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Our Vision

The study of English develops children’s ability to listen, speak and write for a range of
purposes, including the communication of their ideas, views and feelings. Children are
enabled to express themselves creatively and imaginatively as they become enthusiastic and
critical writers of stories, poems and non-fiction texts. Children gain an understanding of how
language works by linking our reading and writing journeys and looking at language, its
patterns, structures and origins. Children use their knowledge and skills in speaking and
writing over a range of different genres.

Why do we do it?

e to enable children to speak clearly and audibly, and to take account of their listeners
and provide a rich and stimulating language environment, where speaking and
listening, reading and writing are integrated;

e toencourage children to listen with concentration, in order to identify the main points
of what they have heard;

e to show children how to adapt their speech to a wide range of circumstances and
demands;

e to teach children effective communication, both verbal and non-verbal, through a
variety of drama activities;

e to help them to become confident, independent writers, through an appropriate
focus on word-, sentence- and text-level knowledge;

e to develop enthusiastic and reflective readers, through contact with challenging and
substantial texts;

e to foster the enjoyment of writing, and a recognition of its value;

e to encourage accurate and meaningful writing, be it narrative or non-fiction;

e toimprove the planning, drafting and editing of their written work and enable children
to write in a variety of styles and forms showing awareness of audience and purpose;

e develop the powers of imagination, inventiveness and critical awareness in all areas
of literacy.

Implementation

Our school provides daily English lessons that are progressive and support skill development.
The Early Years Foundation Stage Curriculum is followed to ensure continuity and progression
from entering Nursery, moving on to Reception, then through to the National Curriculum in
KS1 and KS2.

At Ferndale Primary School, we teach specific grammar skills through our writing journey
which are then applied in children’s writing. As part of our enriched curriculum, English
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opportunities are planned through a variety of ways including through visual prompts, the
use of the imagination studio and links to our class texts and curriculum topics.

In English lessons across both Key Stages, teachers plan a sequence of lessons that explore
quality texts or stimuli and give pupils the opportunity to practice writing and reading skills
through the use of our learning journey. Teachers model these skills on regular basis and
planning, editing and publishing are an integral part of the teaching sequence.

Handwriting sessions are taught regularly to the children and follow the Kinetic Letters
scheme. From Reception to Year 4, children practice their handwriting in the front of their
books daily. In Years 5 and 6 this is at the discretion of the English lead and those who still
need support will be targeted by the class teacher or year group support. All children are
expected to apply this joined script into their daily writing.

Staff are given the freedom to plan lessons which they feel are pertinent to their children
following the specific genre guidance. Staff use a set PowerPoint slide which includes a review
it section- these should be planned into each lesson to allow the children to reflect and review
their prior learning. The long term planning allows the children to revisit text types over the
course of the year, allowing them to develop their knowledge and understanding of a text
type over time. Word aware is used in each class to develop vocabulary and staff plan for
opportunities to revisit these words to allow the children to use them in their writing.

At PVPG, all children are supported to develop the fundamental skills of writing through a
carefully planned and progressive learning journey. Writing is taught through a range of
engaging opportunities that build confidence, creativity, and technical accuracy. Teachers
provide high-quality modelled and shared writing experiences, enabling children to observe
the writing process, understand how ideas are developed, and learn the key features of
different text types. Through these approaches, pupils are guided in applying vocabulary,
grammar, punctuation, and composition skills within meaningful contexts. Regular
opportunities for discussion, collaboration, and independent practice (using TLAC techniques
such as Everybody Writes) ensure that every child is supported to make progress, develop as
a writer, and achieve their full potential.

Children with SEND and those working below year-group expectations will have learning
adapted to support their individual needs and enable them to access the writing curriculum
successfully. Adaptations may include strategies such as word banks, vocabulary prompts,
sentence starters, visual supports, and scaffolded writing frames. Where appropriate,
learning may focus on the development of phonics knowledge, transcription skills, and basic
sentence construction to ensure secure foundations are established before progressing to
more complex writing tasks. Through targeted support and carefully planned adaptations, all
pupils are provided with opportunities to make progress and experience success in their
writing journey.
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Impact

Assessment for learning strategies are used on a daily basis. These will allow a picture to be
built up of the pupils’ progress, any areas of strength or weakness which can then be
addressed in teachers’ planning. Teacher’s record these on their planning documents, a
working document that can be edited to meet the needs of the children.

Children complete independent writing pieces within a unit of work, which are assessed
against our writing criteria every term. Ongoing live marking and assessment supports and
impacts upon teachers planning so pupils’ needs can be addressed. Moderation of teacher
assessment is also completed in phases and across the whole school termly in order to ensure
that judgements are accurate. Children are formally checked using Ferndale’s learning ladders
to ensure that they are using and applying the skills set out in the national curriculum but also
the skills that we at Ferndale feel makes them effective writers. This document is then
monitored by subject leaders and SLT. Children who are not on track are identified for
intervention/target teaching and teachers have termly pupil progress meetings to monitor
and track the progress of their own classes.

At the end of KS2 teachers use the Teacher Assessment Framework to report Teacher
assessment. From September 2023, the KS1 Teacher Assessment Framework will continue to
be used to support teacher assessment at the end of KS1 despite it now being non-statutory.

Children, through the skills-based writing journey, know more and are able to apply their skills
to a range of writing purposes. Revisiting each text type each term allows them to revisit the
skills they already know and build on these skills, this in turn, allows the children to explore
their own writer’s voice through quality texts and writing opportunities the children can relate
to.

Expectations and indicators of attainment

By the time children leave our school, we expect them to communicate through speaking and
listening, reading and writing, with confidence, fluency and understanding in a range of
situations. We will make every effort to encourage our children to foster a love of literature.

Children should:

e Know, understand and be able to write in a range of genres in fiction and poetry and
understand and be familiar with some ways in which narratives are structured through
basic English ideas of setting, character and plot;

e understand and be able to write in a range of non-fiction genres and structure text in
a style suited to its purpose;

e use grammar and punctuation accurately;

e have an interest in words and develop a growing vocabulary;

e write creatively and enjoy writing;
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e plan, draft, revise and edit their own work;

e understand and use phonic systems and spelling conventions.

By the end of Key Stage One the majority of children should be working at the expected
standard as defined by the teacher assessment framework documentation.

By the end of Year 4, children will have been exposed to the National Curriculum for Years 3
and 4. The majority of children will be developing or secure. Most pupils should be secure by

the end of Year 4.

By the end of Key Stage Two, the majority of pupils should be working within the range of

developing to secure. Most pupils should be classified as working at the expected standard.

Some children will be working at the expected standard with greater depth.

What do we expect the learning journey to look like?

L™

s Lesscn 2,3, 4 Koy SRG shils por
Bhe jonrmey
ARE SRIG specipic bo the qenre.
wilh s,
Model here— shaw chldren what
HIE&E shus I-Ujk M’Z ma FOTDSI’DPI\

Rends

Lecs |

Tnbreduce Homt— make real bye bnbsfiuce o magmna-
bem dudin

TP (T lypef Audiencal Furpree (v ench levam?
Lovk of o mode bt and cameder eskures or M
qanee o wriking M con b pravded o the chil-
dren rather than them hunbing’ por pea-

hures.

2/3 Peoclmg noh\fibj: {Plct Gragph,
Rall om the woll, Know! Wonder Tnger,
M—z Comecience u“eﬂ, Fnazae,rrmm'r[)ruﬂm,
Predichan— promk coer pirst mnkonce/ Hot making, Missing veoab achuhes
synapels of baok §. Agphcation hoked lo edrack

Reod ond. ip oport sk cxobulory

Apphiahon— cms Ihoughlpul senlence

Bonding

Lo 77D

Chddrem wrke 1 The come aydemsbic apprauch o you hove when medalled bl mdependenlly. Ueng thee plon, ther

merdaled work and your verbol eetbck b help them

Ho medaling— ndependent wark!
Succens crlern and magqes o lences ore by herd

Sick lo o ‘TOE per leom— dagp o verbolly pemlback dorng M procese ond chddren. eid hee wark ' grem b
chaw e impac o lescher emlbock. Y5/6 mey wrk mare depending om bl lype ond porag raph wpedabm.

7 Rending ockwhy Inked ko wvodt 2
8 Summarng! Dk qui/ Indwidual v pored Ihinkng bnked la elract
9 Apphokm bnked lo cend edroct

Bring the learning alie— hook, vielor,
imagination studio, udea chip

I'bﬂ' oare HU“ SU"‘S lﬂeﬂ\sﬂﬂe .RLL I-eﬂfﬂr
ers in the wribng purney

Readisg:

Hew exbuot
Mbhﬂ'ﬂ_ rfUTll wzfu'r r‘rst -
le:“c»e.'r SHI‘UPQS UP l:ch
Read and. p oper bed— voxabu-
lory
Appheoben— cne Moughipal =2
le:“c»e

Edence F children ad.vlhnﬂ thear werk qreen

et A least | plece o werk wrillen up each hul}:

FBooding

lerm P d.vlsplaﬂ.

). Shund akame applicabion ksson

Less 6~ Plonsing
TIDE senbences

Feabures Vexabulary
Gue the children ALL the inpormabion
n‘E)ﬂ “Eod_ 153 de&(rnplawﬂ'll&'r
vecabulary mags b suppert

Readsey:

Comporison/samnest bebwezn feds—
digerent authors! chorachers/shyle op
wribing

YI: 5 enlences each
Y2 BS: 'n'nhng aemplipc,ohan refars la children

G[:EZ Iﬂlﬂhﬂﬂ MTPF“WUD I'EFA'S lO Crl'HH'I'EM 'nTlhﬂﬂ
of bngth o 12+ nkbnces, demaroled by poro-

grophe

= 3 poragraphs op -5 senlnces ach
Yé: & pucogrophs o — 5 sbaces exch
Y5 5 poroqrophs op 4 — 5 soknces ek
16 506 Poragraphe

——

'



[Type here]

Hriling LTP— Yeur 6 24/' 25

k| Week 2 Week 3 Meek & Week 5 Week 6 k7 Week 8
Aubuma |
Recount Diary- Charles Darwin Selitng Descriphon- Narralive- Dragon Island Foelry- Talking
Aubsmn 2 Camp Green Lake rll‘l’ﬁi
Holes Darwin. and Hooker
Recount- Dmr!.l Explanshon led- Narrative- U'numdansmg Speech
Spring | Sherlock Holmes How does the arculatory system worl?
Fersuasive latter- Machelh Hm-(]'nrmdu?ml repart- lerﬂ
w Folter SATS SPAG
Narrokive- andansmg Speech-
Summer | SATS SPAG Surunnﬂ the Aer Raud
Lalars prom bhe Lighthouse
Recount- Dlnru Persuasive lebter- Eapl-nlnhan baxk-
Summer 2 Bqulhﬂncl’ofl‘hecluss Goldslocks and the Three Beors How dad Briton's survive the Bldz?

In Years 2—6, our writing journeys begin in the Autumn Term with PVPG (Place Value for
Punctuation and Grammar). Through this programme, children develop a secure
understanding of grammar, punctuation and sentence construction, providing the essential
foundations for effective writing. These foundational skills are then applied through a range
of purposeful writing outcomes, beginning with non-chronological reports across all year
groups.

Our approach reflects the principles of the DfE Reading Framework, which emphasises the
importance of spoken language, vocabulary development, language comprehension and
explicit teaching. Reading and writing are closely aligned so that children are immersed in
high-quality texts, enabling them to develop a deep understanding of text structures,
language features and authorial choices before applying these within their own writing.
Through exposure to ambitious vocabulary and rich literature, children build the knowledge
and language required to write effectively across a range of genres.

Writing journeys are carefully sequenced and skills-based, ensuring progression both within
and across year groups. Knowledge and skills are revisited and built upon over time,
supporting children to develop increasing fluency, stamina and independence as writers. Each
lesson includes a focused starter activity linked to the key skills of the journey, a handwriting
element to promote automaticity and presentation, and a Word Aware session to explicitly
develop vocabulary and language acquisition. Modelled, shared and guided writing
opportunities are embedded throughout the curriculum, allowing children to observe expert
practice, rehearse new skills and apply their learning with growing confidence. This structured
approach ensures that the teaching of writing is underpinned by the evidence-informed
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principles set out within the DfE Reading Framework and supports all children in becoming
successful readers and writers.

Teachers also employ a range of generic teaching strategies to support progress during
lessons. Some of these which may be used appropriately are:

e Instruction/direction;

e Modelling, demonstrating or scribing;
e Explaining

e Questioning

e Discussing

e Consolidating

e Evaluating

e Summarising

e Peer discussion and assessment

e Collaborative improvement

e Differentiation through the metal system
e Hinge questions

At least three SPaG skills are covered in lessons leading up to the planning stage of writing.
Children are then expected to apply these skills in their independent writing. Each half term
a piece of work will be selected to be ‘published’ and this work will be on display in
classrooms.

Vocabulary development

Developing a vocabulary bank for our children is key in supporting them to achieve in their
writing journeys. Word aware has been introduced across school to support vocabulary
development for all children. This is integrated into our lessons across the curriculum where
a ‘word of the day’ is introduced for each topic or subject the children are exposed to. Staff
are encouraged to introduced children to ‘Tier Two’ words- high utility academic vocabulary
found in texts but less likely to be seen in speech. Staff will introduce, explain and review
vocabulary, using their Word Aware display to support children in employing these words in
their writing.

In English lessons, children will be introduced to vocabulary through texts and will consider
whether vocabulary has positive or negative intent. This allows children to explore language
with support from the teacher and connect the new vocabulary they uncover with what they
already know. The thermometer of positive and negative language guides children to pick
precise vocabulary suitable for their intent and pick appropriate words for the purpose of
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their writing. The aim of this is to boost attainment in writing both at KS1 and KS2
assessments.

Handwriting:

Forming a key statement in reaching the expected standard at both Key Stage One and Key
Stage Two, Handwriting is a key lesson in our school day. At Ferndale we believe that good
handwriting raises self-esteem and enables our children to communicate effectively. An
expectation of neat handwriting is just one of the ways we show that we are setting high
standards in general and in presentation in particular. In order to facilitate the achievement
of this, it is essential that there is a consistent approach towards handwriting and the
presentation of work throughout the school. All children should be aware of the standards
expected of them and know that this will apply whichever adult is taking the class. This
consistency will ensure expectations are raised by all staff and embed in all children a sense
of pride in how their work should look. Ferndale Primary has adopted Kinetic letters as a
handwriting scheme

Kinetic letters encourage:

e Automaticity — Formation, orientation and placement of letters becomes automatic
which frees up space in the working memory.

e Achievement — Fast, legible and fluent handwriting underpins success in every
curriculum area.

e Confidence — Good handwriting creates a positive initial judgement.

e Creativity — When handwriting is automatic, the brain can concentrate on content.

e Reading — Writing and reading are reciprocal skills, so improvement in one, helps the
other.

e Phonics and Spelling — legible handwriting means children can read and correct
spelling.

This scheme has been introduced across school from Early Years to Year 6 and teachers have
been trained in delivering this handwriting scheme. Handwriting is taught daily and is
recorded the front of Writing books with staff giving verbal feedback to support handwriting
progression.

Through the use of Kinetic letters, we aim to ensure that pupils are supported in developing
a clear, legible, joined-up handwriting style by the end of Key Stage One and that by the end
of Key Stage Two; this will progress into a fast, flowing, mature and personalised handwriting
style in the Kinetic Letters script.

Pen passes are awarded to children to show this consistent approach. Once they are identified
by the teacher who acknowledges that the child has taken great care, SLT will then award the
child with their pen pass.
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Spelling:

At Ferndale Primary School, we encourage our pupils to think and write creatively, be
adventurous with their use of language and to write with clear purpose and for pleasure. In
order for these aims to be realised, it is essential that our pupils learn to spell accurately.
Children who can spell feel confident and are able to write with enjoyment. We want our
pupils to be equipped with a range of strategies for learning spelling and to be able to apply
their strategies when spelling words in their independent writing. Our pupils to enjoy
exploring and investigating the patterns and contradictions of the English language and we
encourage them to take delight in what they discover.

Spelling is taught through the Grammarsaurus spelling scheme, with a particular focus on
morphology and the understanding of how words are constructed. Children explore root
words, prefixes and suffixes and develop an understanding of how these affect the meaning
and spelling of words. This is complemented by the explicit teaching and application of key
spelling rules and patterns, enabling children to develop increasingly accurate and confident
spelling within their independent writing.

Writing in Early Years

Physical Development

In Early Years, before children can control the muscles in their hands in order to hold a
pencil to write, they need to develop their gross motor skills so that core, shoulder, elbow
and wrist strength increases. As well as this, fine motor skills need developing for the hand
and finger strength required to grip a pencil. Carefully planned provision ensures there are
frequent opportunities to develop both fine and gross motor skills. In nursery, children
complete ‘Write Dance’ sessions where music is combined with actions involving large
muscle groups to help develop gross motor skills. In Reception, children participate in
‘Dough Disco’ where play dough is rolled, prodded, squeezed and shaped to increase hand
strength. Other activities to strengthen hand and finger muscles and improve dexterity in
the hands include threading, use of tweezers and pegs, popping bubble wrap, zipping coats
and working with small resources.

Mark Making

The process of writing begins with mark making at an early age. Children require space to
explore making marks and both large and small scale opportunities are provided throughout
the setting including outdoors. Resources for mark making and writing such as chalk,
crayons, paint and water are available. Adults encourage children to use the resources
during child-initiated sessions and talk to them about the meaning of the marks they have
produced. This helps to give children confidence to experiment more with mark making and
extends their understanding of how writing works. Adults model the possible purposes for
writing in the role play areas. For example, they might write a list of jobs that need
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completing in the construction site or a price list for the hairdressers to show that writing
has meaning and a purpose.

Writing

Once children have developed both gross and fine motor skills and have experienced
different forms of mark making they will begin to have the necessary strength to control a
pencil. Staff recognise the different grips children may use.

In Nursery, children have a name tag which they are encouraged to bring into and hang up
in the setting. They will attempt to copy the shapes of the letters of their name and begin to
identify their own name and that of their peers. With regular practice, many children are
able to accurately copy the letters in their name.

Once children begin phonics sessions, they start to develop grapheme/ phoneme
correspondence. This is when the writing process develops further as children begin to write
recognisable words for meaning. In Reception, in Literacy sessions, adults call individuals
and small groups over to complete short tasks related to the focus text at that time. Adults
encourage all children to attempt to write; this could still be mark making for some children.

Phonics:

We follow the Little Wandle phonics programme at Ferndale Primary School. The learning
of phonics is the beginning of children’s body of knowledge, skills and understanding that
are an essential part of learning to read. In order to read and understand texts, children must
learn to recognise and decode words on a page.

Children should be taught four skills:
e grapheme—phoneme correspondences (that is, the alphabetic code) in a clearly defined,
incremental sequence
e to synthesise (blend) phonemes (sounds) in order all through a word to read it
e to segment words into their constituent phonemes for spelling
e that blending and segmenting are reversible processes.

It is generally accepted that English has 44 sounds (although this number varies slightly,
depending on regional accents). The way the 26 letters of the alphabet are used in English

(singly or in combination) to represent the 44 sounds is referred to as the alphabetic code.

In the alphabetic code in English:
e asingle phoneme can be represented (spelt) in different ways, using one, two, three

10
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or four letters. For example, the sound /aw/ can be represented as ‘or’, ‘saw’, ‘haul’,
‘lore’, ‘fraught’ and ‘sought’

e one grapheme (that is, a letter or combination of letters) can represent different
sounds. For example, the digraph (two letters) ‘ow’ sounds different in ‘crowd’ and in
‘low’; the four letters combined in ‘ough’ are pronounced differently in ‘through’,
‘rough’ and ‘bough’; the letter ‘c’ represents a /s/ sound at the beginning of ‘circus’
and a /k/ sound in the middle, and so on.

Good quality phonics teaching allows the child to be secure in the skills of grapheme/phoneme
correspondence, word recognition and decoding which allows children to read fluently. This
will result in children being able to read for pleasure and will allow them to move onto
developing higher order reading for meaning skills

Children in Reception and Year 1 receive daily, 30 minute, discrete phonics sessions. In Year 2,
phonics teaching and revision is incorporated within sessions focusing on developing
grammar. Depending upon the cohort of children, phonics sessions may be delivered to the
whole class or to smaller groups.

Ongoing, regular and detailed assessment of children’s phonic knowledge enables class teachers
to identify, and provide immediate support, to any pupils falling behind the programme’s
pace. This is where children may receive additional phonics practice in addition to their usual
phonics session. (More information linked to phonics can be found in the Phonics and Early
Reading policy.)

What does an English lesson look like?

At Ferndale, English lessons are carefully structured to develop the knowledge, skills and
confidence children need to become successful readers and writers. Lessons follow a
consistent approach while allowing teachers to adapt learning according to the needs of the
class and the stage of each writing journey.

Each lesson begins with Word Aware, providing an opportunity to explicitly teach and revisit
ambitious vocabulary and support children in developing their understanding and use of
language. This is followed by a TAP (Think, Ask, Practise) element, which is shared with
children to make the learning process and expectations explicit. A snappy starter then
provides focused retrieval and practice of a key skill from the current writing journey, ensuring
that important knowledge is regularly revisited and embedded. Lessons also include a
handwriting focus, supporting children to develop fluency, accuracy and increasing
automaticity in their writing.

Depending on the focus of the lesson, SPaG skills may be explicitly taught and then applied
within a meaningful context linked to the current writing journey or a high-quality text.
Alternatively, the lesson may have a specific writing focus, with children applying the skills
and knowledge they have developed throughout the journey. This ensures that grammar,

11
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punctuation, spelling, vocabulary and composition are taught as interconnected elements of
effective writing.

Planning is a collaborative process, with children given regular opportunities to contribute
ideas, discuss vocabulary, orally rehearse sentences and plan their writing together. Through
Everybody Writes opportunities, children are supported to actively participate in the writing
process and develop the knowledge and confidence needed to achieve the intended writing
outcome. Modelled, shared and guided writing are used where appropriate to scaffold
learning before children move towards greater independence.

Each writing journey culminates in an independent write, providing children with an
opportunity to demonstrate the knowledge and skills they have developed across the journey.
This allows teachers to assess children's ability to independently apply their learning and
informs future planning and teaching.

In Year 1, additional scaffolding is provided where appropriate to support children's emerging
writing skills. This may include the use of Communicate: In Print to support sentence
construction, alongside familiar and well-known texts which provide children with accessible
models of sentence structures and language. These approaches help children to develop
confidence in constructing sentences while building the foundations for increasingly
independent writing.

Teach Like a Champion (TLAC)

Writing lessons are delivered using principles from Teach Like a Champion (TLAC) to develop
pupils’ independence, confidence and proficiency as writers. Teachers use Everybody Writes
to support the development of paragraph construction and to model effective structures for
a range of writing outcomes. This approach enables pupils to practise and refine key writing
skills while gradually taking greater ownership of the writing process, reducing over-reliance
on teacher modelling and fostering independent composition. Teachers provide appropriate
scaffolds and sentence parameters where necessary to support pupils in organising and
articulating their ideas effectively. The What to Do cycle is used within skills lessons to
establish clear expectations, routines and success criteria, ensuring that pupils understand
the steps required to develop, practise and apply writing skills with increasing accuracy and
independence.

What should books look like?

Learning journeys should be evident through a sequence of lessons within a book.
Handwriting should be recorded in the front of writing books and spelling lessons should be
in the back of Writing books with verbal feedback and peer and self-assessment used to
develop these skills.

12
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Staff should work alongside children throughout a journey providing instant feedback to
children. Verbal feedback should be evident in identifying and correcting any mistakes or
misconceptions and to move children’s learning on within a lesson. In their final writing piece
for a journey, green pen should be evident showing how the children have worked
collaboratively with a partner or with adult guidance to make changes to improve their work.
A teacher’s input or verbal feedback will be seen in blue pen or through the use of stamps in
Key Stage One. (See Marking policy for further details.)

Monitoring:

The quality of teaching and learning is monitored through learning walks, planning scrutiny,
data, POP ins, pupil conferencing and through the monitoring of books. In addition, continuity
and progression across the school is monitored by the subject leader in moderation and staff
meetings. Staff meetings are planned for to support gaps in subject knowledge or provide
support and CPD to improve writing across school.

A named member of the governing body is briefed to oversee the teaching and learning of
English. The link governor meets, at least termly, with the subject leader to review progress.

Staff Development:

Through monitoring and evaluation, areas of development and training are identified. With
support from the English Co-ordinator and SLT, teachers are expected to keep up to date with
subject knowledge and make use of materials within school and materials provided during
staff training.

Equal Opportunities:

Some children, including left handed writers, find the pencil grip and position of the pencil
difficult. Teachers will need to support and remind children about these areas whilst
continuing to use appropriate strategies to help support their writing.

13
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English and Inclusion:

At our school, we teach English to all children, whatever their ability or individual needs.
English forms part of the school curriculum policy to provide a broad and balanced education
to all children. Through our English teaching, we provide learning opportunities that enable
all pupils to make good progress. We strive hard to meet the needs of those children with
special educational needs, those with disabilities, those with special gifts and talents, pupil
premium, looked after children and those children learning English as an additional language
and we take reasonable steps to achieve this.

When progress falls significantly outside of the expected range, it may identify that the child
has a special educational need or disability. Our assessment process looks at a range of
factors- classroom organisation, teaching materials, teaching style and adaptation- so that we
can take additional or different action to enable the child to learn more effectively.
Assessment against the National Curriculum allows us to consider each child’s attainment and
progress against expected outcomes. At Ferndale, children working below National
Curriculum are assessed using B-Squared or Sandwell Skills Ladders. This ensures our teaching
is matched to the needs of our children and specific targets are created relating to English.

Parental and Community Involvement

We value our parent involvement in children’s development of their writing and promote a
home school partnership in the following ways:

e Sharing information: newsletters/parents’ leaflets
e Celebrations: assemblies, school performances and displays
e Homework: in-line with our homework policy and home/school agreement

Assessment, Reporting and Recording

14
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Assessments are made in line with the school assessment policy. Teachers report to parents
three times a year in parents’ evenings, interim report in the Spring term and in the annual
report to parents. Children are assessed on entering, and this is on-going throughout their
school life. Writing data is tracked through Insight, discussed in pupil progress meetings and
moderated by SLT. Teachers are provided with learning ladders, with objectives linked to the
National Curriculum, to support their judgements and planning next steps for their children.
Teachers are expected to moderate one piece of writing per half term to support their subject
knowledge and the moderation process, from this staff should be able to identify gaps and
targets for the children within their classes. A robust and developing system of moderation
and monitoring, including cross school moderation and outside schools, ensures the accuracy
of judgements in line with national standards.

Resources and Accommodation:

Every class has access to basic resources for writing including dictionaries and thesauruses.

Each class has a library box which contain a range of up-to-date fiction and non-fiction books.
The school is committed to updating these regularly to ensure children are exposed to high
quality literature throughout school with the pupil’s choices being at the forefront of books
purchased. There are also a wide range of decodable phonics books to ensure every child has
access to a decodable reading book reinforcing skills across the curriculum.

Enrichment events may be organised including storytellers, authors, visiting drama specialists
and theatre groups and visits.
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