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INTRODUCTION 

 

Ermine Street Church Academy’s vision is for every child to flourish, to be introduced to the 

richness of human experience, to understand and question the world around them. We believe 

that our curriculum should educate for wisdom, knowledge and skills. It should educate for hope, 

aspiration, for community and living well together with dignity and respect.  

Providing our students with powerful and well-organised knowledge that they can use to think 

with and to understand the world and themselves; will enable them to become young 

independent, creative individuals who care for their community, can think critically and can 

challenge injustice.  

 

“I have come in order that you might have life - life in all its fullness.” John 10:10 

 

 

AIMS  
 

• Celebrating the uniqueness and individuality of each person in the school community 

• Promoting a lifelong love of learning through an engaging and broad curriculum 

• Promoting the Christian ethos, building positive relationships between all members of the 

school community and beyond 

• Establishing a safe, supportive and nurturing environment where everyone can succeed 

• Encouraging everybody to continually strive for improvement in all they do 

 

 

WHAT IS LEARNING? 
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In order to make sense of our experiences, our brain sorts the information we acquire into 

schemas, these are the building blocks to our cognition. The more knowledge we acquire, the 

larger and more complex these schemas become and the more we understand and are able to 

make sense of the world around us.  

 

When students join us, they are beginners (novices) who have knowledge schemas 

which are rudimentary, incomplete, shallow and often contain misconceptions. We want 

them to leave us with dense, well-linked and well-organised schemas – in other words, 

we want them to have learnt lots of high-quality knowledge in the subject. Building 

these schemas however takes time and new knowledge must be explicitly and directly 

taught in order to achieve the best outcomes for the learner. As our knowledge grows, 

we are able to acquire further knowledge, further building and expending existing 

schemas, thus, overtime we become experts.  

 

Experts in contrast, have acquired knowledge over time and have built extensive 

schemas. They can be given a problem to be solved after having been taught a certain 

technique or principle, we can fade away scaffolds and reduce guidance as the learner 

expertise increases.  

 

Current research shows that some learning (e.g. communicating and speaking) occurs 

‘automatically’ without having to make any noticeable effort. This is because we are genetically 

programmed to learn certain things. This is defined as biologically primary knowledge. However, 

biologically secondary knowledge (e.g. reading and writing) in contrast is acquired consciously, 

often requiring considerable effort. This means that for our students learning will take effort and 

will need to be helped to balance their own interest along side the interests of the classroom.   

 

When considering instructional procedures, we must consider how our brain processes 

information. The model below illustrates the widely accepted manner in which our cognitive 

structures are organized. Providing a sensory stimulus gains our attention, it will initially engage 

our working memory. However, our working memory has a limited capacity to retain information 

and will only hold it for approximately thirty seconds. It is also limited in its’ ability to hold several 

different elements ranging from seven to four. In contrast, our long-term memory is defined as a 

central structure and stores virtually unlimited amounts of knowledge and skills which organized 

into schemas. Learning happens when changes occur in our long-term memory. In order for this to 

happen we must rehearse the learning that the working memory is engaged in; retrieve the 

information regularly and continually revisit it so that learning is not forgotten.  
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To make situated cognition and learning possible, learning experiences must become less abstract 

and more embedded in authentic tasks and contexts. The learning should begin with a review of 

prior learning and present new learning in small steps. We must check for understanding through  

asking large numbers of questions and allow lots of guided practice to allow for the changes in 

long-term memory to occur.  

 

  

CURRICULUM 
 

Curriculum Intent   

 

“How much better is it to get wisdom than gold! and to get understanding rather to be chosen than 

silver!” Proverbs 16:16 

 

Our curriculum is designed with the aim of equipping our learners with the knowledge and skills 

they need so that they have high aspirations for themselves, achieve all that they can within their 

life, celebrate their successes and become active participants within their community. To this aim, 

our curriculum is knowledge-rich, specified, sequenced and is taught to be remembered. We 

acknowledge that our learners are novices, not experts and that for them to be successful at 

becoming experts; we must teach the knowledge and skills they require explicitly and directly.  

Being a church school is important to us and Christian values underpin all that we do within our 

learning as well as the wider activities within our school. Our ethos reflects the values of the 

community and the church where we respect and care for each other, the church as well as 

promoting a love of learning throughout the school. Children who attend our school are 

supported to access the full, broad curriculum and learn so that they can bear the fruits of their 

labour and lead a full and rich life as they grow.  

 

“To be the heartbeat of the community, rooted and established in God’s Love” Ephesians 3:17; “bearing 

fruit in all seasons” Jeremiah 17:8. 

 

Our curriculum is designed to be a road map for our students. It is a specified journey towards 

success in a given field. In this sense it is the progression model. It is sequenced so that it builds 

knowledge both within year groups and across so that it is embedded and remembered beginning 

with our EYFS and finishing at the end of Year 6. It is an inclusive, broad curriculum and 

appropriate adaptation is made to enable all our learners to access it and be successful.  

Our curriculum promotes the spiritual, moral, cultural, mental and physical development of pupils 

at the school and of society and prepares pupils at the school for the opportunities, responsibilities 

and experiences of later life. 

 

 

Curriculum Implementation   
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Our curriculum is mapped to allow for knowledge to be revisited throughout, both within the 

discipline being studied and across other subject areas.  Learning is broken down to small steps – 

with practice at each stage.  Our teaching and learning approach includes many worked-examples 

to increase and deepen the learners’ understanding.  Scaffolding is provided to develop expertise 

(e.g. how to structure extended writing or a solution to a problem with missing parts) – but they 

are gradually withdrawn. Students practice applying the new knowledge they’ve acquired and 

mistakes made are corrected through feedback that feeds forward, enabling students to build 

confidence and gain high success rates leading to higher independence. Prior knowledge is 

continually revisited, allowing students to make links with new knowledge. This ensures 

progression and development of substantive and disciplinary knowledge and allows for previous 

learning to be built upon when embarking on new areas of learning.    

 

Within each subject, we deliver learning using recommended, respected and tested schemes of 

work, for example in Maths we use Complete Maths, for Science, History, Geography and Art we 

use Primary Knowledge Curriculum and in ICT we use the National Centre for Computing 

Education scheme of work (Teach Computing). 

 

Curriculum Impact 

 

Impact is determined by assessing whether or not the learners develop detailed skills and 

knowledge across the curriculum and achieve well as a curriculum impact. This is obtained through 

both assessments and continuous monitoring of the effectiveness in which each subject is taught. 

 

Assessments: 

 

• Termly assessment is carried out in line with the DEMAT timetable:  

• Reading – DIBELS   

• Writing – judgement, and involvement in No More Marking   

• Maths – Headstart assessments   

• Yr 1 Phonics checks / Yr2 SATs – termly  

• Yr6 SATs – half termly   

• YrR Baseline Assessment – Autumn term   

• Statutory Assessments (May/ June) – EYFS assessments, Yr1 Phonics Checks, Yr2 SATs, Yr4 

Multiplication Checks, Yr6 SATs  

 

 

Subject monitoring: 

 

• Lesson visits 

• Book looks 

• Pupil voice 

• Staff survey 

• Planning  

• Visual evidence (displays, photos etc.) 
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• Resources 

• External view (e.g. parent questionnaire)  

 

 

 

PEDAGOGICAL PRINCIPLES 
 

At Ermine Street Church Academy, we believe that everyone has the right to feel safe, respected 

and valued. We believe in fostering positive relationships which are founded on established norms 

with clear roles and boundaries to enable this. Combining warmth with assertiveness and positive 

framing supports students in learning those roles and boundaries. This helps students develop 

good learning behaviours. We set high expectations for all our learners and believe they can all 

achieve these with the right support and encouragement.  

 

Teachers at Ermine Street Church Academy incorporate Rosenshine’s Principles of instruction to 

support our students’ learning. They spend more time in guided practice, securing high rates of 

success, involving students in practicing and applying or elaborating in small steps, identifying 

misconceptions and checking for errors. Retrieval practice supports embedding knowledge to 

long-term memory. Students are presented with different models, deepening their understanding 

and overtime scaffolds are removed, leading to independent practice which helps them develop 

fluency and automaticity in using the skill or applying the knowledge. Confident in their new found 

knowledge, students can now apply it to problem-solving, critical thinking and becoming creative 

in their work.  

 

Formative assessments build a crucial part of any lesson. Teachers make sure outcomes for each 

lesson are clearly understood by students and continuously check for understanding (e.g. asking 

diagnostic questioning), tracking students, identifying errors and providing feedback that moves 

the learning forward, focusing on the learning goals and making students think.   

 

 

THE CURRICULUM AT ERMINE STREET CHURCH ACADEMY – SUBJECTS  

 

When considering the content of the curriculum we must consider both substantive and 

disciplinary knowledge. Substantive knowledge is the knowledge produced by the academic 

subject. Depending on the subject, this knowledge could comprise any combination of the claims, 

pieces, techniques and works themselves and the processes in applying the knowledge. 

Disciplinary knowledge is the knowledge of how ideas are presented and developed within a 

discipline. This is the knowledge of how humans operate, in the field of production, when they are 

making meaning, when they are contributing new content to the field. Both substantive knowledge 

and disciplinary knowledge vary from one subject to another and are specific to those subjects. A 

Historian would use different disciplines and apply different knowledge to that of a scientist. Our 

curriculum aims to teach our students both the substantive and the disciplinary knowledge of each 

of the subjects.  
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ENGLISH 

 

English is made up of 3 distinct areas – Reading, Writing and Oracy. Each area supports the other. 

The English Curriculum is unique amongst subjects – as well as being a subject in its own right it 

also permeates every other subject. 

 

Reading 

 

Early Reading 

 

At Ermine Street Church Academy, we teach students to read and spell using the Sounds-Write 

Linguistic Phonics programme. Students are taught to understand the relationship between 

spoken and written words. We begin with what students acquire naturally, spoken language, and 

teach students how to represent sounds using spellings.   

 

In Reception, we teach the Initial Code which includes a limited amount of code, so that students 

can focus on developing their skills. The skills students learn are segmenting (separating words 

into sounds), blending (putting sounds together to read words), and manipulation (swapping 

sounds in and out of words). Here are the spellings that are introduced in Reception:  

 

Unit 1: a, i, m, s, t  

       

Unit 2: n, o, p   Unit 3: b, c, g, h   Unit 4: d, f, v, e   Unit 5: k, l, r, u   

Unit 6: j, w, z   Unit 7: x, y, ff, ll, ss  Units 8-10:   

no new spellings  

Unit 11: sh, ch, wh, 

ng, ck, qu  

  

 

  

We begin by teaching consonant vowel consonant (CVC) words (e.g., ‘sat’, ‘dog’, ‘miss’), before 

introducing students to words with adjacent consonants (e.g., ‘went’, ‘frog’, ‘strap’). You can learn 

more about our approach by completing these free online courses:  

 

https://www.udemy.com/course/help-your-child-to-read-and-write/   

 

https://www.udemy.com/course/help-your-child-to-read-and-write-part-2/    

 

In Year 1 and Year 2, we teach the Extended Code which introduces students to several different 

ways of spelling each of the 44. Through teaching Sounds-Write, we teach students that:  

 

letters (spellings) represent sounds;  

 

https://www.udemy.com/course/help-your-child-to-read-and-write/
https://www.udemy.com/course/help-your-child-to-read-and-write-part-2/
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a sound may be spelled with 1, 2, 3 or 4 letters (sat, fish, where, eight);  

 

one sound, different spellings (rain, play, great, cake)  

 

one spelling, different sounds (head, break, dream)  

 

Following advice from the Department for Education and Ofsted, we do not promote the use of 

silent letters, magic letters, or memorising whole words by sight. Instead, we teach students the 

relationships between sounds and their spellings. For example, we teach that the < a > in ‘what’ 

represents the sound /o/, as it does in ‘want’, ‘was’, and ‘squad’, too.  

 

In addition to the Extended Code, we teach students to read and spell polysyllabic words (words 

with 2 or more syllables). This is essential as 80% of words in the English language are polysyllabic. 

In Key Stage 2, students apply their phonic knowledge to read new words and to spell words from 

the National Curriculum for spelling. Increasingly, teachers support students to develop their 

knowledge of etymology and morphology.  

 

When we plan our phonics lesson, we include three elements. Firstly, we review learning from the 

previous unit. Secondly, we teach new learning and provide students with opportunities for 

controlled practice. Thirdly, we provide students with opportunities to retrieve learning with freer 

practice. This means the book and homework tasks your child completes will be from the previous 

units. This allows us to explicitly teach new skills and code during new learning, and students 

spend the next few weeks reviewing and retrieving learning with controlled then freer practice.   

 

*Sounds-Write Linguistic Phonics has been validated by the Department for Education. You can 

access downloads and links on their website: https://www.sounds-write.co.uk/page-84-downloads-

links-for-parents-teachers.aspx. You can also access their free ebooks here:  

 

Books for Reception (The Initial Code)  

https://www.sounds-write.co.uk/page-109-initial-code-first-steps-collection.aspx   

 

Books for Year 1 (The Extended Code)  

https://www.sounds-write.co.uk/page-111-extended-code-first-steps-collection.aspx  

 

 

Reading: Fiction 

Reading is taught explicitly through high quality, challenging children’s classic literature. The 

‘Canon of Literature’ for our school has been carefully selected to ensure it is challenging and 

ambitious. The advantage of selecting such classic texts is that children are exposed to wide 

archaic vocabulary and syntax applied in contexts that are rarely found in recently published 

children’s fiction. Crucially, this selection process also allows children to acquire a wealth of cultural 

currency and background knowledge that promotes the development of more complex schema to 

which new knowledge can be linked more meaningfully. 

 

https://www.sounds-write.co.uk/page-109-initial-code-first-steps-collection.aspx
https://www.sounds-write.co.uk/page-111-extended-code-first-steps-collection.aspx
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One of the purposes of our daily English lessons is to develop each child’s reading proficiency and 

comprehension - as determined by Scarborough’s Rope Model (‘The Reading Rope, Scarborough, 

2001, see fig.1). Opportunities to develop the ‘Language Comprehension’ strands are specifically 

considered by teachers during the lesson planning process, so that opportunities to develop those 

aspects of children’s learning are based on prior knowledge, explicitly taught with Rosenshine’s 

Principles of Instruction (2012) being applied - in coordination with the wider curriculum. 

The ‘Word Recognition’ strands are intrinsically addressed as part of the reading process and with 

regular, varied reading experiences, children build better word recognition knowledge and fluency. 
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Our reading lesson pedagogy specifically follows Reading Reconsidered principles that incorporate 

a combination of accountable independent reading (AIR), and whole class reading approaches 

including choral reading, repeated reading and echo reading which support and challenge pupils 

to develop their fluency and prosody. 

 

Reading: Non-Fiction 

Reading and analysis of non-fiction text is embedded across our curriculum as part of the 

acquisition, comprehension and encoding of knowledge. However, in English lessons non-fiction 

material is selected or written as a secondary text that supports, deepens and develops the 

background knowledge required to better understand the primary fiction text. We know that 

reading classic texts is effortful, but when children understand the vocabulary and background 

knowledge behind these unfamiliar contexts and genres, they develop a love for the text. This 

allows them to feel successful and they are far more likely to continue to choose more challenging 

texts to which they can apply their reading knowledge. 

 

The vocabulary attributed to the primary and secondary texts, is either taught explicitly or implicitly 

through high-quality images and texts that clarify the varied applications and nuances of complex 

words. 

 

It is the interdependence of primary and secondary texts that enhance children’s reading 

knowledge by allowing a complex schema of knowledge to be built around each text – and 

through our questioning and writing approaches, make links between texts and express their 

understanding of the ‘Canon of Literature’ through their oral and written rhetoric. 

 

Writing 

 

Writing instruction must be explicitly taught and modelled. Therefore, we include the principles of 

The Writing Revolution (2017) by Judith C Hochman and Natalie Wexler, to teach children how to 

build syntactically complex sentences and paragraphs that better support the expression of the 

rhetoric phase. 

Examples of the application of grammar rules are attended to during the knowledge phase of 

teaching and children practice the application of grammar in writing tasks across curriculum, 

resulting in the continual revisiting and practice of grammar, which allows for knowledge to be 

stored in the long-term memory but to be easily retrievable for application. 

Support and scaffolding appropriate to each child is offered in a range of materials. This may 

include CLOZE procedures, word banks, images, models and diagrams, exemplar texts, sentence 

stems and phonological support. However, all pupils in class are exposed to the same level of 

challenge and read the same complex texts as their peers. 

Writing non-fiction essays in other subjects is also supported through The Writing Revolution 

strategies. Summative writing prompts are given to prompt the expression of the core knowledge 

of the unit and give a purpose and context to the writing task. 
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MATH 

 

Mathematics is the study of numbers, quantities, or shapes. Mathematical competence is the 

foundation for being able to lead an autonomous and rewarding adult life. Being mathematical 

means being able to overcome challenges and navigate through life with purpose. 

 

The mathematical curriculum content is divided into declarative, procedural and conditional 

knowledge. Declarative knowledge is static in nature (I know that) and consists of facts, formulae, 

concepts, principles and rules. Providing knowledge of the early mathematical code: facts, 

concepts, vocabulary and symbols is vital for students’ success. Students must be taught core facts, 

formulae and concepts that are useful now and in the next stage of education. It is also imperative 

that students develop their automatic recall of core declarative knowledge, rather than rely on 

derivation, guesswork or casting around for clues. 

 

Procedural knowledge is recalled as a sequence of steps (I know how). The category includes 

methods, algorithms and procedures: everything from long division, ways of setting out 

calculations in workbooks, to the familiar step-by-step approaches when solving quadratic 

equations. Students need to learn non-distracting and accurate mathematical methods that 

encourage them to use recall over derivation. Over time students learn use more efficient, 

systematic and accurate mathematical methods that they can use for more complex calculations 

and in their next stage of learning. This supports students to see new connections of number, 

geometry and time.  

 

Conditional knowledge gives students the ability to reason and solve problems (I know when). 

Useful combinations of declarative and procedural knowledge are transformed into strategies 

when pupils learn to match the problem types that they can be used for. Students learn useful, 

topic-specific strategies, as well as how to match them to types of problems. They develop 

confidence in using linked facts and methods that are the building blocks of these strategies and 

use core, systematic strategies rather than resorting to guesswork or unstructured trial and error. 

 

Our aim is for all our students to become successful mathematicians. The Complete Mathematics 

Scheme of work provides us with a carefully and effectively structured mathematics curriculum 

where knowledge is broken into tiny granules, supporting understanding of complex concepts. It 

provides students with numerous opportunities to be successful, so they know what success feels 

like throughout their education and are motivated to keep going; developing a positive attitude 

towards learning mathematics. The structure of Complete Mathematics also enables us to highly 

individualize our teaching and help our students to take their mathematics further or to address 

gaps in their knowledge.  

 

From Reception to Year 6, pupils will be encouraged to use a range of strategies to support their 

learning.  These include the use of counting materials (fingers, rulers, counters) pictures, jottings or 

a formal written method.   We urge parents and carers to support this when their children are 

learning at home.  Children are encouraged to look at a calculation with ‘number sense’ and use 
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their ‘number knowledge‘. The child will decide on the best approach to solve the problem, for 

example whether to solve it mentally, to draw the problem out or use a written method.  

As we teach each granule of maths, we ensure the children move through three specific stages 

which support their development of understanding.  These stages are called Concrete, Pictorial 

and Abstract.  

 

Concrete - This means the learning that will take place in a hands-on way. This will include using 

resources or methods that allow the children to build the skills and understanding they need to 

move.  

Pictorial – This stage allows for children to see visually what they are doing. This could be through 

jottings or a number line. Children will be exposed to and create a number of images and models 

to support fluency. 

 

Abstract – this is the most difficult part of maths.  If the first two stages were taught well, this stage 

should occur naturally.  At this stage the learner no longer requires resources or images to support 

their calculations and can recognise and understand a range of different symbols and vocabulary 

used across the curriculum.  

Where possible the children will move through all 3 stages to become fluent in a strategy or 

method.  

 

Our Maths Calculation Policy and support document outlines each step our children will take to be 

able to master each of the four operation (addition, subtraction, multiplication and division) as well 

as fractions. This document also shows the progression of how we teach the fluency of 

Mathematical Facts and times tables across the school to ensure that by the end of Year 6 our 

children are able to recall their number facts and apply them to the Maths curriculum.  This works 

in conjunction with the Complete Maths framework to ensure that children gain a solid 

understanding of each concept and are able to master the Mathematic Curriculum. 
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SCIENCE 

 

Science is the study of the nature and behaviour of natural things and the knowledge that we 

obtain about them. It is based on observation, experiment and measurement as well as the 

formulation of laws to describe these facts in general terms. 

 

In England, students begin their formal science education in the early years foundation stage 

(EYFS). This involves learning foundational knowledge primarily through the ‘understanding the 

world: the natural world’ area of learning. This provides a number of rich contexts for pupils to 

learn a wide range of vocabulary. These words form the beginnings of scientific concepts that will 

be built on in Year 1 and beyond. 

 

Substantive knowledge in science is organised according to the 3 subject disciplines: biology, 

chemistry and physics. The substantive knowledge is the knowledge of the products of science, 

such as concepts, laws, theories and models. Each scientific discipline provides students with a 

unique perspective to explain the world around them. This means that as pupils progress through 

the curriculum, they need to develop knowledge about the similarities and the differences 

between each scientific discipline.  

 

In Science, disciplinary knowledge describes the diverse ways that science establishes and grows 

knowledge through scientific enquiry. There are at least 4 content areas through which students 

make progress when learning disciplinary knowledge: 

1. Knowledge of methods that scientists use to answer questions. Students learn about the 

process of: how to conduct fair testing, use models, chemical synthesis, classification, 

description and the identification of correlations (pattern-seeking) and experimentation. 

2. Knowledge of apparatus and techniques, including measurement. Students learn how to use 

equipment to carry out specific procedures safely. They learn that all measurement involves 

some error and scientists put steps in place to reduce this. 

3. Knowledge of data analysis. Students learn about different types of tables and graphs and 

how to identify correlations. 

4. Knowledge of how science uses evidence to develop explanations. Students learn how 

evidence is used, alongside substantive knowledge, to draw tentative but valid conclusions.  

 

Our aim is to develop our students’ scientific knowledge and conceptual understanding through 

the specific disciplines of biology, chemistry and physics. We also intend to develop our students’ 

understanding of the nature, processes and methods of science through different types of science 

enquiries that help children answer scientific questions about the world around them. Furthermore, 

we aim to equip our pupils with the scientific knowledge required to understand the uses and 

implications of science, today and for the future.  

 

The Primary Knowledge Curriculum provides our students with a highly organized curriculum that 

embeds disciplinary knowledge within the substantive content of biology, chemistry and physics. 

The substantive knowledge is sequenced so that students build their knowledge of important 

concepts such as photosynthesis, magnetism and substance throughout their time at school whilst 
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the disciplinary knowledge is sequenced to take account of the best substantive contexts in which 

to teach it and develops student’s knowledge of working scientifically.  
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HISTORY 

 

The study of history is a window into the past that provides understanding of the present-day, and 

how individuals, nations, and the global community might develop in the future. Through history, 

students come to understand their place in the world, and the long story of human development.  

 

In England, students begin their formal history education at key stage 1. What children learn in the 

early years foundation stage (EYFS) is crucial knowledge for them to build on in the future. The 

knowledge and vocabulary that children develop, particularly through the ‘understanding the 

world’ area of learning, enable them to access history content at key stage 1. 

 

To make progress in history, students need to develop both their substantive and disciplinary 

knowledge within this subject.  The substantive knowledge within this discipline is the knowledge 

about the past which includes key dates of events and key sources.  It also includes knowledge of 

‘substantive concepts’ (abstract concepts such as invasion, tax, trade, monarch or empire). To make 

sense of this knowledge, students must secure mental timeline. This makes students’ existing 

historical knowledge more secure and therefore makes new knowledge easier to learn. Disciplinary 

knowledge of History is the knowledge about how historians investigate the past and how they 

construct historical claims, arguments and accounts. These disciplinary concepts are highly 

abstract. Therefore, teaching is likely to be most effective when students have repeated encounters 

with these ideas through meaningful examples in specific contexts. Firstly, students need secure 

substantive knowledge about relevant historical contexts in order to make sense of this. Once 

students have obtained this knowledge, they can examine simple sources to answer historical 

questions and develop an understanding of how historical evidence is used to interpret historical 

events and their impact. They will be able to analyse causes and consequences, be able to draw 

similarities and differences between events as well as examining continuity and change.  

 

Throughout their time with us, our students will learn how historians and others have constructed 

accounts about the past, and gain extensive knowledge of historical events.  

 

Using the Primary Knowledge Curriculum, students will have lots of opportunities to encounter 

broad characterisations of particular periods; develop understanding of general features of 

periods; build knowledge of the chronological order of broad periods; acquire knowledge of 

particular dates and encounter a wide range of important substantive concepts. Our students will 

have opportunity to grapple with historical questions and have opportunities to make their own 

interpretations and perspective using simple sources of historical evidence.  
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GEOGRAPHY 

 

Geography is the study of places and the relationships between people and their environments. 

Geographers explore both the physical properties of Earth’s surface and the human societies 

spread across it. They also examine how human culture interacts with the natural environment and 

explore the way that locations and places can have an impact on people. Geography seeks to 

understand where things are found, why they are there and how they develop and change over 

time. 

 

Children start on their geography education journey in the early years foundation stage (EYFS). The 

EYFS framework contains references to geographical learning. For example, the ‘people, culture 

and communities’ and ‘natural world’ strands set out much clearer, identifiable geographical 

knowledge that children are to learn. Crucially, in the early years, children begin to acquire some of 

the geographical vocabulary that they will build on through the rest of their schooling. 

 

The national curriculum and other geography education literature presents the substantive 

knowledge of this discipline through 4 interrelated forms: 

 

• locational knowledge - In building students’ locational knowledge, this not only helps students 

to identify specific features but also helps to build their own identity and develop their sense of 

place. 

• place knowledge - Place is a physical area that can be located (found on a map) and that has a 

personal meaning, attachment or distinct identity. Knowledge of place allows students to locate 

or orientate themselves with respect to the larger global space and to other places.  

• human and physical processes - Students gain knowledge of environmental, human and 

physical processes which help them to describe their own and others’ environments and to 

develop an understanding of important processes and changes in the world around them. 

• geographical skills – include map reading and fieldwork. Geographical skills allow students to 

collect, represent and interpret spatial information and their acquisition is an important 

dimension of the geography curriculum.  

 

Disciplinary knowledge considers how geographical knowledge originates and is revised. It is 

through disciplinary knowledge that pupils learn the practices of geographers. This is the 

knowledge of how research is conducted, sources are interpreted and data presented. This 

knowledge provides students with an understanding of how geographers produce their responses 

and write geographical work.  

 

Our aim is for students to ‘think like a geographer’. Students will build and expand on their 

personal experiences of geography, developing their ability to use what they know from one 

context in another. They will gain knowledge about the world beyond their own experience, for 

example to appreciate how people live in other parts of the world.  

 

Using the Primary Knowledge Curriculum, students will learn the range of relevant geographical 

knowledge and skills whilst gaining an understanding of what it means to ‘think like a geographer’.  
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ART & DESIGN 

 

Art consists of paintings, sculpture, and other pictures or objects which are created for people to 

look at and admire or think deeply about. Studying art and design provides the opportunity to 

acquire new skills and knowledge of different art forms, media and techniques.  

 

Children start on their art education journey in the early years foundation stage (EYFS).  They begin 

to use a range of materials creatively to design and make products and use drawing, painting and 

sculpture to develop and share their ideas, experiences and imagination. In the early years, 

children begin to acquire some of the practical art knowledge that they will build on through the 

rest of their schooling. 

 

As a practical subject, the distinction between substantive and disciplinary knowledge of art 

significantly overlap each other.  

 

The practical knowledge consists of three strands:  

• Practical execution - students develop their accuracy and are able to draw upon 

measurement and judgment techniques, gaining growing competence drawing with 

perspective.  

• Media and mark-making - To be able to produce excellent art work students need to 

develop awareness and habits of looking and noticing as well as developing their fine 

motor skills. Students need to develop knowledge of how to use different media of the 

artist and the techniques needed to use pencil, charcoal, oil pastels, acryl and watercolour 

paint. Learning these techniques are all components of knowledge in art. Importantly, 

students need to develop understanding of the theory of colour and gain proficiency in 

mixing colours.  

• Habits of developing work – These comprise of elements such as seeking inspiration from 

the world or other artists; imagining a scene in one’s mind and experimentation. They draw 

on knowledge of techniques, media and history of art. Students are able to express 

themselves using this knowledge to produce individual pieces of work.  

 

The theory-oriented knowledge of art includes the formal elements of art. These elements give 

students a language that enables them to analyse their work, receive and understand specific 

instructions and feedback, and to participate in analysis and appreciation of the work of great 

artist throughout history. This knowledge of art history can inform and inspire students’ practical 

work, which in turn allows greater appreciation of the work of artists over time.  

 

Our aim is to develop students’ understanding and appreciation of art, and of art history, as well as 

to develop their ability to produce art themselves. Learning through and about the arts will enrich 

our students’ experience and encourages self-expression and creativity.  
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The Primary Knowledge Curriculum will provide our students with knowledge not only of artists, 

designers, architects and their work, but of the artistic concepts that relate to their work shown in 

different types and styles of art, how these relate to each other in a historical context and how this 

affects the children’s own use of materials and development of skills. Importantly, meaningful 

opportunities for self-expression and individual response are woven through the curriculum, giving 

children space to learn who they are as an artist. 
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COMPUTING 

 

The core of computing is computer science, in which pupils are taught the principles of 

information and computation, how digital systems work and how to put this knowledge to use 

through programming. Building on this knowledge and understanding, pupils are equipped to use 

information technology to create programs, systems and a range of content. Computing also 

ensures that pupils become digitally literate, are able to use and express themselves and can 

develop their ideas through information and communication technology at a level suitable for the 

future workplace and as active participants in a digital world. 

 

Children start on their computing education journey in Year 1.  They learn to understand what 

algorithms are; how they are implemented as programs on digital devices that programs execute 

by following precise and unambiguous instructions. They create and debug simple programs and 

use logical reasoning to predict the behaviour of simple programs. They use technology 

purposefully to create, organise, store, manipulate and retrieve digital content and recognise 

common uses of information technology beyond school. This procedural knowledge grows in 

complexity over time.  

 

The knowledge in computer science can be understood as having three key strands: the principles 

of computational thinking, the specifics of individual programming languages, and the habits of 

working needed for programming. A great deal of the knowledge in computer science is 

procedural and there should be emphasis on practice, feedback and project work as well as explicit 

teaching of components.  

 

Our aim is that our students will use technology safely, respectfully and responsibly. We aim for 

our students to be able to design, write and debug programs; use sequence, selection, and 

repetition in programs; understand computer networks, including the internet; use search 

technologies effectively; and select, use and combine a variety of software.  

 

The Teach Computing Curriculum is a comprehensive collection of materials produced to support 

teaching, facilitating the delivery of the English computing curriculum and we strongly believe it 

will provide the right progression to equip our students with the an ever growing procedural and 

theoretical knowledge of computer science. It is built around an innovative progression framework 

where computing content has been organised into interconnected networks created by subject 

experts, using the latest pedagogical research.  
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PSHE 

 

The aim of our PSHE Curriculum is to help our pupils develop the knowledge, skills and attributes 

they need to keep themselves healthy and safe and prepare for life and work in modern Britain. As 

a Church school we are rooted in the love of God and others. We choose to respect and encourage 

one another and to be responsible citizens in our community and our world.  Through PSHE 

education, we will help pupils to develop the knowledge, skills and attributes they need to manage 

many of the critical opportunities, challenges and responsibilities they will face as they grow up 

and in adulthood.  

 

PSHE SUBJECT RATIONALE 

 

PSHCE is organised into a two-year rolling programme which is organised into four main areas: 

Citizenship  

 

Myself and My Relationships  

 

Healthy and Safer Lifestyles  

 

Economic Wellbeing 

 

These units are arranged across the year groups so that the children to develop skills and 

attributes such as resilience, self-esteem, risk-management, team working and critical thinking in 

the context of themselves and modern Britain, along with the chance to compare and contrast 

them with other communities in the wider world. Children are given a lot of information from their 

teachers but also have the chance to research subjects themselves to gain knowledge from other 

sources as well as follow lines of enquiry they find personally interesting.  

 

As a Church school, Christian values underpin our ethos and we actively promote the development 

of Christian values and citizenship skills, equipping pupils for life in the wider world. Through our 

PSHE curriculum, our pupils learn that we respect ourselves, each other and our environment. We 

are responsible for our wonderful world and are stewards to preserve it for future generations. 

 

The program of study for PSHCE is constructed so that over the rolling two-year programme, the 

children experience a progression of key skills which they build on each year. The children are 

encouraged to make links, identify trends and expand their knowledge of themselves and the 

wider world. We develop their understanding via the use of difference sources of information, 

resources, drama and circle time activities. 
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RE 

 

The study of religion is the attempt to understand the various aspects of religion. Religious 

Education (RE) enables students to take their place within a diverse multi-religious and multi-

secular society. It offers students both the opportunity to see the religion and non-religion in the 

world, and the opportunity to make sense of their own place in that world. As a Christian school 

we place great emphasis on RE and whilst our students learn about many other religions following 

the Cambridgeshire RE Syllabus, we have greater focus on Christianity.  

 

When considering RE education we refer to 3 different types of knowledge. These broad types of 

knowledge are ‘pillars of progression’ within RE. ‘Getting better’ at RE both comprises knowing 

more and remembering more of these pillars as they are set out within the RE curriculum: 

 

The substantive knowledge includes the different ways that people express religion and non-

religion in their lives; knowledge about artefacts and texts associated with different religious and 

non-religious traditions; and knowledge of concepts that relate to religious and non-religious 

traditions, such as ‘dharma’, ‘incarnation’, ‘ritual’, ‘authority’, ‘prayer’, ‘sacred’, ‘anatta’ and 

‘moksha’. Although students cannot learn all possible substantive content in RE, the schema that 

they build concerning RE is important in their lives beyond school as they will base their 

knowledge and conceptual models about religion and non-religion (to a considerable degree) on 

the representations they learn in the curriculum. It is therefore vital that the RE curriculum is broad 

and is accurately represented.  

 

‘Ways of knowing’ is about being scholarly in the way that substantive content and concepts are 

approached. It refers to the different ways that pupils learn how it is possible to explore that 

substantive knowledge. It includes the how knowledge came about (for example, who constructed 

the knowledge or how it might have been formed from academic disciplines) and the status of 

claims (for example, how accurate a generalisation about religion might be). Students need to 

develop understanding of how academics discuss religion and how they require and engage in 

discussions around religion and non-religion. 

 

‘Personal knowledge’ - When pupils study RE content, they do so ‘from a position’. This position 

is their ‘viewpoint’ or perspective on the world, which is influenced by for example, their values, 

prior experiences and own sense of identity. Through their learning, students build ‘personal 

knowledge’, which includes an awareness of the assumptions that they bring to discussions 

concerning religious and non-religious traditions. It is vital that students are free to express their 

own religious or non-religious identities and that RE is seen as a key place in the curriculum where 

there are opportunities for students to consider their own personal backgrounds and influences 

and have opportunities for reflection. In this instance, substantive knowledge relating to meaning 

and purpose, human nature, justice in society, values, community and self-fulfilment would have 

the capacity to illuminate and to inform students’ own self-knowledge. 
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MUSIC 

The music curriculum sets out pathways for progression that enable pupils to develop their 

musical knowledge. Progress in music requires pupils to develop musically across 3 pillars that 

interrelate in musicianship. 

 

The first pillar is the ‘technical’ development necessary for pupils to translate their intentions 

successfully into sound. This will often involve instrumental playing or singing. 

The second pillar is the ‘constructive’ pillar. This refers to knowledge of how musical components 

come together both analytically and in the creative process. 

The third pillar, the ‘expressive’ pillar, is focused on the more indefinable aspects of music: quality, 

meaning and creativity. 

 

We consider long-term memory to be the chief enabler of development. These changes may occur 

through the acquisition of tacit, procedural or declarative knowledge. 

 

Table 1: Classes of knowledge 

Classes of knowledge Examples 

Tacit – Tacit knowledge refers to the knowledge gained 

through experience that is often difficult to put into 

words. 

An awareness that the opening of 

Schubert’s ‘Erlkönig’ is tense and 

dramatic, even without 

understanding the text or knowing 

about minor keys and triplet 

rhythms. 

Procedural – Procedural knowledge is the knowledge 

exercised in the performance of a task. 

Well-developed competence in 

creating drum grooves. 
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Classes of knowledge Examples 

Declarative – Declarative knowledge refers to facts or 

information stored in the memory. 

Factual knowledge about eras, 

styles, composers or performers, as 

stated in a written essay about 

musical culture. 

In order to deliver a high-quality music education, our curriculum content is designed so that it 

might reasonably be mastered in the time available, remembering that sometimes less is more. We 

provide our pupils with plentiful opportunities to return to and consolidate their short-term 

learning, acknowledging that repetition of key curricular content with the gradual introduction of 

new ideas, methods and concepts. 

 

Charanga’s Model Music Curriculum (MMC) meets the new curricular requirements in the National 

Curriculum for England. It is recognised by Ofsted and brings to life appreciation and love for 

music through active participation. In KS1, the children will begin to recognise a connection 

between sound and symbol. They will embed an understanding of pulse, rhythm and pitch, laying 

the foundations for KS2 where they will start to formally read music. The Musical Elements 

documents for Years 1 and 2 will provide an overview of all the information you will need for those 

year groups. In KS2, the children will learn that one way of writing music down is through Western 

notation. This document will show you how to do that. It will also explain key musical words 

and concepts. 
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MFL 

 

We believe that learning a foreign language provides a valuable educational, social and cultural 

experience for our pupils. The study of a language is seen as an important part of our pupils’ 

education as languages are part of the cultural richness of our society and the world in which we 

live and work. Our aim is to enrich our pupils’ experiences and broaden their knowledge and 

understanding of the world around them, and their place in it. 

 

The aim of the French curriculum at Ermine Street Church Academy is by Year 6 the children can: 

• Speak with increasing confidence, fluency and spontaneity; finding ways of communicating 

what they want to say, including through discussion and asking questions, and continually 

improving the accuracy of their pronunciation and intonation 

• Write at varying length, for different purposes and audiences, using the variety of 

grammatical structures that they have learned 

• Discover and develop an appreciation of a range of writing in the language studied. 

• Foster an interest in learning another language 
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• Apply and develop their knowledge of languages and language learning; 

• Gain enjoyment, pride and a sense of achievement 

• Explore their own cultural identity and those of others 

 

Curriculum Organisation: 

 

Learning a foreign language is statutory for all children of compulsory school age at KS2. To 

ensure progression and the development of linguistic skills, French will be taught as a subject 

within its own right, weekly for a minimum of 30 minutes. 

Knowledge and Skills Progression: 

Each year group will have its own programme of study, each building on learning from the 

previous year and each contributing to a secure development of National Curriculum objectives. By 

the end of the academic year, pupils are expected to know, apply and understand the phonics, 

vocabulary, and grammar used in their relevant programme of study for their year group. 

Progression is ensured following the key objectives in the National Curriculum framework. Children 

will have the opportunity to work with the 5 strands: literacy, oracy, intercultural understanding, 

knowledge about language and language-learning strategies. 

 

 

 

 

 

 

 

 

 

 

 

 

 

PE 

 

Our aim is to deliver High Quality PE lessons to all children. Through well planned and structured 

lessons following our long-term PE overview, we want to give the children the best chance to 

develop their skills & experiences of a wide variety of sports. We use four organising principles to 

guide pupils’ development: 

 

• Being active and healthy 

• Knowing and using tactics and skills 

• Teamwork 

• Evaluating own and others’ performance 

 

The PE Curriculum looks to cover a wide range of activities to allow a variety of skills to be learnt 

by the children. Each term topics will change to ensure a wide curriculum is covered with topics 

relating back to when competitions are taking place to allow children the chance to showcase what 
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has been learnt. This will also support and tie in with when there is inter & intra competition taking 

place on the schools’ behalf to allow the children the best chance to perform at their highest level. 

The PE curriculum at Ermine Street Church Academy consists of the following categories: 

 

• Invasions games 

• Net & Well 

• Gymnastics, Athletics 

• Striking & Fielding 

• Outdoor Adventurous Activities 

 

Lessons in these categories are covered across the school year with the skills learned in each topic 

being progressive as they move through school. Children will learn the basic skills required to play 

the sport so that they can develop this into game / match related play. They will also learn the 

rules and disciplines needed to take part in various sports & activities. 

 

Competitions 

The school will seek opportunities to take part in inter-school sports tournaments. We will make 

particular efforts to identify competitions aimed at pupils with disabilities or on the SEND register. 

 

Clubs 

The school runs four after school sports clubs each week. The sports vary depending on the time 

of year. Two sessions are set aside for children in EYFS & KS1 and two are set aside for children in 

KS2. The opportunity to attend these clubs is advertised at the start of each term and parents’ 

book onto them online. There is a charge for the sessions, but this is waived for pupils on the Pupil 

Premium Register. 


