, such as physical disabilities or a sensory impairment. Children require
a high level of adult support, both for their learning needs and also for personal care. They are
likely to need sensory stimulation and a curriculum broken down into very small steps. Some
children communicate by gesture, eye pointing or symbols, others by very simple language.
Department of Education and Skills (2003)
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Specific Learning Difficulties (SpLD)

SpLD is an umbrella term which indicates that children display differences across their
learning. Children with SpLD may have a particular difficulty in learning to read, write, spell or
manipulate numbers so that their skills in these areas is below their performance in other
areas. Children may also have problems with short term memory, organisational skills and
coordination. Children with SpLD cover the whole ability range and the severity of their
impairment varies widely.

Department of Education and Skills (2003)

Dyslexia

Dyslexia is a learning difficulty that primarily affects the skills involved in accurate and fluent
word reading and spelling. Characteristic features of dyslexia are difficulties in phonological
awareness, verbal memory and verbal processing speed. Dyslexia occurs across the range
of intellectual abilities. It is best thought of as a continuum, not a distinct category, and there
are no clear cut-off

points. Co-occurring difficulties may be seen in aspects of language, motor coordination,
mental calculation, concentration and personal organisation, but these are not, by themselves,
markers of dyslexia. A good indication of the severity and persistence of dyslexic difficulties
can be gained by examining how the individual responds or has responded to well founded
intervention. Rose (2009)

Dyscalculia

Developmental Dyscalculia is a specific learning difficulty that is characterised by impairments
in learning basic arithmetic facts, processing numerical magnitude and performing accurate
and fluent calculations. These difficulties must be quantifiably below what is expected for an
individual’s chronological age and must not be caused by poor educational or daily activities
or by intellectual impairment.

American Psychiatric Association (2013)

Dyspraxia

Children with dyspraxia are affected by difficulties in controlling or coordinating movement.
These coordination impairments can make it difficult for children with dyspraxia to write, type
and engage in many activities required on a daily basis. In some cases it can also affect a
child’s speech.

O’Connell (2015)

Social, Emotional and Mental Health Difficulties (SEMH)

Children and young people may experience a wide range of social and emotional difficulties
which manifest themselves in many ways. These may include becoming withdrawn or isolated,
as well as displaying challenging, disruptive or disturbing behaviour. These behaviours may
reflect underlying mental health difficulties such as anxiety or depression, self-harming,
substance misuse, eating disorders or physical symptoms that are medically unexplained.
Other children and young people may have disorders such as attention deficit disorder,
attention deficit hyperactivity disorder or attachment disorder.

Department of Education (2015)

Sensory and/or Physical Needs

Some children and young people require special educational provision because they have a
disability which prevents or hinders them from making use of the educational facilities
generally provided. These difficulties can be age related and may fluctuate over time. Many
children and young people with vision impairment (VI), hearing impairment (HI) or a multi-
sensory impairment (MSI) will require specialist support and/or equipment to access their
learning, or habilitation support. Children and young people with an MSI have a combination
of vision and hearing difficulties.

Some children and young people with a physical disability (PD) require additional ongoing
support and equipment to access all the opportunities available to their peers.
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Department of Education (2015)

Visual Impairment (VI)

VI refers to a range of difficulties from partial sight through to blindness. Children with visual
impairments cover the whole ability range. For educational purposes, a child is considered to
be VI if they require adaptations to their environment or specific differentiation of learning
materials in order to access the curriculum.

Department of Education and Skills (2003)

Hearing Impairment (HI)

Children with HI range from those with a mild hearing loss to those who are profoundly deaf.
They cover the whole ability range. For educational purposes, children are regarded as having
a HI if they require hearing aids, adaptations to their environment and/or particular teaching
strategies in order to access the concepts and language of the curriculum.

Department of Education and Skills (2003)

Multi-Sensory Impairment (MSI)

Children with multi-sensory impairment have a combination of visual and hearing difficulties.
They are sometimes referred to as deaf blind but may have some residual sight and/or
hearing. Many also have additional disabilities but their complex needs mean that it may be
difficult to ascertain their intellectual abilities. Children should only be recorded as MSI if their
sensory impairment is their greatest need.

Department of Education and Skills (2003)

Physical Disability (PD)

There is a wide range of physical disabilities and children cover the whole ability range. Some
children are able to access the curriculum and learn effectively without additional educational
provision. They have a disability but do not have a special educational need. For others, the
impact on their education may be severe. Similarly a medical diagnosis does not necessarily
mean a child will have SEN. It depends on the impact the condition has on their educational
needs.

There are a number of medical conditions associated with physical disability which can impact
on mobility, such as cerebral palsy, spina bifida and muscular dystrophy. Children with
physical disabilities may also have associated sensory impairments, neurological problems or
learning difficulties.

Department of Education and Skills (2003)
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