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Introduction

“You can't teach children to behave better by making them feel worse.
When children feel better, they behave better.”
Pam Leo

Harlow Fields School and College is a Local Authority maintained special school for young
people aged 3-19 years, with a designated number of 205 pupils on roll. The school is an
inclusive, vibrant learning environment offering high quality education and care for pupils
with an Education, Health and Care Plan (EHCP). The school is a specialist provision for
pupils assessed as having moderate, severe, profound and complex needs including autism
and sensory processing difficulties. It is important that all pupils are recognised and
embraced within the ethos and philosophy of the school.

We operate from the principle that staff work together in a supportive, respectful and non-
judgmental way. We acknowledge that pupil safety and their right to learn are our priority.
Our behaviour policy seeks to create and maintain positive behaviours in a secure and
nurturing environment.

Roles and responsibilities
Governors
The governing board is responsible for monitoring this behaviour policy’s effectiveness and
holding the headteacher to account for it’s implementation. The Head Teacher will share
significant behaviour reports with Governors to be reviewed.
Head Teacher
The Headteacher is responsible for reviewing and approving this behaviour for learning
policy. The Headteacher will ensure that the school environment encourages prosocial
behaviour and that staff respond to antisocial behaviour effectively. The Headteacher will
monitor how staff implement this policy to ensure rewards and consequences are applied
consistently.
Staff
Staff are responsible for:
¢ Implementing the behaviour for learning policy consistently
* Modelling prosocial behaviour
® Providing a personalised approach to the specific behavioural needs of particular
pupils
e Recording behaviour incidents on ‘RecordMy’
e Both the leadership team and Therapeutic Thinking tutors will support staff in
responding to and reflecting on behaviour incidents
Parents .
Parents are expected to:
e Support their child in adhering to the school ethos for behaviour
e Inform the school of any changes in circumstances that may affect their child’s
behaviour e.g medication change, lack of sleep, moving house, new sibling etc
e Discuss any behavioural concerns with the class teacher promptly
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Section 1. Vision, Values and Ethos

Harlow Fields School and College follow a therapeutic approach to behaviour management
that has been inspired by Therapeutic Thinking Essex (formerly Essex Steps) training which
is delivered at the beginning of the academic year 2023-2024. This policy outlines the
purpose, nature and management of behaviour in our school in line with Therapeutic
Thinking Steps. Every school relies on its members behaving in certain ways to achieve its
purpose. Our school’s central purpose is concerned with pupil’s learning and their overall
well-being.

Harlow Fields School and College hope that through their education our pupils will:
e Build relationships that are secure, safe and supportive
e Develop an understanding of knowing their own needs and those of each other
e Feel asense of belonging through the establishment of connections
e Show resilience by looking after ourselves and each other when times are difficult
e Use creativity to find new and different ways to engage with their learning
Aims
This policy aims to:
e Provide a consistent approach to behaviour management
e Define what we consider to be prosocial and antisocial behaviour, including bullying
e Summarise the roles and responsibilities of different people in the school
community with regards to behaviour support
e Outline our therapeutic approach to both prosocial and antisocial behaviour
Rights
At Harlow Fields School and College everybody has the right:
e To feel safe, happy and secure in school.
e To be able to learn and play without threat or disruption from others
e To be listened to and treated fairly and sensitively
Legislation and Statutory Requirements
This policy is based on advice from the Department for Education (DfE) on:
e Behaviour in Schools (September 2022)
e The Equality Act 2010
e Special Educational Needs and Disability (SEND) code of practice
In addition, this policy is based on:
e Section 175 of the Education Act 2002, which outlines a school’s duty to safeguard
and promote the welfare of its pupils
e Sections 88-94 of the Education and Inspections Act 2006, which require schools to
regulate pupils’ behaviour and publish a behaviour policy and written statement of
behaviour principles, and give schools the authority to confiscate pupils’ property
DfE Guidance that has had a Therapeutic Influence on this Policy:
e Mental Health and Behaviour in Schools (November 2018)
e Transforming Children and Young Mental Health Provision Green Paper (December
2017)
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Section 4: Supporting all Learners
Class teams and staff can support learners by:

e Being mindful and reflecting them on the quality of our relationships with each other
and them.

e Reflecting and planning the “scaffolding” we put in place to help our learners to learn
self-regulation skills.

e Observing, gathering and analysing data on behaviour - to ensure our interventions are
personalised, well informed and planned according to the needs of each individual
within the context of their class or within particular lessons on and off site.

e To workin close partnership with and communicate with our learners, their parents
and carers and other professionals working with them such as the speech and
language therapy team, wellbeing team, OT, etc.

e Toinvest time and allow safe spaces and opportunities for learners to practise these
skills and make mistakes from which they can learn, develop and grow.

At Harlow Fields School and College within each classroom we use a range of methods to
support behaviour:
e Consistent, clear and realistic expectations
Rules and boundaries
Routines
The language of choice
Rewards and consequences
Reparation wherever possible and appropriate
Descriptive praise
Fair and predictable responses to both negative and positive behaviour.
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We consider their communication styles, social interaction skills, sensory and emotional needs
as well as the role we play in supporting them to develop these skills. Learners are better able
to behave well when their needs are well met in school, at home and in the community.

How learners behave gives us important information about how they are feeling. Our learners
have a wide range of different communication styles and some of our learners are pre-verbal
using Augmentative and Alternative Communication (AAC) systems to communicate their
physical and emotional needs. Supporting learners to effectively communicate is a very
important way to promote them to self-regulate and behave in a positive manner.

Our learners with the most complex needs will need a personalised approach to support them
to manage their behaviour. Consideration must be given to sensory, emotional and medical
needs, pain thresholds, levels of stimulation and engagement.

As adults, we must consider the learning styles and needs of children and young people; we
must also have realistic expectations about the rate of progress a learner will make when
learning to adapt or develop new behaviours. Most of our learners learn in small, incremental
steps over a long period of time. Mistakes are part of the learning process. We don’t make a
judgement about it, instead we support our learners to learn from it and work towards getting

it right.
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Section 7: Consequences

The use of Consequences

Consequences can be useful responses to behaviours, considering that some behaviours result in
positive consequences. Consequence is designed to educate and engage an individual in the
relevance of their behaviour to themselves and others, to inspire and create internal discipline. They
are planned logical responses to a behaviour. Logical responses to anti-social behaviour help children
learn and develop pro-social behaviour, enabling behaviour change. Consequence is what we apply
for pupils and it must relate to the behaviour. It should be clear and transparent what can be learned
about the behaviour experience through the resulting consequence.

There are two forms of consequences at Harlow Fields School and College: Protective and
Educational consequences. All protective consequences should run alongside educational
consequences, so there is opportunity for the pupil to learn, develop internal discipline and in time,
the behaviour to improve.

Protective Consequences

Protective consequences are the immediate risk mitigation needed to reduce the risk of harm from
the behaviour that has been displayed. They should be specific to the behaviour and a logical removal
of freedoms to protect all those within that dynamic. Protective consequences must remain in place
until the educational consequence has taken place to make the reoccurrence of risk less likely.

At Harlow Fields School and College these may include:

Increased staff ratio

Limited access to outside space

Escorted in social situations

Restricted offsite activities

Differentiated teaching spaces/Specialised Classroom (Dahl)

Confiscation of prohibited items

Educational Consequences
Educational consequences may be used to teach prosocial behaviour in a therapeutic way. The
principle underlying the imposition of educational consequences is that they must be timely,
contingent and appropriate, and must always follow an opportunity to make the choice to do the
right thing. The aims of educational consequences are to be less intrusive and to encourage pupils to
engage with their learning more positively. Where possible, damage to the environment should be
restored.
At Harlow Fields School and College Educational Consequences may be:

e Practising transitioning when the pupil has transitioned unsafely

* Completion of work or schedule as directed by the adult when the pupil hasn’t followed these

expectations
e Pupils having a phased entry into changing rooms when the group haven’t maintained good
behaviour in this environment

e Educational opportunities- a chance to learn (Sensory breaks that teach pupils different
strategies to help them regulate or sensory stories that reinforce prosocial behaviours)
Opportunities to learn and understand the purpose of the task
Rehearsing and practicing prosocial behaviours
Understanding and assisting with repairs
Conversation and exploration with the intention of developing empathy, tolerance and
understanding

2
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Appendix 1 Graduated Response (formally knows as flow chart)

i / Q Teach pro-saclal behaviour.
Include within pupil induction,

O

Universal /O Establish routines,
: Behaviour Curriculum / O Staff role-model expectations.
;;’ O Create positive relationships.
b 0 Use positive phrasing to communicate expectations.

—

Predict and prevent anti-social behaviour, progress to pro-social
behaviour - a plan for the majority.

Check if the identified behaviour is covered in policy.

Fallow the policy.

Record the impact of policy on pupll's behaviour.

Analyse the dynamic using the inclusion circles.

If an individual plan, additional to or different from policy, is
neeced, move on to Early Prognosis.
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O Describe the behaviour factually and unemotionally.
O Gather appropriate and authentic pupil voice.

O Gather information from relevant parties, including multi-agency
colleagues, in respect of:
= Function of behaviour
< Health and wellbeing
< Context
« Cultural expectations

O Use the collated information to Assess, Plan, Do, Review.
O Where further intervention is needed, move to Predict & Prevent.

Update Early Prognosis document.

Complete Risk Calculator.

Identify any protective consequences needed.

Identify educational consequences needed.

Complete Subconscious and Conscious checklists.

Complete Anxiety Analysis over a period of time.

Identify factors the child can’t cope with and which they can’t cope without.
Use all preceding analysis to create a Predict, Prevent & Progress plan.
Review the plan regularly.

Where further intervention is needed move to Therapeutic Plan.
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Q Ensure all preceding analysis documents are updated (Early Prognosis, Risk
Calculator, Subconscious & Conscious checklists, Anxiety Analysis).

O Complete the Therapeutic Tree for the individual pupil, taking Into account ll the
preceding analysis when populating the planned pro-social experiences and planned pro-
sacial behaviours.

Complete a Therapeutic Plan as a result of the completed analysis documents.

Continue Assess, Plan, Do, Review cycles.
Involve multi-agency colleagues in a review of the effectiveness of meeting need.

0o D
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Appendix 2: Therapeutic Thinking Physical Intervention Guidance
There are certain situations when physical intervention may be necessary. Staff are trained
by Therapeutic Thinking tutors to safely use physical intervention techniques. Practical and
theoretical guidance is provided for all staff. Staff are instructed to be aware of the pupil’s
age and individual circumstances when guiding and/or escorting them as some pupils find
this more upsetting than others.
Situations may include:

® To comfort a pupil in distress, appropriate to their age and understanding
To support a pupil with their physical care (toileting, self-care, changing clothes)
To gently guide and/or escort the pupil to a safer place
To safely guide and/or escort a pupil away from a difficult or dangerous situation
For activity reasons (drama, physical activities)

Main physical intervention used in school:

Supportive hug

To support, guide or escort or to
communicate comfort or reward:

* Stance
¢ Hip to hip

e Closed mittens around each
shoulder

* Communicate intention,
consider de-escalation script

o ,O¢\'GPE¢;,".‘
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Thinking Therapautic Thinking Ltd. @ Sept 2023
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Supportive arm

To support, guide or escort

» Stance
* Maintain penguin shape
* Hip to hip

* Closed mittens above or
around each elbow

* Communicate intention,
consider de-escalation script

A:(‘e\' apey, 2
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Thinking Therapeutic Thinking Ltd. @ Sept 2023

Main restrictive physical intervention techniques used:

Elbow tuck — figure of 4

* Inside hand reaches over forearm * Hold CYP without grip
« Qutside hand thumb on top * Adult holds own arm with a secure grip

,\vefc'PQb,a_,.
o Tharapautic Thinking Ltd. & 2023-24
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Thinking
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Elbow tuck — lone worker

Context:

Elbow tuck lone worker presents
an increased risk to the backs of
adults

Lone worker should be used only
where staff have a height and
weight advantage and only where
the assistance of another adult is
not possible
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