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This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school 
	170

	Proportion (%) of pupil premium eligible pupils
	 5% disadvantaged


	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended – you must still publish an updated statement each academic year)
	2023-2027

	Date this statement was published
	Dec 25

	Date on which it will be reviewed
	Sept 26

	Statement authorised by
	Fiona Jenkins 

	Pupil premium lead
	Fiona Jenkins 

	Governor / Trustee lead
	Moira


Funding overview

	Detail
	Amount

	Pupil premium funding allocation this academic year
	Total: £114,745
This is made up of service premium and pupil premium

	Recovery premium funding allocation this academic year
Recovery premium received in academic year 2023/24 cannot be carried forward beyond August 31, 2024.
	£0

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£26,391.35 for non- staffing costs. 



Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Our intent for our pupil premium funding is to provide the children with quality first teaching that builds upon prior learning and secures knowledge and skills so that children can do more, know more and remember more, supporting them in becoming lifelong learners. This is achieved through 5 golden threads that weave through everything that we do- Knowledge and skills, progression, vocabulary, experiences and values. 
We want all of our children to leave Larkhill equipped to make a positive contribution to their communities. We want them to have the academic skills to be able to analyse, interpret and question the world around them but also the values and social attributes needed to be good citizens. We want all of our children, particularly those from disadvantaged backgrounds to be confident, with a strong sense of self, happy and fulfilled and with a strong set of values. We aim to inspire all children to have big ambitions and high expectations of themselves through a strong, focused curriculum that is delivered by highly trained, passionate adults.
Our intent is for all pupils, regardless of their background, to make progress in line with their peers. It is our intent that children from a disadvantaged background have access the same learning opportunities and additional learning support as and where required so that learning gaps can be closed.  Our Pupil Premium Funding/strategy allows us to provide our children with; The quality first teaching that all children deserve, relevant and up-to-date CPD opportunities for teachers and support staff, academic interventions where required and social, emotional (including 2 Elsas, 2 Thrive practitioners and a Family Link Worker) and support for children and families through our highly effective inclusion team.
We recognise that disadvantaged children may not have the same life opportunities and experiences outside of school, so our curriculum is designed to deliver these experiences within school. We acknowledge that financial restraints may provide challenges for parents when funding these activities so the strategy enables us to support parents financially so all children are able to access these events.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	There is a high proportion of EAL amongst our PP pupils ( 73%) Children need robust, adaptable interventions to ensure progress is made and the gap is closed.

	2
	Children sustaining expected/better than expected progress across subjects. During the last academic year (24/25) 45% of PP children achieved ARE in Maths, 28% in Reading and 36% in writing. For almost all  of these EAL is a factor and the children are new to country but it is essential that we can close these gaps with targeted intervention

	3
	Rapid mobility turn-around due to Forces, creating gaps in learning.

	4
	Closing the gap between PP and non-PP children (life experience- limited knowledge of the world).

	[bookmark: _Toc443397160]5
	The cost-of-living crisis that is affecting the UK currently will affect our most disadvantaged greatly. Supporting families with funding co- curricular opportunities will ensure that they have the same opportunities as their peers 

	6
	Lack of stability on formative years and emotional impact of absent parents due to deployment- attachment difficulties

	7
	High percentage of safeguarding issues, home related/rise of mental health issues in both children and the parents.

	8
	Parental engagement and ability to fund educational experiences.

	9
	At present the attendance of PP children (94%) is broadly in line with the other pupils (95) but we need to ensure that this continues 


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	1. To improve attitudes towards learning
	· Pupil voice questionnaires speak positively about school.
· Attendance will improve as pupils will want to be in school. 
· Pupils will have a positive image of themselves and increase emotional well-being
· Pupils will feel confident to face challenges and maintain social friendships with their peers
· Pupils will feel confident in their abilities and are able to take risks in learning, cope with failure and challenges, show resilience, be engaged and feel motivated within lessons
· Pupils will make progress in their own level of development and those identified as ARE will achieve this
· Pupils will feel like they belong and will be able to develop their emotional maturity

	2. Pupils to have increased self-esteem, a positive image of themselves and emotional and mental well-being are addressed for children to make progress in line with peers
	· 1:1 and small group sessions will enable children to develop the social skills, knowledge and self-confidence needed to work independently and in group situations in class.
· Kind minds curriculum that teaches the benefit of self-care  and provides strategies for self regulation

	3. Enrichment activities enable children to have similar life experiences to their peers.  
	· Children will have access to school visits and residential trips.
· Music lessons will be offered and part funded for PP children.
· All children will have access to good quality texts at home.
· Improved access to reading culture

	4. Parental Engagement improves pupil’s attendance and progress
	· Open books afternoons and curriculum workshops to actively promote engagement of parents and develop understanding of how to support their child’s learning

	5. PP pupils to attain at a similar level to their peers
	· Increase the % of pupils meeting the expected standard in Reading writing and Maths 
· Robust interventions accurately targets the needs of pupils and raises attainment
· All teachers know how to scaffold appropriately for PP learners who are EAL


	6.  Raise attainment in reading and phonics  and promote a love of reading 
	Increased opportunities to read for pleasure. 
Targeted interventions for children who see reading as a barrier. 
Evidence will show progress in reading attainment. 
Target readers will focus on different key groups throughout the year. 
Use of both libraries will increase, especially amongst our disadvantaged children.
 Reading lessons will engage and develop children’s comprehension skills.
100% of PP pupils pass PSC

	7. All children will be emotionally available to learn and feel that their mental well-being is supported by all adults in school.
	· Children will have access to support in the form of an ELSA, Thrive trained staff and highly effective relationships with adults and children in the school. 
· Parents will be provided with support via our inclusion manager and family support worker
· Children will have access to specialist support to develop their emotional resilience.


Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium) funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Children are exposed to a broad
and balanced curriculum taught by
highly trained adults and given
wider opportunities for exploring
arts and culture.
Actions/Approach
Subject leaders continue to adapt
our curriculum through the lens of
the disadvantaged to ensure
progression within years and across
the school. Foundation subjects are
well planned, sequenced and
delivered to the highest standard
ensuring a broad and balanced
curriculum that celebrates all
learning and promotes creativity.
MAT leader groups will develop
foundation subjects using collective
knowledge and responsibility.
Subject leaders will support ECT’s
quickly through a robust programme
of study, to deliver quality first
teaching.
Development of teacher’s subject
knowledge, assessment skills and
understanding of key end points.

	Evidence indicates that high quality teaching is the most important lever schools have to improve pupil attainment, including for disadvantaged pupils. Schools should focus on building teacher knowledge and pedagogical expertise, curriculum development, and the purposeful use of assessment. 
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_menu_evidence_brief.pdf.pdf?v=1649431092

Challenge Numbers 5/6




	All children, regardless of background are exposed to quality first teaching and learning combined with timely  catch up and keep up interventions

Actions/Approach
A relentless approach to achieving and maintaining consistent quality first teaching across the school by regularly reviewing teaching and learning, providing targeted CPD, and monitoring performance. 
Regular progress meetings for thos identified as needing support are in place to track progress. 
	Quality first teaching is one of the biggest drivers of pupil attainment, particularly for those from disadvantaged backgrounds. It is crucial, therefore, that schools focus all their resources (not just the Pupil Premium) on proven ways of improving teaching, such as tried and tested continuing professional development courses and effective feedback methods”. (Education Endowment Foundation 2018)
	5/6



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Fund and continue to train  2 ELSAs and 2 Thrive practitioners to allow targeted intervention for individuals and small groups 
Action/Approach
Robustly timetable ELSA and Thrive provision for individuals and small groups to address a range of emotional needs and ensure pupils are well supported and ready to learn
	Moran (2010), Geddes (2005) and Bomber (2007; 2010) all highlight the key role adults can play in supporting young people to develop self-awareness, express their emotions and find their own solutions. ELSA work this year has allowed a large number of children to access learning and succeed in understanding their own feelings. ELSA is highly valued by parents and children. ELSA has also supported staff with the introduction of ELSA skills and embedded them within classrooms.
	7

	Targetted phonics sessions delivered by skilled practitioners (fast track) aimed at pupils, including disadvantaged who are at risk of falling behind or are below expectation. 
Action and Approach
Use of RWI portal to ensure all practitioners have the most up to date training.
Use of portal to accurately assess impact of sesisons and next steps
Deliver 1:1 tuition daily for those in need of support in 6 week blocks

	Targeted phonics sessions have been shown to be more effective when delivered as regular sessions over a period of up to 12 weeks. 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learningtoolkit/phonics

Challenge number 

	Ensuring that all pupils particularly those with EAL/ PP have access to high quality reading material linked accurately to their ability and develop a love of reading through use of the school library
Action/Approach
Use of star reader assessment (accelerated reader) to ensure all children have correct ZPD
All children visit library each week to choose a book at the correct level 
	The Department for Education (DfE) recently stated:
‘Nothing is more important in education than ensuring that every child can read well’ (DfE, 2015 p7). 
Yet, the U.K. ranks 22nd in the world for reading achievement at 15 years (OECD, 2016) and 15% of adults lack functional literacy (DfBIS, 2012). Clearly, we need to do more to ensure that all children learn to read and write effectively.
	Challenge number 5/6



[bookmark: _Hlk204114827]Wider strategies (for example, related to attendance, behaviour, wellbeing)
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	For all children to have the same access to the same opportunities and experiences that support learning both academically socially and emotionally 
Actions/Approach
Ensuring all pupils have access to visitors, trips and clubs through issuing £100 voucher for each pupil
	The pandemic further distanced the gap between those children who experience a wide range of activities outside of school and we want to ensure all our children have the opportunity to experience things that they may not get the chance to at home and therefore improving their cultural capital.
	3

	To support families who may need additional help  with their own well being or with strategies to support their child at home 
Actions/Approach
Providing training for Family thrive to ensure that families are well supported.

	EEF: Disadvantaged pupils are less likely to have access to a space to conduct home learning, or to formal and informal learning activities outside of school. This may make it more difficult for some disadvantaged pupils to learn outside of school. This might explain why attainment levels regress during the summer holidays for some disadvantaged pupils. By designing and delivering effective approaches to support parental engagement, schools and teachers may be able to mitigate this risk, supporting parents to assist their children’s learning or their self-regulation, as well as specific skills, such as reading
	4

	To provide all pupil with the opportunities for weekly forest school sessions that focus on well being, provide an opportunity to apply our core values and belief and give our pupils, many of whom do not make use of our rural location to experience outdoor education.
	Research shows that after time spent outdoors in nature, children were more focussed and on task during their subsequent indoor lessons, requiring almost half the number of teacher redirects (Kuo, Browning and Penner, 2018). Other studies have given students attention tests both in their usual classroom and outdoors, and found that they performed better when outside in nature (Margerita, 2015; Mason et al., 2022; Mancuso et al., 2006). However, not all studies replicated these findings (Anabitarte et al., 2022).
Other research suggested that spending a day each week doing curriculum learning outdoors led to lower levels of stress and better stress regulation, as measured by brain imaging and levels of cortisol (stress hormone) in students’ saliva (Dettweiler et al 2017; 2023).
	3/7

	To support pupil well being and self regulation amongst all pupils so that they are better placed to access learning
Actions/Approach
Use of the Kind Minds programme to promote positive behaviour, self care strategies and self- regulation strategies
	We have observed that when our children are exposed to regular and repetitive teaching of mindfulness and self regulation strategies thy are better placed to access the curriculum. 
	1/2/7



Total budgeted cost: £ 25,455
Service Pupil Premium Grant 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Key support staff to
employ a range of
strategies and resources
to help pupils develop
self-regulation of
behaviour and to make
positive choices. Helping
students to become more
independent in managing
their emotions and
reactions to events in
school and life.

	The evidence from the EEF indicates that the impact is greater for targeted interventions matched to specific students with particular needs or behavioural issues, than for universal interventions or whole school strategies.
	1/2/7

	A large portion of our service PPG is spent on our FSW, ELSA, Thrive, Forest School for the reasons outlined above.

	
	
	

	
	
	



Total budgeted cost: 


Part B: Review of the previous academic year 24/25
Outcomes for disadvantaged pupils
	We know, through targeted support, robust monitoring of all staff and OFSTED, that teaching is of a high standard across the school. Teachers and TA’s used a range of targeted ‘catch up’ and ‘keep up’ interventions to support all children. Teachers increased the time that the lowest 20% spent working alongside them and lessons engaged all learners through quality first teaching and well deployed support staff. 

All subject leaders continued to develop their curriculums, ensuring that they are sequenced well and focused on key learning to limit the cognitive loads of pupils. CPD was offered to all staff to support their subject knowledge and ability to plan for all children. There was increased evidence of timely ‘Keep up’ interventions being used, and the use of pre-teaching amongst our disadvantaged children leading to a positive impact on their engagement within lessons and during independent/group activities. Through our continually developing curriculum, the education received by all our pupils has continued to improve. Our assessments show that while not all disadvantaged children are attaining at the expected level for their age in KS2, in KS1 the gap is less marked. Summer 2023 (internal data) showed that out of our 20 disadvantaged pupils, 55% were ARE combined by the end of the year with 60% ARE for reading; 60% ARE for writing and 70% ARE for maths.

CPD on supporting SEN children, swift interventions and careful liaising with external bodies have ensured all while SEN children might not be reaching ARE, they have made progress against targets. This has been carefully monitored using provision maps. observations and book scrutiny. 

We robustly monitored and challenged persistent absence to ensure all pupils were in school, we believe this is essential in ensuring we are educating and safeguarding our pupils and will focus on it again in this strategy. Our disadvantaged attendance was 94% compared with 95% for the whole school.


Service pupil premium funding (optional)
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	As a school we are 97% military and therefore receive a significantly larger service premium than disadvantaged budget. 
The budget has been used as follows:
1. To enable class sizes to be reduced where there is high emotional and/or learning need in order to support children emotionally and academically. 
2. We have a high proportion of TA’s within school including two qualified thrive practitioners to support targeted learning in interventions as well as to support class teachers to effectively manage THRIVE within classrooms. 
3. Playground resources for our Scrap Store to encourage more creative and social play amongst the children. Due to covid and higher than average mobility, this is an area our pupils struggle with. 
4. Funding access to behaviour support for those children with additional needs.

	The impact of that spending on service pupil premium eligible pupils

	Incidents of poor or anti social behaviour during free times has been significantly reduced. 
Learning behaviours in class have improved with children being better able to communicate their emotional needs.


Further information (optional)
	· As a school, we have a large number of children who, were they not military, would fall under the disadvantaged bracket. For this reason, we use our service funding to support all children within the school where our disadvantaged premium budget is so low. This is through emotional support which in turn enables staff to deliver a quality curriculum to all pupils.
· Termly, robust monitoring schedules are shared with all staff and subject leaders understand the importance of including disadvantaged SEND and EAL children as a key focus for all learning walks, observations, pupil voice and book looks. Regular feedback is shared with staff and followed up actions are created. 
· We have designed and implemented a whole school curriculum to ensure progression, quality and scaffold for those that need it. 
· Attainment is monitored robustly through the use of the RAG to determine the progress and achievements that the children have made over the year. Teachers have used these to inform their planning and their understanding and knowledge of starting points for all children. 
· All parents attended parent’s evenings where their children’s progress was discussed and areas for development were advised. 
· Teaching across the school is of a high quality and the impact of our newly developed Teaching and Learning principles is evident within classrooms. 
· Every class has a teaching assistant who is supported through quality CPD and in-house training from subject leaders.  Staff PMR’s show that staff are highly skilled, passionate and effective in their roles. 
· Six weekly phonics assessments ensure all children are matched with the correct reading material to match their phonic level. 
· Star reading assessments happen termly and data from there has supported teacher’s understanding and subsequent planning adapted to ensure progress is made. 
· All year groups have planned interventions to support those children that need accelerated progress.
· Our trust wide curriculum has helped to improve the overall quality of teaching across the school .
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