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The school Teaching and Learning Policy maintains our belief that learning should be a rewarding
and enjoyable experience for everyone. Through our teaching we equip children with the skills,
knowledge and understanding necessary to be able to make informed choices about the important

things in their lives.

March 2022

GATLEY ACADEMY TRUST



GATLEY PRIMARY SCHOOL

VERSION HISTORY

Date D\?gfsr?oenm Document Revision History Document Author / Reviser

Teaching and Learning Policy



GATLEY PRIMARY SCHOOL

Introduction

At Gatley Primary School, we believe in the concept of lifelong learning, and the idea that
both adults and children learn new things every day and through this approach we realise our
mission statement where we ‘all enjoy learning and achieving together’. In our approach to
the curriculum our teaching practices and through the learning experiences provided for our
children we focus on the delivery of our school values in order to promote these within our
pupils.

Our School’s values are for all pupils to
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Our school values and our school mission statement are further embodied and lived
through our curriculum intent and its implementation.

Our Curriculum Intent

‘To enable students to understand the world around them, and the talents within them so
that they came become fulfilled individuals and active compassionate citizens.’

Sir Ken Robinson

We are ‘unashamed champions of knowledge and citadels of civilized debate where (our)
pupils are encouraged to express views and discuss ideas.’

Nick Gibb

At Gatley Primary School, the intent for our curriculum is to capitalise upon the knowledge
our children bring and to further grow and develop this knowledge through ‘enjoying
learning and achieving together’, as everybody in our school community is viewed as a

learner. In doing this, we promote, by grounding our curriculum delivery in questions, our

children’s natural inquisitiveness and curiosity about the world in which they live, so that
they become socially responsible citizens in the school, our community and beyond.

At our school, our curriculum journey is coherently and sequentially planned, enabling all of
our children, regardless of their starting points and level of need, to:
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- Build a body of knowledge overtime that is underpinned by the national curriculum. This is
the basis for the conceptual knowledge our children acquire, which is further refined
through the identification of powerful knowledge components.

- See and articulate coherence and connectivity within their learning, through the regular
revisiting of identified powerful knowledge components within and across subject
disciplines. This enables our pupils to gain a cumulative body of knowledge that grows over
time and is strengthened through the sharing of ambitious subject specific vocabulary,
which is ultimately evidenced in our pupils’ responses to learning questions.

- Grow their cultural capital building upon their existing knowledge of our local context to
enable our pupils to become proud citizens of Greater Manchester. This additional layer
adds to the ambition of our curriculum, extending our pupils’ knowledge beyond the
national curriculum.

- Experience enrichment that capitalises upon pupils awe and wonder to support the
sticking of knowledge through practical and real-life exploration and experience.

- Achieve at all levels, both personal and academic, where achievements are celebrated and
underpinned by our school values.

- Develop their leadership and exercise agency through the co-construction of our
curriculum, promoting pupils’ motivation and engagement as active learners in the
classroom and beyond.

- Become the owners of their learning journeys, in the short, medium and long term

- Experience an ambitious curriculum, which is carefully adapted and refined to improve
outcomes and strengthen knowledge. This is supported by our trust charter, demonstrating
symbiosis across the schools within our trust.

As a result of experiencing this, our children will have an expansive body of knowledge
anchored in our local context. This knowledge will not only prepare our pupils well for their
next stages of education, promoting them to be life-long and passionate learners, who
continue to pursue new knowledge, it will enable them to make positive contributions to
our society through the choices they make and the values they exude.

This intent has been shaped in consultation with all of our staff and is lived in pupils’ day to
day curriculum experiences.
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Curriculum Teams

Gatley believes in teaching and learning through collaboration and this is the same with
curriculum leadership. Every member of staff works within a curriculum team to drive
improvement in an identified area. All subject disciples, while offering a bespoke learning
opportunity, value and mirror our overarching intent.

The English, Communication and Languages Intent:

Through taking a co-constructed approach, all learning opportunities are designed to
encapsulate children’s passions and curiosity, as identified through pupil consultation. The
curriculum intends to promote children to see the true value of communication as a means
to develop themselves into full and active contributors to society, with excellent levels of
cultural literacy.

Children will see reading as an opportunity to extend their knowledge of the world around
them and their love of this will be fostered through access to a wide range of texts, exposing
them to the thoughts and feelings of the greatest and most influential minds. Children are
given the opportunity to be fully immersed in their class read through experiential
enrichment activities. The curriculum will also deliver powerful and permanent knowledge
to equip children with the skills to become fluent and effective readers, writers and
evaluators with an expert level of language, which they can apply to demonstrate their
critical and independent thought.

The above will be underpinned through the adoption of a cyclical approach that ensures
grammar, reading and writing are embedded and that all subjects are appreciated and
maximised upon. As a result, children will grow to become learners with independent
thought, who are motivated and inspired and who have a deep appreciation of the written
and spoken word.

For further information about our principles for the teaching of reading and our approach to
the teaching of phonics please see our reading strategy.

“I do believe something very magical can happen when you read a good book”

J.K Rowling
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The Mathematics Intent:

Our maths curriculum intent is to support pupils to embed transferrable mathematical
knowledge to enable them to achieve a deep understanding of a range of concepts. Our
'Mastery for All' approach to maths - which fosters fluency, reasoning and problem solving-
will allow children to achieve their maximum potential and solve increasingly sophisticated
problems.

Mathematics is delivered through a cyclical process so children have the opportunity to
revisit, apply and embed skills within different mathematical concepts. Our curriculum will
allow children to become inquisitive, passionate mathematicians who have the ability to
transfer skills in a range of contexts, allowing them to achieve highly in an economically
advancing world.

“Without mathematics, there’s nothing you can do. Everything around you is
mathematics. Everything around you is numbers”
Shakuntala Devi

The Science and Technologies Intent:

Through our co-constructed curriculum, we aim to embed and develop a secure knowledge
within Science and Technological Understanding in order to prepare pupils for the world
that they live in. Through adopting an immersive and exploratory approach, our learners will
become equipped with a range of transferable skills to solve problems thus allowing them
to become successful and productive members of the wider community.

This is to ensure a depth of experiential learning across all disciplines with links to cultural
capital.

Integrating prior knowledge from the outset will allow the children to become competent,
practical innovators, whilst developing integral life skills that allow them to achieve a
socially responsible approach to a rapidly advancing, scientific and technological world.

“Programming is a skill best acquired by practice and example rather than from
books”
Alan Turing

The Arts Intent:

Exposure to the arts will equip children with the creative knowledge and skills to explore
and experiment, recognising and developing talents within themselves. We encourage
inquisitiveness and curiosity as we critically engage with high-quality and relevant pieces of
art from a diverse range of practitioners, including those of local significance. Inspired by
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these, pupils can then go on to practically create their own unique outcomes in hands-on
explorations.

We offer a range of enrichment experiences across the arts, drawing on the wealth of
opportunities within Greater Manchester through trips, class productions and visitors to the
school, as well as additional extra-curricular opportunities. With all this in place, children
should leave Gatley Primary recognising themselves as artists on a personal creative
journey, with the confidence to independently make choices and share outcomes with
pride.

With everything that’s going on right now, we really need to give these kids the chance
to make amazing [art] together, to learn, and to give them some stability when things
around them are so crazy.”

Tom Ogden, lead singer of Blossoms (Stockport-based Indie band)

The Personal Development Intent:

Our aim is to support children in developing the necessary knowledge and skills needed to
build positive relationships, rooted in mutual respect. We aim to encourage happy, healthy
and safe lifestyles, giving children the confidence to embrace challenge, compete with
others and excel in a broad range of sporting activities. Through PSHE & Physical Education,
our pupils will develop an ability to articulate their feelings and emotions in order to better

understand the connection between physical and mental health.

As a result of our PE and PSHE curriculum, pupils will better understand how to keep
themselves both physically and mentally healthy and ready to tackle any future life
challenges with a combination of strategies to hand. Wellbeing ambassadors were involved
in the creation of the RSE and Health Education Policy through the development of key
concepts. The curriculum is enhanced through inspirational visitors and experiential
enrichment opportunities, to promote competitive sports and develop an awareness of
cultural capital both through lessons and our extra-curricular offers, beyond the national

curriculum.

“Sport is friendship, sport is health, sport is education, sport is life, sport brings the
world together.”

Juan Antonio Samaranch — Former president of the International Olympic Committee.
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The Humanities Intent:

Our intent is to deliver an ambitious and enriching curriculum that prepares our pupils for
the ever changing world. Throughout their school journey, children will develop and build
upon a depth and breadth of knowledge and skills that will equip them for life. They will
secure an understanding of how to be a good and responsible citizen in their local
community and the wider world. Drawing on their innate curiosity, pupils will develop
critical thinking, practical research skills, and a sense of awe and wonder for the world in
which they live.

Our learners will leave Gatley Primary School confident in their ability to undertake and
design critical enquiries to explore the world both experientially through their local cultural
context and beyond their lived experience. They will be open to debate diverse and
contrasting viewpoints, discovering and developing a broad knowledge of the world, its
citizens, and cultural traditions which will become integral as they grow into resilient,
empathetic citizens of our world.

“The more you know about the past, the better prepared you are for the future.”

Theodore Roosevelt

Our Curriculum Implementation

Our Curriculum Design

Our curriculum is co-constructed with our children, using a careful blend of what pupils
would like to learn about (curriculum consultation), what they need to learn about
(progression grids), knowledge of our local context (cultural capital) and interleaved prior
knowledge in order to build connectivity and coherence. The design of the curriculum is
grounded in consultation and research but born out of the national curriculum, ensuring our
pupils become citadels of knowledge with an ever growing body of knowledge to draw
upon.

Within our curriculum design, there is an emphasis is on developing the teachers’ and
teaching assistants’ professional practice to enable them to facilitate a holistic approach
that is informed by pupil voice. William (2016) argues that, through this, personal
empowerment, transmission of culture, preparation for citizenship and work will follow.

Both teachers and pupils have autonomy within the design of our curriculum but it is always
ensured that National Curriculum expectations are the starting point. Pupils and staff work
collaboratively to co-construct a broad and balanced curriculum, which embraces and
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enhances the cultural capital of our pupils whilst ensuring that the progression of
knowledge is carefully planned for.

During our transition sessions, pupil agency is exercised as pupils are given the opportunity
to share what they already know and what they would like to know next. In this way, their
growing body of knowledge is captured and curriculum planning designed to build upon this
coherently and sequentially. The cultural capital pupils are bringing with them forms the
basis from which our curriculum is built, ensuring that this is further developed and grown.
Through the sharing and discussion of topic ideas (for example in Year 6 pupils wanting to
discover more about British Wildlife), which are layered alongside the identified powerful
knowledge components within each subject discipline(for example making the link between
British Wildlife, biomes and climate zones in Geography and evolution and adaptation in
science), a broad and balanced curriculum is created, which is carefully, coherently and
sequentially planned to develop our pupils body of knowledge over time.

Within these curriculum planning sessions, pupils’ curiosity and natural inquisitiveness is
captured to develop 3 overarching topic questions and 4 sub questions within each topic
that form the structure of our planning cycle. The planning of the curriculum is then
supported by our curriculum teams, as they support teachers to think creatively to identify
links between our pupils’ interests and the expectations of the national curriculum.

These questions are evident on our curriculum maps, which are created with the children
and demonstrate the intended learning outcomes for each term alongside planned subject
specific coverage and opportunities for enrichment.

“Our curriculum gives you the chance to do things in different ways - it gives you a chance to
change yourself and show everyone that you are different.” Pupil
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We believe that through the teacher’s facilitation, connections within and across subjects
can grow, enabling all pupils to capitalise on an environment that inspires and empowers.
This allows our pupils to become experts in a broad range of topics and subject disciplines,
for example our Year Six study of racism and inequality within sport.

“Our curriculum intends to provide children with the opportunity to access learning in a way
that develops life-long learners who can adapt, show flexibility and not need a set answer.”
Staff

The below learning equation encapsulates our approach to achieving high quality teaching
and learning across the school. This equation was constructed during a staff consultation
session, whereby staff established the key language of our pedagogy through analysis of
Rosenshine’s principles and our Teaching & Learning Policy, before collaboratively
developing their equations based on the vocabulary discussed.

Experience & Exploration Independence

2E (3C) + 1+ K= High Quality Teaching & Learning

Formula for Effective Learning at Gatley Primary

Key language of our pedagogy

KNOWLEDGE
CONNECTIVITY
CHALLENGE
EXPERIENCES
PRACTISE
COLLABORATION
OPPORTUNITY
INDEPENDENCE
SCAFFOLD
EXPLORATION
PROGRESSION
REFLECTION
AUTONOMY
FACILITATION
STICKABILITY
RETRIEVAL

Staff consultation outcomes for curriculum review, 2022
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Staff consultation outcomes for curriculum review, 2022

Following the consultation, we analysed each of the equations to identify commonalities, resulting in
the construction of the overarching learning equation.

Powerful Knowledge Components and Progression of Knowledge Grids

The implementation of our curriculum is underpinned by the powerful knowledge
components identified by subject leaders within each curriculum subject.

Born out of the national curriculum, subject leaders have identified six powerful knowledge
components within each subject discipline which have been further refined to identify both
the knowledge and the skills to be taught within each subject. These components have been
expertly broken down into small steps, demonstrating the expectation for our pupils;
allowing connectivity to be planned for; and supporting staff to see the small steps in
progress that should be made and planned for. These grids are consistently used in all parts
of the planning process and result in standardised delivery of subject knowledge within each
subject discipline, which is scaffolded through subject leaders’ identification of key subject
specific terminology.

Each component knowledge strand builds overtime, from our pupils’ entry point in nursery
or reception, to their exit from key stage one to, ultimately, their exit from key stage two.
Within each strand subject leaders have clearly defined the subject specific knowledge to be
imparted to our pupils supporting our children to build a broad and secure body of
knowledge over time.

As these components are regularly revisited, opportunities for retrieval practice can be
planned for and our pupils are supported in their articulation of their knowledge. Grounding
each series of lessons within a powerful knowledge component supports our pupils to see
connectivity within their learning, where the accumulation of knowledge is coherently and
sequentially planned for.

At the end of each phase, curriculum leaders have identified the key knowledge that
children should have acquired within their subject and this is presented in the structure of
5,4,3,2,1(KS2) and 3,2,1 (KS1/EYFS). These knowledge statements form the basis from
which children are assessed in the short, medium and long term.

Example key knowledge statements taken from the science progression grid for the end of
Key Stage Two.

5 adaptations a plant or animal may have to support survival, drawing upon knowledge of
body systems ((including the circulatory system) and classification.

4 ways in which materials and mixtures can change, drawing upon knowledge of their
properties (e.g. dissolving, separation, melting, burning, reversible and irreversible)
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3 components in a circuit that can be changed and the effect these changes have upon the
circuit.

2 examples of forces and resistances, including gravity
How light travels and how this links to the way in which we see

The movement of The Earth, The Moon and other planets in relation to the sun.

Example Science Component Knowledge Strands:

TCIENCE
Phiyzics K
SCIENCE SCIENCE Draws upon a range of seurces 1o explore and explain
i ok 1 how light behaves [e.g. Bght sources, reflection and
Hupothesizsing and predicting E xpenimentation Pt abtoad e de- e g ol

useful circuits (2.9, alarms, traffic lights) using
knowledge of leciricity te =xplain what happens when

SCIENCE — 1 - _ébIENCE: Biology Knowledge Sompanents ars added to 2 circult or = circuit s
Draping conclusions Flants Lrials

1 Can Bulld 3 successiul crouit for 3 given parpose (e.g. 1o |
use a bulb or buzzer). Deseribes the mowerment of The
Earth, other planets, and the moon in relation to the sun.

| e planets, snd the
SCIENCE: Physics Knowledge GCIENCE: Chemistry Knowledge ol owion i iy

Develops understanding of electnciy through
=xploration and medification of circuits in incorporate
additional components. Consider how sound can be
mianipulsted, tsking info account the features of the

As these grids have been constructed by our curriculum Soy6tt producing it and the fact sound 1= 2 wbration

leaders, they are regularly reviewed by relevant curriculum et S o e i o e s
pre_l:lic_liu_ns. Explors and identify the way sound is made,
teams as part of the school’s self-evaluation exercises. Sestncal croun Deseria row shadows can b

changed, drawing upon knowledpe of ight.

T Fecopniz= how shadows are formed and fnd patieme in |
the vy they chanpe. Begins to identify and group
matenals based on their magnetic properties.

Recopnize how shadows are formed and find pattems in
the way they change. Begins to identify and group
materials based on their magnetic propertizs. Can
identify appliances that run on electricity. dentify how
sounds are made.

Zan make links betwreen the tme of year and sun safety.
Makes observations sbout how things move, drawing an
simple understanding of magnetic forces.

Tan make observatons relstng 1o 1he lengeh of the dsy |
and how this chanpes throughout the year.

T b=eni=s and dezcnbes the weather and changes I
sssociztad with the seazons.

| Tooks clozely =1 smiantes, diferences, pattems and |
chanige.

Discusses why things happen and how things work.

Curriculum Organisation

To allow pupils the opportunity to explore their learning in depth, we run a unique
curriculum timetable where by maths and English lessons are blocked across a morning or
afternoon. This allows our pupils to maximise upon the benefits of our unique learning
environment (see ‘why do we have Independent learning opportunities and key skills?’) and
to explore the Learning Question being studied in a range of ways. This blocked and
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absorbed time gives scope for the interleaving of concepts and spacing and retrieval
practices (Bjork and Bjork’s desirable difficulties) in order to avoid cognitive overload. This
reduces cognitive overload through the delivery of chunked new information with a focus
on one specific subject or theme (referencing Sweller’s Cognitive Load Theory).

Additionally to this in-depth study within English and maths, across a week pupils will
experience the following:

e A ‘major’ foundation subject study. This will be an in-depth study of an identified
subject discipline, where cross-curricular links may be made and assessed and there
will be a clear link between the context of the learning and the overall ‘big’ topic
guestion or sub-question.

e A ‘minor’ foundation subject study. This study will be planned to ensure full
curriculum coverage and to give pupils the opportunity to build further upon their
subject specific knowledge. This interleaved study allows pupils to revisit subjects
committing their knowledge to their long-term memory from their working memory.

e Additional foundation subject study in more skill based subjects to further develop
pupil’s retention and to provide regular opportunities to practise these skills (e.g.
music, computing, MFL)

e Two PE lessons, with two contrasting foci, supporting pupils to develop their
knowledge and skills across the PE curriculum.

e Daily phonics (EYFS and Year 1- using the FFT success for all phonics scheme) or
spelling (Year 2 and KS2)

e Daily reading (through a combination of exposure to our class read, independent
reading and focused reading intervention)

In addition, across the course of the academic year our pupils will have the opportunity to
engage with our Forest School provision. This provision is directly linked to long-term
curriculum planning.

We also offer two ‘waves of entry’ to our pupils in reception to Year 5. Parents are given the
flexibility to choose a school day running from 08:40-15:10 or 09:00-15:30. In doing this, two
daily opportunities for specific and focused intervention have been created. The learning
within these wave times is diagnostically planned for to meet the needs of the specific
cohort and also provides an additional opportunity for focused retrieval practice.
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Key Stage Two Model Timetable:

Year 6 8:40-9:10 9:10-11:00 11:00- 11:30-12:40 12:40 13:30-14:45 14:45-15:10
11:30 13:30
Session 1 Session 2 Session 3
Monday PPA
Spellings Directed Maths Directed English

Minor Topic/Outdoor PE
French

Tuesday : = "
Spellings o 'E Maths Minor Topic Major Topic _E

=3 Computing/Music 2

2 <

Wednesday Spellings/10

minute Read English Minor Topic = Major Topic w
. - U =
% Computing/Music = g
2 £ iy
@ S o«

3

=)

Thursday | Spellings/10
minute Read i i i i i oo
English English Miner Major Topic £
Topi B
opic =
3
Friday Spelling
test/10 Maths Maths Arithmetic Indoor PE/Golden Time

minute
Grammar

Star of the
week

Cultural Capital and Enrichment

The importance of developing our pupils’ cultural capital is a belief that is held strongly by
all of the teachers at Gatley Primary. We believe the most powerful cultural capital for our
pupils is that of our local environment and our local inspirational and influential people and
places. Within our curriculum design, teachers inter-weave opportunities to develop our
pupils’ awareness of their cultural heritage and their knowledge of the community within
which they reside.

This cultural capital grows as our children progress throughout the school. For example, in
EYFS there is a clear focus on our immediate local environment and community, moving
through to in-depth study of inspirational figures, places and events important to Greater
Manchester and The North West in Key Stage Two. In capitalising upon the cultural capital
of our local area, we build our pupils’ sense of social responsibility and develop within them
a sense of community and belonging.

Examples of key people, places and events explored within our local context:
EYFS: our local religious centres, visit from the local dentist
KS1: visit to the airport, The Manchester Bee

KS2: Study of Scotch Bob, visit and study of Gatley Carrs, study of Alan Turing, visit to the
Bridgewater Hall and study of the Halle Orchestra

Enrichment:
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We offer a wide range of extra-curricular opportunities which are re-viewed half termly to
ensure there is ‘something for everyone’. These include chess club, forest school club,
netball club, choir, French club, drawing club, board-game club, Lego club, ‘Be Inspired’ club
and many more. We also work closely with external providers to further enrich our offer.

Additionally to our extra-curricular offer, we provide many opportunities for enrichment
within our curriculum. Each year group will have the opportunity to:

e Visit a local place of significance with a clear curriculum link

e Develop community vision through involvement in locally relevant social
responsibility projects

e Be visited by an individual or group who has a clear link to their curriculum

e Visit a location further afield, which is planned to deepen their appreciation of an
identified element of the curriculum

e Write, Plan and Perform their own production

e Engage with ‘enrichment’ activities planned to compliment identified class texts

e Take part in sports competitions with other schools in our local area

RSHE and the Golden Thread

The teaching of RSE/PSHEE appears on our curriculum progression of knowledge grids as a
‘Golden Thread’; it is the thread that runs through all of our curriculum areas meaning that
it is embedded into teaching and learning across the curriculum. The ‘Golden Thread’ is
related to the 6 components which have been formed from the PSHEE and RSE curriculum
and related policies. These components enable us to embed health and wellbeing within our
curriculum.

The 6 RSHE knowledge components are:
* English, Communication and Language: Caring Friendships
* Mathematical Understanding: Economic Wellbeing
*  Physical Development, Health and Well-Being: Health and Wellbeing
* History, Geography and Social Understanding: Families & People who Care for us
* Arts: What it means to be healthy (hobbies, healthy mind, creativity)
* Science and Technological Understanding: Internet Safety

Through the delivery of high quality, evidence-based and age-appropriate Relationships and
Health Education, we aim:

e to help prepare our pupils for the onset of puberty,
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e to give them an understanding of sexual development and the importance of health

and hygiene,

e to create a positive culture in relation to sexuality and relationships, and
e to ensure that pupils know how and when to ask for help and where to access

support.

By the end of their learning journey at Gatley Primary School our pupils will have
developed resilience and feelings of self-respect, confidence and empathy; they will
understand how they are developing personally and socially, in order to enable them to
flourish in society with the confidence to keep themselves mentally healthy, and to be
able to tackle many of the moral, social and cultural issues that are part of growing up in

preparation for the responsibilities and experiences of adult life.

Golden Thread

| Computing Curriculum — Progression Grid — Knowledge
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Short, medium and long term planning

Our curriculum is carefully co-constructed by our pupils, our teachers and our subject
leaders.

In the first instance, each year group’s

curriculum is mapped out onto three (one %
o0 h““ﬁ";m
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highlighted. These plans are used
consistently across year groups ensuring there is a clear expectation of both lesson delivery
and impact.
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Principles of our Pedagogy

Why do we have success criteria? (Appendix 1)

Success criteria is shaped by teachers to develop lessons that drive learning and offer
challenge to children of all abilities. This is written with consideration of the age related
expectations of the national curriculum, which are the foundations from which all
learning opportunities are planned. It is a self-reflective tool for children to be able to
identify and articulate their next steps to deepen and challenge their learning further.
With the ultimate end goal of supporting children to respond to the Learning Question,
each step within the success criteria draws upon knowledge and the application of to
drive learning, thus promoting rapid and sustained progress. The success criteria is
consistently structured comprising of three layers.

Must- focus on prior knowledge and providing an opportunity for retrieval practice
Should- application of the new knowledge being imparted

Could- reflection and identification of connectivity within knowledge to offer challenge.
Why Do We Have Learning Questions? (Appendix 2)

Each series of lessons children experience is underpinned by a learning question, which
is carefully constructed by teachers using the progression of knowledge document.
These questions offer a high level of challenge, whist supporting pupils’ acquisition of
subject specific knowledge, demonstrating the ambition we have for our pupils.
Learning questions are posed to capitalise upon our pupils’ natural curiosity; to
promote enquiry; and to encourage our children to think creatively and differently. This
approach is born out of the principles for our curriculum design.

Learning Questions are constructed to frame our children’s learning across a series of
lessons and to support our pupils in articulating their growing body of knowledge over
time. These questions also support the coherent planning and delivery of our
curriculum as connections between learning are capitalised upon, as pupils work
towards answering the learning question throughout their learning journey.
Additionally, learning questions are constructed and reflected upon to support pupils in
identifying and articulating their own starting points. Opportunities for reflection
against our learning questions are capitalised upon, to demonstrate to pupils their
progress over a series of lessons and to support them in a coherent and considered
response to the question, which shows depth of knowledge and clear connectivity
across ideas.

Why do we have Independent learning opportunities and key skills? (Appendix 3)
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Our independent learning environment creates opportunities for independent practice
(Rosenshine’s 9th principle of instruction- see appendix 9). The opportunities, which are
born from the overarching learning questions are represented in conceptually different
ways that all allow children to answer the learning question. Metacognition and self-
regulation approaches to teaching support pupils to think about their learning more
explicitly and support pupils in effectively managing their independent learning (EEF
metacognition and self-regulated learning summary of recommendations) within this
environment. This results in high levels of intrinsic motivation where children choose
an activity (see appendix 8- the learning cycle) based on their understanding of their
own learning journey and their next steps in developing their knowledge, thus creating
independent, confident, inquisitive learners from the outset. Knowledge and skills are
seen as transferrable and as such, children are able to make connections between
existing knowledge and new learning. The skill areas of learning support children to do
this through Communication, Collaboration, Reflection, Problem Solving, ICT /Research
and Application.

Why do we have adults as facilitators of learning? (Appendix 4)

Within the classroom, adults provide support for children to access the learning and
challenge children to move their learning on using Rosenshine’s principles of
instruction (appendix 9). Through diagnostic assessment, adults identify which children
need focussed interventions and will plan and deliver these to ensure all children learn
to their full potential. Our adults are highly skilled in offering variation, which supports
all children to access our unique learning environment.

Within independent opportunities, adults offer bespoke and targeted support through
modelling, scaffolding and questioning to promote pace and productivity. In doing this it
is ensured that every learning opportunity is maximised upon. Additionally, adults
ensure children’s behaviours for learning are reinforced and that they are promoted to
develop independence. Adults support children to articulate their learning journey by
means of effective questioning and feedback

Adults work with a groups of children at the focus task in order to generate success and
to scaffold difficult tasks. Adults provide both written and verbal feedback which
questions and challenges children’s responses and thinking at both the focus task and
within the independent learning environment.

Why do we have feedback? (Appendix 5)

The role of feedback is an integral element in the learning journey of our pupils. Itis a
mechanism which supports children to develop and enhance their knowledge and
quality of outcomes through discussion and reflection and provides structures (support
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and challenge) through which pupils can achieve more highly. Feedback focuses upon
key identified elements: celebration of achievements; ensuring accuracy; reinforcement
of prior knowledge; addressing misconceptions; establishing connectivity; providing
challenge; scaffolding; and reflection.

Feedback is underpinned by the success criteria, our learning questions and our
expectations and aspirations for our pupils and their learning behaviours.

Feedback is given, both orally and written, in the directed, focus and within our
independent provision and this is given by teachers, teaching assistants and pupils. This
enables everyone to be a facilitator of learning and supports us in embedding this as a
consistent whole school approach.

Why do we have the Focus-Task? (Appendix 6)

The focus task is designed to maximise progress through facilitated learning between
children and adults and between children in a group. The task is designed to enable
children to make rapid progress towards the ‘could’ of the success criteria in order to
support the child to ultimately answer the learning question with tangible or practical
examples. Variation of this task supports children with scaffolds where needed and
extended challenge where appropriate. Feedback, both written and verbal, supports the
facilitation of learning required to make progress in the learning task and can be seen
between adults and children and between children.

Live marking is used within the focus task to give immediate feedback and to promote
dialogue between the adult and the pupil. This is known as journey marking. The focus
task provides an opportunity for accurate formative assessment where judgements can
be made based on the child’s progress in the task. It also supports the child in their
ongoing self-assessment of their own learning and their use of the learning
environment, as they are given the autonomy to make that self-assessment and to
assess the learning environment as to their next steps.

Why Do We Have The Directed Session? (Appendix 7)

The role of the directed session within a series of lessons is multifaceted. As the directed
session takes place at the start of a series of lessons, it provides an opportunity for prior
knowledge to be revisited through retrieval practice and accuracy reinforced and then
built-upon, ensuring connectivity within and across concepts. The learning experience
begins with a baselining opportunity, which focuses on the activation and rehearsal of
relevant prior knowledge.

Following this, and interwoven within the delivery, worked examples and guided
practice promotes a practical approach where our pupils are actively involved in
exploring the foundations of the learning question. Timely delivery ensures
misconceptions are addressed and adaptations to teaching can be made to ensure all
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pupils are supported and challenged to achieve their very best. Next, pupils are given
the opportunity to apply their prior and new knowledge independently and this is
recorded in books.

This diagnostic and sequential approach gives teachers immediate insight into pupil’s
achievements and necessary next steps. It also provides pupils with the opportunity to
reflect, drawing upon and developing their understanding of the success criteria. The
directed is planned to provide our pupils with the scaffold needed to go forwards and
navigate our unique learning environment with confidence and with the necessary
knowledge to support them in achieving highly, whilst continuing to make outstanding
progress.

Rehearsal practice Shared teaching Independent
with a focus on the incorporating application of prior

success criteria and worked examples knowledge and new
learning question and guided practice knowledge

Our Curriculum Impact

Our curriculum has impact as our children are able to articulate their expansive body of
knowledge over time. Children’s articulation of their body of knowledge over time is
underpinned by identified subject specific terminology, which has been specifically planned
for, taught and revisited.

We consider, measure and track the progress our pupils make:

-within a lesson through formative assessment strategies (including feedback) and the use
of assessment at the point of learning within the focus task. Assessment criteria is born out
of the progression of knowledge grids ensuring this is consistent across the school and
giving a clear benchmark from which to make assessment judgments.

-over a series of lessons through assessment of pupils growing body of knowledge assessed
as a result of their response to lesson objective questions and with consideration of the key
knowledge for each subject as defined by curriculum leaders.

-over a ‘unit of work’ through summative assessment strategies which assess how well
pupil’s knowledge has stuck for example a cumulative piece of writing in English or low
stakes quizzes in maths. Within foundation subjects this will be assessed through children’s
responses to low stakes quizzes covering the key knowledge taught across a sub-question.
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-Half termly during ‘sticky knowledge weeks’ using assessment strategies, which are
informed by retrieval practice and ask pupils to recall their growing body of knowledge
within a specific subject discipline from across the year so far, and beyond. The expectation
for key knowledge is informed by key knowledge statements from our subject progression
grids and by the vocabulary identified on our vocabulary grids by subject leaders.

-over a topic through pupils’ response to the over-arching topic question which will be
underpinned by subject specific vocabulary (as identified by curriculum leaders in our
vocabulary grids) and be demonstrative of pupil’s key knowledge within individual subjects
but with connectivity across subjects and themes evident, showing their growing body of
knowledge over time.

-over a year through pupils’ summative data outcomes in both core and foundation subjects

-over our pupil’s primary journey through pupils’ progress and attainment on exit from KS2
in core subjects and through their mastery of the primary curriculum, as demonstrated
through their articulation of each powerful component within each subject discipline.

Rigour In Outcomes

Our robust internal assessment system ensures that outcomes (in terms of both attainment
and progress) are tracked in both core and foundation subjects. Termly, pupil’s attainment
in Reading, Writing, SPAG and Maths is collated and comparisons drawn from pupil’s
previous key stage exit point to give a measure of progress overtime, with aspirational
targets set to promote pupils in making accelerated progress. In EYFS pupil’s attainment in
reading (word meaning and comprehension), writing and maths (number) is tracked termly.
Across the year, outcomes in foundation subjects (and all 17 areas in EYFS) are also collated
and across all subjects comparisons to the cohort’s previous data made to ensure high
standards are maintained. Additionally, comparisons to national data are drawn, with the
expectation that our cohorts perform in excess of national averages.

The attainment and progress of key groups is also tracked and monitored to ensure all
pupils, regardless of their starting point and need are supported to make accelerated
progress and to achieve extremely well. Further detail of the standards review process and
our approach to assessment, including our approach to the triangulation of diagnostic,
formative and summative assessment, can be found in our assessment policy.

The Role Of Vocabulary And Subject Specific Terminology

Subject specific vocabulary grids (see appendix 10), which have been constructed from the
national curriculum and built upon through the expertise of our curriculum leads, are used
as an assessment tool. In this way, they support staff to assess children’s depth of
understanding from surface level and factual recall (for example using vocabulary such as
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‘mountain’ and ‘valley’) moving through to broader conceptual knowledge (for example
grounding the above within the notion of ‘topography’), where comparisons and contrasts
can be drawn and where responses are supported by exemplification and broader
application.

Additionally, subject leaders use these vocabulary grids as an audit tool to establish the
knowledge that has stuck within their subject. When establishing the knowledge that
children have acquired over time within their subject, subject leaders will use the
vocabulary grids as a checking tool, both to establish curriculum coverage and to track the
body of knowledge a cohort has acquired over time and most specifically their retention of
this. Each cohort has its own subject specific vocabulary grid that documents their
knowledge journey through their journey at Gatley Primary.

Responding To Learning Questions
Across all subjects, children respond to learning questions at three key points:

e atthe end of a series of lessons
e upon completion of the study of a ‘sub-question’ in topic
e upon completion of the study of a whole topic question

Pupil’s responses to these questions is assessed to establish their knowledge and how
effectively this has stuck and to demonstrate their growing body of knowledge over time.
Layering children’s responses allows for the revisiting of knowledge to promote the transfer
of knowledge from working memory to long-term memory and to subsequently support the
development of a broad body of knowledge overtime.

The depth of response to these questions is assessed and pupil’s ability to articulate their
knowledge considered. It is our belief that knowledge builds in the following way:

Recall of key facts and figures, for example key people, places and events, as informed by
the key knowledge statements within our progression grids.

Connectivity between knowledge demonstrated, for example through articulation of cause
and effect or relationships between key events or people.

Moving from discrete subject specific terminology (e.g. characteristic) to deeper conceptual
knowledge (e.g. adaptation and evolution) underpinned by knowledge overtime and beyond
the current year group within a subject and exemplified by factual recall.

Articulation of interdisciplinary knowledge that demonstrates pupil’s broader appreciation
and ability to make their own connections within learning that are underpinned by factual
recall and an expansive knowledge bank that has grown over time. (e.g. linking knowledge
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of adaptation and evolution in science to knowledge of biomes and climate zones in
geography)

Other Stakeholders
The Role of Governors

Our governors determine, support, monitor and review the school's approach to learning and
teaching. They are part of the school’s self-evaluation schedule and understand the way
learning happens at Gatley.

The Role of Parents

We believe that parents have a fundamental role to play in helping children to learn. We do
all we can to inform parents about what and how their children are learning:

= by holding parents' evenings/workshops to explain our school strategies eg. literacy,
PSHE, mathematical strategies, phonics;
= by meeting with and sending information to parents, at the start of the year, to outline
the topics that the children will be studying during that year at school;
= by informing parents of assessment outcomes and targets which indicate how the
child can improve further;
= by explaining to parents how they can support their children at home.
= By holding open afternoons when parents can come and see the progress children
have made in their books.
We believe that parents have the responsibility to support their children and the school in
implementing school policies.

Monitoring and Review

The learning and teaching policy at Gatley Primary is a working document and evolves around
annual audits and planning by pupils, staff and governors. We are aware of the need to
monitor the policy, and we take account of new initiatives and research, changes in the
curriculum, developments in technology, changes to the physical environment of the school
alongside key teaching and learning priorities identified through data analysis.

On an annual basis learner representatives will review the policy, discuss and plan
adaptations, monitor and thus make positive changes to practice.

Appendix: 1

Success criteria
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In Early Years, the children are introduced to the success criteria at the beginning of each new
learning experience which is annotated together, using pictures and a range of vocabulary to ensure
all children are able to access this tool to support them in driving their own learning by using what
they already know. The success criteria is verbally reflected on throughout the week through mini
plenaries and inputs so that the children are able to recognise the importance of the tool and how
this can support their learning. The children have a personalised opportunity to discuss and record
where they think they are on the success criteria (tick in red pupil voice box) after they have
completed the focus task and are encouraged to utilise the learning environment to address their
next steps. Adult will also tick in blue their assessment of the task.

—

d their value =™
ust: use your knowledge of numbers an
r;hould: . ly this number knowledge to explore teen

mbers..-/
r&l:’u‘d‘- make links between the value of a number and
how this increases.”

In Key Stage 1, the children are first exposed to the success criteria at the beginning of each learning
experience. This is annotated with different wording and pictures, ensuring accessibility to all
children. The success criteria is displayed visibly during the lessons for the children to access. The
children complete a self-reflection against the Success Criteria during the directed session, with the
support of an adult to act as a baseline to assess children’s understanding. When working with the
adult on the Focus task, a verbal discussion will occur to give the children the opportunity to reflect
on where they think they are on the success criteria. Some children will be able to write a written
reflection of the success criteria, where some children will tick to record where they think they have
achieved. The whole of the success criteria will be visible in books.
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In Key Stage 2, the success criteria is visible in books at the start of each series of lessons and is used
as a baseline tool to assess the children’s understanding prior to the teaching of the concept.
Throughout the week, the success criteria is used to drive learning and offer challenge through mini
plenaries and feedback. At the end of each unit of work, the children revisit the success criteria
baseline in a purple pen and add to their answers or correct any mistakes, demonstrating their
progress.
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Appendix 2

Learning question

In Early Years, the children exposed to the learning question at various points in the week. In the
first instance this is discussed with the children at the beginning of each new session by starting with
what we already know that can help us to answer the question during a whole class input. This then
naturally encourages the children to want to explore and find out the answer to the question posed
and is used as a ‘hook’ for learning. The learning question is recorded in books at the start of the
focus task where the children have the opportunity to answer this question through the focus task
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and through journey marking. The question is also revisited at the beginning of every session to
encourage the children to reflect on whether they think they have been able to answer the question
fully and to think about what further questions they have or aspects they would like to explore in
more detail.
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In Key Stage 1, the learning question is introduced and posed during the start of each of the series of
lessons. The children complete a baseline to show their understanding at the beginning of the
session by answering the question based on their current knowledge. This response might be in the
form of words, or sentences, depending on the child’s ability. The question is discussed in more
detail at the start of each session and the children will have the opportunity to share their
understanding of the question. At the end of the series of lessons, this question will be revisited. The
children will re-answer the question, showing their understanding following on from their learning
throughout the week.
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KS1 End of week reflection on the Learning Question

In Key Stage 2, the learning question is used to introduce the context of the lesson and is posed as
the title of the series of lessons which is recorded in books by the children. It is used to form mini
plenaries and written feedback throughout the week, allowing children to reflect against the
learning question and demonstrate progress. At the end of the week, the children will apply their
learning to respond to the learning question as a summative assessment. In Lower Key Stage 2, this
will be in the form of a reflective activity that is carefully constructed by the teacher, such as
scaffolded questions. In Upper Key Stage 2, the children will re-visit their initial baseline response to
the question and up level it to produce a more extended and considered response, showing depth of
knowledge and application of their learning throughout the week.

LKS2 Response to the Learning Question: UKS2 Response to the Learning Question:

End of unit reflection: » 5
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Independent areas/key skills

In Early Years, the children move freely around the independent learning opportunities, where they
have the chance to explore and investigate practising our fundamental key skills; collaboration,
communication, reflection, application, problem solving and ICT/research. These skills link closely to
the Characteristics of effective learning and they allow the children to embed, consolidate and
deepen their learning by applying it to new situations whilst promoting curiosity, energy and
enthusiasm for learning. The learning cycle is used within the independent learning areas to drive
learning and encourage the children to make conscious decisions within their learning,

In Key Stage 1, the children are given the opportunity to explore the independent areas in the
classroom. The independent areas of the classroom provide the children with a range of different
activities, which offer the children the chance to work independently or collaboratively. The children
can use these activities to embed and consolidate their learning. The independent activities will be
linked to the Stages of Learning, which allow the children to make a considered decision about which
activity will best support them in their learning journey.

In Key Stage 2, the independent areas offer children a range of opportunities to rehearse, apply and
embed their understanding of the concept. Depending on the lesson, these opportunities may be
completed in a group, individually or with a partner and are facilitated by an adult, where necessary.
Learning is consolidated through practical exploration of the concept as well as written activities
which are recorded in books. The independent areas are underpinned by the learning cycle which is
used a metacognitive tool to support purposeful choices within the environment.

Appendix 4

Role of the additional adult

In Early Years, additional adults are used to facilitate independent learning both inside and outside
the classroom, intervene at points of learning to question, support and challenge pupils and observe
and assess the children providing bespoke ‘live’ feedback, some of which will be recorded on the
child’s work. Additional adults are also used to provide personalised interventions and may complete
focus tasks with children as a class teacher would.

In Key Stage 1, the additional adult is used as support to facilitate learning around the classroom.
The additional adult is there to support the children working on independent tasks. This may be as
intervention at the point of learning, or to give challenge where needed. The additional adult might
be facilitating the Stage 1 activity from the learning cycle as personalised intervention at the point of
learning. Feedback is an integral role of all adults in the classroom. This might be written or given
verbally to the children.

In Key Stage 2, additional adults are used within the classroom to support the delivery of the lesson
and to ensure that all pupils are making progress. This may be through delivering intervention at the
point of learning within the independent areas, such as facilitating a targeted activity, and offering
support and challenge where it is needed. Additional adults may also facilitate the completion of the
Focus task, and offer bespoke and targeted feedback to pupils.

Teaching and Learning Policy



GATLEY PRIMARY SCHOOL

Appendix 5
Feedback

Across the school, feedback is provided both verbally and written to celebrate achievements, ensure
accuracy, reinforce prior learning, establish connectivity, address misconceptions, to scaffold and
encourage reflection and provide challenge. Examples of outstanding practise of these are seen
below.
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Reinforce prior knowledge:
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Establish connectivity:
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Address misconceptions:

24 people travel to an airport in taxis. 4 people travel in each taxi. |
| How many taxi ? 3
y taxis are used? fﬁ“fjij

ICE PR A -

A Jha P Zl
3R2 MO 3.0 Ty Z bty 4
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Provide challenge:

EYFS

Verbal feedback is a fundamental part of learning within Early Years, adults facilitate learning
through modelling, questioning to provoke investigation and celebrate achievements. In Early Years,
written feedback will be given in books on the focus task in blue to celebrate achievements, ensure
accuracy, reinforce prior learning, establish connectivity, to scaffold and encourage reflection and
provide challenge. Adults will write a statements or assessments in black within the focus task.
Written feedback may also appear in blue within the independent tasks to address misconceptions,
there will be at least 1 piece of independent work recorded in their books per week, per subject area
and it may take form of a picture or a written outcome. The children’s responses are captured in red,
written in their pencil or in picture form and they will provide each other with verbal feedback
throughout sessions- this is modelled and facilitated by an adult.

EYFS Next steps and encouraging reflection

IF w - ‘\ Z
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{ } "/’ll"\\.‘(W
N ¢ C
[
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Whek  uocudd \meupeor ' Yo Liere. no Jrepr spa

Ve wankad vt O

Ureok. L 00 AN W GeIN Lnking
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o S\N,g \,((L s gg* 5 f, «_)

In Key Stage 1, feedback will be used for a range of purposes and will appear on activities inside
books. Feedback might be written or given verbally. Written feedback will be given in blue pen by
staff. Adults will write written assessments or statements in black pen. This will include offering
challenge, addressing misconceptions, celebrating achievements and establishing connectivity and
establishing prior learning. The children’s next steps might be given as feedback, such as directing
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towards the most appropriate independent activity to provide the correct level of challenge.
Feedback will be given on independent work either by self, peer or adult. This will be given in pencil
by the children. In Key Stage 1, there will be at least 2 pieces of independent work per week that is
recorded in books. Within the independent work, feedback will be given on these pieces with one
piece peer assessed or verbal feedback given, and one piece with written feedback from an adult.

KS1 Peer Assessed feedback

Pridlem iohing activty

‘ The BEG
What does he look Like? What is
e feeling? How does he move?

N, 0 | The B

Peer Marking
Tick if Hhey have included:
. - hat could nclusde next Hme?
Conjunetions \&l K YAl
Vocabulory e W\
Punciuation

KS1 next steps marking

L b

,,,,,,,

In Key Stage 2, feedback is provided in a range of ways to drive and deepen learning. Independent
work will be either self-assessed in purple pen, peer assessed in green pen, or adult assessed in blue
pen. In Key Stage 2, there will be at least 3 pieces of independent work, per week, in each subject
area recorded in books. Within the independent areas, 1 activity will be planned as a self assessment
opportunity, 1 as peer assessment and 1 activity will be assessed by an adult.
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KS2 Self Assessed Task
KS2 Peer Assessed
Task
Appendix 6
Focus task

In Early Years, the focus task provides the children the opportunity to work with an adult completing
a personalised activity. This may be a practical, explorative task where a photograph is taken or
where the children produce a written outcome and are asked individualised questions to deepen
their understanding. Here the children will reflect on the success criteria and record where they
think they are in the red box, the adult will then tick their assessment in blue.

In Key Stage 1, the children have the opportunity to work with an adult, where the activity will
provide an opportunity for the class teacher to consolidate learning, address misconceptions and
offer further challenge. During the Focus activity, the adult facilitating the task will also provide the
opportunity to discuss and reflect on the success criteria, as well as the stages of learning. Journey
marking questions will be given to the children during the activity, given in blue pen.
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In Key Stage 2, the focus task is carefully constructed by the teacher to embed and drive learning in
the form of a written activity which is recorded in books. This task will be led by an adult in a small
group setting, offering children with targeted support and feedback bespoke to each learner.

UKS2 Focus Task
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What pet did Gran and Grandpa have?

a

| What did mum hope that Oliver would do while staying with

his grandparents?

- Yy

Why did Gran, Grandpa and Oliver laugh? 4

8€Q (e MU M tholfé. +h0X he
Which vegetable do you think that Oliver preferred most?

Why?

EY Focus Task

Appendix 7

In Key Stage 1, the directed session will consist of an initial reflection against the Learning Question,
where the children are encouraged to write key words or sentences to answer the question. A
baseline is then completed, consisting of 3 questions linked to the success criteria (must, should,
could). During the directed session, the children will acquire the new knowledge to support them
with their learning for this week and will complete an activity based on this new learning. The
children will self-reflect on the success criteria during the directed session. Feedback may be
provided by staff or peer marking; this might be given at the point of learning or during the focus

activity.

l«”raxLA/J good
try!

Nelkdone Otiia KS1 Directed Task
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In Key Stage 2, the directed session begins with a baseline against the success criteria, which is
visible in books. The session offers pupils the opportunity to revisit and consolidate prior knowledge
that is necessary for the learning concept. This may be in the form of a shared discussion, or a
baseline activity such as scaffolded questions. Opportunities for independent application and
exploration of the taught concept are also integrated within the directed session through a written
activity to build fluency and provide a strong foundation of learning for our pupils to use in the
independent areas. Within books, the directed activity will be marked through self or peer
assessment, and any misconceptions will be identified and addressed through adult support at the
start of the focus task or at the point of learning.
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wholes in the image are equal to quarters. The image shows D
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Independent areas/key skills

In Early Years, the children move freely around the independent learning opportunities, where they
have the chance to explore and investigate practising our fundamental key skills; collaboration,
communication, reflection, application, problem solving and ICT/research. These skills link closely to
the Characteristics of effective learning and they allow the children to embed, consolidate and
deepen their learning by applying it to new situations whilst promoting curiosity, energy and
enthusiasm for learning. The learning cycle is used within the independent learning areas to drive
learning and encourage the children to make conscious decisions within their learning,

In Key Stage 1, the children are given the opportunity to explore the independent areas in the
classroom. The independent areas of the classroom provide the children with a range of different
activities, which offer the children the chance to work independently or collaboratively. The children
can use these activities to embed and consolidate their learning. The independent activities will be
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linked to the Stages of Learning, which allow the children to make a considered decision about which
activity will best support them in their learning journey.

In Key Stage 2, the independent areas offer children a range of opportunities to rehearse, apply and
embed their understanding of the concept. Depending on the lesson, these opportunities may be
completed in a group, individually or with a partner and are facilitated by an adult, where necessary.
Learning is consolidated through practical exploration of the concept as well as written activities
which are recorded in books. The independent areas are underpinned by the learning cycle which is
used a metacognitive tool to support purposeful choices within the environment.

Appendix 8

Learning cycle

In Early Years, the learning cycle is pictorially displayed in each classroom and within the outdoor
areas, using a visual representation to support the children’s understanding of this tool. The learning
cycle is referred to within verbal discussions facilitated by an adult during independent learning
opportunities. These discussions encourage children to make conscious choices about their next
steps within their learning journey and to reflect on which activity would best support this.

In Key Stage 1, the Learning Cycle is displayed within each classroom with pictorial representations
that have been decided by the children to support their understanding. The Stages of Learning offer
the children a scaffold to navigate the classroom and each independent area of the classroom is
linked to a different stage of the Learning cycle. The children can use the cycle to make choices
about where to access to develop their understanding, and how to ensure their learning is being
moved forwards. Feedback may be given by adults to support the children in moving through the
learning cycle. The cycle is also revisited and discussed during mini-plenaries, where the children can
receive feedback from adults or peers.

In Key Stage 2, the Learning Cycle is displayed pictorially within each classroom and serves as a
visual tool to drive learning. Children are encouraged to access the learning cycle to support
purposeful choices within the independent areas, as each activity correlates to a stage in the cycle.
The learning cycle is also used to form mini-plenaries and facilitates reflective discussions with adults
about the children’s current stage of understanding and verbal feedback is given to identify their
next steps and move their learning on. Self reflection and peer support opportunities are also
promoted within lessons, such as during mini plenaries, to ensure that children are moving through
the learning cycle throughout each lesson.
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Year 3 Learning Cycle Year 6 Learning Cycle
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Appendix 9: Rosenshine’s Principles Of Instruction

Barak Rosenshing's

PRINCIPLES OF
INSTRUCTION

Daiky review is important in helping to resurface prior [eaming from the |ast lesson. Let's not be surprised
that shudents don't immediately remember everything. They won't! it's 2 powerful technique fior building
fienoy and ronfidence and it's espedaly important if we're about to introdece new leaming — to activate
relevant prior [earnirg inworking memory.

SQUESTIONING & s e e
© Askquestions Q Check for student understanding

A thematic

interpretation ‘E 9 E
H B

The main message | abways stress & summarised in the mantra: ask more questions to maore shudents in
muore depth. Rosersfine gives lots of great examples of the types of questions teachers can ask. He also
reinforces the importance of process questions. We need ask how shedents worked things out, not just get
answers. Heis also really good on stressing that asking questions is about getting feedback to us =
teachers about how well we've taught the material and about the need to chedk understanding to ensure
misconceptions are fished ot and tacded.

""""""""""" “¢ SEQUENCING CONCEPTS & MODELLING =

B Present new material using small steps 0 Provide models O Provide scaffolds for difficult tasks
mall steps — with practice at each stage. We need to break down our concepts and Scaffolding is needed to develop expertise — a form of mastery maching, where
mrocedures {like multi-stage maths problems or writing} imto small steps so that eath cognitive supports are given — such as how to struchere extended wiiting — but they
tzn be practisad. are gradualy withteawn. The sequencing is key. Stabilisers om a bike e realy
Models — induding the importance of the wirked- xample effect to reduce cognitive pow erful aids to the |eaming and corfidence bulding — but eventualy they need to
koad. We nesd to give many worked examples: too often teachers gve too few. come off.

""" © STAGES OF PRACTICE &

© Cuide student practice @ Obtain a high success rate © Independent practice
“@” I
Teachers needs to be up dose to students' initisl attempts, making sure that they ae Independent, monitored practice. Sucressful teachers make time for students to da the
buiking confidence ard not making too mamy errors. This is 8 common weakmess with thirgs they ve been taught, by themsehves_. when they're ready. S dents need
‘les pffective teachers: Luided practice requires dose supenision and feedback. PR, TR, indeperdermt pvodtice it ovtr fov skl omd kmowleige fo benme

High success rate — in questioning and practice — is important. Aosershine seggests the  oodommsic”
optimum is B0 e high! Mot %5-100% (too easy). He even suggpests T0% is too low.

Appendix 10

Teaching and Learning Policy



GATLEY PRIMARY SCHOOL

Example Subject Specific Vocabulary Grid- UKS2 Geography

Tier 1 - Topic Specific

Tier 2 — Subject Specific Component Knowledge

Tier 3- Composite Knowledge

Upper Key Stage 2

Galapagos Islands

Darwin’s Finches

Amazon

Deforestation

Mapping European countries

Climate change

Environmental change

Impact of over fishing

Resource distribution with palm oil
HIPPO

Habitat destroyed

Invasive species

Pollution

Population

Over hunted

Defining a biome

Location of world’s biomes and comparison to climate

zones
Mapping the tropics
British deciduous woodland biome

North America

Major Cities
States
Region

Mountains

Volcanoes
Earthquakes
Plate tectonics

Trade links

1

Water

Vegetation belts

America

Contrast

Topography

Natural disasters

Economic resources

Regions

Geographical Enquiry

Local study
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