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Vision

At Gatley Primary School, we believe that spoken language is fundamental to learning, wellbeing, and future
success. Every child deserves the opportunity to develop the confidence and ability to express themselves
clearly, listen actively, reason critically, and participate positively in a wide range of social and academic
contexts.

Rationale
Oracy is not viewed as a separate subject but as an essential thread running through our curriculum,
teaching, culture, and wider school life. Our aim is to ensure that every child:
o Speaks with confidence and clarity.
« Listens attentively and respectfully.
Builds and communicates ideas effectively.
Uses talk to deepen thinking and learning.
Participates successfully in collaborative discussions.
Develops the communication skills needed for life beyond primary school.
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Why Talk Matters
Our ability to use speech and express our thoughts and communicate with others is one of the qualities that
makes us uniquely human.

Talk is such an essential part of our everyday existence that it is easy to engage in it unthinkingly. However,
to neglect spoken language in the classroom does a disservice to the young people we teach.

The cognitive benefits of oracy are reflected in the robust evidence that quality classroom talk has a
measurable impact on academic attainment. These benefits include greater retention of subject-specific
knowledge, vocabulary acquisition, and reasoning skills and are not merely confined to subjects traditionally
associated with discussion and dialogue, such as the arts and humanities. The benefits of talk-rich teaching
and learning can be found across the curriculum, in mathematics and science.

Talk is a central teaching tool, not an add-on

66 Reading and writing float on a sea of talk 99 (James Britton)

and yet talk is often undervalued in schools. Oracy equips pupils with communication skills
essential for learning and life.
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Our intent g ===
e Oracy is explicitly planned throughout the curriculum.

« Vocabulary development is systematically embedded.
« Progressive speaking and listening skills are identified across year groups.

When oracy is implemented consistently across the curriculum, its impact on learning is greater, more
sustainable and more equitable.
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Implementation —_— Impact
Teachers: Pupils:
» Model high-quality spoken language. « Explain their thinking clearly.
» Teach discussion structures explicitly. » Justify opinions using evidence.
» Use questioning to extend thinking. o Listen and respond appropriately.
» Create opportunities for exploratory talk. e Build upon others' ideas.
» Ensure all pupils participate, including « Use subject-specific vocabulary accurately
disadvantaged and SEND learners. « Engage in exploratory talk.

66 Dialogic teaching harnesses the power of talk to
stimulate and extend pupils' thinking, and advance

R R their learning and understanding. 99

(Robin Alexander, Towards Dialogic Teaching)

Research demonstrates that high-quality classroom talk:
« Improves academic attainment.
» Develops vocabulary and language acquisition.
e Supports reading comprehension and writing.
» Strengthens critical thinking and reasoning.
e Enhances social and emotional development.
» Drawing on Robin Alexander’s concept of dialogic teaching, our approach recognises that purposeful
classroom talk stimulates thinking, deepens understanding, and enables pupils to construct
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Teacher Structured Thinking Vocabulary Understanding
models talk deepens grows improves and
confidence
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‘Voice 21 Oracy Framework e e

Our strategy is structured around the four strands of the Voice 21 framework.
These strands underpin planning, teaching, assessment and feedback.

The Oracy Oracy
Skills Framework Cambridge
and Glossary
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Learning to Talk and Learning Through Talk
Learning to talk and learning through talk are two closely connected aspects of language development:

the first focuses on acquiring communication skills, while the second emphasises using language as a tool
for thinking, understanding, and learning

Lea rning ‘Although talk is a universal feature of classroom life, talk of the quality
Throuah required [for dialogic teaching] is not universal. Making it happen

g requires skill and training.
Talk PROFESSOR ROBIN ALEXANDER, WRITTEN EVIDENCE TO THE COMMISSION

‘My experience is that a well-structured learning environment where
teacher-talk is highly valued alongside children’s responsive discussion
provides high quality opportunities for every child to engage with

learning.

DAME ALISON PEACOCK, THE CHARTERED COLLEGE OF TEACHING, WRITTEN EVIDENCE TO

THE COMMISSION
‘It is imperative, in a globalised and knowledge-driven world, that young Lea rni ng
people are effectively trained in [...] oracy skills that equip them to listen to Ta I k

actively and communicate effectively.
THE ENGLISH SPEAKING UNION, WRITTEN EVIDENCE TO THE COMMISSION

‘The development of effective communication and language begins as
soon as the children start with us and plays a central role in our Early
Years Foundation Stage (EYFS) curriculum. All Reception children take
part in daily ‘Time for Talk’ sessions. These sessions give teachers the
opportunity to actively teach children the language skills they need [to
access the curriculum] and give children daily opportunities to put these
skills into practice [...] through discussion, story-telling, role play and
immersive learning. From Reception to Year 6, we explicitly teach aspects
of the Oracy Framework to ensure our pupils develop the oracy skills
needed to become effective speakers and listeners in different contexts.

LIZA TIMPSON-HUGHES, SAMUEL RYDER ACADEMY, WRITTEN EVIDENCE TO THE
COMMISSION
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The Oracy Cycle
The oracy cycle is embedded across the lesson sequence, with Session 1 focusing on developing and
introducing key vocabulary through comprehension activities, Session 2 deepening understanding through
exploration, discussion and oracy-based tasks, and Session 3 providing opportunities for pupils to apply
and extend their understanding through purposeful discussion and the use of key vocabulary in context.

atloy s Chacy Gote

series of lessons

Enables pupils to apply subject
specific vocabulary accurately, justify
their thinking and deepen
understanding through discussion.
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At Gatley Primary School, every classroom will...

Establish Talk Routines
We believe that it is important to establish consistent talk routines in order to create a safe and structured
environment where every child can develop confidence, strengthen their communication skills, and use
purposeful discussion to deepen their learning. We achieve this through a range of carefully planned
strategies and opportunities that promote high-quality speaking, listening, collaboration, and reflection
across the curriculum.
Examples:

o Think-Pair-Share

e Turn and Talk

o Talking Partners

e Snowball Discussions

e Circle Time

o Debate

o Presentation Opportunities

Discussion Guidelines

Children are taught how to have a respectful discussion. We use the following discussion guidelines
posters to support pupils to remember how to behave appropriately within a discussion. Foundation Stage
and Key Stage 1 focus mainly on exploring and understanding what ‘giving proof of listening is’, whilst KS2
begin to focus on wider behaviours of positive engagement within a discussion.

Children will learn to:

o Listen without interrupting. 2E AR PRI PSS

« Build on others' ideas. Clarifying

« Challenge respectfully. "Can you explain what you mean by...?"
 Justify opinions. "Could you give an example?"

o Ask clarifying questions. Building

« Include everyone. "| agree with... because..."

Challenging
"Could there be another viewpoint?"
"I respectfully disagree because..."

"Adding to that idea..."

We have created a poster to support our thinking when planning for discussion within our lessons.
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‘Listening to l.earn A

66 Talk for learning is as much about listening as speaking. 99

(Robin Alexander, Towards Dialogic Teaching)

i

We recognise that active listening is the foundation of effective oracy. By explicitly teaching children to

listen attentively, reflect thoughtfully and respond respectfully, we enable them to develop the
confidence, reasoning and collaborative skills needed to become successful learners and communicators.

Listening is an active skill: @
e summarising what others said E
« asking clarification questions
« responding respectfully

The Listening Ladder
To help students to become better listeners, we must explicitly teach these skills; however, we must also

provide students with opportunities to reflect on how well they listen. One way to encourage students to
be reflective about listening is by using the Listening Ladder. After a discussion, students can decide
which rung of the ladder they reached and set targets for where they will get to next time. Students
cannot climb to the next rung until they have achieved the skill outlined on the previous rung.

Summarising the
speaker’s ideas

Asking questions
that dig deeper

Asking questions to
clarify understanding

Reacting and
refocusing

Giving eye contact
to the speaker

Being calm and still

Giving 100% of their
focus to the person
speaking
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Across the school, key vocabulary is systematically taught through vocabulary grids and connected
concepts, enabling pupils to build and deepen their understanding over time; new vocabulary is
introduced in each lesson and explored through comprehension tasks, which strengthens understanding
and supports oracy by helping children accurately use subject-specific language in discussions, oracy
activities and written work throughout their learning journey.

Teachers will: Connected Concepts

Pre-teach key vocabulary. A . .
Model accurate usage. ppreciation

« Display vocabulary visually. @

O

« Revisit and rehearse language regularly. o

Cause and Effect
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Deliberate Teacher Talk gmm -

Adults model:
« Precise language.
« Complete sentences.
« High expectations.
o Thinking aloud.
e Subject specific vocabulary.

Significance
S

\
/

Teacher talk plays a vital role in developing pupils’ language, communication and thinking skills by
consistently modelling high-quality spoken language.

« Precise language: Teachers use clear and accurate vocabulary to explain concepts, ensuring pupils
hear and understand the correct terminology and language structures associated with each subject.

« Complete sentences: By modelling responses in full sentences and encouraging pupils to do the
same, teachers support the development of grammatical accuracy, clarity of expression and
confidence in communication.

« High expectations: Teacher talk communicates ambitious expectations for all learners by using rich
vocabulary, challenging questions and sophisticated language, demonstrating that all pupils are
capable of engaging with complex ideas and expressing their thinking effectively.

« Thinking aloud: Teachers verbalise their thought processes when reading, solving problems or
analysing information. This makes invisible cognitive processes visible, helping pupils understand
how to approach tasks, make connections and develop their own reasoning skills.

« Subject specific vocabulary: Teachers explicitly introduce, explain and repeatedly use subject-
specific and academic vocabulary within meaningful contexts. Through regular exposure and
opportunities for application, pupils develop a deeper understanding of key concepts and become
more confident in using precise academic language in their discussions and written work.



Oracy Assemblies é‘"* ulifie

Oracy assemblies provide valuable opportunities for children to engage with key topics and themes
through purposeful discussion and dialogue. By bringing together pupils from different classes and year
groups, these assemblies encourage children to share their thoughts, opinions and experiences with a
wider audience, exposing them to a range of perspectives and viewpoints.

Through structured discussion activities, pupils learn to listen respectfully, consider the ideas of others
and reflect on different ways of thinking. This not only develops their confidence in expressing their own
opinions but also helps them to broaden and refine their understanding of important topics. As a result,
oracy assemblies play a key role in developing communication skills, critical thinking and empathy,
enabling children to become thoughtful, reflective and articulate learners.

3;%:4:% Our Voices Matter
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heard and express our
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Tnclusion

We recognise that some pupils require additional support to develop their spoken
language skills and ensure they can participate confidently in a range of communication
opportunities.

To support these pupils, teachers provide a range of adaptations including:
- visual supports,

- sentence stems,

- pre-teaching of vocabulary,

- small-group rehearsal opportunities,

- alternative communication systems,

- adult modelling

- structured partner work.

These approaches help pupils to build confidence, develop their language skills and
successfully engage in classroom discussion and oracy activities. Particular
consideration is given to pupils with SEND, those learning English as an Additional
Language (EAL), pupils with speech and language needs, and disadvantaged pupils,
ensuring that all children are able to access high-quality oracy provision and achieve
success as confident communicators.




Assessment S ===

Assessment of oracy is formative and developmental, focusing on pupils’ progress over time
rather than measuring the quantity of words they speak. Teachers gather evidence through a

range of opportunities, including classroom observations, discussions, presentations, g_
collaborative group work, pupil self-assessment and peer feedback. Through these n—
interactions, teachers assess how effectively pupils can justify and explain their ideas, listen %ﬁ

and respond appropriately to others, use academic and subject-specific vocabulary, and
contribute positively to inclusive discussions.

Additionally, teachers are supported by the use of the
Oracy Progression Grid, which provides clear
expectations for each year group and helps to

& ways to demonstrate leadership and effective communication within a group situd

4 skills used in 3 variety of cycling discipines. identify pupils’ strengths, areas for development and
3 knots suitable for thelter building.
2 to lead disoussh 1 i
1E:mwpuut :u:::ilullldlr:turtihlh neXt Steps n learnlng'
| fresent confdentlyto e audiences; use gesture intonation, and pace efiectvelv | M5y Pupils are encouraged to reflect on and evaluate their
s i oty e o own development against the four strands of the
bt e N | Oracy framework, helping them to identify strengths,
Take leadership roles indi Ions; facil hers” butions; sds) Pr q . .
I | ci i s et e it i iariaad.  [lviea recognise next steps and become increasingly
sin | Vary tone, pace, and volume for effect; begin to use pauses for impact Form confident and effective communicators.
vty | Use complex sentences; embed relative clauses; employ persuasive technigues. infor
Structure argurments clearly with evidence; eritically svaluate Viewpoints; summarise Builg
group discussions effectively. whEw
bchy Lead group discussions; manage disagreements sensitively; adapt register and style to Judgy
audience and punpose. reley
Innog
sohvi

5 skills for developing critical and creative thinking.

4 different balances and understanding of what affects balance.
3 changing shapes whilst floating on the surface of the water,
2 examples of where it is safe to swim and why.

1 shelter built wsing known knots.

The implementation and impact of oracy across the
school will be monitored and evaluated as part of the
SSE cycle to ensure consistency and high-quality
provision. Monitoring activities will include learning
walks, pupil voice interviews, planning scrutiny, book
looks where appropriate, and learning walks.

These approaches provide valuable insights into how
oracy is embedded across the curriculum, the quality of
opportunities provided for pupils to develop their
speaking and listening skills, and the progress pupils are
making as confident and effective communicators.

Findings from monitoring activities will be used to celebrate strengths, identify areas for development
and inform future professional development and school improvement priorities through our curriculum
newsletters.




Appendix

Oracy Tasks to use in class for the Compassion Task
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Summary Bullseye

02

Thumbs In A summary bullseye
Students show a consolidates
thumbs up to share

vocabulary using about
an idea. The speaker

15 taught words
chooses the next organised by difficulty
person. into a points-based
bullseye.
Different oracy-
based tasks to try

with your class

Talk Tactics

Talk Tactics are structured classroom strategies, often using sentence starters, designed by Voice 21 to help
students (and teachers) become more strategic and effective communicators, promoting deeper learning,
critical thinking, and confident participation through planned speaking and listening activities. They provide

roles and phrases (like "Instigate,” "Probe," "Challenge") for discussions, ensuring students develop
essential oracy skills across the curriculum, not just in English.

Talk tacti : :
B Talk TACTIES [0 e commmanc o oo taly 1 ooty
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Teacher Talk Tactics for early language development @

Challenge B
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Talk detectives

Gen [ Talk Defectives 1 Talk Detectives , Talk Detectives
' ars | What o Whitaa e | Wheddrot | 1] vabing oints | Whet cidyou | Wihe did yeu
- hear? heor?
wn| B || O | 7in| B2
I Mammals
OBl ottt o e {D%Eﬁ
% Ll | L Ty
Talk Detectives | !' %
Strand of Oracy Focus Who's doing this? What are they

doing?

©
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Summary Bullseye

Summary Bullseye—Classification

MEKE: & adaptations a plant or animal may have to support survival, drawing upon
knowledge of body {{inchuding the circulatory ] and classificaton,

3

Oracy Task




Scaffolding Talk - stem sentences

“l agree because...” and “l disagree because...”

OR I have a similar opinion to x because x said that.... which | agree/disagree with because...
| recognise that.... However,....

| would like to challenge the idea that.... because....

/" | wonder if ... _ Ibagree with ...
%@ \ ecause ...
.y Oracy | disagree with ...
Building upon ... Sentence because ...
@3 Stems [@
ink; Bringing it back
Libkingita;... to t%e S(’;‘uestfan

O

Talk checklist

skill Component @ .': : @

| talked at a speed that listeners could understand
what | was saying

| spoke loudly enough and changed the tone of my
voice where necessary

| used gesture, posture and eye contact to support
what | was saying

| chose the right words for my subject

| organised the content well

| used metaphors, humour and other strategies to
engage the audience

| managed the timing well

| thought about how the audience would
understand my talk

| was confident and lively when | spoke

BB 230 00| = |-=

| could listen and respond to questions

Odd one out

Come up with as many similarities WHICH IS THE ODD ONE OUT?

and differences between the three
images as you can

Think about their appearance, Which do you think
what they do and where is the odd one out?
they might be found




Life Skills progression grid, including progression of oracy
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What Oracy looks like at Gatley Primary

Think - pair - share

Children rehearse and refine ideas before sharing

Talk tactics

children instigate, build, challenge and clarify discussions

Reasoning questions

teachers use questioning to deepen thinking

Vocabulary in context

Children practice using ambitious, subject
specific language along with any

connected concepts

Discussion guidgki
Children are foll
support their dis

have o discussion about eleetric circuits,
{deas end toke turns 1o listen fo each
gther to build upon each others ideas

"

For each section we will
discuss what information

. “The (ntigator to build & circuit

Llerifier h&'ﬂﬁﬂﬂsh I

Pick a card to decide on your role, then: |




	Gatley Primary School
	Oracy Framework
	Research considered:
	Vision
	Rationale
	Why Talk Matters
	Reading and writing float on a sea of talk


	Our intent
	Implementation
	Impact
	Pupils:
	Dialogic teaching harnesses the power of talk to stimulate and extend pupils' thinking, and advance their learning and understanding.
	Research demonstrates that high-quality classroom talk:


	Voice 21 Oracy Framework
	Learning to Talk and Learning Through Talk

	The Oracy Cycle
	Whole School Approach
	Establish Talk Routines
	Discussion Guidelines
	Example Discussion Stems:
	Clarifying
	Building
	Challenging


	Listening to Learn
	Talk for learning is as much about listening as speaking.
	The Listening Ladder


	Vocabulary Development
	Deliberate Teacher Talk
	Oracy Assemblies
	Inclusion
	Assessment
	Monitoring and Evaluation
	Appendix
	Oracy Tasks to use in class for the Compassion Task
	Talk Tactics

	Talk detectives
	Summary Bullseye
	Scaffolding Talk - stem sentences
	Talk checklist
	Odd one out
	Life Skills progression grid, including progression of oracy
	What Oracy looks like at Gatley Primary
	Think - pair - share
	Talk tactics
	Reasoning questions


