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This document sets .out to explain the place of assessment in the curriculum .at
Enfield Academy .of New Waltham, .and the procedures agreed in .order to ensure
[t will he reviewed by the assessment leader as guidance is received from the
Department for Education .and Skils, Qualifications .and Curriculum
Au,t}wutg/ N.ational Assessment Agency, the lLocal Authority .and the Enguire
Learning Trust. It will also be reviewed through the on-going process of school
self-evaluation linked to the Ofsted framew.ork. Monitoring .of assessment practice
and procedure within the school will be used to inform the Academy Development
Plan. Amendments will be discussed with .all teaching staff. The .assessment
leader, with the Principal, will monitor the implementation of the guidance in this
do.cuwment.

Assessment is .an integrol part of the teaching and learning process. This policy
should he read .and wsed in .conjunction with .our subject policies.

The three aspects of assessment

o Day-to-day assessment for learning: this is formative assessment - an integral
part of teaching and learning: the interactions between learners and teachers
within lessons that shape the next steps for improvement

o Periodic review: a profile of pupils learning .against National Curriculum
ohjectives, using Bromcom. This helps teachers to track pupils’ progress outside
of lessons, by using precise criteria to discover the standards they .are reaching
and what needs to he planned for next to secure further improvement.

o Transitional .assessment - this is the use .of summative (,o,r/s,wnm,a,ry),te/s,bs

and tasks that formally recognise pupil ochievement and .are shared with pupils
and their parents.
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T,hz /s,dmo,o,l. xﬁ;«xnwé ,comxm,ttzd.m zrvsuung HLa,t,a,LL pupils make xvery good progress
from their respective starting points when they join the school. Their performance
is tracked - or followed carefully - throughout their time here. The purpose of
inadungpupdpex}oxmucem,to
monitor academic standords
o enswe that teachers alw.ays know the point that .a pupil has reached in their
o wse this information to plan future learning that is pitched .at .an .appropriate
level of challenge

e know which pupils require additional support (and intervene ,a,cco,r,dLn.ng)
o know which pupils require additional challenge (and provide this)
o he aware of pupils rates of progress and consider the reasons for this.
Most pupils join owr academy in the Reception .class. Once they hawve settled,
within their first half-term here, haseline .assessment is undertaken. This is the
initial starting point for measuring pupil progress.
An accurate haseline .against which to measwre future progress needs to he
established by teachers for those pupils who join the school after the Reception
Mear. Ewxvery year new pupils join at the start of, .or within, an oacademic year. It
have reached .in their learning. Previous school records can he analysed (in
addition to undertaking tests) to ascertain pupils respective starting points.
Subsequently, suitably .ambitiouws pupil performance targets should be set for the
academic year.
Atbai ! | achi !
There is an important distinction between these tw.o terms:
Attairument refers to the standards .o pupil hos reached. This is .a measure of
relative performance against the age-related expectations of children the same age.
Attainment is measured in relation to .national average standards and is judged
in comparison to all schools.
Achievement is .o relative measure that refers to how much progress a pupil hos
made from his/her initial starting point. Lt refers to the difference between
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where o pupil started from and where they hove reached. Achievement can hbe
measured over different time frames: a term; .an .ocademic year; a Key Stage .or
the whole of a pupils time at the school.

It is quite possible for:

e .a high attaining pupil to have low achievement. This means that an intelligent
pupid, who is still performing .at high standards, has secured little progress.

o a low performing pupil to have high .achievement. This .means that the pupil
concerned is still performing helow the national awverage for their age, hut they
are making good progress from their starting point: they are doing well and,
almost cerkainly, trying very hard. A small number of pupils with significant
learning difficulties may never attain at a high level when .compared to their
peers, hut their .achievement might he outstanding.

As a school, we aim to create .o high achievement culture and expect every pupil
to reach the highest possible attainment that they are capable of. The mark of .an
outstanding teacher is that every pupil in their charge surpasses the progress
they were expected to make hased on past performance.

Bromcom
A record of every pupils .academic performance will be kept on the schools
computerised trocking system. (Bromcom) Teachers .are given access to the relev.ant
Mear group 50 they can assess every child against the key performance indicators.
Teachers are able to see how individual pupils progress over time; their rate .of
progress during .o particular year can be established; .and .any gaps in children’s
le,afnmg can he identified.
Tracking grids will .ossist school leaders to:
e .monitor academic standards
o analyse the performance of individuals .and different groups of pupils
o .ascertain individuals, groups, classes .or cohorts that require .additional
support
o allocate additional support to pupils in an equitable way, on o needs-related
hasis
4
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e hold informed discussions with parents and carers regarding the progress
being made by .an individuwal pupil.

Weiti \ :
Each piece of individual writing (final draft) will bhe assessed wsing the relev.ant
writing assessment checklist for .o pupils academic programme of study. This
will he wsed to wpdate Bromcom on . termly hosis. These checklists are used to
support and evidence .a summative end .of year assessment for writing.

End of year assessments

Tow.ards the end .of the academic year all pupils in Key Stages | .and 2 wundertake
suwmmative assessment tests .or tasks. Ln addition, teachers .make .a teacher
assessment judgement .of each pupils performance across the curriculum.

Uumzﬁwnmuuy,a&maamwuaxuzxuganuwdu@s}dhum&

Year | Teacher assessment is wsed to reach a judgement on these .and .all other pupils
attainment in reading, wmwriting and .mathematics wsing the key performance
indicators for Year One

Phonics Screening Test

NGRT

Termly assessments to he undertaken at the end of spring and summer term.

Year 2 The Key Stage | SATs tests: reading, grammar, punctuation .and spelling, .and
mathematics. Teacher .assessment of reading, writing, .mathematics and science
against the teacher assessment framew.ork.

NGRT

Phonics Screening Test re-sit

Termly .assessments to he undertaken at the end of each full term.

Year 3 Teacher assessment .at year end of performance in reading, writing and mathematics
using the key performance indicators for Year Three.

Grammar, punctuation .and spelling end of year test for Year Three.

NGRT

Scholastic tests to he undertaken .at the end of each full term.

Year 4 Teacher assessment .at year end of performance in reading, writing and mathematics
using the key performance indicators for Year Four

Grammar, punctuation .and spelling end of year test for Year Four.

NGRT

Scholastic tests to he undertaken .at the end of each full term.
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Year 5 Teacher assessment at year end of performance in reading, writing and mathematics
using the key performance indicators for Year Five.

Grammar, punctuation .and spelling end of year test for Year Five.

NGRT

Scholastic tests to he undertaken at the end of each full term.

Year 6 The Key Stage 2 SATs itests: reading, gramumar, punctuation .and spelling, .and
.mathematics.

Teacher .assessment of reading, mwriting, mathematics and science against the
teacher assessment framew.ork.

NGRT

Past SATs tests to he undertaken at the end of outumn and spring term.

Measuring attainment
Assessments .are .made against objectives from the Programme of Study for the
relev.ant year .group.
On the Bromcom system, ohbjectives are numbered as follows:
e | means children do not understand the .objective taught
e 2 means showing signs of understanding the objective deeloping)
o 3 .means understanding .on a regular basis (expected)
o L means it is an embedded skill (exceeding).

The Bromcom system then uses these formative judgements to create an averoge
point score at the end of the .assessment period. This average point score relates
to where the child is assessed at working at that stage of the .academic year.
The codes wsed are s follows:

e BLW (Below) - helow the standard of Pre-Key Stage.

o ETS (Emerging within Standard) - the child is currently emerging in that

MRQr Gr.OMp.
e WTS ( Working Tow.ards Standard) - the child is currently developing in that

AROU GrOMQ.
e EXS (E»(p.ed:ed. Standard) - the child is currently .at the expected standard

Ln,tha,t,g,ear Qroup.
e GDS (Greater Depth Standard) - the child is .currently .ochieving greater depth

in that year .group.
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Measuring progress

Progress is measured on the stage achieved within one year. We .are .aiming for
children to make five steps of progress to the ‘expected standard stage each year.
Progress is tracked throughout the year through Pupil Progress Plans. Pupil
Progress Plans are completed, during .a .meeting hetween the class teacher, the
assessment lead and .a member of SLT, in September, December and March. A
meeting is held in July hetween the current class teacher and the next class
teacher to set sufficient progress targets for each .child.

The ~value that the school adds hetween the end of Key Stage | .and the end of
Key Stage 2 is reported every year in a comprehensive data-rich document: ASP
( Analyse School Pe,r}o,r,m,a,n,ce). These reports inform the schools result in
nationally published league tables .and are central to the Ofsted school inspection

Process.

Termly assessments

It is essential that the progress pupils make is closely monitored within a school
sear, os well as at the end of it. This is hecause assessments enable a termly
analysis of pupil performance data and allow speedy action to toke place. An
opportunity would be lost .and valuwable time waosted if, for example, .additional
support was not provided wntil suwmumer term. Key Stage | .and Key Stage 2
teachers are requested to record their summative .assessment for each pupil on
the tracking grids at the following times:

Middle .of Reading, mriting, .mathematics

December

End of March Reading, mwuriting, .mathematics

End of June Reading, writing, .mathematics, science, history,
geography, computing and P.E.

Whm ,p,arzrwszngag,ewvxﬂxi}wduldrmzi zdu,oa,u,on aduzvzmzn,t levels rise. If
there was any doubt, recent research hos shown that parental engagement is .a
decisive factor in determining learner achievement at .any age, but the younger the
children are, the more impact this has. What really matters is that learners feel
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their parents .are paying attention, engaged in the childs learning .and care about
their performance.

In order to keep parents informed ahout what their child needs to w.ork on next,
,a,n,d,,tozrbcow,a,ge.thzm,to Aupport improvemend, zadxpu.p:f&iaxgzbsﬁu.ustbz

Lt is ,o;f ,p,a,r,anwwbt un,p,o,rm i)w,t H’ue /s,ch,o,oi ,p,r,omudezs fzgular opportunities. for

parents to keep .abreast of the progress their son/daughter is making. Mindful .of

this the school will follow the proctices listed helow:

o Offering termly parent consultation .meetings

o Offering .additional, informal .meetings, by .appointment .on the request .of
,p,a,rzrws/,carzrzs

e Ilssuing .an .annual school report during the second half of the swrumer term.
In this report teachers should stipulate wvery clearly mwhether pupils are
performing at the expected standard.

Assessment for learning (AfL)

Assessment for Learning (AjL) has heen defined .as the process of seeking and

interpreting evidence for use by learners .and their teachers to decide where their

learners are in their learning, mwhere they need to .go .and how hest to get there

(Assessment Reform Group 2002).

AL should he used to identify gaps in pupil learning .and then prowvide them mwith
the advice and next steps needed to fil them, while recognising the importance of
encouraging learners to take .ownership of their own learning .and .actively
participate in their learning journey. This is facilitated through ensuring a safe,
positive learning erwirorunent in the classroom, which promotes .o ‘growth mind-
set,” where intelligence is expandable .and everyone has the .ability to improve.

Rmzaxdx&iwwzsﬂwiz#eotw Ajl_ J/s,a.,k.exz};a,cto,r in raising pupils’ standards of
achievement. At Enfield Academy of New Waltham, we aim to ensure that staff:

8
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Embed this policy in the teaching .and learning process

Share learning goals with pupils

Help pupils to know and to recognise the success criteria to .aim for
Provide clear and .motivating feedback, which leads pupils to identify what
they should do next to improve

Hove a commitment that every pupil can improve

Lrwolve bhoth staff and pupils in reviewing .and reflecting upon pupils

performance .and progress.
. Lrwolve pupils in heing able to assess and critique themselves .and their
peers
. Adjust teaching to toke account of the results of assessment.
Classroom Practice
At Enfield Academy .of New Waltham, AfL takes place wusing the following
sbrategies:

I. A Clear, Specific Learning Question Being Communicated To Pupils
The Learning Question is what teachers expect .most children will know,
understand or be able to do by the end of the lesson.

demmg/s,ta#

Plan tasks that will fulfil the learning question providing differentiation by
task, support and amhbition,

Share the learning question to enable the child to know the purpose .of the
activity, thus troansferring much of the responsibility for the learning from
the teacher to the child.

2. The Use 0f Success Criteria to Assist Pupils Ln Achieving The Learning Objective
To encourage children to take responsibility for their learning, teaching staff:

Explain and generate the success criteria. for the planned task. Success
criterio. can bhe developed with the children as part .of the learning process.
Ensure the children have interpreted the expectations so they can apply them
s they .are working independently, thus making their .own judgements .against
the criterio before .any teacher assessment of the task takes ploce

Model wsing the success criteria against an example piece of work to aid
the process of self and peer evaluation.
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3. The Adults Engaging Ln a Variety of Effective Questioning Strategies

Questioning enables teaching staff to find out what pupils know, understand .and

can do while highlighting misconceptions in .order to target teaching .more

effectively. Teaching staff use a wvariety .of questioning skills when w.orking with

children hy:

. Providing a high proportion of open questions

. Providing time for pupils to think about and discuss their responses to
questions. (pw share ideas / talking ,p,wr,trw&)

. Providing supplementary questions to extend understanding

. Providing questions that encourage pupils to reflect on their thinking

. Providing pupils opportunities to generate their own questions.

. Using Self-Assessment .and Peer Critique

Self-ossessment .and peer critique engage pupils with the quality .of their w.ork
and in reflecting on how to improve it, provide pupils with valuable feedbhack,
enahbling them to learn from .and support each .other. This adds a wvaluwable
dimension to learning - the opportunity to talk, discuss, explain .and challenge
each other. For pupils to use self-assessment and peer critique successfully they
need to:

. Understand the criteria or standards thot will he wsed to .assess their work
. Proctise self-ossessment .and peer critique strategies following teacher
[dentify .and celebrate what they have done well

Reflect .on their own work to identify .any gaps hetween what they did and
what they could have done

Be part of a positive and constructive process in .o safe learning erwironment
with clear guidelines for successful assessment.

At Enfield Academy of New Waltham, .any wiritten self-assessment or peer critique,
including editing, will he done in red pen.

5. Effective Feedhack
Feedbhack is ary information that is provided to the child, bhoth orally and written,
ahout their learning. The Teachers Standards state that teachers should

10
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give pupils regular feedhack, hoth orally and through accurate marking,
and encouwrage pupils to respond to the feedback'. It is most effective when:

. It relates specifically to the learning .question

. It focuses on the task rather than the pupil

. It is given regularly and while still relev.ant

. Suggestions for improvement act as ‘scaffolding hetween what the .child .can
currently do and what they could .achieve with direction

. It allows for gquality communication .around learning.

6. Reviewing formative assessment to identify gaps and ensuring planning reflects
the needs .0f the learner

Formative assessments .are made against specific criteria relating to reading,
writing and .maths wsing Bromcom.

. Formative assessment can be done during the lesson, after the lesson .or

after several days work leading to the completion of . Bromcom statement.
. Formative assessment should he reviewed regularly to allow for changes to

planning to incorporate revisiting statements, when gaps .are identified, .or
in order to ensure opportunities for high level thinking .are provided.

Standardisation

In order for one teacher'’s assessment of the expected standard to he the same
as another teacher’s, regular .moderation .meetings .are bhuilt into the schools
continuing professional dewvelopment (CPD) programme and Key Stage .meeting
structure. Consistency in proctice across the school will only occur if there is
regular, scheduled time when teachers can reach .a shared understanding of what
constitutes a particular level of performance. This will arise through cyclical
engagement in an assessment moderation process.

. F,oun,d,a,twn S,ta,g,e Pf,o;dz Admumary b,azs,ed, on 7 profile scales with |7 Early
Learning Goals must be completed for each child in foundation stage. Profile
judgements .are .made .on the hasis of cumulative .ohservational ewvidence
recorded .onver the course of the year.

»  Data from the profiles is used to inform Y| teachers ahout each childs progress

11
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E;deagmdxmizduppfommwm}wbgduwmw}w have o Special
Educational Need. Where children .are identified as heing .on any cycle within this
approach, it .may he necessary to assess these children against .o Programme .of

Study from a different year group, in order to show progress.

In Years | and 2, Pre-Key Stage Standards can be used to assess those pupils
who .are not yet working within the Year One Programme .of Study.

Any child not working within their year group should be receiving a programme
of support in order to .make rapid progress .and .close the attainment .gap.
Eormal reporting to parents

Annual reports - schools have a statutory duty to .compose an annual written

report to all parents. Ouwr school report format is reviewed .annually to comply
With the current legislation.

12
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Appendix |
Glossary of Terms Used

Term

Definition

achievement

The amount of progress a pupil has made from her starting

assesament for learning

Anappxaadxtoiaaddngthatm»dmbsmthzknpadog
assessment on learner progress

attainment

The standards a pupil has reached (M}W@dbgw
n,a,tLom,L,a”zr,a,gz)

haseline .assessament

The assessment of pupils when they first join the school

formative ossessment Dowy-to-day .assessment. Forming .an impression of how well
pupils are doing by reflecting .on their written .and .oral
performance

assessment fromew.ork Gowerrnument - produced documentation to support teacher

for teacher assessment
at Key Stage | .and Key
Stage 2

assessment at the end of Year Two and Year Six

national .oaverage The performance of all pupils in the country averaged out
parent consultation A teacher-parent discussion .ohout the .attainment .and
meetings achievement of pupils

peer assessment pupils assessing each other'’s work

periodic review Review of attainment & .achievement after a period of time
pupil profile A picture of the significant achievements of a r. lon .or

Pre-Key Stage Standards

Assessment scales wsed for Key Stage | and 2 pupils who
are not syet working within the relevant Programme .of Study

self-assesament

P;.Lpii/s assessiNg their own w.ork using /s,p.e,c%,c criteria

Auwmmative assessment

A summary of what a child has attained that is completed
u}fzr,a,pzrw,d,ojm}w&ztap/szd(wwﬂgam,t)

termly assessments

Amgammmiﬂjamxm}ofmmmmm
,oj,a.,tzrm

tracking Checking on how pupils .are doing, identifying .need .and
putting in place support to imeet that need
ralue added A measurement of how .much .a child hos improved over a

defined period .of time.

13

November 2021



Appendix 2
Peer Critique: Guidelines for Teachers

uidelines Zor Tead

The roles .0f hoth parties need to he clearly defined.
Children need to he reminded that the focus of their task is the learning intention.

The pupil needs time to reflect .on .and .check his .or her wiriting hefore a response
partner sees it.

The response partner needs time to take in the .childs work, so it is hest for the author
to read the work out first. This also establishes .ownership of the piece.

The response partner should .ask for clarification rather than jump to conclusions.
The response partner should ,bzgm. With .o positive comment .ahout the w.ork.

Children need to be trained in the success .and improvement process, or whatever is
heing wsed, so0 that they are confident with the steps irwv.olved.

Children .must hoth .agree the part to he .changed.

The improvement suggestions can be hboth werbal .and written. The .only writing
necessary would bhe the identification of successes and the improvement itself.

[t would he wseful to role play response partners in front of the class, showing them
the wrong way and the right way to proceed.

14
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APPEJ wdix 3 LS Walth?
Peer critique: Rules for Children
Ruldes for Children
We decided that there .are some rules we all need to keep. When we hecome response
partners we all agree to ...

respect our mfmxwofkbmmﬂwghmzdomﬂww bhest and so their work should
be valued.

try and see how they have tackled the learning intention .and .only try to improwve
things that are to do with the learning intention.

tell owr ,p,ar,tnzr,thz,gaoxit}ung&/wz/szam,thww,oxk.
listen to owr partner's adwvice hecause we are trying to help each other do hetter w.ork.

look for o way to help our partner to achieve the learning intention hetter by giving
them a ‘closing the gap’ activity to do.

bry to make ouwr suggestions as clear as possible.
,tr,g to make ouwr /sugge/s,twm .p,ozste,.
get our partner to talk .ahout what they hawve tried to achieve in their w.ork.

bz}aj.r,to,ow partner. We will not talk .ahout their work hehind their hacks hecause
we wouldrlt like them to .do it to m,a,rbd,,i,tw,oul,dn’,t,bz}air.

Reviewed annually
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