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RESEARCH

Parents who read 1 picture book with their child(ren) every
day provide their children with exposure to an estimated
78,000 words each year.

Growing up in a home packed with
books has a large effect on English in

Early exposure to language is the greatest factor in later life
language development and learning to read. By
reading together every day, you stimulate and
strengthen your child's language and literacy skills.
It is that simple. By reading and talking with your
child each day, you bond with them and model the

love of reading, which will benefit them in school _
and throughout life. Never read to (at 5 years old), 4,662 words; 1-2 times per

week, 63,570 words; 3-5 times per week, 169,520 words;
daily, 296,660 words; and five books a day, 1,483,300
words.



THE IMPORTANCE OF TEACHING READING FLUENCY

Ensuring every child has the necessary skills they need to read is an essential
component of literacy education. It enables children to not only learn across the
curriculum but also to access numerous aspects of daily life, influencing the
opportunities that they have available to them in the future.

Teaching children to read is complex and encompasses a range of skills, such as
word decoding, comprehension and fluency. But how do these components build
on one another, and connect, to ensure children reach the goal of reading and
understanding texts!

Evidence has consistently highlighted that both decoding and comprehension
skills are necessary for confident and competent reading, but neither is sufficient
on its own. So, where does reading fluency sit with these components!?



BUILDING THE COMPONENTS
TOGETHER

Evidence has consistently highlighted that both decoding and
comprehension skills are necessary for confident and competent
reading but neither is sufficient on its own.

Scientific research has recognised the critical nature of fluency as a
bridge between effortful decoding and comprehension.

A fluent reader is one who can accurately and automatically decode
words with minimal use of their cognitive resources, thus allowing
them to channel their effort towards comprehending and making
sense of what they have read.



Figure 7: The fluency rubric—adapted from Zutell and Rasinski (1991)%7

Expression Phrasing Smoothness Pace

and volume

Reads with good expression  Generally reads with Generally reads smoothly Consistently reads
and enthusiasm throughout  good phrasing, mostly with some breaks, but at conversational pace,

the lext. Varies expression
and volume to match his
or her interpretation of the
passage.

in clause and sentence
units, with adequate
attention to expressicn.

resolves word and
structure difficulties
quickly, usually through
self-correction.

appropriate rate
throughout reading.

Make text sound

ke natural language
throughout the better
part of the passage.
Occasionally slips into
expressionless reading.
Voice volume is generally
appropriate throughout
the text.

Reads with a mixture

of run-ons, mid sentence
pauses for breath, and
some choppiness,
reasonable stress

and intonation.

Cecasionally breaks

smooth rhythm because
of dificulties with specific
words and/or structures,

Reads with an uneven
mixture of fast and
slow pace.

FLUENCY
RESEARCH

Begins to use voice to
make text sound like natural
language in some areas of
the text but not in others.
Focus remains largely on
pronouncing the word. Still
reads in a quiet voice.

Frequently reads in two-
and three-word phrases,
giving the impression of
choppy reading; improper
stress and intonation fail to
mark ends of sentences
and clauses.

Experiences several
rough spots’ in text
where exlended pauses
or hesitations are more
frequent and disruptive.

Reads moderately stowly.

Reads words as if
simply to get them out.
Little sense of trying o
make text scund like
natural language.

Reads in a monotone
with little sense of
boundaries; frequently
reads word-by-word,

Makes frequent extended
pauses, hesitations,

false slarts, sound outs,
repetitions, and/or
multiple attempts,

Reads sfowly and
laboriously.




READING FLUENCY — EEF

Figure 5: Reading fluency
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DEVELOPING READING FLUENCY

How can reading fluency be developed?

Guided oral reading

Repeated reading

Guided oral reading instruction is when fluent reading of a
text is demonstrated by an adult or peer, modelling the 3 Ps
(pronunciation, phrasing and prosody). Pupils then read the
same text aloud with appropriate feedback.

This may also include assisted reading strategies such as
paired reading and use of technology.

Repeated reading is when pupils re-read a short and
meaningful passage a set number of times or until they reach
a suitable level of fluency. Strategies such as choral, echo or
mumble reading can help to provide oral support for reading
for pupils.

Header's Theatre is also a widely used teaching strategy that
exemplifies how guided oral reading instruction and repeated

reading of texts can be used to support pupils to develop
reading fluency.




HOW DO WE TEACH AND NURTURE
FLUENCY?

Pupils need to:

Be read aloud to: this allows them to hear fluent reading

Engage in assisted reading: Pupils read a text whilst listening to a fluent
reading of the same text;

Be given opportunities for repeated reading: pupils practice reading texts
repeatedly until they can read the text in a fluent manner.




MISCONCEPTIONS AROUND FLUENCY

Myth 1: ‘Accurate decoding automatically

leads to good comprehension’

* Word reading fluency is important, but is not sufficient
to guarantee comprehension.

* Some pupils become skilled at word recognition but
then struggle to comprehend what they read.

* FHuency practice helps to bridge this transition to
better comprehension.

Myth 3: ‘Silent independent reading

improves fluency’

* Silent reading in itself does not lead to improved reading
fluency. However, the connection between oral reading
and silent reading is clear: fluent oral reading leads to
fluent silent reading.

* Teachers modelling oral reading is an important part
of fluency practice, so that pupils have the opportunity
to ‘*hear’ what fluent reading sounds like.

* Assisted reading strategies, such as
paired reading or the use of technology,
can be helpful in supporting
independent reading.

Myth 5 ‘Reading a text once is enough’

* Pupils face many challenges when reading an unfamiliar
text such as navigating new vocabulary, grappling with
text structure or a lack of background knowledge to draw
upon as they read. Therefore, reading a text once is rarely
enough for good comprehension.

* Repeated reading allows pupils to rehearse and refine
their reading of complex texts with improved fluency and
comprehension, and these benefits can then be applied
to the reading of future new texts.
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How are Phonics and Reading taught?

Our curriculum promotes a love of reading through experiential opportunities and learning. A wide range of teaching resources and texts
are available to engage readers. In our independent learning environment. pupils continually use their reading skills to research and
apply knowledge into their writing.

In Early Years and Key Stage 1 phonic skills are developed through highly focused, daily sessions through the FFT Success For All
Programme. The school offers opportunities for parents to attend phonics workshops in order to further increase understanding of the
strategies used in school.

Reading books for children completing phonics are accessible in school and online at home: these are closely linked to their phonetic
awareness. Once children have graduated from the phonics scheme, the children have access to a wide range of books including fiction,
non-fiction and poetry from our reading reference areas. The system supports the independent choice, by pupils, of reading books. All
pupils are expected to have a current readina book in school and are supported in choosina a text aporopriate to their readina level. In



LEARN TO READ

We are really proud of our successes in reading.

* We continue to use a consistent approach to phonics, using the FFT Success For All
programme. The children experience daily phonics and reading sessions where they are
able to learn new sounds and share their learning through writing and reading.

* Vocabulary teaching

* Immersion in class texts

* Non-fiction texts across the curriculum

* Poetry reading once a half term

* Top 100 reads challenge

* Reading reference areas — in classrooms and around school



PROGRESSION GRIDS

READING

Reading Curriculum — Progression Grid
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LEARN TO READ, READ TO LEARN, LOVE TO READ

‘Learning To Read

Read To Learn

A Love Of Reading

Everyone As A
Teacher Of Phonics

Our Approach To
Teaching Reading

Developing
Vocabulary

Reading Within The
Wider Curriculum

Our Reading
Environment

Celebrating Reading

At Gatley Primary School we
follow the FFT Success For All
phonics scheme. All of our staff
are trained, using FFT resources,
in the principles of this approach.
We follow this scheme with
fidelity and our book scheme
books (predominantly Big Cat
Letters and Sounds) are closely
aligned to the sequencing of
teaching within FFT.

The teaching of phonics begins in
nursery and is prioritised within
reception and Year 1. As a result,
our pupils make rapid and
sustained progress and the % of
our pupils passing the phonics
screening check is consistently
significantly above national (92%
2022)

We see all of our staff as the
teachers of phonics and this is
demonstrated through our
approach to the teaching of
spelling. Once children have
‘graduated’ from the FFT Success
For All Scheme, we begin the
explicit teaching of spelling using
our own carefully crafted
approach, which is grounded in
the further development of
pupil’'s phonetic awareness and
the application of this knowledge
into writing.

Our reading curriculum has been
designed upon careful
consideration of the expectations
of the national curriculum. Our
reading progression grid
demonstrates the ‘big ideas’
within reading that our children
will become experts in and this
grid maps children’s prograssion
within each of these strands
from their entry point in EYFS to
their exit point at the end of Year
6. Across the school, additionally
to the explicit teaching of
phonics, reading is taught within
our English cycle and is the
driving force for the
development of our pupil’s
writing. Within reading lessons,
pupils are exposed to a wide
range of high quality texts,
spanning fiction, non-fiction and
poetry, which are carefully
selected by our teachers, under
the guidance of our English leads.
As a result of the delivery of our
exceptional reading curriculum,
our pupils consistently achieve
significantly above national
averages at key milestones. In
2022 at KS2 95% of our pupils
achieved EXS and 53% achieved
GDS.

“Building children’s vocabularies
opens doors to harder, more
rewarding curriculums and
lifelong learning” {Quigley)
Vocabulary sits at the heart of
our curriculum and we see
reading as an integral way in
which to support the
development and growth of our
pupils’ vocabulary. Within our
curriculum, pupils are regularly
exposed to reading that extends
their vocabulary and the
development of this is expertly
guided by our teachers. Qur
teachers unpick unfamiliar words
and make connections to known
vocabulary to deepen our pupils’
understanding. As a result of our
language rich learning
environments across the
curriculum and through the
explicit teaching of vocabulary,
our pupils are highly articulate
and are able to confidently
express themselves, showing an
appreciation for the nuances of
language. Additionally, within
every lesson planned for, the key
vocabulary to be imparted to our
pupils is carefully considered as
born out of our progression grids
and curriculum concepts.

Additionally, reading is
integrated into the delivery of
our wider curriculum subject
areas as books and texts are

carefully selected as the driving
force for foundation subject
lesson delivery. Teachers, under
the guidance of our English
subject leaders, carefully select
the texts our pupils will read and
be exposed to within foundation
subjects, ensuring a rich and
varied reading diet is offered.
These texts are chosen to inspire
awe and wonder within our
pupils and to hook them into the
lesson and the subject discipline.
Integrated within both lesson
delivery and our learning
environment, pupils are
encouraged to access these texts
as the means by which to 'know
more’,

We see books as the gateway to
developing pupils’ knowledge
and as a mechanism by which to
capitalise upon our pupils’
motivations and enthusiasm to
learn and know meore. As a
result, our pupils’ knowledge
across the curriculum is
exceptional and they are able to
articulate this clearly and
confidently.

Within each classroom, we have
well-stocked reference areas, from
which our pupils can select and
explore a wide range of text types
and genres. The books within
these reference areas have been
selected by our English leads and
teachers through consideration of
our ‘100 books to read in Year..."
documentation and to capitalise
upon thematic links across the
curriculum. Additionally, copies of
our class texts are available for our
pupils, as are copies of familiar
texts from previous year groups,
to allow our children access to
books they have previously
enjoyed. Additionally, we have a
number of ‘reading dens’ around
our school, where further books
are accessible to our pupils and
where pupils can ‘sit down with a
good book” and explore the
recommended reads of our
reading ambassadors. Mon-fiction
texts are also available within our
‘reference corner’ and our UKS2
learning hub, which are selected
to support the delivery of our
wider curriculum and to support
our children in sharing their
knowledge with their peers across
the school.

We aim to develop a genuine love
of reading within all of our pupils
and as such we dedicate our ‘wave
times' to the development of this.
Within these times, we alternate
between the sharing of our class
text (which is carefully selected to
link thematically to our current ‘Big
Question” and to expose our
children to a range of genres) and
independent reading time. During
independent reading time, our
children and teachers sit down with
a ‘reading for pleasure’ book and
take the time to enjoy reading
together.

Within our school, our reading
ambassadors, who have been
selected to join this council as a
result of the love for reading they
exude, work as ‘reading role
models’ to celebrate and share
their love of reading.
During break and lunch times, our
pupils are given the opportunity to
access our ‘reading dens’ as special
places within our school, where
they can quietly sit and enjoy their
hooks.

To celebrate reading, we also run a
rewards system. Through
consideration of our 100 books to
read in year..." list (KS2), classes
work together to complete the list,
with rewards given as a class




OVERVIEW OF THE ROOMS

Workshop | — Learn to
Read

Supporting children
with SEND and
Reading interventions
Resources

Slide to share progress
Tutoring with the
lightning squad

Workshop 2 - Learn to Read

Phonics and Early Reading

* Our approach to
teaching phonics and
early reading.

* Phonics and reading
support in school.

* Support with decodable
reading books.

e Supporting your child
with phonics at home.

Navigating around the
parent portal

Workshop 3 - Read to learn

Reading across the curriculum and
our visions for this at Gatley Primary

Take pictures of reference areas
‘Library’

Curriculum bookshelves and where
this is located on website

Changes based on books that are
relevant to curriculum coverage
Class texts

RSHE texts

* How to develop vocabulary — tips
and ideas for at home.

e Vocabulary games.

e Our approach to teaching spelling
— spelling with the Jungle Club

Workshop 4 -
Love to Read

Developing a love of reading and
strategies to support this at home

* Celebrating a love for reading
through our 100 top reads
challenge.

* Presents wrapped up for KSI /
EYFS

* Reading to the children

* Celebrating our reading reference
areas.

* Supporting children who struggle
with reading at home.

* Book suggestions to encourage
your child to read for pleasure.
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‘Learning To Read

Read To Learn

A Love Of Reading

Everyone As A
Teacher Of Phonics

Our Approach To
Teaching Reading

Developing
Vocabulary

Reading Within The
Wider Curriculum

Our Reading
Environment

Celebrating Reading

At Gatley Primary School we
follow the FFT Success For All
phonics scheme. All of our staff
are trained, using FFT resources,
in the principles of this approach.
We follow this scheme with
fidelity and our book scheme
books (predominantly Big Cat
Letters and Sounds) are closely
aligned to the sequencing of
teaching within FFT.

The teaching of phonics begins in
nursery and is prioritised within
reception and Year 1. As a result,
our pupils make rapid and
sustained progress and the % of
our pupils passing the phonics
screening check is consistently
significantly above national (92%
2022)

We see all of our staff as the
teachers of phonics and this is
demonstrated through our
approach to the teaching of
spelling. Once children have
‘graduated’ from the FFT Success
For All Scheme, we begin the
explicit teaching of spelling using
our own carefully crafted
approach, which is grounded in
the further development of
pupil’'s phonetic awareness and
the application of this knowledge
into writing.

Our reading curriculum has been
designed upon careful
consideration of the expectations
of the national curriculum. Our
reading progression grid
demonstrates the ‘big ideas’
within reading that our children
will become experts in and this
grid maps children’s prograssion
within each of these strands
from their entry point in EYFS to
their exit point at the end of Year
6. Across the school, additionally
to the explicit teaching of
phonics, reading is taught within
our English cycle and is the
driving force for the
development of our pupil’s
writing. Within reading lessons,
pupils are exposed to a wide
range of high quality texts,
spanning fiction, non-fiction and
poetry, which are carefully
selected by our teachers, under
the guidance of our English leads.
As a result of the delivery of our
exceptional reading curriculum,
our pupils consistently achieve
significantly above national
averages at key milestones. In
2022 at KS2 95% of our pupils
achieved EXS and 53% achieved
GDS.

“Building children’s vocabularies
opens doors to harder, more
rewarding curriculums and
lifelong learning” {Quigley)
Vocabulary sits at the heart of
our curriculum and we see
reading as an integral way in
which to support the
development and growth of our
pupils’ vocabulary. Within our
curriculum, pupils are regularly
exposed to reading that extends
their vocabulary and the
development of this is expertly
guided by our teachers. Qur
teachers unpick unfamiliar words
and make connections to known
vocabulary to deepen our pupils’
understanding. As a result of our
language rich learning
environments across the
curriculum and through the
explicit teaching of vocabulary,
our pupils are highly articulate
and are able to confidently
express themselves, showing an
appreciation for the nuances of
language. Additionally, within
every lesson planned for, the key
vocabulary to be imparted to our
pupils is carefully considered as
born out of our progression grids
and curriculum concepts.

Additionally, reading is
integrated into the delivery of
our wider curriculum subject
areas as books and texts are

carefully selected as the driving
force for foundation subject
lesson delivery. Teachers, under
the guidance of our English
subject leaders, carefully select
the texts our pupils will read and
be exposed to within foundation
subjects, ensuring a rich and
varied reading diet is offered.
These texts are chosen to inspire
awe and wonder within our
pupils and to hook them into the
lesson and the subject discipline.
Integrated within both lesson
delivery and our learning
environment, pupils are
encouraged to access these texts
as the means by which to 'know
more’,

We see books as the gateway to
developing pupils’ knowledge
and as a mechanism by which to
capitalise upon our pupils’
motivations and enthusiasm to
learn and know meore. As a
result, our pupils’ knowledge
across the curriculum is
exceptional and they are able to
articulate this clearly and
confidently.

Within each classroom, we have
well-stocked reference areas, from
which our pupils can select and
explore a wide range of text types
and genres. The books within
these reference areas have been
selected by our English leads and
teachers through consideration of
our ‘100 books to read in Year..."
documentation and to capitalise
upon thematic links across the
curriculum. Additionally, copies of
our class texts are available for our
pupils, as are copies of familiar
texts from previous year groups,
to allow our children access to
books they have previously
enjoyed. Additionally, we have a
number of ‘reading dens’ around
our school, where further books
are accessible to our pupils and
where pupils can ‘sit down with a
good book” and explore the
recommended reads of our
reading ambassadors. Mon-fiction
texts are also available within our
‘reference corner’ and our UKS2
learning hub, which are selected
to support the delivery of our
wider curriculum and to support
our children in sharing their
knowledge with their peers across
the school.

We aim to develop a genuine love
of reading within all of our pupils
and as such we dedicate our ‘wave
times' to the development of this.
Within these times, we alternate
between the sharing of our class
text (which is carefully selected to
link thematically to our current ‘Big
Question” and to expose our
children to a range of genres) and
independent reading time. During
independent reading time, our
children and teachers sit down with
a ‘reading for pleasure’ book and
take the time to enjoy reading
together.

Within our school, our reading
ambassadors, who have been
selected to join this council as a
result of the love for reading they
exude, work as ‘reading role
models’ to celebrate and share
their love of reading.
During break and lunch times, our
pupils are given the opportunity to
access our ‘reading dens’ as special
places within our school, where
they can quietly sit and enjoy their
hooks.

To celebrate reading, we also run a
rewards system. Through
consideration of our 100 books to
read in year..." list (KS2), classes
work together to complete the list,
with rewards given as a class




GLOSSARY

Segmenting - Segmenting involves identifying the individual sounds
(phonemes) in a word.

Blending — Putting the sounds together to make the word.
Phonics — Teaching of reading.

Grapheme — The letter(s) that make a sound.

PEEKS sweet slegpung

sneep

Phoneme — The sound a grapheme makes. wpy

Red words —Words that can’t be sounded out. Red words
Green words —Words that can be sounded out. o
Digraph — Two letters that make one sound. N
Trigraph — Three letters that make one sound. LK




FFT PHONICS
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Taught from Nursery onwards
Structured through ‘phases | through to phase 6’ (knowledge of letters and sounds are progressive)

The teaching of red words (words you can’t sound out/dialect dependent)
and green words




PARENT PORTAL (FFT) Passcode

73flk7

Click me!

ITL Success for Al Home Shared Readers Library Further Readers Library Routes to Reading Library

VT \N

Home resources for parents and
children

Follow the link below and use
V2T A, a


https://parents.fft.org.uk/







YEAR | PHONICS SCREENING CHECK

| sz
A statutory test completed in Y|
elbow completed in an informal setting at the
start of Summer 2.
tailor This is a check to see whether children
can read a set amount of real and alien
words.
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READING BOOKS

- All children should have a reading book.This needs to be left in their bag each day.
Children will read with an adult throughout the week.

On most occasions, children will be supported to change their book each week.
Children will only change their reading book if it is brought in and if it has been
practised at home.

Children benefit from reading their book multiple times to build fluency.

Comprehension




WHAT DOES
‘READ TO LEARN’ MEAN?

Reading Workshop Spring 2025

Reading across the curriculum and our visions for this at Gatley Primary
School.




REFERENCE AREA

Every classroom has a ‘Reference area’ where they can access
their Top 100 Read books.

Children choose a book that they are interested in

Once they finish reading their book they can complete an entry in
their reading journal and then swap their book for another one
independently.

TOP 1

00




CURRICULUM BOOKSHELVES

Books to support relevant curriculum —
. . { % /Gatley Primary School
Autumn, Spring and Summer curriculum bookshelves. S i Leaming e Togetr

ELT Curriculum Principles

Our Curriculum Intent

You can view your child’s curriculum bookshelf via the 4 | [EEe—

Implementation and Progression of our Curriculum

Gatley Primary School website. Y V. AT

5 Curriculum and Assessment

Curriculum Leadership
" Reading and Phonics

=

o
Our Reading Culture
| PHSEE, Relationships and Sex Education

; : 3 &4 . Forest School
{ o7 . AV An Enriched Curriculum
Reading across the curriculum : 2 yi 4 ¥ y. = ." } ‘ Our Approach to the Teaching of Mathematics
KS2 Spn'ng & 7 D S M Our Approach to EYFS
;




CLASS TEXTS

Class texts support with literacy lessons

They coincide with curriculum learning (e.g. The
Heart Scarab, during Y4 Autumn term where
there is a focus on Ancient Egypt)

Read to children daily
Activities in literacy are based around class texts

Children are exposed to a range of text types .

Year 3 are
reading...
7

X
£ DITION DIARIES
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We" have
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RSHE TEXTS

Texts to support with delivery and teaching the RSHE curriculum
Used to support PSHE lessons, such as ‘managing challenges’

Children can access these supportive books as well




TIPS FOR DEVELOPING VOCABULARY

- Read Regularly - Use Everyday Activities
» Create a Word-Rich Environment * Introduce Tools

* Play Word Games - Foster Curiosity

* Encourage Writing * Praise and Practice

- Explore Synonyms and Antonyms * Use Technology



VOCABULARY
GAMES

‘Play Word Games: Use word associations, board games like
Scrabble, or guessing games.

‘Encourage Writing: Create stories together, set writing challenges,
and use creative prompts.

Explore Synonyms and Antonyms: Replace basic words with richer

ones and challenge your child with opposites.
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OUR SPELLING APPROACH

WORD
Y3: BLENDER

e ———

Builds on Phonics teaching =)

Jungle Club fen i Words Specal skils
g beautiful H h :
Week 1 Endings on split digraph words Z;‘Ztrt;":-mj;““ ul, toolnlzs ones:
) . " ) Homophones:
F FT Week 2 | Endings on single-syllable words ending with consonant great, break, steak there / their
Week 3 | -ed endings that sound like /d/ /t/ and /ed/ once, water, Homophones:
Y4 . parents one / won
.
Week 4 | Words beginning wh and wr whole, who, both Homophones:
hole / whole
S N I P " ] Near Homophones:
Week 5 | Words ending -le, -el, -al, -l what, sure, sugar R
quite / quiet
Week 6 | Suffixes -ful and -less wild, child, climb Possessive apostrophe

Common exception words

(singular nouns)

F FT Week 1 Suffixes -ment and -ness i:;irue:& arrive, :}0/”122'}‘3:”9:2
Daily spelling sessions, with SPAG Week | Negatve preiur- sarb ety | T ey
Week 3 Negative prefixes dis- / mis- appear, disappear ;:?:?2:2::
Week 4 | /u/ sound spelt ‘o Z':;'t::,eﬁfrhaps, :I;rr;osr::ones
Week 5 | /u/ sound spelt ‘ou’ gi:frtiesrten:;,sbusy, ::::cl)i:l:es:

\aak 4

Rovicus B Cancalidatian
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* FFT program with a focus on building fluency in reading
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fish

* 2 session/week
* Individual readers or two children that are working at the same

)

The fish in the swam to the top when Brandon

sprinkled food into the water.

level
* 6 tasks to complete.After completing all 6 tasks, children get

assessed and progress to the next story level
* Tasks involve phonics, spellings, decoding and comprehension skills

* Children are re-assessed them each half term to monitor progress e L
{ ¢ he urnin
* Additionally, the children get a reading booklet that is linked with a? ]

the level they are working at




FFT SPELLING WITH THE JUNGLE CLUB ~‘:/ gji
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FFT program with a focus on spellings

Build on from completed phonics programme

Fun, engaging, and interactive daily spelling lessons

Teaches patterns and morphology rather than a set of words &
Each lesson is mapped out as Review, Teach, Practise, Apply
Children have their own pupil workbooks
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UKS?2

Love to Read




WHAT DOES ‘LOVE TO READ’ MEAN?

‘Love to read’ is the final element of our reading approach.

This is the stage within a child’s learning journey where they are confident and
competent readers and read for pleasure regularly.

They have learned to read in previous year groups, they have developed their
knowledge of our reading domains to support them in reading to learn, and
are now ready to move beyond this to read for pleasure.




HOW DO WE PROMOTE A LOVE OF
READING!?

Celebrating a love for reading through our 100 top reads challenge.
Presents wrapped up for KSI / EYFS
Reading to the children

Celebrating our reading reference areas, and promotion of our curriculum
bookshelf.

Supporting children who struggle with reading at home.

Book suggestions to encourage your child to read for pleasure.




TOP 100 READS

Each year group has a share of Top 100 reads books, which have been specially
selected to suit the abilities and interests of the children.

The children can choose a book to read in their wave times and at home,
promoting reading for pleasure.

Within school, there are challenges in classrooms and year groups to see how
many of the Top 100 reads can be finished each term.This is a great way to
include a bit of positive competition into reading!

There are a variety of text types available and the children can record the
books they have read in their reading journal.




FFT AND THE LIGHTNING

As part of our phonics teaching at Gatley, we have adopted the
FFT Success for All programme, which is matched to letters
and sounds.As part of this, we utilise decodable texts across
the school, which have fidelity to the scheme.

Within our phonics lessons, assessments take place and used
to inform each individual pupil’s next steps.We also use the
tracking created by FFT to identify for each child the GPCs
(grapheme-phoneme correspondence) they are confident with
and those that they may need to revisit.

For any children who do not pass the phonics screening in
year 2, they will continue to access bespoke phonics
intervention in year 3 called The Lightning Squad.This is a
daily, interactive intervention that is born out of the FFT
success for all scheme.
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HOW CAN YOU SUPPORT A LOVE OF
READING!?

Reading, being read to, and sharing books in the home helps to build a child’s
vocabulary and understanding of the world. Research has shown that talking to
children about what they are reading, and having books and magazines at home makes
a difference to children’s progress.

Enjoying shared reading time

Build in time to support your child with their reading every day. Take it in turns to
read aloud to each other, even if it's just a few minutes.You can try reading the same
stories multiple times, or adding different voices to make it fun.

Discussing books

All reading matters. Shared reading is about ‘reading with’, not just ‘reading to’ (even
for older children).So, ask lots of ‘Wh’ questions, such as Who? What? When? Where!?

Why!?




LEARNING TO READ WORKSHOP
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LEARN TO READ, READ TO LEARN, LOVE TO READ

‘Learning To Read

Read To Learn

A Love Of Reading

Everyone As A
Teacher Of Phonics

Our Approach To
Teaching Reading

Developing
Vocabulary

Reading Within The
Wider Curriculum

Our Reading
Environment

Celebrating Reading

At Gatley Primary School we
follow the FFT Success For All
phonics scheme. All of our staff
are trained, using FFT resources,
in the principles of this approach.
We follow this scheme with
fidelity and our book scheme
books (predominantly Big Cat
Letters and Sounds) are closely
aligned to the sequencing of
teaching within FFT.

The teaching of phonics begins in
nursery and is prioritised within
reception and Year 1. As a result,
our pupils make rapid and
sustained progress and the % of
our pupils passing the phonics
screening check is consistently
significantly above national (92%
2022)

We see all of our staff as the
teachers of phonics and this is
demonstrated through our
approach to the teaching of
spelling. Once children have
‘graduated’ from the FFT Success
For All Scheme, we begin the
explicit teaching of spelling using
our own carefully crafted
approach, which is grounded in
the further development of
pupil’'s phonetic awareness and
the application of this knowledge
into writing.

Our reading curriculum has been
designed upon careful
consideration of the expectations
of the national curriculum. Our
reading progression grid
demonstrates the ‘big ideas’
within reading that our children
will become experts in and this
grid maps children’s prograssion
within each of these strands
from their entry point in EYFS to
their exit point at the end of Year
6. Across the school, additionally
to the explicit teaching of
phonics, reading is taught within
our English cycle and is the
driving force for the
development of our pupil’s
writing. Within reading lessons,
pupils are exposed to a wide
range of high quality texts,
spanning fiction, non-fiction and
poetry, which are carefully
selected by our teachers, under
the guidance of our English leads.
As a result of the delivery of our
exceptional reading curriculum,
our pupils consistently achieve
significantly above national
averages at key milestones. In
2022 at KS2 95% of our pupils
achieved EXS and 53% achieved
GDS.

“Building children’s vocabularies
opens doors to harder, more
rewarding curriculums and
lifelong learning” {Quigley)
Vocabulary sits at the heart of
our curriculum and we see
reading as an integral way in
which to support the
development and growth of our
pupils’ vocabulary. Within our
curriculum, pupils are regularly
exposed to reading that extends
their vocabulary and the
development of this is expertly
guided by our teachers. Qur
teachers unpick unfamiliar words
and make connections to known
vocabulary to deepen our pupils’
understanding. As a result of our
language rich learning
environments across the
curriculum and through the
explicit teaching of vocabulary,
our pupils are highly articulate
and are able to confidently
express themselves, showing an
appreciation for the nuances of
language. Additionally, within
every lesson planned for, the key
vocabulary to be imparted to our
pupils is carefully considered as
born out of our progression grids
and curriculum concepts.

Additionally, reading is
integrated into the delivery of
our wider curriculum subject
areas as books and texts are

carefully selected as the driving
force for foundation subject
lesson delivery. Teachers, under
the guidance of our English
subject leaders, carefully select
the texts our pupils will read and
be exposed to within foundation
subjects, ensuring a rich and
varied reading diet is offered.
These texts are chosen to inspire
awe and wonder within our
pupils and to hook them into the
lesson and the subject discipline.
Integrated within both lesson
delivery and our learning
environment, pupils are
encouraged to access these texts
as the means by which to 'know
more’,

We see books as the gateway to
developing pupils’ knowledge
and as a mechanism by which to
capitalise upon our pupils’
motivations and enthusiasm to
learn and know meore. As a
result, our pupils’ knowledge
across the curriculum is
exceptional and they are able to
articulate this clearly and
confidently.

Within each classroom, we have
well-stocked reference areas, from
which our pupils can select and
explore a wide range of text types
and genres. The books within
these reference areas have been
selected by our English leads and
teachers through consideration of
our ‘100 books to read in Year..."
documentation and to capitalise
upon thematic links across the
curriculum. Additionally, copies of
our class texts are available for our
pupils, as are copies of familiar
texts from previous year groups,
to allow our children access to
books they have previously
enjoyed. Additionally, we have a
number of ‘reading dens’ around
our school, where further books
are accessible to our pupils and
where pupils can ‘sit down with a
good book” and explore the
recommended reads of our
reading ambassadors. Mon-fiction
texts are also available within our
‘reference corner’ and our UKS2
learning hub, which are selected
to support the delivery of our
wider curriculum and to support
our children in sharing their
knowledge with their peers across
the school.

We aim to develop a genuine love
of reading within all of our pupils
and as such we dedicate our ‘wave
times' to the development of this.
Within these times, we alternate
between the sharing of our class
text (which is carefully selected to
link thematically to our current ‘Big
Question” and to expose our
children to a range of genres) and
independent reading time. During
independent reading time, our
children and teachers sit down with
a ‘reading for pleasure’ book and
take the time to enjoy reading
together.

Within our school, our reading
ambassadors, who have been
selected to join this council as a
result of the love for reading they
exude, work as ‘reading role
models’ to celebrate and share
their love of reading.
During break and lunch times, our
pupils are given the opportunity to
access our ‘reading dens’ as special
places within our school, where
they can quietly sit and enjoy their
hooks.

To celebrate reading, we also run a
rewards system. Through
consideration of our 100 books to
read in year..." list (KS2), classes
work together to complete the list,
with rewards given as a class




FFT PHONICS
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It's complete It's comprehensive It works
FFT Success for All Phonics is a Aimed at nursery children upwards and Don't take our word for it. Read the
complete systematic synthetic phonics pioneered by the Success for All stories OT schools lusing FFT Success for
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UNIVERSAL OFFER

Foster a Positive Reading Environment
- Provide a quiet and well-organised space for reading and

working to minimise distractions. Barrington Stoke books:
- Celebrate progress, no matter how small, and create an Create a library of dyslexia-friendly
atmosphere where making mistakes is seen as a natural part of books, such as those with larger text,
the learning process. shorter chapters, or illustrations that

complement the text.




UNIVERSAL OFFER

Regularly Monitor Progress
- Continuously assess the progress of dyslexic pupils' using
informal and formal methods.
- Provide feedback and adjust strategies based on the
learner’s evolving needs.
By using these strategies, dyslexic pupils' in KS2 can develop
the skills and confidence needed to succeed in reading while
feeling supported and understood. It's important to involve
parents, carers, and specialists in the process to ensure the
best possible support for the student.

Create a Consistent Routine

- Predictable routines can help

dyslexic learners feel more secure

and confident in their learning.

. |  Wave times support this approach.

Everyone Reading |y  Revisit key concepts frequently to

__mmClass 11 reinforce learning, ensuring that

=AW =N TE WA students have multiple exposures

to important vocabulary.

Encourage Reading for Pleasure

- Provide books that are both accessible
and interesting, offering a range of genres
and topics to encourage engagement with
reading.

——




TARGETED APPROACHES

Use Multi-Sensory Learning Techniques
- Visual: Use coloured overlays, large print
books, or fonts that are dyslexia-friendly
(e.g., sans-serif fonts like Comic Sans or
Arial).

Provide Clear and Structured Instructions
- Break tasks into smaller steps with clear,
simple instructions.

- Use visual aids, graphic organisers, and
mind maps to help students understand and
organise information

Offer Alternative Ways to Demonstrate
| Understanding
- Allow students to demonstrate their knowledge in
different formats, such as oral presentations, mind
maps, or videos, rather than written reports.
Provide extra time for reading and writing.
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HOW DO WE SUPPORT VISUAL
LEARNERS WITH READING?
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FFT LIGHTNING SQUAD

FFT program with a focus on building fluency in
reading

2 session/week

Individual readers or two children that are working
at the same level

6 tasks to complete.After completing all 6 tasks,
children get assessed and progress to the next story
level

Tasks involve phonics, spellings, decoding and
comprehension skills

Children are re-assessed them each half term to
monitor progress

Additionally, the children get a reading booklet that is
linked with the level they are working at
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https://www.youtube.com/watch?v=7bRoLYqN4B0

FFT SPELLING WITH THE JUNGLE CLUB
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FFT program with a focus on spellings

Build on from completed phonics programme BV 0 |
Fun, engaging, and interactive daily spelling lessons EEMBER
Teaches patterns and morphology rather than a set of words " n ’" -l
Each lesson is mapped out as Review, Teach, Practise, Apply s
Children have their own pupil workbooks
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