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This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data as of 24.11.21

	School name
	Hillary Primary

	Number of pupils in school 
	690

	Proportion (%) of pupil premium eligible pupils
	234 Pupil - 2021
232 Pupils - 2022
36% - 2021
34% - 2022
Includes 3x LAC/post LAC & 0x Forces PP

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2021-2024

	Date this statement was published
	25.11.21

	Date on which it will be reviewed
	October 2022

	Statement authorised by
	Alison Taylor
Head Teacher

	Pupil premium lead
	Kel Dawkins 21-22
Louisa Wilkes 22-23 

	Governor / Trustee lead
	Phillip Damms
Chair of Governors


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£297,244.00 (2021-22)
£325,475  (2022-23)

	Recovery premium funding allocation this academic year
	£48,720.00 (2021-22)
£34,075.00  (2022-23)
(Financial year allocation)

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0


	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£443,702.39 (2021-22)
£359,550.00  (2022-23)


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Our vision is to create a respectful, happy, safe and stimulating learning environment where pupils are nurtured to THRIVE intellectually, emotionally, physically, socially and spiritually. We have high expectations of all pupils, in particular our disadvantaged. We aim for all our Disadvantaged pupils to attain at least just as well as all other pupils nationally by creating a culture of equity not equality. Raising Achievement of Disadvantaged Youngsters will be the golden thread which runs through our school development plan.
Quality first, aspirational teaching will ensure pupils reach their full potential. Additional funding streams are used to support pupils and their families where needed.
Our strategy is also integral to wider school plans for education recovery, notably in its targeted support through the National Tutoring Programme for pupils whose education has been worst affected, including non-disadvantaged pupils.    
Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment, not assumptions about the impact of disadvantage. The approaches we have adopted complement each other to help pupils excel. To ensure they are effective we will:
· ensure disadvantaged pupils are challenged in the work that they’re set
· act early to intervene at the point need is identified
· adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve
· Assess, plan, do, review.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Assessments...
Teacher assessments and feedback during Provision Planning Meetings (PPMs) indicate that disadvantaged pupils underperform against their non disadvantaged peers. This is evident from across school and especially at the end of KS2.
Testing shows that there is a gap between disadvantaged pupils and non-disadvantaged for EXS and GD in some subjects and in most year groups. 
LW to ‘dig deeper’ into where the needs are and action plan from there.


	2
	Reading...
Assessments, observations, and discussions with pupils/parents suggest disadvantaged pupils generally have less access to books and stories before they enter school. This negatively impacts their development as readers.
Early reading support in Nursery and Reception, particularly home reading. 
Continue to work with the community to support this area.


	3
	Remote learning....
Assessments and observations indicate that the education of many of our disadvantaged pupils have been impacted by partial school closures to a greater extent than for other pupils. These findings are supported by national studies.
This has resulted in significant knowledge gaps leading to pupils falling further behind age-related expectations, especially in reading.
The DfE published ‘67% of disadvantaged pupils said they were able to use a device’ during lockdown 3.  Our average uptake was averaged 75% of disadvantaged pupils accessing remote lessons. 
100% of disadvantaged pupils need to be accessing physical or remote learning (as appropriate).
So far 25 devices have been given to PP children to take home and keep.
Continue to offer online provision for children isolating in 2022-2023.

	4
	Identification of disadvantaged pupils...
July 2020 saw 173 PP pupils across school. July 2021 saw 254 PP pupil across school. Lockdown provided opportunity to identify PP families so that support could be given. Families that were on the ‘breadline’ before Covid-19 are unsure of support that could be available and have not applied for PP.
Parents evening promotion of application for PP.
Letters sent to outline new charging policy with reduced trip prices for PP children.
PP application process added to school website.
Eligibility checker sourced and will be implemented Jan 2023.


	[bookmark: _Toc443397160]5
	Attendance...
Attendance data over the previous 3 years indicates that attendance among disadvantaged pupils has been around 4% lower than for non-disadvantaged pupils.
26% of disadvantaged pupils have been ‘persistently absent’ compared to 6% of their peers during that period. Our assessments and observations indicate that absenteeism is negatively impacting disadvantaged pupils’ progress.
Attendance procedures and Governor rewards for good or improved attendance remain particularly important for disadvantaged pupils. 
Implementation of the Five Foundations of Effective Attendance Practice Framework. 

	6
	Thrive...
Assessments and observations indicate that the wellbeing of many of our disadvantaged pupils have been impacted by partial school closures to a greater extent than for other pupils. These findings are supported by national studies.  
Thrive numbers have been decreasing across school as pupils get the emotional support they needed until the Covid-19 pandemic hit.
70% of all pupils that receive Thrive support are disadvantaged. 30% of disadvantaged pupils receive Thrive support.
New Thrive assessments are due to take place week beginning 21st November. Analyse proportion of disadvantaged and non-disadvantaged pupils receiving Thrive support and if there are any common themes to be addressed.



Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	1. To ensure accurate assessments of disadvantaged pupils enable quality first teaching for all pupils
	Assessments and observations, when triangulated with other sources, such as engagement in lessons, book scrutiny, behaviour analysis and ongoing formative assessments indicate that quality first teaching for all pupils, including disadvantaged, is never less than good.

	2. To improve and sustain reading attainment among disadvantaged pupils
	KS2 reading outcomes in 2024/5 show more than 90% of disadvantaged pupils met the expected standard.

	3. To continually improve and sustain the remote access for disadvantaged pupils that are isolating (and are well enough to work) so that they have access to quality learning.
	KS2 outcomes in 2024/5 show more than 90% of disadvantaged pupils met the expected standard.
100% of pupils isolating and well, access remote learning.

	4. To have accurately identified all disadvantaged pupils
	All families are given the opportunity to apply for PP.
Those eligible for Section 95 Asylum Seeker Support and those who have no legal access to public recourse are treated with equity and tracked as PP.


	5. To achieve and sustain improved attendance for all pupils, particularly disadvantaged pupils
	Sustained high attendance from 2024/5 demonstrated by;
· the overall absence rate for all pupils being no more than 3%, and the attendance gap between disadvantaged pupils and their non-disadvantaged peers being reduced by 4%.
· the percentage of all pupils who are persistently absent being below 5% (currently 13%) and the figure among disadvantaged pupils being no more than 5%.

	6. To achieve and sustain improved wellbeing for all pupils in school, particularly disadvantaged pupils 
	Sustained high levels of wellbeing from 2024/25 demonstrated by:
· qualitative data from student voice, student and parent surveys and teacher observations
· quantitative Thrive data shows progress in the wellbeing of disadvantaged pupils
· a significant reduction in bullying and alleged bullying
· a significant increase in participation in enrichment activities, particularly among disadvantaged pupils






Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ 173,157. 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Purchase of standardised diagnostic assessments. 
Training for staff to ensure assessments are interpreted and administered correctly.

	Standardised tests can provide reliable insights into the specific strengths and weaknesses of each pupil to help ensure they receive the correct additional support through interventions or teacher instruction:
Standardised tests | Assessing and Monitoring Pupil Progress | Education Endowment Foundation | EEF

NTS tests continue to suit our needs as a school. This academic year, year 6 pupils will complete Summer Term NTS papers just before SATs papers; this will allow us to analyse how closely matched they are.
Testing will continue to be the first step of the process with the work which follows identifying intervention groups of maximum importance. 

	1, 2



	Purchase of a DfE validated Systematic Synthetic Phonics programme to secure stronger phonics teaching for all pupils (RWI).
Employ Fast Track TA for targeted intervention.
	Phonics approaches have a strong evidence base that indicates a positive impact on the accuracy of word reading (though not necessarily comprehension), particularly for disadvantaged pupils: 
Phonics | Toolkit Strand | Education Endowment Foundation | EEF

RWI continues to be effective with children making good progress. All staff delivering RWI session receive high quality training to ensure fidelity to the scheme. 
This year, all new staff will receive the full two day training from a RWI provider.
Recruitment of a new LSA to deliver Fast Track tuition will support the drive for early reading progress. This also enables other LSA’s in KS1 to support good quality first teaching within the classroom. 
	2


	Improve the quality of social and emotional (SEL) learning. (Jigsaw and Thrive)
SEL approaches will be embedded into routine educational practices and supported by professional development and training for staff.
	There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g. improved academic performance, attitudes, behaviour and relationships with peers):
EEF_Social_and_Emotional_Learning.pdf(educationendowmentfoundation.org.uk)
Jigsaw is embedded throughout school.
Pupil and staff voice to be collected to analyse strengths and areas for development.
Thrive support continues to support identified pupils with four accredited Thrive practitioners in school.
	5



	Recruit a specialist SEND teacher
	Pupils with Special Educational Needs and Disability (SEND) have the greatest need for excellent teaching and are entitled to provision that supports achievement at, and enjoyment of, school. The attainment gap between pupils with SEND and their peers is twice as big as the gap between pupils eligible for free school meals and their peers. However, pupils with SEND are also more than twice as likely to be eligible for free school meals.
The EEF have developed a guidance report which offers five evidence-based recommendations to support pupils with SEND, providing a starting point for schools to review their current approach and practical ideas they can implement.
Special Educational Needs in Mainstream Schools | EEF (educationendowmentfoundation.org.uk)
The recruitment of a specialist SEND teacher has had a positive impact in all five areas which are as follows:
Create a positive and supportive environment for all pupils without exception – Rainbow Room.
Build an ongoing, holistic understanding of your pupils and their needs – JP and TC strong working knowledge.
Ensure all pupils have access to high quality teaching – full time teacher for Rainbow Room.
Complement teaching with carefully selected interventions – interventions across school are timely and data driven.
Work effectively with teaching assistants – all LSA’s are deployed for maximum impact based on assessment of needs in that phase.

	1, 2, 4, 5 & 6



	To improve the quality of learning through KS1. 
Adopting the Early Excellence approach -
Adopt Early Excellence classrooms which are conducive to excellent learning.
	There is some evidence from the EEF that involving early years professionals and children in the design of new spaces can improve learning.  
Our Toolkit suggests that the provision of high-quality feedback can lead to an average of eight additional months’ progress over the course of a year.
In order for feedback to be effectively delivered, several other components of good teaching and learning are required (such as considered planning, clear goal setting and effective assessment).
Continuous Provision in KS1 - Plan, Do, Review (earlyexcellence.com)
Classrooms have been equipped with equipment to allow continuous provision in year 1. 
Different models have been trialled throughout the Autumn term to assess best practice.
We will continue to analyse attainment and progress of significant groups to ensure best practice.
	1


	Mental Health First Aid Training for staff
	Improving Social and Emotional Learning in Primary Schools reviews the best available research to offer school leaders six practical recommendations to support good SEL for all children. It stresses this is especially important for children from disadvantaged backgrounds and other vulnerable groups, who, on average, have weaker SEL skills at all ages than their better-off classmates.
Evidence from the EEF’s Teaching and Learning Toolkit suggests that effective SEL can lead to learning gains of +4 months over the course of a year.
School continues to employ a range of restorative practice techniques from Thrive to best support our pupils.
Jigsaw/PSHE curriculum supports the teaching of mental health to pupils.
	6



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £ 13,616. 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Additional phonics sessions targeted at disadvantaged pupils who require further phonics support. This will be delivered in collaboration with our local English hub.   

	Phonics approaches have a strong evidence base indicating a positive impact on pupils, particularly from disadvantaged backgrounds. Targeted phonics interventions have been shown to be more effective when delivered as regular sessions over a period up to 12 weeks:
Phonics | Toolkit Strand | Education Endowment Foundation | EEF
Fast Track tutoring and Fresh Start for KS2 continue to be taught for 22-23.
	2



	Engaging with the National Tutoring Pro-gramme to provide a blend of tuition, mentoring and school-led tutoring for pupils whose education has been most impacted by the pandemic. A significant proportion of the pupils who receive tutoring will be disadvantaged, including those who are high attainers.

	Tuition targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind, both one-to-one:
One to one tuition | EEF (educationendowmentfoundation.org.uk)
And in small groups:
Small group tuition | Toolkit Strand | Education Endowment Foundation | EEF
FFT reading tuition has again been implemented for 22-23. Initial groups are from year 2 to boost early reading which will have a long-term impact on attainment for our disadvantaged pupils in particular.
	1, 2

	Purchase Rising Stars Intervention. This will be delivered by the most suitable adult. A significant proportion of the pupils who receive tutoring will be disadvantaged, including those who are high attainers.

	Tuition targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind, both one-to-one:
One to one tuition | EEF (educationendowmentfoundation.org.uk)
And in small groups:
Small group tuition | Toolkit Strand | Education Endowment Foundation | EEF
Shine interventions continue to be delivered to individual pupils on specific areas identified in assessments.
	1, 2

	Purchase Lexia to provide opportunities to embed and as an intervention.
	Tuition targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind, both one-to-one:
One to one tuition | EEF (educationendowmentfoundation.org.uk)

	1 & 2

	Purchase devices to allow pupils to access remote learning and further develop their own revision.
	Almost all remote learning uses digital technology, typically requiring access to both computers and the internet. Many reviews identify lack of technology as a barrier to successful remote instruction. 
It is important that support is provided to ensure that disadvantaged pupils – who are more likely to face these barriers – have access to technology. 
In addition to providing access to technology, ensuring that teachers and pupils are provided with support and guidance to use specific platforms is essential, particularly if new forms of technology are being implemented.
Remote learning for pupils | EEF (educationendowmentfoundation.org.uk)
Continue to look for ways to support disadvantaged families with devices or wifi support when needed.
	5 & 3





Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 247,200.60 

	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Whole staff training on behaviour management and anti-bullying approaches with the aim of developing our school ethos and improving behaviour across school.

	Both targeted interventions and universal approaches can have positive overall effects:
Behaviour interventions | EEF (educationendowmentfoundation.org.uk)

Work continues in to 2022-2023 on whole school behaviour strategies and policy.
	6


	Embedding principles of good practice set out in the DfE’s Improving School Attendance advice.
This will involve training and release time for staff to develop and implement new procedures and appointing attendance/support officers to improve attendance.
	The DfE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence.  

PSA team now consists of three members.
Governors have approved rewards for children and their families for 100% attendance and for improved attendance.
All staff members continue to explain to children and their parents about the importance of good attendance.

	5



	Sustain employment and training of specialist Thrive Practitioners
	Both targeted interventions and universal approaches can have positive overall effects:
Behaviour interventions | EEF (educationendowmentfoundation.org.uk)

There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers):
EEF_Social_and_Emotional_Learning.pdf(educationendowmentfoundation.org.uk)
The Thrive team are well established, they are timetabled to work with identified children and are also on-hand for support for children who are dysregulated. 
Pastoral team lead on lunch time activities which have already proved to have a positive impact on behaviour at lunch times and therefore on afternoon learning. 

	6




	Sustain employment and training of Parent Support Advisors
	There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers):
EEF_Social_and_Emotional_Learning.pdf(educationendowmentfoundation.org.uk)
PSA team now consists of three members.
The team continue to work hard to build relationships with families and offer support in a range of areas.

	5 & 6


	Train key members of staff in the Thrive Approach
	There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers):
EEF_Social_and_Emotional_Learning.pdf(educationendowmentfoundation.org.uk)
Based on our experiences and those of similar schools to ours, we are able to evidence the impact of The Thrive Approach.
The Thrive team continue to lead on staff training to enable all staff to employ restorative practice principles.

	6


	Family Thrive workshops
	This EEF guidance report reviews the best available research to offer schools and teachers four recommendations to support parental engagement in children’s learning.
Working with Parents to Support Children's Learning | EEF (educationendowmentfoundation.org.uk)
Family Thrive to be introduced throughout 22-23.
	5 & 6



	Contingency fund for acute issues.

	Based on our experiences and those of similar schools to ours, we have identified a need to set a small amount of funding aside to respond quickly to needs that have not yet been identified.
Pupil Premium funding continues to be available when needed. All cases will be assessed on an individual basis.
	All

	Maintain the minibus
	Based on our experiences and those of similar schools to ours, we are able to use the minibus to provide access to experiences that deprived children may not have access to out of school e.g. Huggle pets, and provide transport to individuals when family members are isolating.
The school mini-bus has been maintained to allow for the easy transportation of pupils to a range of wider opportunities. These are to be explored further 22-24.
	2, 3, 5 & 6



	Purpose built sensory room
	Pupils with Special Educational Needs and Disability (SEND) have the greatest need for excellent teaching and are entitled to provision that supports achievement at, and enjoyment of, school. The attainment gap between pupils with SEND and their peers is twice as big as the gap between pupils eligible for free school meals and their peers. However, pupils with SEND are also more than twice as likely to be eligible for free school meals.
The EEF have developed a guidance report which offers five evidence-based recommendations to support pupils with SEND, providing a starting point for schools to review their current approach and practical ideas they can implement.
Special Educational Needs in Mainstream Schools | EEF (educationendowmentfoundation.org.uk)
This is to be implemented 22-23.
	1, 4 & 6

	ELSA training
	Improving Social and Emotional Learning in Primary Schools reviews the best available research to offer school leaders six practical recommendations to support good SEL for all children. It stresses this is especially important for children from disadvantaged backgrounds and other vulnerable groups, who, on average, have weaker SEL skills at all ages than their better-off classmates.
Evidence from the EEF’s Teaching and Learning Toolkit suggests that effective SEL can lead to learning gains of +4 months over the course of a year.
This is to be implemented 22-23.
	6





Total budgeted cost: £433,973.00


Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year. 
	Our internal assessments during 2020/21 suggested that the performance of disadvantaged pupils was on an upward trend in key areas of the curriculum. Despite this, the gap between PP and non-PP was widening as the performance of non-PP was on an increasing upward trend. In addition to this the attainment of PP leaving KS2 plateaued at a scale score of 99.8. Therefor the outcomes we aimed to achieve in our previous strategy by the end of 2020/21 were therefore not fully realised.  
Our assessment of the reasons for these outcomes' points primarily to Covid-19 impact, which disrupted all our subject areas to varying degrees. As evidenced in schools across the country, school closure was most detrimental to our disadvantaged pupils, and they were not able to benefit from our pupil premium funded improvements to teaching and targeted interventions to the degree we had intended. The impact was mitigated by our resolution to maintain a high-quality curriculum, including during periods of partial closure, which was aided by use of remote teaching and online resources such as those provided by Oak National Academy.
As part of the impact of Covid-19, we saw more families requiring support and numbers of PP families grew from a steady 43% at the end of KS2 over the previous 2 years to 50%.
During the National Lockdowns we loaned over 180 devices to our families to allow them to access their remote lessons. 
The DfE published 67% of disadvantaged pupils said they were able to use a device.  Our average uptake was averaged 75% of disadvantaged pupils accessing remote lessons. Almost in line with the DfE national figure for non-disadvantaged pupils of 78%. Our average uptake for KS1 was 71% and 83% for KS2.
Although overall attendance in 2020/21 was lower than in preceding years at 92.1%, the difference between PP and non-PP was 1.5%. At times when all pupils were expected to attend school, absence among disadvantaged pupils was 3.7% higher than their peers with 84.4% PP attending school and 88.05% non-PP attending school. Persistent absence 50% higher among PP than non-PP. Of those children on case load, 75% were PP and 25% were non-PP. These gaps are larger than in previous years, which is why attendance is a focus of our current plan.     
Our assessments and observations indicated that pupil behaviour, wellbeing and mental health were significantly impacted last year, primarily due to COVID-19-related issues. After Lockdown 1, 13% of pupil displayed interrupted development and needed additional support from the in school Thrive team.  Of these pupils, 74% were PP indicating that the impact was particularly acute for disadvantaged pupils. We used pupil premium funding to provide wellbeing support for all pupils, and targeted interventions where required. We are building on that approach with the activities detailed in this plan.

Review of 2021 – 2022
Teaching – Small core group teaching (Y1, Y2, Y5 and Y6), Home learning platforms, CPD procurement, mastery schemes of work, SEND support. Targeted Academic Support - Intervention Groups (including pre-teaches, overlearns and Keep Up not Catch Up), After School Tuition, Literacy/ Numeracy/ Technology Support Specialists. Wider Strategies - HSLO, SEND support specialists, Educational Psychology support, wrap around care, Educational Visits, Enrichment sessions, Musical instrument access, Uniform Subsidy, Parent workshops.

Key Stage 1
[image: ]
Disadvantaged pupils in KS1 perform broadly in-line with non-disadvantaged pupils in reading, writing and maths; they are still below the figures for disadvantaged pupils nationally which is our target. 

Key Stage 2
[image: ]

In 2022, disadvantaged pupils in KS2 did not perform as well as non-disadvantaged pupils in reading, writing and maths; and are significantly below the figures for disadvantaged pupils nationally which is our target. Assessments and observations point to both the impact of Covid-19 and, 2021 – 2022.



Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	None 
	

	
	


Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information: 
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	No pupils are allocated Service Pupil Premium.

	What was the impact of that spending on service pupil premium eligible pupils?
	NA.




Further information (optional)
	Additional activity
Our pupil premium strategy will be supplemented by additional activity that is not being funded by pupil premium or recovery premium. That will include: 
· embedding more effective practice around feedback. EEF evidence demonstrates this has significant benefits for pupils, particularly disadvantaged pupils. 
· utilising a DfE grant to train a senior mental health lead. The training we have selected will focus on the training needs identified through the online tool: to develop our understanding of our pupils’ needs, give pupils a voice in how we address wellbeing, and support more effective collaboration with parents.
· offering a wide range of high-quality extracurricular activities to boost wellbeing, behaviour, attendance, and aspiration. Activities will focus on building life skills such as confidence, resilience, and socialising. Disadvantaged pupils will be encouraged and supported to participate.
Planning, implementation, and evaluation
In planning our new pupil premium strategy, we evaluated why activity undertaken in previous years had not had the degree of impact that we had expected. We also commissioned a pupil premium review to get an external perspective. 
We triangulated evidence from multiple sources of data including assessments, engagement in class book scrutiny, conversations with parents, students and teachers in order to identify the challenges faced by disadvantaged pupils. We also used the FFT’s database to view the performance of disadvantaged pupils in schools similar to ours and contacted schools with high-performing disadvantaged pupils to learn from their approach.
We looked at a number of reports, studies and research papers about effective use of pupil premium, the impact of disadvantage on education outcomes and how to address challenges to learning presented by socio-economic disadvantage. We also looked at studies about the impact of the pandemic on disadvantaged pupils. 
We used the EEF’s implementation guidance to help us develop our strategy, particularly the ‘explore’ phase to help us diagnose specific pupil needs and work out which activities and approaches are likely to work in our school. We will continue to use it through the implementation of activities. 
We have put a robust evaluation framework in place for the duration of our three-year approach and will adjust our plan over time to secure better outcomes for pupils.
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