Learn and Prosper School

Phonics Policy Framework
1. Introduction
1.1. Policy Aim
This policy outlines our school’s approach to the teaching of phonics in order to ensure that all pupils develop strong early reading skills, become fluent readers, and foster a lifelong love of reading. The aim is to provide a consistent, rigorous, and engaging phonics programme that supports every child to succeed, including those with additional needs and pupils with English as an Additional Language (EAL).  
Phonics is the foundation of reading and is critical in enabling pupils to access the wider curriculum. A high-quality phonics education is central to our school’s commitment to raising standards in reading and literacy.
2. Statutory Requirements and Guidance
2.1. National Curriculum Expectations
The National Curriculum in England (DfE, 2014) sets out that pupils should be taught to:
· Apply phonic knowledge and skills as the route to decode words;
· Respond speedily with the correct sound to graphemes for all 40+ phonemes;
· Read accurately by blending sounds;
· Read common exception words;
· Read aloud accurately books that are consistent with their developing phonic knowledge.
In the Early Years Foundation Stage (EYFS), the statutory framework (2021) requires that children are taught to:
· Say a sound for each letter in the alphabet and at least 10 digraphs;
· Read words consistent with their phonic knowledge by sound-blending;
· Read aloud simple sentences and books that are consistent with their phonic knowledge.
3. Vision and Rationale
3.1. Importance of Phonics
At our school, we believe that reading is a fundamental life skill and phonics is a key component. Mastery of phonics provides children with the tools to decode unfamiliar printed words and move swiftly towards reading fluently. Our approach ensures that all children, regardless of background, are offered the opportunity to become confident readers.
3.2. Reading for Pleasure
Our phonics provision supports our wider school vision of promoting reading for pleasure. A strong foundation in phonics helps children access books independently and confidently, which fosters enjoyment and engagement with reading. We maintain a broad and rich reading curriculum that builds comprehension and a love of stories, poetry, and non-fiction.
4. Phonics Scheme and Resources
4.1. Chosen Phonics Programme
We use a DfE-validated systematic synthetic phonics (SSP) programme: Read Write Ink, Twinkl. This programme provides a clear structure for the daily teaching of phonics, from EYFS through to the end of Key Stage 1, and where appropriate, into Key Stage 2.
The chosen SSP is:
· Approved by the Department for Education;
· Designed to enable children to make strong progress in reading;
· Delivered with fidelity across all relevant classes;
· Supported by a range of decodable texts aligned to the programme.
4.2. Implementation Structure
Phonics teaching begins in Reception and continues through Year 1 and, where necessary, into Year 2 and beyond. Progression is divided into clearly defined phases or steps, ensuring structured delivery:
· Reception: Phases 2–4
· Year 1: Phase 5
· Year 2: Phase 6 (transition into spelling and morphology)
The sequence builds on previously taught knowledge, with regular assessment points to ensure solid foundations. Teaching is fast-paced, enabling children to quickly acquire the knowledge they need for reading and writing.
4.3. Resources and Teaching Aids
Each classroom has access to the full suite of programme resources, including:
· Decodable reading books that closely match children’s phonic knowledge;
· Sound mats and cards;
· Phoneme frames and magnetic letters;
· Flashcards for repetitive practice;
· Interactive whiteboard activities.
5. Teaching and Learning
5.1. Daily Phonics Lessons
Phonics is taught daily as a discrete subject in Early Years and Key Stage 1. Sessions are:
· 25–30 minutes in length;
· Whole-class with opportunities for targeted support or group work;
· Built around a four-part lesson structure: Review, Teach, Practise, Apply.
5.2. Grouping and Differentiation
While whole-class teaching ensures access to the full curriculum, additional grouping occurs where necessary for targeted interventions. Teachers use ongoing assessment to provide scaffolding for children who require additional practice, and extend learning for those ready to progress faster.
5.3. Teaching of Grapheme–Phoneme Correspondences (GPCs)
The teaching of phonics focuses on:
· Introducing GPCs one at a time using engaging, multisensory methods;
· Teaching children to blend (read) and segment (spell) with each new sound;
· Reinforcing reading and writing through linked phonics activities.
5.4. Embedding Phonics Across the Curriculum
Phonics knowledge is reinforced throughout the school day during writing, spelling and grammar activities, and through wider cross-curricular links. Children apply their learning in all reading and writing contexts.
5.5 Phonics Resources




6. Assessment and Monitoring
6.1. Ongoing Formative Assessment
Teachers assess children daily through observation and oral responses. Misconceptions are addressed immediately, and lesson planning reflects the needs identified through formative assessment.
6.2. Summative Assessment
Pupils undergo half-termly assessments using programme-aligned checks. These track progress and identify individual and group needs. Assessment outcomes inform pupil progress meetings and intervention planning.
6.3. Phonics Screening Check
In Year 1, pupils undertake the Phonics Screening Check. Beforehand, teachers administer mock checks to ensure pupils are familiar with the format. The results are analysed and shared with SLT for curriculum and intervention planning.
6.4. Monitoring and Quality Assurance
Phonics provision is monitored regularly by the phonics and English leaders through learning walks, pupil voice, lesson observations, and work scrutiny. Feedback is provided to staff with a focus on strengthening practice and ensuring programme fidelity.
7. Supporting Pupils at Risk of Falling Behind
7.1. Early Identification
Teachers identify children at risk of underachievement through baseline data, observation, and formative assessment. This allows early intervention before gaps widen.
7.2. Intervention Strategies
Children who are not meeting expected milestones receive targeted intervention. These sessions are:
· Delivered by trained staff outside of phonics class time;
· Short, frequent, and focused on closing specific gaps;
· Monitored for impact and adapted as needed.
7.3. Support for SEND and EAL Learners
For SEND pupils, phonics learning is adapted in collaboration with the SENDCo and external professionals where appropriate. Visual supports, precision teaching, and overlearning techniques are used. EAL learners benefit from targeted vocabulary support and additional guided reading opportunities.
8. Staff Development and Training
8.1. Professional Development
All teaching staff and teaching assistants receive regular phonics training. This includes:
· Initial training on the chosen SSP;
· Ongoing CPD sessions throughout the year;
· Opportunities to observe expert practitioners.
8.2. Monitoring Teaching Standards
Subject leaders ensure consistency and high standards in phonics teaching through:
· Team-teaching and coaching;
· Lesson study and peer observations;
· Evaluation of pupil progress and phonics data.
9. Engagement with Parents and Carers
9.1. Parent Information
Parents are informed of the school's phonics approach and how they can support their child through:
· Termly workshops;
· Information sessions on the Phonics Screening Check;
· Regular updates in newsletters and on the school website.
9.2. Supporting Reading at Home
Families are encouraged to read decodable texts at home. We provide:
· Weekly home reading books aligned with children’s phonics stage;
· Guidance materials and workshops to explain how to support decoding and blending;
· Multilingual or graphic materials when appropriate to build bridges.
10. Accessibility and Equal Opportunities
10.1. Inclusive Access
Our phonics programme is inclusive and ensures that no child is disadvantaged due to language, ability, or background. All children are taught phonics with high expectations and appropriate support to achieve their potential.
We comply with:
· The Equality Act (2010);
· SEND Code of Practice (2015).
Reasonable adjustments are made for children with disabilities or specific learning needs.
11. Policy Management
11.1. Roles and Responsibilities
Phonics Leader:
· Oversees implementation and monitoring of the SSP;
· Supports staff training and development;
· Leads data analysis and action-planning.
Class Teachers:
· Deliver high-quality phonics lessons in line with the programme;
· Assess and track pupil progress;
· Provide feedback and communicate with parents.
Teaching Assistants:
· Support class teaching and lead interventions;
· Participate in training and CPD.
SLT:
· Ensure strategic oversight and resourcing of phonics teaching;
· Monitor impact through pupil achievement data and lesson quality.
11.2. Review Cycle
This policy will be reviewed annually by the phonics leader and SLT. Any updates to DfE or Ofsted guidance, or changes to the chosen SSP, will trigger an earlier review. Stakeholder feedback will be collected during reviews through surveys and staff meetings.
11.3. Links to Other Policies
This policy should be read in conjunction with:
· English Policy  
· Early Years Foundation Stage Policy  
· SEND Policy  
· Teaching and Learning Policy  
· Assessment Policy  
· Equality Policy  
12. Appendices (Optional)
· Appendix A: Glossary of Phonics Terms  
· Appendix B: Phonics Progression Overview  
· Appendix C: Sample Lesson Structure  
· Appendix D: Assessment Record Sheet  
· Appendix E: Parent Workshop Framework  
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