Year 6 writing curriculum 2026-2027
Autumn Term
	
	Autumn 1 Unit 1
	Autumn 1 Unit 2
	Autumn 2 Unit 1
	Autumn 2 Unit 2

	Context
	Sentence level mastery
	Sentence level mastery
	WWII – History – Rose Blanche by Ian McEwan
	Overheating World - Geography

	Model text
	Teacher choice
	Teacher choice
	Rose Blanche by Ian McEwan 
 & Teacher written models
	Model written by the teacher

	Writing outcomes
	See sentence level mastery document
	See sentence level mastery document
	Historical narrative
3 smaller pieces of writing 
1) Discovery of the concentration camp & meeting child (setting & character description)
2) Dialogue between Rose and child in the camp to advance action & convey character
3) Suspense ending – cliffhanger with gunshot 
	Formal letter
To the local council requesting more climate-friendly actions

Children to practise writing paragraphs on different topic points demonstrating different skills 
1) formal language 
2) modal verbs
3) cohesion 
4) passive voice 

Then pull together for final piece

	GDS opportunities 
	
	
	Switching from one character’s perspective to the other
Write effectively for a range of purposes and audiences, selecting the appropriate form and drawing independently on what they have read as models for their own writing (e.g. literary language, characterisation, structure)
	Demonstrating increased sophistication in structure or content (use exemplification material examples from GDS with these children)

	TAF statements
	See sentence level mastery document
	See sentence level mastery document
	in narratives, describe settings, characters and atmosphere

use a range of devices to build cohesion (e.g. conjunctions, adverbials of time and place,
pronouns, synonyms) within and across paragraphs

integrate dialogue in narratives to convey character and advance the action
using contracted forms in dialogues in narrative
	select vocabulary and grammatical structures that reflect what the writing requires
(e.g. using
passive verbs to affect how information is presented; using modal verbs to suggest degrees
of possibility)

use a range of devices to build cohesion (e.g. conjunctions, adverbials of time and place,
pronouns, synonyms) within and across paragraphs











Spring Term
	
	Spring 1 Unit 1
	Spring 1 Unit 2
	Spring 2 Unit 1
	Spring 2 Unit 2

	Context
	Suspense narrative– The Hunger Games
	Information text - The Hunger Games
	Adventure narrative 
	Kensuke’s Kingdom

	Model text
	The Reaping chapter
	Model text written by Teacher
	Kensuke’s Kingdom by Michael Morpurgo
	Kensuke’s Kingdom by Michael Morpurgo

	Writing outcomes
	1) Setting and character description
2) 1st person narrative, present tense as Katniss the morning of the reaping 
3) Inner monologue when Katniss hears Prim’s name. 
	1) Non-Chronological report - The Reaping: How the Capitol Selects Tributes for the Hunger Games.

2) Formal letter to President Snow to share your feelings about the reaping

	1) 3rd person narrative 
2) Recount/ Diary Entry
	1) Information text about Orangutangs
Sections could include:
Habitat
Diet
Behaviour
Threats
Conservation efforts

2) Balanced argument:
Ideas could include: Was Kensuke Right to Keep Michael Hidden? Should Michael Have Left the Island?

	GDS opportunities
	Writing from the perspective of Effie – how does this change the register of the writing? Distinguish between the language of speech and writing' and choose the appropriate
register
Experimenting with structure - flashback
	Exercise an assured and conscious control over levels of formality, particularly through
manipulating grammar and vocabulary to achieve this

Changes to audience & purpose - letter
	Write effectively for a range of purposes and audiences, selecting the appropriate form and drawing independently on what they have read as models for their own writing (e.g. literary
language, characterisation, structure)
	Demonstrating increased sophistication in structure or content (use exemplification material examples from GDS with these children)
Use the range of punctuation taught at key stage 2 correctly (e.g. semi-colons, dashes,
colons, hyphens) and. when necessary, use such punctuation precisely to enhance
meaning and avoid ambiguity.

	TAF statements
	in narratives, describe settings, characters and atmosphere

integrate dialogue in narratives to convey character and advance the action
using contracted forms in dialogues in narrative

use verb tenses consistently and correctly throughout their writing
	use a range of devices to build cohesion (e.g. conjunctions, adverbials of time and place,
pronouns, synonyms) within and across paragraphs

select vocabulary and grammatical structures that reflect what the writing requires
	in narratives, describe settings, characters and atmosphere

use a range of devices to build cohesion (e.g. conjunctions, adverbials of time and place,
pronouns, synonyms) within and across paragraphs

integrate dialogue in narratives to convey character and advance the action
using contracted forms in dialogues in narrative
	use a range of devices to build cohesion (e.g. conjunctions, adverbials of time and place,
pronouns, synonyms) within and across paragraphs

in narratives, describe settings, characters and atmosphere

select vocabulary and grammatical structures that reflect what the writing requires








Summer Term
	
	Summer 1 Unit 1
	Summer 1 Unit 2
	Summer 2 Unit 1
	Summer 2 Unit 2

	Context
	Holes by Louis Sachar
Chapters 1-3
	The Butterfly Lion
Michael Morpurgo (Guided Reading Text)
 	

	Living things & Classification - Spiderwick Chronicles - Arthur Spiderwick’s Field Guide to Fantastical World Around You
	The Garbage King
Elizabeth Laird (Guided Reading Text)



	Model text
	Model written by teacher
	The Butterfly Lion
	Model text written by Teacher
	The Garbage King

	Writing outcomes
	News report

Local Boy Sent to Camp Green Lake for Crime He Didn't Commit
	1st person narrative

The White Lion Cub's First Adventure - After reading about Bertie discovering the lion cub in Africa, pupils write from the lion's perspective.
	Non-Chronological report
	Persuasive speech

Every Child Deserves a Safe Home

	GDS opportunities
	Exercise an assured and conscious control over levels of formality, particularly through
manipulating grammar and vocabulary to achieve this
	Write effectively for a range of purposes and audiences, selecting the appropriate form and drawing independently on what they have read as models for their own writing (e.g. literary
language, characterisation, structure)
	Exercise an assured and conscious control over levels of formality, particularly through
manipulating grammar and vocabulary to achieve this
	Exercise an assured and conscious control over levels of formality, particularly through
manipulating grammar and vocabulary to achieve this

	TAF statements
	use a range of devices to build cohesion (e.g. conjunctions, adverbials of time and place,
pronouns, synonyms) within and across paragraphs

select vocabulary and grammatical structures that reflect what the writing requires
	in narratives, describe settings, characters and atmosphere

use a range of devices to build cohesion (e.g. conjunctions, adverbials of time and place,
pronouns, synonyms) within and across paragraphs
	use a range of devices to build cohesion (e.g. conjunctions, adverbials of time and place,
pronouns, synonyms) within and across paragraphs

select vocabulary and grammatical structures that reflect what the writing requires
	use a range of devices to build cohesion (e.g. conjunctions, adverbials of time and place,
pronouns, synonyms) within and across paragraphs

select vocabulary and grammatical structures that reflect what the writing requires




Within every unit the following TAF statements should be evident:
· write effectively for a range of purposes and audiences, selecting language that shows good awareness of the reader (e.g. the use of the first person in a diary; direct address in instructions and persuasive writing
·  use verb tenses consistently and correctly throughout their writing 
· use the range of punctuation taught at key stage 2 mostly correctly (e.g. inverted commas and Other punctuation to indicate direct speech) 
· spell correctly most words from the year 5 / year 6 spelling list,' and use a dictionary to check the spelling of uncommon or more ambitious vocabulary 
· maintain legibility in joined handwriting when writing at speed*
