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Review date: JUNE 2021
Kennington Park Academy - Mission Statement

Our primary aims are: 
(
To offer a secure and carefully structured environment, where referred/disaffected and/or permanently excluded pupils develop as confident and independent learners able to achieve their best outcomes.

(
To facilitate and support the successful support and transfer of pupils into schools.

(
To promote the values of citizenship, courage, friendship, equality, determination, inspiration, mutual respect and tolerance 
INTRODUCTION: 
Under Section 89(1) of the Education and Inspections Act 2000, all schools should have a behaviour policy which regulates the conduct of pupils. It should set out the measures aimed at promoting good behaviour, self-discipline and respect and measures to prevent bullying and ensure that pupils complete assigned work.
Teachers can discipline pupils whose conduct falls below the standard which is reasonably expected of them. The head teacher may limit the power to apply certain consequences to certain staff. For the consequence to be lawful, it must fulfil the following conditions:
· the decision to discipline must be made by a paid member of school staff or a member of staff authorised by the head teacher.
· the decision to discipline and the consequence must be determined on the school premises or while the pupil is under the charge of the member of staff.
· a decision to discipline can be made by the HT if the pupil is engaging in activities off-site and bringing the school into disrepute.  The consequence will reflect the behaviour – which includes bullying, criminal activities, misuse of public transport.
· the consequence must not breach any other legislation (e.g. discrimination) and it must be reasonable in all circumstances (Education Act 2006). The consequence takes into account age, SEND, disability and religious requirements.
· School staff have the power to deliver detentions, confiscate property and search for prohibited property. weapons, drugs, stolen items, tobacco and paraphernalia, fireworks, images of an adult and/or offensive nature, articles likely to cause an offence, injury or damage to property; items banned by the school rules which are prohibited (e.g. money and electronic devices must be handed in each day). 
1.0   BEHAVIOURIAL AIMS
1.1 Expectations:
The staff within the academy expect all pupils to behave in a manner similar to that expected of pupils in mainstream schools in order to:
· Allow pupils to be able to be supported back into schools

· Enable pupils to achieve their best in all areas of the curriculum

1.2 These will be achieved through a consistent approach:

· Use of the MAPA underpinning values and philosophy: 
· Care –demonstrating respect, dignity and empathy: providing support in a non-judgemental and person-centred way.
· Welfare – providing emotional and physical support; acting in the person’s best interests in order to promote independence, choice and well-being.
· Safety – Protecting rights, safeguarding, reducing or managing risk to minimise injury or harm.
· Security – Maintaining safe, effective, harmonious and therapeutic relationship that rely on collaboration.
· Use of the MAPA Crisis Development Model (see appendix 4 and hyperlink below)
http://www.crisisprevention.com/CPI/media/Media/electronic-presentations/MAPA/15-MAP-ELC-001_Final.pdf
High standards and clear expectations of behaviour are outlined throughout the day.
Our ethos includes positive relationships – staff-pupil, pupil-pupil, staff-staff.
· A clear, explicit structured day reinforced by routines

· A clear system of consistent rewards and sanctions

· Consistent expectations from staff

· The development of a good, trusting relationship with staff 

· Access to an appropriate broad and balanced curriculum that is differentiated according to specific needs
· Raising self esteem

· Developing a good, working relationship with parents/carers and outside agencies
· Staff offering a good role model of co-operative behaviour

· Specific interventions –e.g. 1:1 and group therapeutic sessions
· A focus on nurture, consistency and high behavioural expectations

· A clear termly focus on our academy-wide Social Independence Scale (SIS) aspects – Resilience, Managing My Emotions and Communication & Relationships 

1.3 Encouraging pupils:
· To behave in a socially acceptable manner
· To acknowledge the rights and responsibilities of others as well as their own, as set out by the Rights Respecting Schools protocol
· To reflect on and better understand their own behaviour and communication requirements/needs
· To exercise greater self-control and raise levels of independence to self-manage behaviour based on their ‘Social Independence Scale’ targets
2.0    EQUAL OPPORTUNITIES

2.1 In agreement with our Disability Equality Scheme and Accessibility Action Plan, our Equality Statement SEN Policy staff from the Kennington Park Academy believe that all children irrespective of class, ethnicity, gender, religion, or special educational needs should have equal access to all areas of the curriculum offered. Our Academy’s policy should take account and make use of the cultural diversity within our setting and we aim to develop the potential of all our pupils including those with additional learning needs by:

· Addressing their social, emotional, mental health and behavioural management needs

· Targeting their areas of academic, social and communication difficulties

· Helping them to have more confidence in themselves

· Ensuring pupils/parents/carers with limited mobility have access to (and within) the building

· Being aware of the specific needs of the small number of girls who may be on roll at the academy at any given time.
3.0   PUPIL HISTORIES

3.1 Some of the pupils that attend the academy have been permanently excluded from mainstream schools. Some have been placed temporarily at the request of their schools. This serious measure will, in all likelihood, have followed a difficult and tempestuous relationship with individual schools, resulting in the pupils’ education suffering quite severely. In addition, the children’s self esteem and confidence as positive learners will have been damaged. This serious act – one of rejection – will need sensitive and skilful handling in order to prepare the pupils to transfer back into a mainstream or other appropriate placement or whatever setting is deemed appropriate. We aim to provide an appropriate setting to support and promote this. 

4.0   RULES

4.1 In order to provide consistency throughout the academy our rules are discussed, developed and agreed by all stakeholders. At the beginning of each new term/week and sometimes session, the rules are re-affirmed with the pupils and reinforcement of the rules is applied each day. Rules are clearly displayed in each classroom and around KPA. References are routinely made to the displayed rules and their underlying purpose to reinforce expectations. Throughout the day, rules are regularly discussed with pupils as part of all lessons and systems.

4.2   OUR RULES
Our rules are positively phrased and focus upon learning and safety:
1. Follow instructions 
2. Keep your hands and feet to yourself

3. Speak politely and show kindness

4. Stay on task

5. Allow others to do their work

5.0   REWARDS

5.1 We have a hierarchy of rewards that are used in conjunction with the system of consequences. The most important strategy through which the aims of the academy are achieved is the full and proper recognition of achievement – both behavioural and academic. There are two main systems employed in the KPA. We have a commitment to emphasising the positive and always looking for opportunities to praise. 
Firstly, verbal praise is routinely used. Telephone calls (minimum 2 per class per week) and positive comments home (in the home school book) are used to inform parents and carers of good work and behaviour. 
Secondly, there is a formal system of rewards for staff to use:

3 TOKENS = 1 STICKER

20 STICKERS = completed sticker book = 1 CERTIFICATE 

5 CERTIFICATES = SPECIAL KPA PRIZE
5.2 The tokens and stickers can be linked to targets in pupil’s SEN Support Plans if necessary. The personalised photo certificates are unique to each individual. Two copies are made – one for the child to keep at home to show their parents/carers, and one which is displayed in the KPA. Extra assembly tokens are awarded at the end of each assembly by staff attendees. Also, stickers and tokens are routinely used throughout the day and across the sessions – for example, in the playground etc. Tokens are added to the class whiteboard daily token total. Stickers can be added or distributed as a specific separate reward. Stickers and Tokens are earnt so are not removed as a consequence of a negative action.
5.3 We use SLEUTH and are awarding weekly certificates to pupils in each class who have the highest score for the focus/value of the week. These values are linked to our class values. Pupils receive a HT certificate for scoring the highest points from each class – this is presented in Friday a.m. assembly.
5.4 There are various other awards to pupils throughout the week.

· Good work and behaviour during the morning session will result in the pupils receiving their full play. There is also a weekly lunchtime prize presented to a pupil who has concentrated successfully on a competition sheet or during ‘Reading Week’ thereby ignoring or avoiding any inappropriate behaviour. 
· Special responsibilities in or out of the classroom may also be awarded to pupils showing particular progress in behaviour. We have developed a class-based system of prefects for year 6 and golden stars or monitors to which the pupils can respond positively to recognition of positive behaviour.
5.5 Although we understand, accept and use tangible rewards, it is our intention to make pupils independently able to manage their own behaviour. The ultimate aim is self-discipline with an increasing moral understanding of how their behaviour impacts in a positive or negative way on those around them.   

6.0   CONSEQUENCES 
6.1 Consequences will usually be a planned and predictable consequence of the transgression of the agreed and displayed rules for the Academy. The system for this follows a staged approach (low, medium and high level)
6.2     How staff help the pupils to behave:
1. Remind pupils of the rule/s.
2. Ask pupils to stop the inappropriate behaviour and let them know of the possible consequence/s in language that is accessible and easily understood 
3. May give pupils a further warning (last chance)

4. Pupils miss some, or all, of break-time (LOW). We ensure that in this case, pupils have sufficient time for refreshment and toilet breaks.
5. Apology –verbal or written (LOW)

6. Seated in a quiet, calm part of the classroom (LOW)

7. Reparation (MEDIUM)

8. Pupils may be sent out of class to a supervised area/behaviour support (MEDIUM)
9. Phone call or letter home (MEDIUM)
10. SLT meeting with parent/carer (HIGH)

11. Reinforcing the requirement to end play positively

12. Staff to role model appropriate positive behaviour

13. Pupils will receive detentions after school – the length of which will be agreed between SLT and parents/carers –for Y6 pupils. Detentions are given on the day whenever possible or the next school day. (HIGH). If giving a detention puts the pupil at risk or is impossible due to SEN transport/caring commitments at home etc., then we will issue a series of proportionate consecutive missed playtimes. 
6.3 PERSISTENT CONCERNING BEHAVIOUR:
For these pupils, it is vital that we ensure that we adhere to the following: 

· Question: is the child is in crisis?

· Is there a safeguarding issue? If so –we follow the Safeguarding policy

· Is the behaviour due to unmet needs? 
· Do we need to consult with the Senco and Therapy team and make professional assessments (team meeting)? 
· We would analyse the ongoing SIS assessments.

· We would review and amend the pupil’s risk assessment 

· We would develop an IBP

7.0   ULTIMATE CONSEQUENCE (HIGH)
7.1   Staff, in agreement with the KPA team, can apply further consequences that the negative behaviour warrants, such as, detentions after school, extended periods of missed play, loss of golden time and possible missing of activities due to health and safety reasons. De-brief is the forum to discuss these strategies and record the consequence/s on Sleuth.
7.2   At times, if necessary, the behaviour of the pupils may warrant a fixed term exclusion. However, at the KPA we aim to keep this response to a minimum, bearing in mind the previous histories of our pupils.

7.3   Permanent exclusion from an Alternative Provision is rare but this sanction will be used if necessary.

7.4 BULLYING (refer to Anti Bullying Policy)

7.5 CONFISCATION OF PROPERTY

School staff have the power to deliver detentions, confiscate property and search for prohibited property: weapons: drugs, stolen items: tobacco and paraphernalia, fireworks, images of an adult and/or offensive nature, articles likely to cause an offence, injury or damage to property; items banned by the school rules which are prohibited (e.g. money and electronic devices must be handed in each day). 

7.6 ITEMS FOUND or HANDED IN
Weapons, knives and pornographic/offensive imagery (including imagery related to extremism) –the parents/carers, police and Social Care are informed. 

The items are handed over to the police.

8.0 HOW STAFF OPERATE REWARDS AND CONSEQUENCES IN THE CLASSROOM - BEHAVIOUR MANAGEMENT
8.1 Each class has a whiteboard that has the visual display of the rewards and consequences hierarchy.  This is standardised across the setting. 
	
	TOKENS
(1st STEP) 
	STICKERS
(2nd STEP) 
	CONSEQUENCES 

	PUPIL NAMES
	3 X TICKS/

MARKS = 1 X TOKEN 
	3 X TOKENS = 1 X STICKER IN STICKER BOOK 
	MISSED PLAY or
MINUTES owed.

	Pupil A
	T 
	2 or SS 
	2 

	Pupil B
	TT
	1 or S 
	? (STAFF STILL DECIDING)

	Pupil C 
	T
	3 or SSS 
	4

	Pupil D
	TT
	2 or SS 
	10

	Pupil E
	TT
	5 or SSSSS
	


20 stickers are rewarded with an individualised 1st certificate made by the class team or admin. Each additional 20 stickers will earn concurrent certificates, 2nd, 3rd, 4th and 5th. 
8.2  The system of consequences and rewards is made visual and explicit to the pupils by means of an up-to-the-minute display similar to the one shown above. The consequences, shown as minutes to be taken away from the pupil’s playtime can, to some extent be ‘earned back’ by an improvement in behaviour. This is known as a reparation system.
8.3  The amount of stickers earned is collated into an individual sticker book. This is kept in each classroom. The completed book (20 stickers) is to be given out with the pupil’s certificate.

9.0     BEHAVIOUR MANAGEMENT STRATEGIES USED AT THE KPA
9.1   At the Kennington Park Academy we focus primarily upon intervention, de-escalation and upon giving individual pupils the necessary skills needed to self–manage their SEMH needs in their current/future school placement and the local community.  Strategies are devised on an individual or collective need. The communication of strategies and dissemination of good practice are key issues when working with pupils with SEMH needs and the regular de-brief meetings usually provide the forum for this.

9.2   Strategies used at the Kennington Park Academy:
· The explicit teaching and rehearsing of positive behaviour –for learning in the classroom, socialising with peers in class and in the playground.

· The consistent application of KPA’s adherence of the MAPA de-escalation techniques systems – the visual system and use of the class whiteboards.

· Distraction and humour

· Using pupils as role models for their peers – this is done using as many pupils as possible throughout the day and on a formal basis via the Yr. 6 Prefect and Yr.’s 1-5 ‘Golden Star’ nominations.

· Tactical ignoring of behaviour - this can only be done on a few occasions due to the nature of the pupils referred to the academy – it can inadvertently give the ‘wrong message’ to pupils and therefore cause more problems than can be solved.  When we use this strategy we ensure that we speak to the child about the issue/s later that day. This ensures that that child is able to reflect upon their behaviour and therefore modify their actions in the future. We also need to ensure that other pupils are aware of our strategy and don’t think a peer is getting away with something.
· The use of ‘take up time’ – time given to a child in order for them to modify their behaviour.

· Choices - given to the child and also the fact that they are choosing the resulting reward/consequence based upon their choice of behaviour being clearly explained to them.

· Contacting parents/carers – to discuss their child’s behaviour – often with the child present. Refer to the appropriate section of this policy.

· Restorative Justice approaches.

· Time Out – in own or another class, in another room, in the Reflection Room – in order to think things through and solve problems.
· ‘Formal meetings’ between pupils and the SLT – especially useful when two children are in dispute.
· 1:1 session/s with staff – often on the pretext of carrying out a monitorial duty – this often allows the adult to talk to the child about issues in an accessible manner – and allows the child to discuss these issues openly and calmly using different ways of expressing their thoughts.
· Positive touch – holding a pupil’s hand in the playground and/or around the building, patting a child on the back, shaking their hand to congratulate them – this can help a child feel better about themselves and therefore be in a better position to get their (sometimes very complex) emotional needs met via more appropriate methods.
· Apology letters and other written accounts by pupils - this teaches students to become more accountable.
9.3 This is not an exhaustive list of strategies used by staff, but an example of the very many varied ways that staff attempt to meet the needs of our pupils. 
9.4 Where specific behavioural strategies are suggested in a pupil’s ECHP, these will be used by the staff teams supporting the pupil.

9.5 Additional strategies can be sourced through regular multi-disciplinary meetings with CAMHS, EPS, Early Help, Therapy team and Health Services. 
9.6 We use the support of our in-house(PLT) therapy team to devise further strategies for individuals or groups (SALT, integrated, play, trainee/transition therapist and school councillor).

10.0    RESPONSIBILITIES OF THE KENNINGTON PARK ACADEMY STAFF TEAM
10.1 We as staff are aware of the fact that we are role models for our pupils.  As such, we aim to: 
· Offer a calm, considerate behavioural approach as a foundation to all of our behaviour management 
· Model a polite and appropriate tone of voice.
· Model respect for each other and for our pupils.
· Model respectful language for children and parents/carers.
· Model the behaviour we expect to see from the children.
· Ensure when in support roles we work closely with the class team.
· Communicate with each other so that we are always clear of behaviour plans for children which can change at any given moment.
· Communicate with each other so that we are aware of behavioural difficulties experienced by individual pupils across a ‘school day’ –e.g. class teacher/Learning Adviser to be informed by other staff of issues in the playground / assembly etc, so that mistakes are not made in regard to rewards/consequences.
· Use the same language to aid consistency.
· Be positive role models for the parents/carers.
· Understand the possible contributing factors to the pupils’ behavioural difficulties. 
There is a strong focus on awareness of the link between communication difficulties and social and emotional needs and presenting behaviours. 

10.2: Senior Staff lead by example and deliver the above responsibilities, supporting staff through a strong style of leadership.
10.3 STAFF DEVELOPMENT AND SUPPORT

Senior Leaders are responsible for supporting staff and pupils in times of particular crisis as well as day to day issues –if necessary-by:

· Targeted learning walks focusing upon behaviour

· Peer observations 

· Whole staff problem solving sessions for a pupil/group/class

· Visits to other PLT settings

· Regular MAPA refreshers –across the academic year.

· The academy has 2 x MAPA instructors.

11.0 THE REFLECTION ROOM

11.1   Pupils who may require to be in a quiet space may be referred (and self-refer) to the Reflection Room. Pupils are supervised constantly whilst in the room. The time is used constructively to allow a dialogue between staff and pupil so that the issue can be resolved and the solution mutually agreed.  A record is kept of the room’s use, on Sleuth. The purpose of the Reflection Room is to allow pupils to ‘cool down’ and to be ready to return back to a class as quickly as each situation allows. Pupils are aware that they can request voluntary time out at the discretion of members of staff and use the Reflection Room for this purpose.
11.2 We aim to ensure that pupils spend as little time as possible in the Reflection Room, but at times, as this is a self-referral tool some pupils may need a longer period of time before they agree to leave the room. At times, pupils who are tired may ask to sleep in the reflection room. SLT monitor the use and length of time that children are in the Reflection time. 
11.3 If a pupil is directed to use the Reflection Room because the professional opinion of staff is that this is in the best interests of the other pupils and /or the specific pupil. 

11.4 Current legislation states that “Any use of isolation that prevents a child from leaving a room of their own free will should only be considered in exceptional circumstances. The school must also ensure the health and safety of pupils and any requirements in relation to safeguarding and pupil welfare”. In accordance with legislation pupils are always offered and allowed refreshments and toilet breaks. 
12.0    CERTAINTY, PREDICTABILITY AND SECURITY

12.1 Pupils who have had a disruptive and fragmented school experience will usually need to feel secure and safe in order to learn and behave positively. They will need to feel that they are being managed effectively. This requires a school day which is structured around routines and predictable changes, both in the management of the KPA as a whole and the delivery of the curriculum. Also essential is the need for consistency from all staff in response to a variety of situations leading to a system of rewards and consequences.

12.2 We recognise that all of our pupils need to experience a certain amount of change in order to cope better when back in school, and with the changes they experience in other aspects of their lives. Therefore, changes are carefully managed through the curriculum and daily routines, in order to give pupils varied and safe experiences.

13.0    LINKS WITH PARENTS AND CARERS

13.1 We aim to foster mutually supportive relationships with our pupils’ parents and carers. This is important because:
· Many parents/carers past experiences with schools may well have been unsuccessful in meeting their children’s needs.
· Good working relationships with parents/carers is a key factor in raising self esteem and we endeavour to be welcoming to parents/carers in order to achieve our aim of co-operating with parents/carers

· We have a duty to keep parents/carers informed of their children’s progress.
13.2 We endeavour to do this by:
· The home-school agreement is discussed in detail during the initial interview (parent, pupil and SLT member). This is signed by the parent/ carer and SLT member.
· Each pupil having a home-school book taken home every day to keep parents/carers informed of day-today progress – parents/carers also are encouraged to read the entries and keep us informed and sign daily.
· Greeting parents/carers/escorts who bring their children at the start of every day and enquiring about their child’s journey to the Kennington Park Academy.
· Regular meetings with staff.
· Formal written reports to parents/carers.
· Regular phone calls to and from home.
· Email messages and texts when required.
· Home-school agreements – a ‘contract’ for new admissions to record the expectations and responsibilities of the Kennington Park Academy, pupils and parents/carers.
· Having parent/carer representation on our Local Governing Body.

· Encouraging parents/carers to drop in on a regular basis where appropriate or to see the Head teacher and visit their child in class 
· Encouraging and supporting parents/carers to assume a more positive relationship with their child.
· Outside agencies to deliver parent-carer workshops.
· Offering informal support and advice in regard to the successful management of their child at home.
· Feedback from the parent/carer questionnaires.
· Ensuring all parents/carers are given a copy of our behaviour policy when their child starts at the academy.

14.0     USE OF PHYSICAL INTERVENTION

14.1 See separate KPA Physical Intervention Policy
15.0   RECORDING AND ASSESSMENT
15.1 Recording and assessment of behaviour is done in the following ways:
· All the staff record positive and negative behaviours using SLEUTH – this includes all RPI. This allows us to analyse a range of data. 

· Initial assessment – a copy of the Behaviour Competencies form is sent to the previous school in order to obtain an initial behavioural profile.
· Weekly and termly SIS focus monitoring in conjunction with the PLT 
· Termly updates of the Behaviour Competencies assessments by staff and analysis of SIS data to target therapeutic support (in conjunction with the Behaviour Lead and SENCO). 
· These are linked to targets on SEN Support Plans and are also discussed at Pupil Progress Meetings.
· Reintegration reviews and information from schools when pupils are on a reintegration programme

· EHCP reviews and assessment

· Use of the home-school book

· Regular de-briefing sessions with whole staff

· Regular tracking reports to parents/carers

· Regular pupil self-assessment
· Learning walks

· Record of the use Physical Intervention (on SLEUTH)
· Analysis of playground accidents

· Behaviour support plans when necessary

· Monitoring of bullying and discriminatory behaviour 
16.0    COMPLAINTS

16.1 Staff endeavour to work with pupils to resolve conflict at all times. If there is a complaint against a member of staff –we invite the parents/carers (and advocate if required) to meet with SLT and work through a solution. If this is not successful, we refer parents/carers to our Complaints Policy.  

17.0     ACCUSATIONS AGAINST STAFF 
17.1 Refer to the Complaints Policy 
17.2  Malicious complaints will be dealt with by SLT working with parents/carers to decide upon a consequence-which may be an apology letter, detention/ internal or fixed term exclusion or referral to the police. 

18.0      EVALUATION OF POLICY

18.1This policy will be considered to be working successfully if:
· There is a calm and supportive working atmosphere in the classrooms and around the building
· Children conduct themselves around the Academy in an orderly manner

· Break-times are used constructively

· Children generally feel happy, confident and secure in the Academy
· Parents/carers are aware and confident in how the Academy operates the Behaviour Policy 

· Pupils are making good progress in relation to our assessments of their individual needs
· [image: image5.png]Kennington
Park Academy



Pupils show they have developed in confidence in the time they spend here and are better prepared for their next school placement
· There is a continued very low/no incidence of fixed term/permanent exclusions

Reviewed by Anne Sturman HT and Emma Ling (Behaviour and Attendance Lead) – July 2020
COVID19 ADDENDUM
· During the COVID19 pandemic, in order to keep pupils and staff safe and healthy we will not use positive physical touch. 

· We will also aim (in line with our general ethos) to reduce the incidence of the use of Physical Intervention.

· We will aim to ensure staff are safe if they have to use PI – by the use of PPE- visors –to reduce the risk if pupils spit at / on staff. 

· Spitting and deliberate coughing will be seen as acts of unsafe behaviour and firm sanctions will be in place- in liaison with parents/carers. 

· We are not able to use home-school books. Information slips will be sent home daily and additional phone calls will be made to parents/carers as necessary.

· We have added a COVID19 button onto SLEUTH to record any behaviours which arise related to this crisis-e.g. deliberately spitting, refusing to keep to the 2m distance rule. This will enable us to log these specific and dangerous behaviours using the negative behaviour - COVID tab on Sleuth.

· We have all had MAPA refresher training so that we are placing a special emphasis upon de-escalation techniques. We are working in as much of a therapeutic way as possible – with a big focus upon emotional wellbeing and support. 

APPENDIX 1 
 GUIDANCE FOR USE OF THE REFLECTION ROOM
· Pupils who enter the Reflection Room will be recorded on Sleuth
· Reflection Room use and recording will be monitored by staff during de-brief meetings & at SLT meetings. 
· Pupils use of the Reflection Room must be continuously supervised/monitored; their safety is of primary importance.

· Pupils must be encouraged to return to normal activities as soon as possible.
· A pupil should be initially asked frequently if he/she is able to return and follow instructions.

· Following behaviour recovery in directed T/O (Time Out) in the Reflection Room, pupils should be given consequences for the primary misbehaviour which resulted in the need for T/O. Other restorative measures may be negotiated with the pupil. 

APPENDIX 2 

EXPLANATION OF TERMS 
PSHE = Personal Social Health Education
T/O = Time Out

SLEUTH = PLT wide positive and negative behaviour reporting and tracking system, 
APPENDIX 3 MAPA FRAMEWORK
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