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Mission Statement

This policy outlines our school’s aims and strategies to ensure all EAL pupils fulfil their potential.
John Perryn is an inclusive, welcoming and diverse school, with an average of 37 different languages
spoken at home by our families. We are committed to ensuring that our provision matches the
development and learning needs of all of our children and that we include all children in learning by
meeting their needs effectively. This includes ‘new arrivals’ and children with English as an additional
language. We recognise that pupils with English as an additional language (EAL), will have a wide
variety of needs, and will have strengths and weaknesses in different skills. Our long term aim for
these pupils is that they are able to fully access our broad and balanced curriculum.

New Arrivals

The term ‘new arrivals’ is used to describe children who are international migrants, including
refugees, asylum seekers, children of people working or studying in England and economic migrants
from overseas. This definition implies that they are newly arrived from outside the United Kingdom
rather than new to a school from another area of Britain. It is important to welcome them and
support them with admission procedures that enable children and young people to rapidly settle in,
become accustomed to schooling in England and make good progress.

Key principles for working with new arrivals:

New arrivals are a very diverse group. Their proficiency in English levels may vary from New to
English (Band A) to Fluent (Band E). See EAL Assessment from The Bell Foundation (Appendix 2).
Learners can arrive at any age and with widely different socio-economic and educational
backgrounds. Some come from privileged urban backgrounds having had a high standard of
education, others have had little or interrupted schooling or may have experienced traumatic
events. For more see Diversity of Learners who use EAL.

Children and young people learn best when they feel secure and valued. Schools need to ensure that
there is a supportive induction process for newly arrived pupils and ensure their safety.

In English schools every child and young person is entitled to fulfil their potential through access to
the curriculum. This is best achieved with a whole-school context where learners are educated along
with their peers in mainstream classes.

Provision for learners should be based on a meaningful assessment of their prior knowledge and
experience as well as their language proficiency

All schools are required to promote race equality in line with the Equality Act (2010)

Parents or carers of new arrivals may also need support in accessing local services

For more information about new arrivals in general, both primary and secondary, the National
Strategies Guidance developed in 2007, although no longer official government policy, is useful and
comprehensive. Please note that the definition of new arrivals contained within the document
includes those learners who move within the UK, which is different to The Bell Foundation’s
definition of a new arrival.



https://www.bell-foundation.org.uk/eal-programme/eal-assessment-framework/levels-of-proficiency-in-english/
https://www.bell-foundation.org.uk/eal-programme/guidance/diversity-of-learners-who-use-english-as-an-additional-language/
https://www.bell-foundation.org.uk/eal-programme/guidance/integrating-students-using-eal-into-mainstream-lessons/
https://www.bell-foundation.org.uk/eal-programme/eal-assessment-framework/
https://www.gov.uk/guidance/equality-act-2010-guidance
https://ealresources.bell-foundation.org.uk/sites/default/files/document-files/New%20Arrivals%20Guidance.pdf
https://ealresources.bell-foundation.org.uk/sites/default/files/document-files/New%20Arrivals%20Guidance.pdf

Induction programmes for new arrivals

The support offered by school to new arrivals is likely to be more effective if an EAL induction
programme in place. Such programmes plan the support offered to new arrivals in the initial period
at school, from just before the admission to school to the first few weeks. The Bell Foundation
suggests considering the PAWS (Prepare — Alert — Welcome — Support) structure to EAL induction as
seen in the graphic below:
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Prepare — Prior to admission:

Gather information from the learner and parents to create a pupil profile (Appendix 1)

Arrange a tour for the new pupil and parents / carers with first language support, where possible
Provide information for the parents, e.g. uniform, home learning, lunches etc.

Agree a start date and organise an initial timetable if required

Order multi-lingual resources required such as dictionaries

Alert — Before the pupil starts:

Send the pupil profile to all relevant staff

Organise a buddy system for class and break times (with a child who speaks same language if
possible) and ensure that they are clear on their roles

Prepare resources for the learner’s first few days including peg/ tray labels/ hello sign in their
language etc

Plan support for each part of the day

Make essential arrangements, e.g. PE kit, Free School Meals eligibility

Welcome — The first days:

Greet new arrivals and take them to class

Introduce them to their buddy(ies)

Check they have food, water and support organised for lunch time
Provide log in details for Seesaw etc

Support — The first weeks:

Put language support in place with EAL teaching assistant (see programme of support)

Put pastoral support in place

Complete an EAL assessment (Appendix 2) and set language targets. It is suggested that any initial
assessment occurs only after the first two weeks of a learner at the school.

Monitor progress and adjust support where necessary

Keep in touch with parents

Clear EAL strategies will be important when putting language support in place. Numerous strategies
linked to proficiency in English (Band A to Band E) can be found in ‘Support Strategies for Primary
Schools’ on The Bell Foundation website.


https://www.bell-foundation.org.uk/app/uploads/2022/09/Learner-Profile-full-guidance-and-form-FV.pdf
https://www.bell-foundation.org.uk/eal-programme/eal-assessment-framework/

Post admission induction

v v v v

Introduce new arrival to buddies and key staff.

Initial meeting with EAL teaching assistant to take place on first day, where possible, and EAL
teaching space shown so that child has a further place to go for support.

EAL teaching assistant to provide some support in class for the first few days.

During week one and two, EAL teaching assistant to support in class and to take out to
provide basic language support to help child navigate their first weeks, including using use of
‘Playground Fans’ (Appendix 3)

Assessment should be completed by the pupil’s class teacher after two weeks at the school.
The results should be fed back to the EAL teaching assistant.

Planned support, with the EAL teaching assistant, for the next 6 weeks should be timetabled.
This should include a mix of in class support, small group and one to one work in the EAL
room as well as pre-teaching of vocabulary and context for the following week’s class
lessons — this information should be provided to the EAL TA by the class teacher.

Out of class support should be timetabled carefully so that pupils don’t miss out on other
learning experiences. Music, art and PE, for example, are good social and language-learning
opportunities and shouldn’t be missed.

Small group support

>
>
>
>

New arrivals will be supported by an EAL teaching assistant in a consistent room.

The groups will use a blended approach of the Primary EAL CGP books for ages 6 — 11
(Workbooks 1 to 3) and online programmes Learning Village and Language Nut primarily.
The EAL TA will also pre-teach vocabulary and context after discussion with the class
teacher.

The EAL TA will provide further support as required.

In class support

>

>
>

The National Curriculum for England 2014 makes it clear that all teachers are responsible for
ensuring that learners using EAL make progress in line with their peers. The approach to EAL
provision in England is that all teachers should plan and resource lessons suitable for
learners using EAL within the class.
The class teacher will differentiate lessons accordingly, ensuring the child can access learning
at an appropriate level in lessons. This may include, but will not be limited to:

o Visual cues

o Gap-fill exercises (e.g reinforcing vocabulary)

o Sentences frames

o Word cards
All new to English EAL children should not be sat together for lessons as this will not help
them develop their language skills. Instead, seat new learners who have EAL with the most
fluent English speakers in the class.
Pupils to be provided with an iPad and application or website to translate.
Further classroom support strategies are available from The Bell Foundation.

Links with other policies
This policy links to the following policies and procedures:

Admissions Arrangements
Equality Information and Objectives
Uniform Policy


file://///hy01-3072153fs1/StaffData$/StaffWork/lwright64.307/Downloads/Classroom-Support-Strategies-Primary-Settings-FINAL-1%20(1).pdf

Appendix 1

Pupil Profile

Pupil’s Name

Date of admission

Year group

Class

Ethnicity

Place of birth

Date of arrival

in UK

Home language/s

Proficiency in

English

Literate in home

language - y/n

Parents/ siblings

proficiency in English

Attended
school outside

of UK-y/n

Attended school in UK y/n

Are there any special needs or

disabilities?

Reason for

immigration

Other information including their
personality ( Are they usually

shy/outspoken etc?)

Form

completed by

Date




Appendix 2 — EAL Assessment
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Appendix 3 — Playground Fans

These fans can be given to pupils as part of an induction pack on their arrival at school. Match the
new pupil to a buddy that speaks the same language for the first 2 weeks. Ensure that the buddy can
help to explain the use of the fan.

Encourage the pupil to practice the sentences in English. Give the fan to the pupil to use at playtime
and lunchtime. Make sure that other pupils can support the new pupil using the fan. Ensure that
playground staff and lunchtime supervisors are aware that pupils will be using the fans.

Canl go
to the toilet, | | am hurt.
please" |

\E
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Jupp b
aADY | UD)

‘yum hoid o3
hpoqawos
paau |
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