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INTENT

Teaching and Learning is the core business of Harrow Gate Primary academy. It is

our aim to motivate all our students to have high aspirations, to want to do their

personal best and to have the desire to be successful in and out of school. To

prepare our students for a rapidly changing world, we need to create a stimulating

and successful learning environment in order to nurture flexible, driven and creative

learners.

This policy sets out the principles and expectations behind our approach, which is

underpinned by the d'eachers Standardsg and in doing so provides new and existing

staff with a clear vision of the school 06s ex
monitoring.

There are two sources that have informed the Teaching and Learning Policy. The

firstis6 Maki ng Every Lesson Count 6 blhisdsiilss i son an
teaching and learning in to 6 core principles explained in more detail below, and is

based on robust evidence and practical wisdom.

The second sourceis Ro s e n s h Prima@pdes of Instruction (2012). Again, based
on research from cognitive science, the classroom practice of master teachers and
cognitive scaffolds to help teach complex concepts, this is an evidence-informed
approach to teaching.

IMPLEMENTATION

Mastery

The mastery pedagogy works on
the principle that all learners, with
effort, will meet expectations. It
works on the premise that great

ShCI“OW * Surface learning,
Leaming * lTemporary, often lost

teaChing, based on formative Meeting = With support being cble to meet the objectives
assessment, particularly great Expec-l-qﬁons ouflined in the National Cumiculum
guestioning, is key. Precise

i « Obtaini ter level of understandi d
assessment, teaching that closes Mastery Skt

any gaps and thinking about ability
differently are all part of the mastery
pedagogy.

Require a clear focus on lesson
design, teaching and use of
resources and support for pupils.

Working 01‘ Learning be fransferred and applied in different contexts
Gre(]'l‘er Dep'l'h Pupils can explain their understanding to others

Curriculum design: A detailed, structured curriculum is mapped out across all
phases, ensuring continuity and supporting transition. Fundamental skills and
knowledge are secured first. The Curriculum works as a spiral and all subjects review
and buil d as t hedge an skillsdncreased (8ppdndixa2jv |

Lesson design

The starting point of | essadmrcrplfanrkinmogvliesd gsekdi
(Wilson,2012). This is knowledge of an individual, class, school and community

context, and the evidence of what works within these contexts. This, alongside the

Teaching and Leaning policy, should inform planning.



Allison and Tharby (2015, pp 269-272) Appendix 1 provide a useful audit tool to aid
planning in relation to the 6 pedagogical principles presented in the policy below.

Differentiation and inclusivity

Taking a mastery approach, differentiation occurs in the support and intervention
provided to different pupils, not in the topics taught, particularly at earlier stages.

P u p idiffiaulfies and misconceptions are identified through immediate formative
assessment and addressed with rapid intervention. This is an inclusive approach to
individual | ensuring Enmgsade, questering,,concepts and ultimately
learning is accessible to all.

Fluency comes from deep knowledge and practice. Explicit learning is important in
the journey towards fluency and embedding. All tasks are chosen and sequenced
carefully. Both class work and homework providethisé i nt el | iegGmch pr acti c
helps to develop deep and sustainable knowledge.

Retrieval Practice

Our brains share information by connecting it with other information. The more
connections that are made the more deeply learning is embedded in memory and
60l earnté. Each time t he c hmatiodthey makeé mew t
connections. The recall doesnodot have t
and learning happen.

Retrieval and recall is to happen in all lessons at all times. (Appendix 3/4 /5)

O reca
o be s

Social Competencies

In their Nordic Teaching Model, the Nordic schools (2018) outline the importance of
building relationships between the teacher and students, and between students
themselves. This, they describe, as social competence and alongside teaching and
classroom management competencies, this is an important part of the craft of
teaching. Although not included in the Teaching and Learning policy, classroom
management and social competencies should be central to teaching, lesson planning
and curriculum design.

The Role of the Environment

The school and classroom environment is key in underpinning and supporting the 6
coreprinciples. Masl owbés Hierarchy of Needs plL
responsibility of ensuring the |l earneroés nee
physical environment of the school and classroom setting, social and emotional in
relationtoanindivi dual sé6 needs and starting point, a
competency.

Working walls and displays should evolve as the learning develops and be a point to

- o

rrexplanat
onal chall
exampl es

t h on based on that wused in
it n

el

bing questions/ prompts to promote deepe
ac

ev

[
enge
kdrop that supports the hook/ stimulu
ant resources

The Role of parents and carers

Parents/Carers have particular insights about the strengths, skills, interests,
preferences, aspirations, anxieties and difficulties of their children. Accordingly, the
importance of meaningful communications and co-operation between the school and
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t he

p pagentsicarérs cannot be overstated and is a key contribution to learning.

This communication is an important part of developing understanding of individual
needs as well as praising students in line with school rewards policies.

) Prosent now material using small steps @ Provide models O Provide scaffolds for difficult tacks
Sl steps — with practe at each stage. We need bo break dows sur noscepls and Seatelding is needed te dewelop experiise — a form of mastery madhing, wher
pawderes (lior multi-stage maths probiems o witing) isto small sieps 5o that rach ognitive suppars ane given — such & how o structune extended wiiting — bul they
canbe practied are gadiclly withdrawn The sequescing fs bey. Stabilisers on 2 bike ae eally
Mocbeks — incluring te importasce of the worked-rsample efiect o seduce cognitive powwestul aids to the ieaming and condidence buliding — but vemtsally Shey need 1o
carl W need bo ghee mamy wored examples:; fos often teachers give tzo fra mme oit

T — & HE“IEHI"E H.“JEHI.“L# .................................... -
Barak Rosenshine's @ Daily review @ Weskly and monthly review

PRINCIPLES OF
INSTRUCTION

Dby rewierw is important N Nepg o resariace pricr r."1rrgI|:-11|'|r a5t HERON. Lirl'S Mot oF Wipreed

that shugests 2on T immediasely '?_?I'I'I:lt‘"rﬂ"\ulhl'rg |y wamm'! s i poweriLll et hnigee '.\ﬂ':l.lﬁ'u'-_

Tuesry and comiioence and it esperially mporsant o we's abost i infrodene ey keam °f — D adrate
TR P |H"|1E WIFKIRE MmOy

S — © QUESTIONING o

€ Askquestions @ Check for student understanding
A thematic
interpretation 'E @ﬁ ﬂ'
for teachers by ﬂ ﬂ

@tisac herhesd
hie main message | abways shess i summansed in the manir @k meee qeestioss fo mose shudests in

more depth. Rosmnshine ghees iots of qreat examples of the types of questions iachers canask. He sl
reinfomes the impertance of proces questions. We need i how stedents worbed Shings out, not just qet
arswers. He & alkoseally goed on streming that asking question: is.about getting feedhack fous =
trachers about how wel we've g ht the matenal and aboid the need fa check unoerstanding &2 ereae
mbcenoeptioms e feshed ot and tackied

...... & SEuu ENCING COMCEPTS & MODELLING &

............................................... & ETAEEE I]F PH.“[T' [E S e et S 5 A i A § b4 § b £
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keachers needs tobe op dose fo shudents’ inRil atiempts, makdng wuee that they are ndependent. mentioned practice. Sucoess fel beachers make time for stefents to do the
buikding confidenie and not making bos masy emors. This & 2 common wea keess with things they'se been fasght. by thermaehes. when Shey'ne ready.  “Slvdends seed
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The 6 Pedagogical Principles (Shaun

Allison and Andy Tharby 2015) Expert teaching requires ...
Teach in a precise way which makes it Challenge
possible for all pupils to engage So that
SUCCESSfU”y with tasks at the expected Students have high expectations of what [@===
level of challenge. gy canaciers
Explanation
Challenge - So that
X . S I ire Knowledge
With the mastery learning model, rather 2ecents Scouls g Amawiecse s

than prejudging potential outcomes and
stifling expectations by setting a host of

Modelling

. . . . . So that
differentiated learning objectives based on === Students know how to apply the
prior attainment, have a single challenging knowledge and skills

learning Ob_jec_ti\_/e and then think about —’- Students engage in deliberate practice h
what each individual student needs to o
. . Questioning
achieve it. So that
A Wh a't d CStrUgg’rElWitha ren Students are made to think hard with ‘
A Wh at switches t hem breadth, depth and accuracy
A Ho wh andiwhat type of support do Feedback
children respond well to? So that

Students think about and furrhed develop
their knowledge and skills

All students may have different starting
points but should aspire to the same
learning objective. Teachers must be responsive, helping children to work towards
said objective, for example through -

A focused questioning,

A adul t/ pseetencelstarfers, wi t h

Ause of drafting techniques,

A u sappamtiis to help,

*Some children will reach the objective and need to be challenged further

Explanation
Three key principles should guide explanations:

1. Plan in to schemes of learning; how to link to and build on something already
known:
a. Begin each lesson with a short review of previous learning. (Rosenshine,
2012)

2. Consider the limitations of the working memory when asking students to take on
board new information, giving instructions, asking them to sort key bits of information
etcé

a. Present new information in small steps allowing for student practice after
each step. (Rosenshine, 2012)

3. Where possible try to make the abstract concrete i think about and plan, how to
make abstract ideas make sense:
a. Drawing diagrams; demonstrations in science; sharing and discussing
images; taking the learning outside etc...
b. Provide scaffolds for difficult tasks. (Rosenshine, 2012)
c. Direct explicit instruction. (Kirschner, Sweller, Clarke, 2006)

Scaftolding



Modelling
Explain the key ideas, then model how to do it / what to do with it. This falls in to two
main categories:

1. Model the creation of products/procedures. For example: write an essay, show
them how to do it. Write essay out on the board and discuss how/why you are doing
each step as you go. Question them on what is being done. Explain, out loud,
thought processes. If mistakes are made, point them out.

2. Deconstruct expert examples and use worked examples i have an excellent
finished product and share it, discuss why it is good.

Practice
Plan in time during the lesson and over a series of lessons for students to practice
using new knowledge and skills. Consider the type of practice and its purpose:

1. Practice for fluency and long-term retention i repeating things in order to master
them; coming back to things in subsequent lessons etc.

2. Deliberate 0intel |l i geofabditypalavingstiudeptstat t he
make connections and see patterns. Practising at the outer reaches of ability means
students will have to layer skills and use them with agility.

a. Guide student practice. (Rosenshine, 2012)

b. Require and monitor independent practice. (Rosenshine, 2012)

Questioning
Some questions can be planned for but some should be responsive to what is
happening in the lesson. When considering planned questions, they should be to:

1. Check for understanding 1 i.e. hinge questions that students should be able to
answer at a certain point in the lesson, before they move on.
a. Ask a large number of questions and check the responses of all students.
b. Check for understanding. (Rosenshine, 2012)

2. Provoke deeper thinking.

3. Increase the ratio of participation and thinking of all students.

Cold Calling: (Based on Lemov, TLAC)
Principle: All students should be involved in engaging with the teacher-student
dialogue with time to think, and not be allowed to hide, dominate or be overlooked.

Practice: No hands up. Teachers ask questions and then select students to respond
based on their knowledge of the class, avoiding the pitfalls of hands-up or calling out.
This is an inclusive process that conspicuously involves all students, front, back, in
the corners, shy, confident - everyone.

| t 6 s n-oftstrategypitmeeds to be the default mode for most questions;
absolutely routine.




No Opt-Out: (Based on Lemov, TLAC)

Principle:St udent s shoul d feel safe i n answering \
or get things wrong, they should be given the opportunity to gain confidence by

consolidating correct or secure answers. Also, students should not be allowed to opt

out by Isayinmbig & nowo.

Practice: If a student or several students get an answer completely or partially wrong

or they say they donét know, move to other s
But then go back to all those sdwardgiengt s who n
them a chance to now say the right answer. This gives them an opportunity for

practice but if done routinely, it also means that students soon learn there is no value

if offering 61 donét knowd as a defence, i n

Checking for Understanding:

Principle: Teachers should not assume that knowledge aired and shared in the

public space of the classroom has been absorbed; learned, by any individual. | t 6 s
necessary to check for understanding from students to determine whether they
understood what you meant? Do they now have the level of understanding you are
aiming at?

Practice: After any exposition or question exchange with a particular student, ask a

number of other students to relay back what they have understood. Even if they are
answering a question that someone el se has a
others to be given a chance to offer their version, showing what they have

understood and, in so doing, giving the teacher feedback about how successful the
teachinghasbeen.l t 6s especially powerful to ask mul
various different responses which throw up subtle points for further teaching.

Probing:

Principle:l n order to explore a studentds mchema |
several questions; asking several students one question each provides shallow

responses compared to when each student has to provide multiple responses.

Practice: Make it the default that, in any given exchange, you are asking each
student, 3,4,5 questions before moving on, probing for understanding, checking for
misconceptions, adding extra challenge, providing scaffolding to engineer success.

Say it again, better:

Principle: 1 t 6s nor mal f or f i-forreed asrstedemsdahinkaosd t o be h
and formulate ideas. A second opportunity to respond allows them to finesse their
answers, adding depth, accuracy and s
students when they are unsure; 1tos a
mediocre answers are good enough.

ophi sti
l so i mp

Practice: When students offer a short, half-formed of partially incorrect answers, say,

0t hanks, thatds greaté.now say it again bett
and |ink it to idea YO gi viogwartihpeovedan i mmed i
response

Think, Pair, Share:
Principle: In pairs, all students have space to think, to air their initial thoughts, to
confess their lack of knowledge and to prepare to give good answers, to rehearse.



They are all involved and subsequent discussions then have lots of material to
expl ore. It prevents oO6blood out of stoned s
6forest of handsé or calling out cultures ta

Practice: Give the class a specific time-cued task i e.g. to decide on four main
points in order of importance, in three minutes i get them all talking in pairs and
then, on time, bring them back together with a signal. Then engage in probing, cold
call questioning asking them to report back what their three points were.

Whole-Class Response:

Principle: Sometimes is useful or even essential to get a response from every single
student at the same time. This provides quick feedback to you as the teacher about
the success of the relevant teaching and learning exchanges, identifies individuals
who need further input and can help direct subsequent questions or exercises as you
respond to the feedback you gain.

Practice: My preference is for using whiteboards over any technology: they are

cheap and quick and allow for responses to multiple-choice questions as well as

practice sentences, calculations, diagrams i a full range. You set the question, give

some response time and then, on cue é.3,2,1
answers at once. A simple A, B, C, D = 1,2,3,4 show of fingers also works very well

for multiple-c h o i c e .al to ehgage svith ¥the responses and then to adjust your

teaching accordingly, consolidating, re-explaining or moving on as appropriate.

Feedback
Plan in how you will give feedback — Teucher .
during/after lessons and i for this feedback adepisd’ e
to be meaningful -how you will allow based on points are
students to respond this feedback. student Feedback used to close
Feedback is a two way process and the bekjiChiges loop the learning
teacher should use 't l\l,mrm P

to inform future planning. responsive

: Learning is
Student
informed

Moreover, it is our goal to nurture independent and agile learners who have the skills

to be successful in an increasingly globalised and rapidly changing world.

To achieve this, we must equip students to be critical and reflective learners in their

ownrightby6 | ear ni n g alStmdénts need to be engaged in their own

learning, be part of the creation ofther6 next st eps®é and have the
assess their own work and that of their peers in a meaningful and useful manner.

1. Engage students in weekly and monthly review. (Rosenshine, 2012)
2. Guide student practice.
(Marking and feedback policy)

IMPACT

Our consistently high standard of teaching and learning leads to raised attainment
and improved quality of experiences for all our children.
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Appendix 1
Appendix 2

Planning anq
Reflection Too]

This tool can be used by teachers to re

A flect i
practi‘-'(‘ and then inform their lesson pla on their own

nning,
Challenge
o Are learning objectives single and challenging for all?

Are all students expected to develo
and skills during the lesson?

p their knowledge

>

Is formal, subject-specific, academic Jan
by teachers and encouraged from studeE:lge Rotlled

-

15 the bar of expectation high for all students?

[s appropriate support and scaffolding in place
P t
all students to achieve this level of expecfation”0 e

->

-

Are examples of excellence shared, discussed and
deconstructed with the class?

-

Is subject content relevant and challenging?

¢ Are assessment criteria referred to explicitly?

Explanation

+ Is prior knowledge established and used to *hook into’
new knowledge?

-

Does the explanation focus on the key learning points,
success criteria and subject threshold concepts?

-

Are there opportunities to make the explanation more
concrete and credible e.g. demonstration, visual,
practical, appropriate use of analogy, etc.?

/idence that threshold
s there eVi€ 0ld conge
regularly to improve retention Practiseq

feedb“k
, Isthered good mix of verba] ang writiey

feed|
o+ Are students encouraged to crq g the back»
rs? WOrk of theiy

o 1s feedback Kind, specific and helpfy)

o s feedback designed to make stuqeny, g
nk -

of giving them the answer? insteaq
o Is feedback timed right, i, are :
‘struggle time Students givep enough

«+ Are students expected to moy
by responding to feedback?

¢ Asaresult, do students know w},
to achieve?

© 1OVards losing the g

2t they have £0t to dg

+ Are self-assessment strate

es .
editing and redrafting emg1 such as Proofreading,

Ployed to aid metacogy;
+ Is teaching flexible, based on feedback e ohition?
performance of students? m the

Questioning
¢ Does questioning involve a wide range of students?

¢ Does questioning both deepen and develop thinking and
check for common misconceptions?

¢ Are student responses developed by further
questioning?

¢ Are reluctant respondents encouraged to respond by
careful scaffolding?

* Are students encouraged to respond to and evalua
responses of their peers?

Making every lesson count

+ Does the explanation generate curiosity and so ‘open up
the learning gaps™?

o Is explanation clear and concise, especially when subject
matter is challenging?

¢ Is teacher talk and gesture enthusiastic, kind and
inclusive?

Modelling
o Is practical work and other activities carefully modelled?

¢ Are examples of excellent work shared and compared?
“This is great because...”

¢ Are exemplary examples of subject-specific products,
including writing, deconstructed with the students?

¢ Is subject-specific writing then modelled and
co-constructed with the students?

¢ Does teaching allow critique of models?

¢ Is ‘expert thinking’ modelled by verbalising implicit
thought processes?

¢ Is modelling scaffolded to maximise the learning for all
students?

Practice

¢ Once students have had input from the teacher, are they
given time to practise the new knowledge and skills?

¢ Are mistakes observed, leading to intervention when
necessary to ensure that practice is perfect?

¢ Are mistakes utilised as a key aspect of leaning?
¢ [s practice supported by scaffolds and support when

necessary?

# Are scaffolds and supports removed at the right time to
allow for independence?

Making every lesson count

¢ Are students encouraged to ask questions?

¢ Are students expected to rephrase answers in Standard

English?
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Appendix 2
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Appendix 3

Cary-aht@lﬁﬂ waw v'«?lﬂwlhs

Providing bespoke support for gthools
fuat mokes o difference

Reference ;

R Ley , M, Huba (2010)

s Specifiy 4 Experimenter
&fpl-’ Semanhc Assocates as (ues
in Recall

@,IuPAd Wales

THINGS You NEED To Kaow FiRsT... s
7 We shore memories or Iafzg
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I;: l:l::v happens.. . | W“é n The LoNg TERM memor

Connechag Them witta
lemﬁﬁ -

We recall learming when we aeed
1o use fuem Dy-using a cue
kelrs ws feivigve infovastion.

We remember new learaw
amnedva ik with
a ‘lauls k'm

Informahon s learnt whea it
is embedded in the loag fe/m

Research has ‘skowanoﬁdf
retvieval cues at e moment of 3
learniag iacreases e Success of
later MeHvieval.

New learning = The word fair
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