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Feedback and Marking Policy 
 
Our feedback policy is based on contributions from our teaching staff and also information, 
research and recommendations from the following sources: 
 
 A marked improvement? A review of the evidence on written marking -- EEF, April 2016 
 Eliminating unnecessary workload around marking: report of the Independent Teacher 

Workload Review Group -- DfE, March 2016 
 Ofsted inspections - clarification for schools -- School Inspection Handbook, October 2017 
 What does this look like in the classroom? -- Carl Hendrick and Robin Macpherson, John Catt 

Educational Ltd, 2017 
 Feedback and Marking Policy -- St Matthias School, 2017. 
 
Aims of this policy: 
 To recognise the importance of effective feedback 
 To maximise the effectiveness of how feedback is used 
 To take research around effective feedback and teacher workload implications into account 
 To set out our approach to feedback. 
 
The core principles that drive our approach to feedback are: 
 Effective feedback is an essential part of the teaching and learning process 
 Feedback should further children’s learning and be actionable 
 If feedback is given, then children must be given the time to respond to it 
 Effective feedback can take many forms and may look different depending on the subject 

being taught and the age of the children 
 Marking (written feedback) should not be confused with feedback - it is just one type of 

feedback 
 The quality of feedback should not be confused with the quantity of feedback 
 All feedback should be meaningful and motivating for children and manageable for teaching 

staff. 
 
Evidence and research 
Why do we need to consider evidence and research? 
The Government’s 2014 Workload Challenge survey identified the frequency and extent of 
marking requirements as a key driver of large teacher workloads. In 2016, the Independent 
Teacher Workload Review Group noted that written marking had become unnecessarily 
burdensome for teachers and recommended that all marking should be driven by professional 
judgement and be “meaningful, manageable and motivating.” The review of written marking 
commissioned by the Education Endowment Foundation (EEF) recognised that the time available 
for teachers to mark is not infinite and so raised the question: what is the best way to spend it? 
This question is key to our approach to feedback. 
 
What does the evidence say? 
The quality of evidence that exists, which focuses specifically on written marking is low; this is 
surprising considering the importance of feedback to children’s progress and the time teachers 
spend on marking. Most studies are small scale or only consider the impact in the short term and 
not over time. However, there are some important findings: 
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 Careless mistakes should be marked differently to errors that happen due to a child’s 
misunderstanding. The first may be best addressed by providing hints or questions leading 
children to underlying principles, with the latter just being marked as incorrect, without 
giving the right answer. 

 Awarding grades for pieces of work may reduce the impact of marking; children can become 
preoccupied with the grade rather than the teacher’s comments. 

 Using targets to make marking as specific and actionable as possible is likely to increase 
progress. 

 Children are unlikely to benefit from marking unless time is set aside for them to consider 
and respond to marking. 

 Some forms of marking, such as just acknowledging the work with a tick or comment like 
‘good’ are unlikely to enhance pupil progress. 

 A mantra that schools might adopt would be to mark less pieces of work, but mark the ones 
they do mark better. 

 
Different forms of feedback 
The first thing to recognise is we’ve got into a bit of a situation where we think that feedback and 
marking are the same thing and actually they’re not. 
-- Daisy Christodoulou, What does this look like in the classroom? (2017) 
 
The aim of feedback is to provide information to learners about their performance, work and 
progress and how to improve it. Children at Henwick receive feedback in many different ways.  
Feedback can also happen at different points in the learning process: 
 Immediate feedback: during the lesson, at the point of intervention 
 Summary feedback: at the end of a lesson or task 
 In the next lesson: further teaching to enable children to improve areas identified by the 

teacher or TA after reviewing the work 
 Summative feedback: tasks planned specifically to give teachers and teaching assistants 

(TAs) definitive feedback about whether a child has secured what has been taught, such as a 
test or assessment 

 

Type What it looks like Evidence for observers 

Immediate 
feedback 

Teachers and TAs giving verbal feedback for 
immediate action 
 
Teachers directing TAs to provide further support 
or challenge for individuals or groups 
 
Redirecting the focus of teaching for the whole 
class or group  to address support or challenge 
needed 
 
Teachers and TAs giving written feedback in books 
as they move around the class including further 
scaffolding or additional challenge if needed 
 
Teachers and TAs gathering feedback within the 
course of the lesson including the use of 
whiteboards, books and questioning. 

Lesson observations 
Learning walks 
Some evidence of 
additional scaffolding or 
challenge written in books 
Responses from children in 
green in books 
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Summary 
feedback 

Often involves the whole group or class 
 
Provides children with the opportunity to evaluate 
the learning from the lesson 
 
Children self-assessing their work against given 
success criteria or solutions to problems or 
questions 
 
Children peer-assessing each other’s work against 
a given success criteria 

Lesson observations 
Learning walks 
Evidence of self- and peer-
assessment in books 

Next lesson Teachers and TAs giving children verbal feedback 
on strengths and areas for development identified 
in work they have reviewed, either as a whole 
class, group or individually 
 
Teachers giving children written feedback to read, 
on plans and first drafts in literacy (Years 2-6) 
 
Teachers and TAs giving verbal feedback to the 
whole class or specific group on any common 
misconceptions or errors identified in their work 
 
Teachers and TAs sharing good examples of work 
from the previous lesson, or sourced elsewhere, 
and helping children to critically evaluate why e.g. 
by mirroring onto the whiteboard or reading it out 
if written work 
 
Children being given time to work on and address 
the areas they have been given feedback on 

Lesson observations 
Learning walks 
Written feedback on plans 
and first drafts in literacy 
books 
Responses from children 

Summative End of unit or half-term assessments such as those 
in maths, SPaG or reading 
 
Tests or quizzes such as times tables and spellings 

Assessment and test 
results 
Spelling books 
Lesson observations 
Learning walks 

 
Staff at Henwick have observed over time that feedback is most effective when it happens 
almost immediately, during the lesson.  
 
Guidance on written feedback for teachers and TAs 
Feedback should be more work for the recipient than the donor. 
-- Dylan Wiliam in What does this look like in the classroom? (2017) 
 
The different forms of feedback outlined in the previous section are used across the curriculum 
in all subjects. Staff at Henwick have also critically reflected in particular on the written feedback 
we give and evaluated when it is most effective; we recognise that written feedback needs to be 
adapted to different age groups and subjects in order to have as much impact as possible, while 
also being an effective use of teachers’ time. This last section focuses solely on written feedback. 
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General guidance on written feedback for all subjects and year groups 
 Teachers and TAs give immediate written feedback throughout all lessons with written 

outcomes, as necessary. 
 Teachers and TAs do not spend time on acknowledgement marking, such as ticking or just 

writing a comment like ‘good’ as this is unlikely to enhance children’s progress and so is not 
an effective use of teachers’ time. 

 Any written feedback given is framed in such a way that it is something children can learn 
from, which means it needs to be actionable; there should be something they can go away 
and do in response to it. 

 Children are given time to respond to any feedback they have been given. 
 
Written feedback in years 2-6 
Literacy 
 Immediate written feedback is given throughout lessons by teachers and TAs, as necessary. 
 This includes comments that might provide additional scaffolding or challenge if needed and 

address any misconceptions, including spelling (see more below), the ticking off of success 
criteria and highlighting any excellent examples, such as an effective vocabulary choice, in 
green. 

 Our staff have found that children’s individual plans and first drafts for the final piece of 
writing, which are typically done in the second half of a literacy unit cycle, need more 
detailed written feedback that is done outside of the lesson and then given back to the 
children the next lesson for them to respond to.  

 Special writing, which is done at the end of every half term, has an individual target written 
on it, which becomes children’s writing target to work towards over the next half term. This 
is target is based on the special writing and each child’s body of work over the half term as a 
whole. 

 
Guided reading 
 Immediate written feedback is given throughout all lessons by teachers and TAs, as 

necessary. This includes comments that might provide additional scaffolding or challenge if 
needed and address any misconceptions, including spelling (see more below), the ticking off 
of success criteria and highlighting any excellent examples in relation to the learning 
objective, in green. 

 Children may self-assess and peer assess their work on the variation questions, that they 
answer during the week, using answers and solutions, supplied by teachers and TAs, as part 
of summary feedback too. 

 Teachers may also give next lesson feedback (verbal, written or both) on responses to the 
‘big question’, which is done at the end of each week in guided reading, as necessary. 

 
Spelling across all subjects 
 Teachers and TAs may at times write the letters sp in a circle by incorrect spellings of key 

words. These might be technical vocabulary specific to a topic or target spellings that the 
class or individual are currently focussing on. If children are guided towards correcting 
specific spellings, this would mean this aspect of their work was not independent (see more 
in Appendix A). 

 Children respond to this by finding the correct spelling and practising it by writing it correctly 
three times in the margin. 

 Teachers and TAs use their judgement and do not correct all incorrect spellings as this could 
become very demotivating and overwhelming for many children and it would also 
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 If many children in a class or group are making common spelling errors, feedback might be 
given verbally as a whole class and children would respond by practising writing it three 
times in their book as above. 

 Children self-assess spelling tests in their spelling books using answers and solutions, 
supplied by teachers and TAs, as part of summary feedback. As Dylan Wiliam, Emeritus 
Professor of Educational Assessment at UCL, says: “the best person to mark a test is the 
person who took it.” 

 
Maths 
 Immediate written feedback is given throughout lessons by teachers and TAs, as necessary. 
 This includes comments that might provide additional scaffolding or challenge if needed and 

address any misconceptions, the ticking off of success criteria and highlighting any excellent 
examples, such as an effective strategy choice, in green. 

 Any correct answers are signified by a ‘tick’ and any incorrect answers have a dot put next to 
them or are circled to show the children which part of their working they need to revisit. 

 Children may self-assess and peer assess their work using answers and solutions, supplied by 
teachers and TAs, to tasks as part of summary feedback too. 

 Children self-assess tests such as times table tests using answers and solutions provided by 
teachers and TAs as part of summary feedback. 

 Teachers tick off targets in the front of each child’s maths book, as and when children meet 
them. 

 
RE, PSHE, science, topic, Spanish 
 Immediate written feedback is given on written work throughout lessons by teachers and 

TAs, as necessary. 
 This includes comments that might provide additional scaffolding or challenge if needed and 

address any misconceptions, including spelling of technical terms relevant to the lesson, the 
ticking off of success criteria and highlighting any excellent examples, such as an effective 
vocabulary choice, in green. 

 
Computing 
 If PurpleMash software is being used, teachers may give digital written feedback on any 

work that is handed in digitally during the lesson, using the 2Do task features. 
 Verbal feedback is given on other work and is key in computing in all forms - immediate, 

summary and next lesson. 
 
PE 
 Verbal feedback is given in PE in all forms, immediate, summary and next lesson 
 
Written feedback in year 1 
Literacy and work with written outcomes (RE, PSHE, science, topic) 
 Verbal feedback is given to groups on the first ‘go’ of their writing; children do not plan and 

draft at this stage. 
 Immediate verbal feedback is given throughout lessons. 
 Excellent examples, such as an effective vocabulary choice, are highlighted in green. 
 In literacy, teachers and TAs tick visual success criteria based on the year 1 literacy 

expectations including using full stops, fingers spaces and letters and sounds the children 
have been learning in phonics. 

 
Maths 
 Verbal summary feedback is given to groups. 
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 Immediate verbal feedback is given throughout lessons. 
 Any correct answers are signified by a ‘tick’ and any incorrect answers are highlighted in 

yellow to show the children which part of their working they need revisit. 
 Teachers tick learning objectives to show children have met them. 
 
Computing and PE 
 Verbal feedback is given in PE in all forms, immediate, summary and next lesson. 
 
Throughout year 1, the aim is to move towards the Y2-Y6 model of written feedback, as children 
become more fluent readers. 
 
Written feedback in EYFS 
Guided writing 
 Immediate verbal feedback is given to the child and recorded in their book in front of the 

child. 
 They are given a positive comment on something they have done well and a next step. 
 Before the next piece of writing, teachers and TAs re-read the comment to the child to 

remind them of what they had to work on. 
 Verbal feedback is given on spelling errors and letter formation and teachers and TAs 

scaffold and model this in books in green. 
 
Maths written work 
 Immediate verbal feedback is given and recorded on children’s work so it can be shared 

again with them next time. 
 
The Year 1 model of written feedback is introduced for children who show they are ready for 
this. 
 
 
 
 
 
 
Reviewed Policy agreed: October 2018 
Reviewed Policy shared with staff: October 2018 
Policy to be reviewed again: October 2020 
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Appendix A: independent writing, feedback and success criteria 
 
Teacher input, scaffolding and feedback is essential to good teaching. It is important to balance 
feedback so that writing outcomes can also be considered as the independent work of children, 
particularly in light of guidance of STA advice on KS1 and KS2 writing assessment (year 2 and year 
6). 
 
In general, if feedback to change or correct as specific aspect of their work is given, then the child 
hasn’t independently made that correction or change. If feedback does not point to specific parts 
that changing or editing, then even though they have had feedback, it is still independent work. 
 
Success criteria are also a useful tool to provide children with the opportunity to self-assess and 
demonstrate their learning and be used on writing that is considered independent as long as 
they are not over detailed. The STA defines this as when “the advice directly shapes what pupils 
write by directing them to include specific words or phrases…or where to include something in 
their writing.” 
 
In summary, feedback and success criteria can be given and used and work can still be 
considered independent; it just depends on how they are constructed. Here are some examples 
below to consider. 
 
 

Not independent Independent 

Correct all your spellings of the word 
‘evolution.’ 

Find and correct any incorrect spellings of key 
technical words. 

‘London’ needs a capital letter throughout 
your writing. 

There are some capital letters missing on some 
words - find these and add them in. 

Put a semi-colon between these two 
sentences. 

Use all the year 6 greater depth punctuation 
for effect. 

Success criteria: 
I can use inverted commas around the things 
characters say. 

Success criteria: 
I can punctuate speech correctly. 

Correct the underlined spellings Check and correct the spellings of your target 
words. 

 
 


