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Introduction

At The White Horse Federation, learning and teaching are the foundation of our mission. We aim to inspire
every student to set ambitious goals, strive for personal excellence, and develop the confidence and skills to
thrive both within and beyond the classroom. In an ever-evolving world, we are committed to creating
vibrant, inclusive learning environments that nurture adaptable, resilient, and creative thinkers.

This Teaching and Learning Policy outlines the core principles and expectations that guide our approach to
high-quality teaching across the Trust. Grounded in the Teachers’ Standards, it provides a shared vision for
all staff—new and existing—ensuring consistency, clarity, and a common language for professional
development, collaboration, and monitoring.

Our approach is informed by three key evidence-based frameworks:

» Making Every Lesson Count by Shaun Allison and Andy Tharby (2015), which identifies six core
principles of effective teaching rooted in practical classroom experience.
» Rosenshine’s Principles of Instruction (2012), which draws on cognitive science, the practices of
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expert teachers, and scaffolding strategies to support deep learning and mastery.

» The Simple Model of Teaching by Goodrich, Mccrea & Lovell (2023), which offers a clear, research-
informed framework for understanding and improving teaching practice through a focus on
curriculum, explanation, practice, and assessment.

Together, these frameworks underpin our commitment to excellence in teaching and learning.

Key Features of the Teaching and Learning Policy

Curriculum design

A detailed, structured curriculum is mapped out across all phases, ensuring continuity and supporting
transition. Fundamental skills and knowledge are secured first.

The Ofsted Framework has a focus on a ‘broad and balanced curriculum’ where there is the expectation
that manageable steps for each subject are mapped meticulously and with reason across the primary
phase to allow pupils to build on previous skills / knowledge purposefully and with evidence of ‘knowing
more and remembering more’.

Lesson design

Effective lesson design begins with the skilled practitioner’s ‘craft knowledge’ (Wilson, 2012)—a deep
understanding of individual learners, class dynamics, school culture, and the wider community context. This
professional judgment, informed by experience and evidence of what works, is central to planning
meaningful and impactful learning experiences.

Lesson planning should be guided by this contextual knowledge alongside the principles outlined in this
Teaching and Learning Policy. To support this, Allison and Tharby’s audit tool (2015, pp. 269-272) offers a
practical framework for evaluating and enhancing lesson design through the six pedagogical principles
detailed below.

In addition, lesson design should reflect the insights from:

» Rosenshine’s Principles of Instruction, which emphasise clear explanations, guided practice, and
regular review to support cognitive load and long-term retention.

» The Simple Model of Teaching, which encourages teachers to focus on four key components—
curriculum, explanation, practice, and assessment—to ensure lessons are coherent, purposeful,
and effective.

By integrating these models with professional expertise, teachers across The White Horse Federation can
design lessons that are both evidence-informed and responsive to the needs of their learners.

High Expectations and Adaptive Teaching

Taking a mastery approach every student works towards the same goal. Every pupil is required to answers
that demand critical thinking. Students’ difficulties and misconceptions are identified through immediate
formative assessment and addressed with rapid intervention. This is an inclusive approach to individual
learners’ needs, ensuring language, questioning, concepts and ultimately learning is accessible to all.

Fluency comes from deep knowledge and practice. Explicit learning is important in the journey towards

fluency and embedding. All tasks are chosen and sequenced carefully. Class work (and homework when
appropriate) provide ‘intelligent practice’, which helps to develop deep and sustainable knowledge.
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The 6 Pedagogical Principles Model

The Teaching and Learning policy is encapsulated by the following diagram, designed by Shaun Allison
and Andy Tharby (2015). Teachers are clear that their role is to teach in a precise way which makes it
possible for all pupils to engage successfully with tasks at the expected level of challenge:

Expert teaching requires ...

Challenge
So that . ..

Students have high expectations of what 4—'
they can achieve

Explanation
So that ...

Students acquire new knowledge and <—'
skills

Modelling
So that ...

Students know how to apply the
knowledge and skills

Students engage in deliberate practice

Questioning
So that ... %c
Students are made to think hard with %
breadth, depth and accuracy E
Feedback
So that ...

Students think about and furthed develop
their knowledge and skills
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How is this achieved and what it looks like in the classroom

While there is no single, prescribed formula for effective teaching, a wealth of research-informed
strategies and techniques exists to support and enhance classroom practice. At The White Horse
Federation, we recognise that teaching is a creative and adaptive profession—one that relies on
professional judgment, responsiveness, and innovation.

The six pedagogical principles outlined in this policy represent core elements of effective teaching.
However, their implementation is not rigid or uniform. Instead, teachers are encouraged to apply these
principles flexibly, tailoring their use to the subject matter, lesson objectives, and the specific needs of
their learners. This approach empowers teachers to present concepts in ways that are both engaging
and impactful.

To support the development and refinement of teaching practice, TWHF uses Steplab—a professional
learning platform that enables instructional coaching, deliberate practice, and evidence-informed
development. Steplab helps ensure that our approach to teaching is not only consistent across the Trust
but also continually improving through structured feedback and targeted support.

These principles are designed to provide a shared foundation for high-quality teaching, while allowing
space for individuality, creativity, and contextual adaptation. They serve as a guide for planning,
reflection, and professional growth, aligned with the frameworks of Allison & Tharby, Rosenshine, and
Goodrich et al.

1. Challenge

With the mastery learning model, rather than prejudging potential outcomes and stifling expectations by
setting a host of differentiated learning objectives based on prior attainment, have a single challenging
learning objective and then think about what each individual student needs to achieve it via the use of the
6 teaching principles.

= What do they struggle with?
= What switches them off?
= How much and what type of support do they respond well to?

All students may have different starting points but should aspire to the learning objective and a teacher is
responsive in helping them to work towards is, for example:

» focused questioning

= adult/ peer help with starting their sentences

= some may need to do adraft

= some will need apparatus to help

= some will reach the objective and need to be challenged further

It is about equity of opportunity, not all getting exactly the same to reach the objective. The aim is to keep
students in the challenge zone, or as Vygotsky describes, the ‘zone of proximal development’

2. Explanation
Three key principles should guide explanations:

1. Plan in to schemes of learning how to link to and build on somethingalready known.
= Begin each lesson with a short review of previous learning (Rosenshine, 2012)

2 Allow for the limitations of the working memory when asking students to take on board new information,
giving instructions, asking them to sort key bits of information etc.
= Present new information in small steps with student practice after each step (Rosenshine, 2012)
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3. Where possible try to make the abstract concrete — think about and plan, how to make abstract ideas make
sense:
= Drawing diagrams; demonstrations in science; sharing and discussing images; taking the learning outside
etc.
= Provide scaffolds for difficult tasks (Rosenshine, 2012)
= Direct explicit instruction (Kirschner, Sweller, Clarke, 2006)

3. Modelling
Explain the key ideas, then model how to do it / what to do with it. This falls in to two main categories:

I. Model the creation of products/procedures. For example: write an essay, show pupils how to
do it and articulate your thinking. Write it out on the board and discuss how/why you are doing
each step as you go. Question them on what is being done. Explain, out loud, thought processes.
If mistakes are made, point them out.

2. Deconstruct expert examples and use worked examples — have an excellent finished
product and share it, discuss why it is good.

4. Practice

Plan in time, during the lesson and over a series of lessons, for students to practice using new
knowledge and skills. Consider the type of practice and its purpose:

1. Practice for fluency and long-term retention — repeating things in order to master them; coming
back to things in subsequent lessons etc.

2. Deliberate ‘intelligent’ practice at the outer reaches of ability — allowing students to make
connections and see patterns. Practising at the outer reaches of ability means students will have
to layer skills and use them with agility.
= Guide student practice (Rosenshine, 2012)
= Require and monitor independent practice (Rosenshine, 2012)

5. Feedback

Plan in how you will give feedback during/after lessons and — for this feedback to be meaningful -how you
will allow students to respond this feedback. Feedback is a two-way process and the teacher should use the
students’ feedback to inform future planning.

N o e e R(-gu]u.r*;nul

Ieaching 1s specific
adapted ( Improvement
based on points are
student Feedback used to close

responses. loop the learning

So that ... gap.
Teaching is So that ...
responsive, . Learning is

Student :

mformed.
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Moreover, it is our goal to nurture independent and agile learners who have the skills to be successful in an
increasingly globalised and rapidly changing world. To achieve this, we must equip students to be critical
and reflective learners in their own right by ‘learning how to learn’. Students need to be engaged in their
own learning, be part of the creation of their ‘next steps’ and have the opportunity to assess their own work
and that of their peers in a meaningful and useful manner.

= Engage students in weekly and monthly review (Rosenshine, 2012)
= Guide student practice

6. Questioning

Questioning drives thinking. Some questions can be planned for, but some should be responsive to
what is happening in the lesson. When considering planned questions, they should be to:

I. Check for understanding — i.e. hinge questions that students should be able to answer at a certain
point in the lesson, before they move on.
= Ask a large number of questions and check the responses of all students,
» Check for understanding (Rosenshine, 2012)
2. Provoke deeper thinking
3. Increase the ratio of participation and thinking of all students

The Pedaqgogical Fundamentals

To support the effective enactment of our six pedagogical principles, The White Horse Federation has
identified six key actionable elements—referred to as fundamentals—for each principle. These
fundamentals serve as practical, observable behaviours that help teachers translate theory into impactful
classroom practice.

While we recognise that teaching is not a formulaic process, these fundamentals provide clarity and
consistency across our Trust. They are designed to support professional growth, guide lesson planning,
and inform instructional coaching. Importantly, they allow for flexibility and creativity in how they are
applied, depending on subject, phase, and context.

Each set of fundamentals is:

» Evidence-informed, drawing from research and best practice.

» Aligned with our core frameworks: Making Every Lesson Count, Rosenshine’s Principles of
Instruction, and The Simple Model of Teaching.

» Integrated into Steplab, enabling focused coaching, deliberate practice, and developmental
feedback.

By embedding these fundamentals into our professional learning culture, we ensure that all teachers—
regardless of experience—have a clear, actionable pathway to refine their craft and improve outcomes for
students.

For a list of fundaments for each pedagogical principle alongside a detailed description see
Appendix 1.

Page 7 of 13



Continuous Professional Development and Learning (CPDL)

At The White Horse Federation, we believe that high-quality CPDL is the single most powerful lever for
improving outcomes and narrowing the disadvantage gap. Investing in teacher development is not only a
moral imperative—it is a strategic priority that underpins our commitment to excellence in teaching and
learning across all schools in the Trust.

We recognise that great teaching is the result of sustained, deliberate practice supported by expert
feedback and reflection. That's why our approach to CPDL is:

» Evidence-informed, drawing on the latest research in cognitive science, pedagogy, and instructional
coaching.

» Collaborative, fostering a culture of shared learning, peer support, and professional dialogue.

» Sustained and embedded, moving beyond one-off training events to ongoing cycles of development
and refinement.

To support this, TWHF uses Steplab, a professional learning platform that enables structured instructional
coaching and deliberate practice. Steplab allows us to:

Break down complex teaching strategies into manageable, actionable steps.

Provide targeted feedback and coaching aligned with our pedagogical principles and fundamentals.
Track progress over time, ensuring that CPDL leads to measurable improvements in classroom
practice.

Create consistency in professional development across the Trust, while allowing for contextual
flexibility.

>
>
>
>

Through Steplab, teachers engage in high-leverage coaching cycles that focus on the most impactful
aspects of teaching. This ensures that every teacher, regardless of experience, has access to personalised,
meaningful development that directly benefits their students—especially those from disadvantaged
backgrounds.

At TWHF, CPDL is not an add-on; it is embedded in our culture. It is how we grow, how we improve, and
how we ensure that every child receives the highest quality education possible.

Other Key Factors Influencing Teaching and Learning

While pedagogical principles and lesson design are central to effective teaching, several additional factors
play a vital role in shaping the learning experience. These elements help create the conditions in which
great teaching can thrive and learners can flourish.

1. The Role of the Environment

The physical, social, and emotional environment of the school and classroom is foundational to effective
learning. Drawing on Maslow’s Hierarchy of Needs, we recognise that students must feel safe, valued, and
supported before they can fully engage with learning.

The environment should reflect and reinforce the learning journey. Classrooms should be thoughtfully
organised and visually stimulating, with working walls and displays that evolve alongside the curriculum.
These should serve as tools for:

Reinforcing key explanations and concepts
Offering additional challenge and extension
Showcasing model examples

Presenting probing questions and prompts

Supporting the hook or stimulus for learning
Providing access to relevant resources

VVVVVY

A well-designed environment supports not only cognitive development but also emotional wellbeing and
engagement.
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2. The Role of Parents, Carers and Family Members

Parents, carers, and family members bring invaluable insights into their children’s strengths, interests,
aspirations, and challenges. Meaningful communication and collaboration between home and school is
essential to understanding individual needs and celebrating progress.

At TWHF, we prioritise strong partnerships with families, recognising their role in reinforcing learning,

supporting wellbeing, and contributing to a positive school culture. Praise and recognition aligned with
school rewards policies help strengthen these connections and build a shared commitment to student
success.

3. A Values-Based Organisation

All schools within The White Horse Federation are committed to a Values-Based Education approach.
Values such as resilience, responsibility, and collaboration are explicitly taught, modelled, and embedded
into daily school life.

These values shape behaviour, influence attitudes, and provide a framework for personal development.
Staff play a key role in modelling these values, creating a culture that supports both academic achievement
and social-emotional growth. This approach equips students with the skills and dispositions needed to
succeed in school and beyond.

4. Creating Culture
A positive school and classroom culture is essential for effective teaching. Culture encompasses the shared
beliefs, routines, and expectations that shape how students behave, interact, and engage with learning.

At TWHF, we believe that culture is built deliberately—through consistent routines, clear expectations, and
positive relationships. Teachers play a central role in establishing a culture of high expectations, mutual
respect, and purposeful learning. This culture supports focus, motivation, and a sense of belonging for all
learners.

5. Securing Attention
Learning cannot begin without attention. Drawing on The Simple Model of Teaching, we recognise that
securing and sustaining student attention is a prerequisite for effective instruction.

Teachers use a range of strategies to capture attention—from clear signalling and engaging hooks to
structured transitions and purposeful questioning. Attention is also supported by reducing cognitive
overload, maintaining pace, and creating emotionally safe spaces where students feel confident to
participate.

By intentionally securing attention, teachers lay the groundwork for deep engagement and meaningful
learning.
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Appendix 1: TWHF Fundamental Elements of Effective T&L
&
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