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English Policy



Introduction:
English is a core subject in the primary curriculum. This policy outlines the
teaching, organisation and management of English at Harrow Gate Academy.

Teaching English:

English is at the heart of the Harrow Gate Academy curriculum. A daily English
session is to be provided for at least one hour and should follow the National
Curriculum in England — programmes of study key stages 1 & 2 and the CLPE
Power of Reading text based curriculum. Children will be given the opportunity
to read a wide range of high quality texts and write in a variety of ways.
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Punctuation and Grammar:

Each taught English session will start with an English ‘Recap’; this task is designed
to re-activate recently acquired knowledge as well as ensuring previously
learned material is not forgotten. The English Recap will focus on punctuation,
grammar and vocabulary. The teaching and learning of punctuation and
grammar objectives are mapped out in each year group and can be found on the
CLPE Power of Reading text based curriculum documents. Children will receive
direct instruction when encountering new content followed by opportunities to
apply new skills through authentic writing tasks.



Spelling:
Spelling will be taught daily and will be in line with the Spelling at Harrow Gate
document which will be reviewed annually.

Spelling at Harrow Gate Academy
Inten:

At Harrow Gate Primary Academy, our intent is to enable children to develop the skills to become
strong spellers as this aids communication, literacy and future employment. Communication
skills are essential for children to grow and interact successfully with the world thus helping with
employment.

The art of correctly assembling words from their letters, is one of the essential components of
successful writing. Learmers who feel confident with letters and word patterns are able to read and
comprehend more complex texts.

We have adopted the SCODE spelling scheme for all children who have passed their phonics
screening in Year 2. The scheme teaches the spelling requirements of the National Curriculum for
wyears 2-6 by teaching children the Advanced English Phonic Code.

The National Curriculum {2013) states; ‘The rules and guidance are infended to support the
teaching of spelling. Phonic knowledge should continue to
What de uwe

underpin spelling after key stage 1; teachers should still
RE ALLY K,N'OW draw pupils’ attention to GPCs that do and do not fit in with
ot SPELLING 7

what has been taught so far. Increasingly, however, pupils
also need to understand the role of morphology and
There are four
knowledge

etymology’.
Implementation

Within our SCODE lessons we use various strategies to develop children’s confidence

n:nrr;paner:s and skills as spellers: Providing five times weekly sessions for pupils in Year 2, 3 & &

SOUND Ds:ﬁl:ng. and three weekly in Year 5 & & All lessons are eplicitly taught using the spelling
content and curriculum words sorted by sound and code in accordance with the

# requirements of The Mational Curriculum for England 2004 (Y7 to Y&, Three times a

"\G week the current year groups objectives will be taught, two times g week, previous

ohjectives that hawve not been met will be taught.
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: Throughaout the spelling process, children are encouraged to orally rehearse and smash
stages in :

learning to SEMIFHOMETIC down words. This means giving children the opportunity to practise before they write
spell PHOMETIC by clapping out the syllables, saying the word out loud before they commit it to paper
Wm in their book.
m Once o wordfspelling pattern is taught children are expected to use it correctly in their

written work — with scaffolds and reminders where appropriate. Spelling words will be
People use one of two methods to

spell words:
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explicitly tought; sessions will include instraction on meaning, etymology, use and

pronuncigtion. Time will be given daily for practice

Spelling Frame will alkko be accessed by children from Year 2, 3, 4, 5 and 6 to
ronsolidate new sounds and spellings that have been learmed. This can also be accessed
at home if children wish to.

[mpact

Assessment has been distributed across time and activity. [t is often hidden from children
but designed in o way that you can quickly and easily assess if progress is being made.
Careful and ronsiderate teaching and frequent practice of spellings will lead to children

developing overall English skills and becoming confident spellers. Spelling is a crucial

component of communication, literacy and future employment



Vocabulary:
Vocabulary will be taught in line with Vocabulary Teaching at Harrow Gate
Academy document which will be reviewed annually.

Vocabulary Teaching at Harrow Gate Academy

Intent

We are committed to broadening our children’s vocabulary. We are a vocabulary rich school
and take every opportunity to explore new words, recognising that a broad vocabulary is vital
to fluent, accurate, confident and effective expression in both speech and writing.

Children’s vocabulary knowledge is directly tied to their success in school. This is partly
because wocabulary is an important aspect of reading comprehension (Hattie, 2009;
Scarborough, 2001; 5tahl and Nagy, 2008).

Implementation

Classrooms at HGPA will be both language and vocabulary rich through our commitment to
reading aloud daily and sharing discussions about what has been read and the development
of the situation model.

Vocabulary to be taught explicitly should be identified at the planning stage of your Power of
Reading text. Subject specific vocabulary to be explicitly taught is listed, with descriptions, on
your year group unit plan. These words will make up the vocabulary organiser. Depending on
year group the vocabulary organiser should also include word class, synonyms, homonymy
and antonyms and collocation as appropriate.

Direct instruction of a targeted set of vocabulary will help children to learn new waords and
gain the vocabulary knowledge they need for success in school in the form of a vocabulary
organiser. Vocabulary instruction will include descriptions of a word as opposed to a
definition; all descriptions will be taken from a Cobuild dictionary.

Teachers will focus on explicit instruction of
carefully chosen Tier 2 words.

Tiered

?ﬂﬂh“lil’}‘ s As children progress through K52 they will

begin to include appropriate Tier 3 words.

Domainssnecific .
academic vocabulary Tier 2 words will be largely taught using the six

Tier 2 step process for wocabulary  instruction
Figh-utliity acacemic vocabular formulated by Haystead and Marzano (2009).

found in ey content texts,
crags-ceTiTouler Barmna

Words will be displayed in classrooms and
Tier 1 revisited as appropriate. Alongside the use of

everyday words familfar to most studants the six step process we should also remember
primacily learmed thiracgh ranverestien that

Due to vocabulary being at the heart of our English curriculum, vocabulary organisers will be
shared in a variety of lessons and referred to constantly in learning.

“0One should not underestimate the value of any meaningful encounter with a word,
even if the information gained from the one encounter is relatively small”.

Marzano (2013)
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Pre teaching words from the vocabulary organiser before a text is shared is also an effective
method of instruction.

Teaching and investigating both Tier 2 and 3 words can also be done through the use of
different models and activities.
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The Frayer Model Semantic Mapping

Impact

Our children will know what words mean and how they interconnect to create networks of
knowledge that allow students to connect new information to previously learned
information. (Marzano, 2004). This will ensure children have a significantly broadened
vocabulary from the time they join Harrow Gate to the point they then transition to
secondary school.



Reading

Reading for Pleasure at Harrow Gate Academy

Infent

& bowe of boodbs will be fostered inoeach dassroom as we strive to become a school where dhill dren read for pleasure. W inwsest in
Reading Pleawune for bme 1o ensure that children can deselop ther reading flusnoy; giving them the means to use efficlent and
effective word recognition skills that permit a reader to construck the meaning of et

Implementation
Reacing Measure for time will kappen in all chssrooms wherne children will be gieen the time and spece to select amd enjay

awiade ramge of bigh-cualisy texts,

Aidan Chambers

Al children will haree the support of a trusted and

mperienosd reader wha, acting as the enabling - -
adult, will guide and support them throogh all — =
aspects of The Reading Circle'. = e
o r— . e o
e
The enabling adwlt & at the very centre of The
Reading Cincle e
M children will experience reading in the fallowing e W el ks
formets —
Reading to... Reading with... Reading by...
Read Aloud Programmae Shared f Guided Reading  Reading Practice [ Free
Reading
Adult-Led 1:1
Whaole Class / School Whole Class or Independent
Small Groups Self-selected groups

Reading aress will be well-pressnted and organsed in a way which can ansure &y acoes, for browsing and selecting,
g all dhildren. Book stock must contain the boaks that childran want and the baoks that children don’t ko that they
want yet! Cach resding area will be categarised using the wchool “emaji system” which will accommodiate informal book
talk, book reviews and personal recommendations.

Children will be gien the time and space to find and enjoy a boak; & bock that they will want B0 resd agan, another
ook by the same avthar or mors of the same bnd.

Children will be gheen the time and the language skills to talk abaut a boak with someane else - an oppartunity to explare
what has happened, discuss what the book meant to them and say whey it is impartant. Gl allewill take bwo formes-

«  [Informal gossip, the kind that goes on between friends
. bore formal, mone corsidered talk; the sont of decussion that goes an inan arganised book group.

Resading Pleasure far time is underpinned by Share's Self Teaching Hypothesis.



Self-Teaching Hypothesis
(Share)

- Iindividual ‘Word

,n/ e [

Decoding Frocess
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Esftablishmmeant
of orthagraphic
represantation

This bypotheds has alphabetic decading at its core but share proposes that, by requiring the child to engage
n the effortful process of trarslating print to sound and therefare ta focus an the letters in the ward and
their sequence, the act of depoding abo pravides an opportunity to aoquire further orthographic
lenowledge.

This knorededge is then available on future encounters with the wiord, lessening the reliance on alphabetic
decoding. Throwgh the combiination of alphabetic decoding and repeated exposure, children can self-teach
through their independent reading.

The s=lf-teaching hypothesic provides a ponwerful paradigm for representing how children move from novioe to
epesrt.

Impesct

& love of Boaks will be fosterasd in esch claseraom as we strive tobecome a schoal where children resd for plessure.
Reading for pleacurs Wil happen inoal dassrooms whene chidnen will e ghwen the linss and Space bo seheol and anjoy

@ wide range of high-gualty tautc
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Yoar £, 5 and Year &:

A Reading for Fleacure dspay Wil develop as the chikdren read through the year. Class |branes are %0 be soned usng
the emef system and recommended reads.

After inshing a text. children will complete @ Shon Dook review (post it nele style)] 10 be placed an the re'evant emcyj on
the display. Other children will then use this as @ hass for the next book they wourd Tke 1o read.




The development and support necessary for each child to read will continue to
grow from early reading in EYFS to independent reading in Y6.

The Reading@HGPA Continuum clearly outlines how reading must be supported
in each year group or ‘stage of reading’. This document also sets out what must
happen in each year group to ensure that optimal practice is reached and that
children are on track to meet age related expectation.

Home reading expectations are also set out in this document and mirrored in
the HPGA Reading Commitment for Parents and Carers documents.

Reading@HGPA Continuum
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strengths, self-corrections and substitutions and dentify
next steps.

Prowiding appartunities for children to read for pleasure and
purpase as a regular part of classroom routines.

Sustaining heme schaal links to ensure positive reading
routings and behaviours continue to develop.

Facilitating and supporting & range of reading experiences
such as dialogic graups, paired reading, book clubs, reading
aloud, sustained periods of quiet, uninterrupted and
independent reading.

Cantinuing ta read alaud regularly, allawing appartunities
far children to participate, question and give opinions.

Teaching phanics systematically, enabling children to read
awider range of words that may not be easily encoded
through syntactic o semantic cues,

Encouraging improved fluency by supporting chilidren ta look
at kargar chunks of words thraugh a mere analytic approach.

Further embedding camprehension and interpretation of
texts by develaping children's guestioning skills and
inference. This includes reading illustrations in picture baoks
that may give 3 deeper mesning than the text on the page.

Stage/Year group | We facilitate and teach reading by - We ensure that—
Providing stimulating reading environments which inclode a | ®  Gur learning eaviranment is text rich and promotes a love of reading!
. wide range of materials. = Aninviting and discerningly stocked reading arnes is smbedded in to the enviranment where it is used to support
Developmg and model pasithee reading behaviour,
Readers Creating reading areas that reflect the curriculum and the *  Reading is part of our daily routine — adults read alowd daily!

chrildren’s interests. = ERIC Time happens daily.

= High guality text interragatian/comprehension skills ars at the heart of all English sessions.
Y1 Observing and sampling reading regularly to analyse ® Adults create a ‘buse about books and promote ‘Baak talk’.

.
.

children will read an accountable book, which is closely matched to their phonic stage, to an adult
weekly [1:1]

Assessments and comments will be made in class reading files.

& reading record will be used to enable an ongoing dialogue with parents/carers about how their child is
reading.

A 'key objective’ or ‘area to improve and practise’ will be shared weekly so that parents/carers know
how to help and support their child.

Reading records will be checked weekly by staff. Any comments will be responded ta by the class
teacher/Ta.

collins Big Cat books and picture books will also be shared with children to facilitate reading aloud, book
talk and oral comprehension skills,

ERIC time happens daily.

Daily phonic sessions are taught fallowing Daily phanic sessions are taught following Little Wangdls Letters and
Saunds Revised programme and phonic application & developed in meaningful contexts and rich reading
ERpETiEnces.

Children learn ¥1) 2 common sight words; these can be found in classropme.

#  to apply their growing phonic knowledge and experience success
+ to teach specific reading skills

+» facilitate book talk

#  to assess and inform next steps

» fine-tune text choice




Phonics

All phonic sessions will follow the Little Wandle for Letters and Sounds
Revised programme. This will be taught in line with the Phonics at Harrow
Gate Academy document which will be reviewed annually.

Phonics Teaching at Harrow Gate Academy
Intent

At Harrow Gate Primary Academy, we know that to be able to read, children need to be
taught an efficient strategy to decode words. That strategy is phonics.

Children are actively taught and supported to use phonics as the only approach to decoding.
Phonic decoding skills are practised until children become automatic and fluent reading is
established. Fluent decoding is only one component of reading. Comprehension skills are
taught to enable children to make sense of what they read, build on what they already know
and give them a desire to want to read. Reading increases children’s vocabulary because they
encounter words they would rarely hear or use in everyday speech.

Implementation

Phonics teaching at Harrow Gate Primary Academy embodies the following seven features of
effective phonics practice:

+ direct teaching in frequent, short bursts

» consistency of approach

* secure, systematic progression in phonics learning

* maintaining pace of learning

+ providing repeated practice

* application of phonics using matched decodable books

s Early identification of children at risk of falling behind, linked to the provision of
effective keep-up support.

All phonics sessions at Harrow Gate Academy follow the systematic, synthetic phonics
programme outlined in the Little Wandle Letters and Sounds Revised programme. All staff
follow the programme with fidelity and understand the benefits of a clear and consistent
programme of 55P.

All children benefit from an early start from week 1 in Autumn 1 and phonic sessions happen
daily in Reception, Y1 and Y2 and where necessary throughout K52.

Each year group has a strategic programme of study which maps out which phase and sounds
are taught weekly so that every child can be closely tracked; ensuring that no one is at risk of
falling behind. For those children who do struggle to keep up, a catch-up plan is identified
and implemented as a matter of urgency so that any gaps are diminished as quickly as
possible.

Phonic sessions follow the sequence of teaching outlined in the Little Wandle Letters and
Sounds Revised programme however the application of decoding and encoding of taught
sounds is the focus of authentic reading and writing opportunities offered in daily Power of
Reading Sessions.

10



Writing
Writing will be taught in line with the Writing at Harrow Gate Academy
document which will be reviewed annually.

Writing at Harrow Gate Academy

Intent
At Harrow Gate, all writing is purposeful and walued. We gim to develop children as writers, who see themsehies as
writers and have positive attitudes towards writing.

Writing is a complicated and intricate process, to enable a child to become & writer you have given them a voice,
supparted them to communicate and provided them with & ckill that is vital for all pf their schooling and in their life
heyond.

‘Learning to weite beging — whatever the legrner’s oge - with Seeing onesell o8 o writer, doing things weiters do, and
thinking the way writers think. This is o matter of identity, not of instriection, or of effort, or even of desire to fearn.
Teacher has o cracial rode ta ploy bere, not in teaching the techaicalities of wreiting, but in engendering appropriote
attitudes to writing”.

Emith, Frank f1294:120) Joining the Literaoy Club

Implementation

CLPE is at the heart of our English curriculum.

wig pride gurselves im being 3 CLPE Power of Reading Associzte School.

writing always pas.tg have a real purpose and authentic audience, | Associate school
Children nesd to know that their writing will be walued by a reader
whether that is themselves, their peers, or an 2dult in school, parents or a wider audience on Twitter.

Reading plays a crucial role in developing writers. Children ars immersad in high quality texts.

Each half term, each class reads a different high | Reading ::-m::-—.- whifeg
guality text that has been carefully selected onthe '
tewt hazsd curriculum map. Ezch dassroom will
have ‘books that remind me of' which are other = /
high quality texts that relate and support the main

text. Time is invested in high guality texts so that the children are engaged with the resding which results in
thiem wanting to writz and knowing what to write about.

L We usz2 a range of creative teaching
approaches that build imagination, provide
opportunities for ideation and give time for

Sty Ferand Waeda e i Sl Blors o d g ket i s ndoe v e @ wcke P i e
wearany ey Dpcrm ey wee SO0 ) FRaniing monry, sew ok ma pesegie T s e e e e
i b e e Surem 1w o e e e | e b Bl m o e e
T T T T e N T I I T e e T e L L
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oral rehearsal. Approaches such as role play
and drama also promote engagement and
attainment in writing.

We use the CLPE teaching sequences that zo

with the high quality text a5 3 starting point.
Wiz then use & carefully planned text-based

curriculum  spproach to identify writing

e e EEE= oppertunities and the teaching strategies
— | S e |
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that will be used to support the children's writing.

spelling and handwriting are tausht discretely but opportunities often arise in texts to consolidate the
spelling patierns taught.

Grammar cbjectives are identified as suggested by the schonls use of the Grammarsauns programme
careful consideration is green to how this will be taught o that lessons are purpossful to what the children
are writing and nesd. This provides them with opportunities to see grammar in action when reading gpd,
glso to use it in 3 purposeful and meaningful way. srammar objectives have been dosely matched with the
half termly text. at the beginning of autumn 1, in 23ch yesr group, The Place valus of Punctuation and
crammar is followsd by Postry throushout the school.

Opportunities for publication are identified in the planning stages and a range of cutcomes including ook
making, movie maker and green screen are amongst some of the ways that children publish their writing for
a wider audience.

Environments allow children to access the tooks and resources they nesd to becoms independent writers
by the end of year 6.

CLPE Reading and Writing Scales

The CLPE Reading and Writing Scales describe the journey that children make jn orger ig become liverate.
They help teachers to understand what progression looks ke in reading and writing. The pedagogy
underpinning the scales and the 'Mext Steps' is grounded in 3 coherent theory of children’s languzze and
liveracy development. The sceles are designed o support and develop teacher subject knowledge in literaoy
development, not to set out 3 linear seguence of targets that children need to reach jr orgder g mowve to the
next phase.

Derpendence Indeprendence
— EYES
Y2
Ber peraing Earty (arsr Leszang =
Wrerr W rr e F i W v 1|I'4
Y&

Wiriting is a journey. It is important that teachers understand whers their children are on the scale so that
they can support them in their next steps on their journey to becoming an independant writer. The scales
are used to develop teacher's understanding of the continuum of literacy learning.

Imgeact
Qur school provides & text rich reading and weriting environment that allows children to thrive as writers.

Itis & place where children see themselves as writers, are developing positive attitudes towards writing and
their own autharial voice. Owr vision is to become 3 “writing for pleasure school' where children chooss to
write becawsz thay enjoy writing.

Maoderation

Muoderation enables teachers within a school to develop and apply 3 consistent and concise language of
assessment. We uss 3 TA framework to arrive at 3 judzemeant or each pupil, foousing on the way pupils

12



writing meets the statements. It is vital that judgemenis are made objectively therefore we moderate in
teaching partnership and across the key stage. We also moderate across the Trust schools.

wiriting outcomnes have besn carefully selected on the text-based curriculum which children write
independently. Thess pizces of work are then marked following the marking and feedback policy slongsids
the Ta& checklist.

The writing outcomes are then moderated across year group teams before the phase moderation with the
English lead which will happen termby. Around 15 percent of children’s work will b= moderatad at the end

of each term.

*it is the responsibility of closs teachers to ensure thot olf moderation sctivities ore compliete.

The development and support necessary for each child to write will continue to
grow from early reading in EYFS to independent reading in Y6.

The Writing@HGPA Continuum clearly outlines how reading must be
supported in each year group or ‘stage of writing’. This document also sets out
what must happen in each year group to ensure that optimal practice is
reached and that children are on track to meet age related expectation.

peginning Writer Nursery ( +*

>

Stage | Writing Behaviours

We ensure that -

How we support the Beginning Writer to develop independence as a writer

Plan a curriculurm rich in riyyme, song and story to support their growing knowledge of how language works.

Plan & programme of phonics teaching around a rich reading curriculum, following careful analysis of gaps in early
phonological development.

Read texts aloud for pleasure and purpose, and engage children in group performance reading so that they can appreciate
the impact of word choice and punchustion on readers and audience.

Expose children to rich language and immerse them in high quality txts, providing 2 range of experiences that support
ideas for writing.

Create an appealing writing area which is well stocked with relevant, high quality resources that reflect children's interests
and approaches to writing

Encourage children to explore and experiment with mark making in a variety of forms and to start ascribing meaning to
these.

Provide & range of indspendent writing opportunities where children can apply some of their strategies for writing (e.g.
drawing, mark making, copying and pre-handwriting patterns).

Give children opportunity and time te talk about idezs that they would like to commit to writing.

Provide plenty of opportunities for children to express ideas in simple sentences and show an awareness that their voice is
important for expressing and communicating nesds and ideas to others.

support children in orzlly composing their ideas through talk and dictating their ideas for writing.

Provide experiences for children's physical writing development and to develop gross and fine motor control.

#  Qur emvironmant is print and language rich
and celebrates 3 love of writing; the written
word iz held in high asteem.

# ‘Weread alowd 3 range of high quality texts.

= Books are read repeatedly to develop story
related vocab and story related
comprehension and structure.

= High quality phonic sessions are taught daily
aligned with HGPA Phonics Policy.

#  Children are given daily practiss writing their
names and forming |ethers.

# W= have an appesling writing area thatis
well stocked with relevant, high quality
resources. Resources for writing are
accessiblz and are [abelled dearly.

»  Talkis valued and time is spent lisvening wo
children's ideas. We oreate opportunities for
children to engage in sustained, talk rich
activities in which you can modsl, darify,
recast and enrich vocabwlary and oral
SENLENCE Structure.

#  Staff communicate regularhy with parents to
communicate the importance of writing.

# ‘e respond to children's writing and
storytelling as 3 real reader, commenting on
cantent, helping child to recagnise what the
reader appreciates and why.

®  \We provide a range of modsls and
experiences for physical writing development
and to develop gross and fine motor control.

13



Handwriting

Handwriting will be taught in line with the Handwriting at Harrow Gate
Academy document which will be reviewed annually.

14

Handwriting at Harrow Gate Academy

Intent

At Horrow Gate Primary academy, our intent is to enable children to write legibly, fluently and comfortably.

We know that from a very early oge '‘good writers' develop fluent handwriting so that it becomes automatic. Once
they hove mastered the skill, they rarely need to expend much mental enerqy on their handwriting, so they can
concentrate on tailoring their content for an audience, selecting appropriate vocabulary and more.

In stark controst, students with hondwriting difficulties can hawe their thinking slowed, and as their working memaory
iz stroined by the process of forming legible letters, words and sentences, their focus on spelling ond organising ideas
inte paragrophs etc. can suffer. Weak writers may even suffer a vicious circle: to hide their spelling issues, they moy
try to keep their writing unclear, attempting to mask their attempts at certain words with small, deliberately
ambiguous letter formations.

Lesues with hondwriting con extend into adolescence and may have o damoging effect on student ottainment.
Without fluency, a student can struggle at all levels of understanding.

The handwriting rich get richer and the poer get poorer. (Alex Quigley 2017

Implementation

At Harrow Gate Primary Academy, we follow the Penpals for Handwriting programme from EYFS
to Year 6. Penpals is a proctical, active leaming approach that supports the delivery of PEMPALS for
handwriting teaching. Ench year group has the interactive software, teaching guide and practice Handwr
materials. Eoch unit is discretely tought is o 20-30 minute lesson each week with follow up sessions where necessary.

Five Key Developmental Phases

Hondwriting is o developmental process with its own distinctive
stages of sequentiol growth. Penpals have identified  five stages
that form the structure of the programme:

1. Physical preparation for handwriting
2. Securing comect letler formotion

3. Beginning o join

1. Physical preparation for handwriting: gross and fine motor
shills leading to mark-making, patterns and letter formation 4. Securing the joins and praclising speed
(EYFS, 3-5 years). 5. Daveloping a parsonal style

2. Securing correct letter formation (Key Stage 1, 5-6 years).

3. Beginning to join along with a focus on break letters, legibility, consistency and quaolity (Lower Key 5tage 2,

79 years).
4. Secuwring joins along with a focus on break letters, legibility, consistency and quality (Lower Key stage 2, (7-9
years).
5. Procticing speed, fluency and developing a personalised style for different purposes (Upper Key Stoge 2, 9-11
years).
Impact

Children will be able to children to write legibly, fluently and comfortably. They will meet year group expectations
and intervention will be in place to ensure that children catch-up. Summative assessments are carried out at the
beginning and end of the school year. Formative assessment is ongoing and children needing additional support are
guickly identified. Progress across dosses is monitored by the closs teacher and English teom. Monitoring will include:
writing moderations, lesson drop-ins, pupil voice and learning walks.



