English Reading Intent

We aim to instil a love of reading in all of our students with the intent they become lifelong readers. By the time tleelitedan Road Academy, we strive for all pupils to read
fluently, confidently and understand a wide range of texts, which will gmrepthem for Key Stage Three.

Throughout their journey through school, pupils are exposed to a carefully selected range of culturally diverse anddjaiginly gxts. Our selected texts accompany our termly
topic theme, which encourages pupils to ditagether their learning, vocabulary and knowledge of the world.

Our immersive classroom reading corners shelve high quality, age appropriate and topic related texts for children td éngely @amgage with.

In addition to our inclass reading coers, our Learning Zone is a vital resource for pupils to visit and explore. Here, pupils select books to read in clammemath the
support and guidance from their teacher. We encourage teachers and pupils to recommend books to each otherthehiplofuptes a culture of enjoyment and reading for
pleasure.

Learning to read at Linden Road begins in our Early Years Foundation $iega.FS1, weéeach reading througld/ttle Wandle Letters and Sounds Revjsddich is a systematic
and synthetic pbnics programme. We start teaching phonic&8ilFS2and follow theL/ttle Wandle Letters and Sounds Revisemressin, which ensures children build on

their growing knowledge of the alphabetic code, mastering phonics to read and spell as they move throughv/getaded. model the application of the alphabetic code through
phonts in shared reading.

Alongside phonicseading sessions are taught in a variety of ways to ensure pupils develop deeper understanding including: specific \amablafanent, drama activities,
creative responses and O6book talkd which take a deeper | ook at the authords

Vocabulary development is fundamental to our teaching practice. We ensure that vocabulary sessions are taught exphatigeédteeir understanding and to broaden their
retained languagewhich can then be applied verbally and in their writing.

We teach verbal and written comprehension skills through VIPERS questioning (Vocabulary, Inference, Prediction, ExplaimdR8tmeresdse). By using VIPERS, pupils
become familiar with the question types and are encouraged to respondhtioliygand thoraighly. From KS2we also begin to deepen answers by using APE (Answer it Prove i
Explain in) and PEE (Point Evidence Explain)

Throughout the yeamwe also host additional reading events such as:

A World Book Day

A Poetry week

A Traditional tales Assembly

A Summer Reading Challenge

A National Share a Story Week

A Book Exchanges

A Library visits

A Parental engagement reading sessions
A Author visits

You can follow our Reading learning by searching on Twi@&inden Readingpr @Linden_Writing


https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/12/Programme-Overview_Reception-and-Year-1-1.pdf

Phonics and Early Reading Policy

Linden Road Academy and Hearing ImpaiRasource Base is a singpem primary Academy, part of the Enquire Learning Trust. 40% of our pupils are eligible for pupil premium funding It
essential that our approach to teaching phonics and reading is accessible to all learners, regardlekgroiinal.

Intent

At Linden Road Academy, we believe that all our children can become fluent readers and writers. This is why we teacthreadimyit/e Wandle Letters and Sounds Revisddich is a
systematic and synthie phonics programme. We start teaching phonics in FS1/FS2 and followrikeelVandle Letters and Sounds Reviseriressionwhich ensures children build on their
growing knowledge of the alphabetic code, mastering phonics to read and spell as they move through school.

As a result, all our children are able to tackle any unfamiliar words as they read. At Linden Raatkiy we also model the application of the alphabetic code through phonics in shared
reading and writing, both inside and outside of the phonics lesson and across the curriculum. We have a strong focusage tenglopment for our children because wewk that
speaking and listening are crucial skills for reading and writing in all subjects.

At Linden Road Acadenwe value reading as a crucial life skill. By the time children leave us, they read confidently for meaning and regulargashijm for pleasure. Our readers are
equipped with the tools to tackle unfamiliar vocabulary. We encourage our children to see themselves as readers foisbhothaplégurpose.

Because we believe teaching every child to read is so important, we have a Reading Leader who drives the early readmgéeiograr school. This person is highly skilled at teaching
phonics and reading, and they monitor and support our reading teangv&yone teaches with fidelity to theittle Wandle Letters and Sounds Revisemjramme.

Implementation

We provide a balance of childd andadul ed experi ences for all children that meet the currindudd um expec
1 sharing highguality stories and poems
1 learning a range of Nusery rhymescdhaction rhymes
1 activities that develop focused listening and attention, including oral blending
i attention to highquality language.
1 We ensure FS1 children are well prepared to begin learning graghieomneme correspondences (GPCs) and blending in FS2.

We teach phonics for 30 minutes a day. In FS2, we build froamitiute lessons, with additional daily oral blending games, to thddualjth lesson as quickly as possible. Each Friday, we
review t he wedpkehildrentbecane Huem rgaderso
Children make a strong start in FS2: teaching begins in Week 2 of the Autumn term.

We follow thelittle Wandle Letters and Sounds Revisepectations of progress:

T Children in FS2 are taught to read and spell words using Phase 2 and 3 GPCs, and words with adjacent consonants (PhdeeArwand accuracy.
91 Children in Year 1 re@w Phases 3 and 4 and are taught to read and spell words using Phase 5 GPCs with fluency and accuracy.



https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/12/Programme-Overview_Reception-and-Year-1-1.pdf
https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/12/Programme-Overview_Reception-and-Year-1-1.pdf

1 Any child who needs additional practice has daily kepsupport, taught by a fully traine@dult. Keepup lessons match the structure of class teaching, and use the same procedures, resources and mantras, but in smatler steps wi
more repetition, so that every child secures their learning.

1 We timetable daily phonics lessons for any child iarY22and above who is not fully fluent at reading or has not passed the Phonics screening check. These children urgeattatededp, so the gap between themselves and their
peers does not widen. We use tRapid Catclup assessments to identify the gaps in their phonic knowledge and teach to these usiRgiteCatclup resource$ at pace.

1 These short, sharp lessons last2Zlbminutes daily and have been designed to ensure children quickly catch up-telatgel expetations in reading.

I We teach children to read through reading practice sessions three times a week. These:
0 are taught by a fully trained adult to small groups of approximately six children
0O use books matched to the chil dittleWabde Latersand Soungs iRevaasbssmints and baoldngatehing gridsrogpagé® 8 of 6 Appl i cati on of phonics
0 are monitored by the class teacher, who rotates andkgawith each group on a regular basis.
1T Each reading practice session has a clear focus, s omaryhThe readihgeradlice seasionshavedeenddsignedstefecssiomthree ey reading skilsv er | oa d
0 decoding
0 prosody: teaching children to read with understanding and expression
o comprehension: teaching children to understand the text.
1 In FS2 these sessions start in Week 4. Children who are not yet decoding have daily additional blending practitgiowgms, so that they quickly learn to blend and can begin to read books.
1 InYears 2 and 3, we continue to teach reading in this way for any children who still need to practise reading with de boddisle

Home reading

i The decodable reading practiedook is taken home to ensure success is shared with the family.
o0 Reading for pleasure books also go home for parents to share and read to children. We share the research behind theeimpartant | mpact of shari ng g theolghwoykshoph,ieafldts anditlies b
Everybody readfesources.
0 We use thelittle Wandle Letters and Sounds Revisealr e n t s 6to engageowr familes and share information about phonics, the benefits of sharing books, how children learn to blehdraasbetts of our provision,
both online and through warkshops.

Additional reading support for vulnerable children
9 Children in FS2 and Year 1 who are receiving additional phonicsufesgssions read their reading practice book to an adult daily.

1 Every teacher imur school has been trained to teach reading, so we have the same expectations of progress. We all use the same larigiageereu and resources to teach children to
1 Weekly content grids map each elemenhefv learning to each day, week and term for the duration of the programme.

T Lesson templ ates, Prompt cards and 6How tod videos emsure teachers all/l have a consistent approach a
I The Reading Leader and SLT use the Audit and Rroards to regularly monitor and observe teaching; they use the summative data to identify children who need additiondlasupgaps in learning.

OReadi ng for pleasure | s the suog®EC®2ZWMWDt / mportant [ ndicator of a chil dds
o0The will 7T nfl uenc@®EBCDrRtle) sk/// and vice versa. o

We value reading for pleasure highly and work hard as a school to grow our Reading for Pleasure pedagogy.

1 We read to children every day. We choose these books carefulle agant children to experience a wide range of books, including books that reflect the children at Linden Road Academjoaaticmmmunity as well as books that
open windows into other worlds and cultures.

1 Every classroom has an inviting book corrfattencourages a love for reading. We curate these books and talk about them to entice children to read a wide range. of books

1 InFS1/FS2, children have access to the reading corner every day in their free flow time and the books are continuagly refres

1 Children from FS1/FS2 onwards have a home reading record. The parent/carer records comments to share with the aduliand gehadults will write in this on a regular basis to ensure communication between home and school.

1 As the children progreghrough the school, they are encouraged to write their own comments and keep a list of the books/authors that they have read.

1 The school library is made available for classes to use at protected times. Children across the school have regulatiepfmengage with a wide range of Reading for Pleasure events (book fairs, author visits and workshops,
national events etc).

T We use the Everybody read! resources to grow our t e acuhosvnReddingfor leasueepraaticeof current books, the most rec


https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/everybody-read/
https://www.littlewandlelettersandsounds.org.uk/resources/for-parents/

Impact

Assessment is used to monitor progress and to identify any child needing additional support as soon as they need it.

I Assessment for learning is used:
0 daily within class to identify children needing Kegpsupport
o weekly in the Rview lesson to assess gaps, address these immediately and secure fluency of GPCs, words and spellings.

Summative assessment for ES2and Year lis used:
0 every six weeks to assess progress, to identify gaps in learning ¢eak to be addressed, to identify any children needing additional support and to plan theuldesypport that they need.
o by SLT and scrutinised through tiéftle Wandle Letters and Sounds Reviasskssment tracker, to narrow attainment gaps betweerreiftegroups of children and so that any additional support for teachers can be put into
place.

I Fluency assessmentsmeasur e chil drends accur asennuteaassdssmeata Gheyageusegppeed i n short one
0 in Year 1, when children are reading the Phase 5 set 3, 4 and 5 books
o with children following the Rapid Catcip programme in Years 2 to 6, when they are readihg Phase 5 set 3, 4 and 5 books
0 to assess when children are ready to exit their programme. For Year 1 children, this is when they read the final flusanoyeasse 6670+ words per minute. Older children can exit the Rapid Gagchrogramme when they
read the final fluency assessment at 90+ words per minute. At these levels, children should have sufficient fluencaty taokleat agerelated expectations. After exiting their programme, children do not need to ready any
more fully decodable books.
1 A placement assessment is used:

o with any child new to the school ifS2and Year 1to quickly identify any gaps in their phonic knowledge and plan and provide appropriate extra teaching.

1 TheRapid Catch-up assessment is used
o with any child new to the school in Year 2 and above to quickly identify any gaps in their pkooigledge and plan and provide appropriate extra teaching.

9 Children in Year 1 sit the Phonics screening check. Any child not passing the check
resitsitin Year 2.

9 Children inYear 2 to 6 are assessed through:
o0 the Rapid Catclup initial assessment to quickly identify any gaps in their phonic knowledge and plan appropriate teaching
o0 the Rapid Catclup summative assessments to assess progress and inform teaching
o the Rapid Catclup fluency assessments when children are reading the Phase 5 set 3, 4 and 5 books for age 7+.
T The fluency assessments measure childrends accuracy and reading speed in short
oneminute assessments. They also assess when children are ready to exit the &Rapith@rogramme, which is when they read the final fluency assessment at 90+ words per minute.


https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/03/LS-KEY-GUIDANCE-GETTING-STARTED-ASSESSMENT-FINAL.pdf
https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/weekly-reading-and-phonics/assessment-reception/
https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/weekly-reading-and-phonics/assessment-year-1/
https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2022/03/LS-LITTLE-WANDLE-FLUENCY-ASSESSMENTS-PD05.pdf
https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/weekly-reading-and-phonics/assessment-reception/
https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/weekly-reading-and-phonics/assessment-year-1/
https://www.littlewandlelettersandsounds.org.uk/resources/my-letters-and-sounds/weekly-reading-and-phonics/assessment-rapid-catch-up/

Becoming Readers at
Linden Road Academy

We're teaching
every child to
read with

they read for their learning. develop their comprehension skills. A range of

In year 3, children continue to read widely across the curriculum, using books to read a
understand the world and widen their perspectives. Children continue to be exposed to rich
vocabulary and demonstrate a depth of understanding of the subject matters in the books

high -quality

fiction and non -fiction texts underpin the curriculum including PSHE. Additional
intervention is put in place for the bottom 20% of readers with more 1:1 reading. Children
access the learning zone to read at lunchtimes and continue to take h  ome a reading book
from our progressive scheme as well as a library book. Children are taught to understand
authorial intent and supported during dedicated library sessions every week, to develop
their growing enjoyment of authors?o

styl es.

£) In year 2, children become confident, fluent readers able to read a wide range of books and
\/l@ texts in their learning and for pleasure. Children further develop their comprehension skills
**?“A using VIPERS. Children take a reading book home from our progressive s cheme and show
LEﬁtﬂégg‘AﬁND their fluency in reading to their parents and carers. A range of high -quality fiction and
SOUNDS non-fiction texts underpin the curriculum including PSHE. Children are set the key stage 1
Vist SATs oO6chall engesd to demonst eaveréhe firdifew yparsofg r e

REVISED
their school life. Children that do not pass the phonics check in year 1 are supported to

quickly fill gaps in phonic knowledge and catch -up to their peers. Additional intervention
is put in place for the bottom 20% of reade rs with more 1:1 reading.

A complete SSP validated by
the Departrnent for Education

In year 1, children continue to learn to read through phonics using the Little Wandle

scheme. Children read with an adult three times a week and their books closely match

their phonics learning. Children take the reading book home and show their fluency in
reading and blending to their parents and carers. Range of genres and from arange  of
authors. Children take the Phonic Screening Check in June. A range of high -quality fiction
and non fiction texts underpin the curriculum including PSHE. Whole class reading lessons
with VIPERS and lots of discussion around books. Rapid catch -up is an important part of
provision to make sure all children are readers.

In FS2 children enjoy being read stories on a daily basis. Children are taught phonics from
the very first week, using the Little Wandle  Letters and Sounds scheme. Children read with
an adult three times a week and their books closely match their phonics learning. Children
take the reading book home and show their fluency in reading and blending to their

parents and carers. Books are at th e heart of the Foundation Stage Curriculum, including
the PSHE curriculum and children further develop a love of books and stories. Bottom 20%
are supported through the rapid catchup in phonics.




Early Readingat Linden Road

Key guidance: Foundations
for a Love of Reading

Research has demonstrated that children’s attitude towards reading is one of the strongest
predictors of their later academic and life success (OECD, 2002).

Little Wandlle Letters and Sounds Revised is a complete early reading programme. We
recognise that high-guality phonics provision is essential for developing life-long readers
and have created Foundations for phonics materials to support you in preparing children
for phonics teaching in Reception. We also recognise the importance of children in Nursery
developing a love of reading.

The Foundations for a Love of Reading guidance, resources and planning are intended to
support you in fostering a strong Reading for Pleasure culture in your Early Years setting,
while developing children’s language.

We have providel you with Love of Reading book plans for a range of high-quality books.
Our suggestion is that you spread them out throughout the year, perhaps starting off with
one book per half term. It is important you read each story yourself, before introducing

them to your class. We have also provided a blank planning grid, so that you can plan your

own units using this guidance for support.

Within each Love of Reading book plan you will find:

Multiple opportunities to read and engage with the text. It is important that children
have repeated experiences of high-quality texts. We also advise that a copy of each
text is popped into your classroom reading area, so children have opportunities to
engage and enjoy the text independently.

Language development opportunities. \We have carefully considered the opportunities
for language development offered by each book. We have pulled out key verbs and
nouns for you to explore with the children. These are noted on the book plans, but you do
not need to introduce children to the language of ‘verbs’ and ‘nouns’ at this stage!

Connect to the book. We have planned opportunities for children to connect to the
book through nursery rhymes, action songs, poems and songs that link to the text.
This will provide opportunities for children to develop a rich repertoire of these rhymes
and songs, which will support language development and enjoyment.

Opportunities to explore the sensory aspects of the texts. \We have included
activities, linked to each book, for children to engage with their senses.

Ideas for involving parents and carers. \We know that engaging parents and carers
in their child’s reading journey is key to their success. By providing ideas to support
their engagement, we can ensure that families are also supporting children to enjoy
engaging with books and love reading.

Linked texts, including books written or illustrated by the same book creators and
related non-fiction texts and poetry. We would encourage you to display a photograph
of the book’s author/illustrator in your classroom reading area, alongside pictures of
other texts they have created.



Sharing stories and poems
«  Use high-guality books that provide children with a range of new vocabulary and

Research shows that children benefit from daily sharing of high-quality stories and poems develop a love of books and reading.

from a young age: they learn language faster, enter school with a larger vocabulary and
become more successful readers (Mol et al., 2008). * Build anticipation - provide children with snippets of information about the book

) - ) before you read.
From the start of Nursery, children should have lots of opportunities to engage with

books that fire their imagination and interest, as well as immerse them in language they * Share your passion and enthusiasm when reading - discuss your favourite books so
would not otherwise be exposed to. They should also be provided with a range of high- that children can develop their own passions and enthusiasms.

ality books to choose and read (in their own words), as well as to share with an adult. . )
quality ' X Ir own words) W e . + Read the book yourself, before reading it to the children, to ensure you can develop

Children will benefit from reading both as part of a class or key group and also one-to-one interest and draw out new and interesting vocabulary.

ith an adult. . L . .
W Y * Encourage the children to join in with repeated refrains (such as ‘Run, run, as fast as

Further information about sharing stories and poems with children can be found in the you can, you can't catch me, I'm the gingerbread man’).

Everybody read! section of the Little Wandle website.
very yr ' ' WeRs| + Use different voices for different characters, to spark interest and imagination.

Effective ways of sharing books and poems

+ Use a balance of reading styles. Research suggests that the most effective styles are: » Trigger the children’s curiosity and invite their participation by ‘wondering aloud’ (for

example, say: [ wonder why that happened? | think that means...)
+ dialogic - where the children are active participants in the reading (rather than
just reading being read to) and where they are talking about and around the book
(rather than just focusing on the text)

*» Read stories over and over again. Hearing words repeated is crucial to children learning
new language.

« pause reading - where the practitioner pauses and encourages the children to talk * Select books that reflect the children you are sharing stories with.

(Colmar, 2014)

+ use of props or objects - particularly effective for children with low levels of
language (Wasik and Bond, 2001)
Learning nursery rhymes and action rhymes
Singing a range of nursery rhymes and action rhymes must be part of the daily routine.
Children need to experience a rich repertoire of nursery rhymes and action rhymes that

« use of elaborative reminiscing - where the practitioner and children relate events in
the story to events in the children’s life (Reece et al., 2010).

It is important that, over time, children have a balance of these styles of sharing a story, include multi-sensory experiences, such as action_rhymes in which children h;ve to add
even though children with language impairments seem to benefit less from the dialogic claps, knee pats or fO_Ot stamps, or move in a particular way. They need to build a stock of
style and more from the simpler styles of pause reading and use of props or objects (cf. rhymes through hearing them in different contexts.

Mol et al., 2008). To share nursery rhymes and action rhymes in an effective way:

+« Use a wide range of nursery rhymes and action rhymes.
*« Repeat these often, so that children learn the words and actions for themselves.
+ Use actions and clapping.

+« Use different voices and sound effects.



Weekly Reading Sessions

FS1 Focus 1 Focus 2 Focus 3 Focus 4 Focus 5
Little Wandle
Key Texts
Supplementary -
Choices ' W TOYS b
LOVE CHHNGE v o
mu.u:wn, ; starts with us :

| AmKind

“_F o

\Cllourf [Clothes™  7ATO ©

100 NOT

LIKE 800KS
ANYMORE!
Daisy Hirst

P Sian Abouy g
Getting Ready
&

o
-,

BRING YOUR * .

DRAGON /4 -
TO THE
LIBRART;




Weekly Reading Sessions

Reading practice session: Decodable books

Session 1: Decoding

It is advisable that the first reading practice session focuses on decoding the text, with the children concentrating on applying their
phonic knowledge and developing fluency when reading the words.

Preparation ° Pre-read: Revisit and review o Practise and apply o Review
Grapheme and word cards Graphemes Reading practice Misconceptions
* Grapheme cards * Show graphemes on the grapheme cards. * Children read independently. * Pick up any common errors with
* Tricky word cards Children say them out loud. . GPCs, specific words in the book
* At least four other words used in the book | »= Pick up on any misconceptions, model the Hear each child read or tricky words.

to practise fluency correct pronunciation and practise again. * Tap in to listen carefully to each child and
* ‘Write vocabulary words on cards. . ensure they are reading every word.

_ Tricky words * Encourage children to read without

Reading books * Show the tricky word cards. sounding out every word.
* Ensure the correct number of reading * Children say the words out loud. * Encourage children to blend and say the

books are ready in the pack so children * Re-teach and practise as necessary. word.

can read independently. * When you tap in, check that any children
* |dentify any unfamiliar vocabulary in the Words who had difficulty with particular

book. Provide pictures, if helpful. * Show the word cards for at least four words graphemes in the pre-read session are
« Communication for home reading: You from the book. now reading them correctly.

may wish to prepare stickers to tell * Children practise reading them fluently. )

. Decoding
parents/carers about what to do with the Vocabulary o
home reading books. * Check decoding is the only strategy used.
* Show the children any new vocabulary and * If a child struggles to recall the grapheme
teach the meaning of any words that may not or word, point to the grapheme card to
be familiar. nrompt them.

* Put each word in context to enable the )
children to understand it. If there’s time

* Encourage children to practise reading
longer or more challenging words in the
book.

= Revise any specific difficulties with
individual children.

* Read the whole book to the children.




Reading practice session: Decodable books

Session 2: Prosody

The second reading session provides the opportunity to read the book again and practise reading with prosody so the children
develop reading with appropriate meaning, stress and intonation. It provides an opportunity to explore characters’ feelings, what words
mean and how punctuation adds to the meaning.

Preparation

‘ Pre-read: Revisit and review

. Practise and apply

‘ Review

GPCs and word cards

+ Grapheme cards

* Tricky word cards

* At least four words used in the book to
practise fluency

Book

* Select the pages to practise prosody.
* Consider speech, interesting language,

* Select the GPCs and words for spelling in
the review session.

speech verbs and a range of punctuation.

GPCs, words and tricky words

* Show graphemes on the grapheme cards.
Children say them out loud.

* Show the tricky word cards. Children say the
words out loud.

* Show the word cards for at least four words
from the book. Children say the words out
loud.

* Pick up on any misconceptions, model the
correct pronunciation and practise again.

Vocabulary
* Check the children have remembered the

meaning of unknown vocabulary in the book.

Short reading practice session

= Tell the children the focus is on improving
their fluency and encourage them to read

with no overt blending.

Hear each child read

* Tap in to listen carefully to each child and
ensure they are reading every word.

Check difficulties

* Check that any difficulties the children
encountered the day before have been
avercome.

Model reading

* Use the pre-selected pages to model
reading with prosody.

* Discuss characters’ feelings, words
meaning and punctuation.

Read together

* The group read one of the selected pages
together with prosody.

Individual practice

* Each child should practise reading the
page independently with prosody -
moving to reading the whole book if there
is time.

Quick write
* Have a quick practice of spelling

sounds and words from the book.
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Reading practice session: Decodable books

Session 3: Comprehension

By the third session, the children should be automatically applying their decoding skills to read with greater accuracy and fluency,
enabling their working memory to be freed up to focus on comprehension.

The purpose of the reading practice session for comprehension is to develop the children’s comprehension skills by using the reading
content domains (2015 Key Stage 1' English reading test framework).

« Draw on their knowledge of vocabulary to understand texts.
« |dentify/explain key aspects of fiction and non-fiction texts.
« |dentify and explain the sequence of events in the text.

- Inference and deduction.

« Prediction.

As the children become more proficient with understanding how to find information, the skills of skimming and scanning can be
introduced to find information quickly.

The reading practice session on comprehension should focus on a specific reading domain to avoid overloading the children’s working
memory.
Going deeper

When answering comprehension questions, children should be encouraged to develop accuracy and depth in their answers by finding
the answers in the text.

Teach deeper thinking about the text by asking children to show how they know the answer to the question, for example by pointing
to illustrations/pictures, words or phrases. Encourage children to makes links between their experiences and knowledge and the text
when appropriate.

You will need to model this and scaffold it until the children develop this skill.

11



Preparation

. Pre-read: Revisit and review

o Practise and apply

. Review

Home reading practice

Grapheme and word cards

* Grapheme cards

* Tricky word cards

* At least four words used in the
book to practise fluency

Reading domain

* Decide on the reading domain
that will be the focus for the
session.

Prepare questions

* Choose some questions for the
chosen reading domain. It may
be helpful to have cards with the
reading domain and APE on to
remind children of the skills.

Reading books

* Communication for home
reading: You may wish to
prepare stickers to tell parents/
carers about what to do with the
home reading books.

Grapheme and word cards

* Show graphemes on the grapheme cards.

Children say them out loud.
o Ask the children to read all the words
with fluency.
* Do a speedy read of any multisyllabic
words on the word cards.

Misconceptions

* Pick up any misconceptions observed,
model the correct pronunciation and
practise again, if necessary:.

Read the book

» Tell the children that you want
them to read the book with
fluency and prosody, building on
the previous lesson.

* Hear each child read.

* Tap in and listen carefully to
ensure they are reading every
word.

Comprehension skill
» Explain the comprehension skill

from the chosen reading domain.

Introduce the question

+ Ask the question.
* Tell the children to read aloud to
find the answer.

Discuss and model

= Ask children what they think the
answer is. Then explain how you
know the answer.

Questions

* Continue to ask the prepared
guestions, with the children
reading the page independently
to find the answer for each one.

Go deeper

= Ask children to show how they
know their answers.

Home reading

* Explain the home
reading practice.

Home reading book

* Children take home the same
reading book to practise reading
fluently and with prosody.

Advice for parents

* Guidance can be given to
parents to ask two or three
questions relating to the reading
domain that the session has
focused on.

12



Reading content domains

Reading comprehension skills can be taught using the reading content domains.

The reading content domains support the national curriculum programme of study (2014). Questions for each reading domain need to
be ambitious and effective in challenging children’s thinking to achieve a greater depth of understanding.

When to teach the reading domains

In each reading session, focus on a specific reading domain to practise this skill and avoid overloading the children’'s working memory.

Initially, in Reception, the focus should be on identifying key aspects of the text, retrieval and prediction. The information will be basic,
prominent on the page and limited to a short section of the text. Questions should be worded to help children locate the answers.

Challenge can be increased as the texts become longer. The answers will be less obvious in the text, not limited to one page and less
scaffolded by the guestion.
Preparing comprehension questions

« |t is important that the teacher/teaching assistant is familiar with the book prior to the reading session.
« Questions need to be prepared beforehand so they are well thought out and provide clear guidance for the adult reading with the

group.
= Initially, the questions will be simple in the earliest books, but will build as the children develop their skills and become used to

finding the answers, proving their answers and explaining them in simple terms.

- Once completed, the guestions can be stored in a folder for future use.
« The questions will need to be reviewed to check they continue to be appropriate, and amended as required. This could be part of

the coaching and monitoring role of the Reading Leader.
Reading domains
You may wish to use these to guide your questioning in comprehension sessions.
Draw on knowledge of vocabulary to understand texts

Draw on the children’'s knowledge of vocabulary to understand texts. Discuss word meanings and link new meanings to those already
known. Initially, with simple word meanings, build to more complex word meanings and subject-specific technical vocabulary.

Identify/explain key aspects of fiction and non-fiction texts, such as characters, events, titles and information

Questions will begin with identifying and discussing key features of the text, leading to explaining and making comparisons.

13



Identify and explain the sequence of events in texts

The challenge can be increased as the texts become longer, as the answers are not as prominent within the text, as the answers are not
limited to one page and as the questions are less scaffolded.

Make inferences from the text (using reasoning skills to interpret beyond the literal)

As the children become more proficient with retrieval, they need to be encouraged to think more deeply and move into making
Inferences from the text based on what is said and done.

Predict what might happen on the basis of what has been read so far

Developing prediction skills will begin simply with predicting what will happen next. It will then build to children using their knowledge
and understanding from what they have read so far to be able to make informed predictions and ask questions about what will happen
next.

Deduction - coming to a logical conclusion from the information/evidence available

Inference skills can be built on further by going deeper into deduction and drawing simple, logical conclusions.

Skimming and scanning

As the children become more proficient with the skills of retrieval, skimming and scanning can be introduced to find information more
quickly and efficiently.

Skimming - to obtain the gist or overall sense of a text.

Scanning - to find specific information by looking for key words and phrases.

Greater depth of understanding can be built by developing the skills of connecting ideas, words and phrases to create meaning,
e.g. by identifying the main idea, summarising the main message, numbering events and deciding which statements are true.

14



EYFSReading Curriculum

FS1 FS2 ELG
Enjoy listening to longer stories and can remember much| Listen to andtalk about stories to build familiarity and understanding. Listening, Attention and Understanding
what happens. ARetell the story, once they have developed a deep familiarity with the text, some as exact repetition and s{ Listen attentively and respond to what they hear with relevant
AUnderstand 6whyd quest i onltheirownwords. guestionscomments and actions when being read to and during
caterpillar got so fat?6 AListen carefully to rhymes and songs, paying attention tw tieey sound. whole class discussions and small group interactions.
ABe able to express a point of view and debate when they AListen to and talk about selected ndintion to develop a deep familiarity with new knowledge and vocabulary
disagree with an adult or a friend, using words as well as Speaking
actions. Learn new vocabulary. Offer explanations for why things might happen, making use of
AUse new vocabulary throughout the day. recently introduced vocabulary from stories, #iigtion, rhymes and
Be able to express a point of view and debate when they | ARetell the story, once they have developed a deep familiarity with the text, some as exact repetition and s{ poemswhen appropriate.
disagree with an adult or a friend, using words as well as| their own words. Offer explanations for why things might happen, making use of
actions. AUse new vocabulary in different contexts. recently introduced vocabulary from stories, #iation, rhymes and
AListen to and talk about selected ndintion to develop a deep familiarityith new knowledge and vocabulary. | poems when appropriate.
Usea wider range of vocabulary. Offer explanations for why things might happen, making use of
Engage in story times. recently introducedocabulary from stories, ndfiction, rhymes and
Understand o6whyd questi on {ARetellthe story, once they have developed a deep familiarity with the text, some as exact repetition and s{ poems when appropriate.
caterpillar got so fat?6 their own words. Offer explanations for why things might happen, making use of
ALearn rhymes, poems and songs. recently introduced vocabulary from stories, igtion, rhymes and
Sing a large repertoire of songs. poems when appropriate.
AKnow many rhymes, be able to talk about familiar books Engage in nofiction books.
and be able to tell a long story. AListen to and talk about selected ndintion to develop a deep familiarity with new knowledge and vocabulary
FS1 FS2 ELG
Develop their phonological awareness, so that they spot and suggest | Read individual letters by saying the sounds for the | Word Reading
rhymes A Blend sounds into wor| Sayasound foreach letter in the alphabet and at least 10 digraphs.
count or clap syllables in words short words made up of lettesound correspondence | A Read words consistent wiblendng heir phonic knowledge

recognise words with the same initial sound, such as money andmott | A Re a d sgooaps thdt @athtrepresent one A Read aloud simple sentences and books tshnetcomaonexception s

sound and say sounds for them. \ll?vgg?jsiﬁg
Understand the flve key concepts about pripint has meaning A Re 'a d simple phrases e Read aloud simple sentences and books that are consistent with their phonic knowledge, including some common exci
print can have different purposes words with known lettesound correspondences anc | ..o
we can read Er]glish text from left to right and from top to bottom where necessary, a few exception words. Comprehension
the names of c.ilfferent parts of a book Demonstrate understanding of what has been read to them by retelling stories and narratives using their own words an
page sequencing recently introduced vocabulary.

Read a few common exception words matched t AAnticipate (where appropriate) key events in stories.

the school s phonic pr AUse and understand recently introduced vocabutiuring discussions about stories, dimtion, rhymes and poems and
ADevelop their phonologicalvareness, so that they cagpot and sugges during role play.

rhymes Blend sounds into words, so that they can read
count or clap syllables in words short words made up of lettesound

recognise words with the same initial sound, such as money and mott correspondences.

ARead simple phrases and sentences made up ¢

Demonstrate understanding of what has been read to them by retelling stories and narratives using their own words agd
introduced vocabulary.
AUse and understand recently introduced vocabulary during discussions about storistiommrhymes and poems and during

. . . . . role play.
Engage in extended conversations about stories, learning new vocabt words with known lettesound correspondences Pay
_ _ _ _ and, where necessary, a few exception words. Anticipate (where appropriate) key events in stories.
Engage in extended conversations about stories, learning new vocabt AReread books to build up their confidence in
word reading, their fluency and their Demonstrate understanding of what has been read to them tlliey) stories and narratives using their own words and recer|
understanding and enjoyment. introduced vocabulary.

Use and understand recently introduced vocabulary during discussions about storiéetiomrrhymes and poems and during
role play.
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FS1 FS2 ELG
Creating with Materials

Take part in simple pretend play, using an object to represent something | Sing in a group or on their own, increasingly matching the pitch| Make use of props and neerials when role playing characters in narratives and stories.
even though they are not similar. and following the melody.

ABegin to develop complex stories using small world equipment like anim| ADevelop storylines in their pretend play. Being Imaginative and Expressive
zgts, dollz and C;O”'S houstgs, etc. Invent, adapt and recount narratives and stories with their peers and their teacher.

emember and sing entire songs. APerform songs, rhymes, poems and stories with others, and (wheopajape) try to move in time to
ASing the pitch of a tone sung by music

ASing the melodic shape (moving melody, such as up and down and dow|
up) of familiar songs.
ACreate their own songs, or improvise a song around one they know.

FS1 FS2 ELG

Compare and contrast characters from stories, including figures
from the past.

16
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‘tr?‘ /
&
Whole School Key Text Coverage 22/23 §
%
FS1 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
| wonderify o ud ve h¢ |wonderifdinosaurs lived | wonder why it is cold? | wonder what is beyond | wonder how | will get | wonder where | came
one? in z0os? the sky? there? from?
Key Texs Dear Zoo
Each Peach Pear Plum By Jan Rod Campbell 2 ;
and Allan Ahlberg - : Naughty Bus The Hungry Caterpillar
Dear Zoo By Rod Campbel st Bv Jan and Jerry Oke .
- Stick man By Julia Donaldson y Y ByFrl_C ?"_"”e
OLTVER IE:‘;E:U 4
L
SN - Harry and his bucketful of L >
Jack and the Beanstalk By | dinosaurs By lan Whybrowr T
Barbara Vagnozzi L d found By Oliver Jeff The Train Ride The Tiny Seed
ost and foun Yy ver Jerrel By June Crebbin By Eric Carle
P&OLE S Who Sank the Boat? S Teomeills Tony R
.\ * APART - ¥
_ A & w18y 4 E By Ni
Goldilocks and the Three Bear| [jttle First Book of Dinsaurs Q pootle 5 By Nick o Do), ol T o
By Estelle Corke By Catherine Hughes Poles apart By Jeanne Willis Butterworth Who sank the boat? By The Tadpoles Promise By
and Jarvis Pamela Allen Jeanne Willis
Supplementar RCAR!
Texts S, S
T m— e ﬂ @
Dinosaur Roar 2

TH*EK
BEAR

MY
CHAIR

S
If I had a Dinosaur

Blue Penguin

S e ——

Polar Bear Polar Bear what dc
you hear?

! [ veuowomor ST
| ’ 2y
gl L s
"/

The Journey home.

The Way Back Home

e med

The ourney

i Burringhoms
Mr Gumpy’s Motor Car

The Growmg story

Ml g
Ten Seeds.
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FS2 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
| wonder if | wonder ifdark is | wonder whatmakesa | wonder w| | wonder i |wonderwherewe will
this one? important? hero? my feet? go?
Key Texs
Excuse me but your Little Glow
Teddy is in trouble Today| By Harry Woodgate Katie Burglar Bill We dr e goi n( Dinosaur Roar By Paul Rosi eds |
“TAANRAP Sahota By Janet and Allan Hunt and Henrietta Stickland By Pat Hutchins

-“'I 2 lg?—“\(‘?

. e

The Three Little Pigs
meThree .

littie Pigs -

e Gl

Q¢

e A

The Owl Who was Afraid o
the Dark
By Jill Tomlinson

“Fhe C wil
Wheo Wa

Afraid
" I the

‘7 .‘n'k

Jill Tomlinson

Where Does Thursday Go
By Janine Bryan

Ahlberg

¢ Burglar Bill

) o
el L

Janet & Allan Ablberg

Elliot Midnight Superhert
By Anne Cottringer

Recyele!
By Gail Gibbons

By Michael Rosen

We're Going o a Bear Hunt

Michael Rosen h ¢

Superworm
By Julia Donaldson
Ksapfk{gom q

Jasper 0s
By Nick Butterworth
JASPERS BEANSTALK

Nick Butterworth and Mick Inkpen

DINOSAUR
" RCARY

TheAdventures of an
Egg Box Dragon
By Richard Adams

~__THE ADVENTURES OF
9

~fo

7

"BOX
DRAGON

Attacking a Norman
Castle
By Robin Twiddy

ét‘

y AU irracron A s
RM v
_'SC():ASTLﬁl(V
=
/'I- N (O . |\

ROSIE’S
j WALK

5o

Mr Grumpy®o
By John Burningham

Jotn_ Buemivighaon

o/
Mr Gumpy’s Outing

Man on the Moon
By Simon Bertram

Man on the MOON d

D (B ‘.

18



Year 1l

Autumn Term

Spring Term

Summer Term

Pirates Heroes King of the Jungle
Key Text
" | i {:, } ‘ r: {j jo ld reu;;! oDa.vV;d Wojlowyez
Supplementar HAERE HE WD THIGS R
Texts = »

Ol Tow
|

(Illustrated'*"
sStories &

. fl’ 3
ngé’ﬁs >

L s i o
Coaden Plneme

kllt Pll“\\nl

NEIL GAIMAN

A SRINIVASAN

Iy Divy
y Divys
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Year 2

Autumn Term

Africa

Spring Term
Explorers

Summer Term
Bugds

L i

f e

Key Text

Supplementary
Texts

sy Karen Hesse

A DAY IN THE LIFE

i

%Big Cats

.......... Jon | Muth

Ella Bailey

ONE DAY

=722+ ON OUR ~€€¢e-

BLUE PLANET

I

GREAT

EXPLORER,

e -

CHRIS JUDGE

" Jalta Denaldson

Axel Scheffiex

PHILIP PULLM. @ T T RS
of i & KATHER LN E
‘RUNDELF,

§ s
+

N()I'l‘]l(‘lfg
“hights

o

A DAY IN THE LIFE

20



Year 3

Autumn Term

Amazing South America

Spring Term
Invaders

Summer Term
Defy the Force

Key Text

Supplementary Texts

4

ONE DAY

M- ON OUR e /1"

~ BLUE PLANET

..IN THE RAINFORES

Yy

EMPEROR OF ROME,

%58}(2{)"1?1“? - JA0O)

MAC BARNETT
mmmmmmmm ¥y CLAIRE KEANE

Battle Cry!d Speaking andistening
moduledPersuasive speech

BERY MEDAL;WINNER

“ROALD
DAHL
N\ATlLDA
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Year 4 Autumn Term Spring Term Summer Term
Save Our World Ancient Eqyptians Super Senses

Key Text

The

. Tin Fore

A N SRR Gt ST VI

+ Hekan Wi

e . " HANNAH GOLD

ILLUSTRATED 8Y LEVI PINFOLD

Supplementary T

Texts {\\} 7 P2\ HARRY
b e POTTER

DANNYthe T

CHAMPION OF THE WORLD




Year 5

Autumn Term

Spring Term

Summer Term

Survival The Great War Out of this World
Key Text
Cosmic
it's one giant
[eap for ail
boy-kind
\ ? [
o
Supplementary
Texts

A+
\‘...

SUZANNE COLLINS :

\ Series of

tinfortunate Events

-+ WAR GAME &
iw*_f,; ViLLAG

E GREEN TO NO-MAN’S-LAND

Michael Foreman

Roald Dahl
o C/\al“/%c i

@ Chocolite Factory-
o g ﬁ[
‘,‘# ey g x
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Year 6

Autumn Term
Is it Worth the Risk?

Spring Term
World War Two

Summer Term
Where did it all begin?

Key Text
. /‘_/(_
4 A mrom eSS
BRIGHTSTORM LGHTH’@USE
Supplementary T PHILIP PULLMAN
TeXtS P 4 A7 = - "DEEPLY FELT, MOVINGLY. WRITTEN: . MICHELLE MAGORIAN

H"WP@ BreR’

HARRY

SHACKLETON'S
DT POI'T l R

and the Philosopber

William Gl
FLYING EYE FOORS

*

o

&

llgh‘rs

A REMARKABLE ACHIEVEMENT"

GOODNIGHT

THE
RIME OF
THE ANCIENT
MARINER
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\;\“den R Oy

Vocabulary la draw on knowledge afocabulary to understardxts Draw upon knowledge ofocabulary in order to understatite text.

I nfer 1d makeinference$rom thetext Makeinferences$rom the text.

Predict 1e predictwhat mighthappenon the basis of what has beeeadso far Predict what you think wilhappen based on the informatitivat you have beemiven.

Explain Explain your preferencefoughtsand opinionsaboutthetext

Retrieve 1b identify/ explain keyaspects of fiction andon fiction, such as characterayentstitles and Identify and explain the kefeaturesof fiction and nonfictiortexts such as: characters,
information. eventstitles and information.

SequencéKSl) 1c identify and explain theequencesf eventsin texts Sequence the key events in shery

Vocabulary 2a Give/explairthe meaningof wordsin context Give/explain the meanion§words incontext

I nfer 2d make inferences from thext/ explain andustify inferencesvith evidencdromthe text Make inference from thiext/ explain and justifyusing evidence from thext.

Predict 2e predictwhat might happerirom detailsstatedor implied Predict what might happdrom the details stated arichplied.

Explain 2f identify/explain howinformation/narrativecontenis related and contributes tmeaningasa U Explain how conten relatedand contributeso the meaning as avhole.

whole

2g identify/explain howneaning is enhanced throughoice of words and phras@s make
comparisonsvithin a
text

U Explainhow meaningsenhanced througbkhoiceof language.
U Explainthe themesandpatternsthat develop
acrosghetext.

iy
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VIPERS Reading Comprehension Question Progression

EYFS Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
Vocabulary |What does|A What does the| A Which word in this A What do the words |A Find and copy one word which showstha ¢ i s &
See FS1 and | mean? wor d ééeé. |sectiondoyou thinkisthe mg aboutthe character, setting and mood? A I f she was trying to Whadoessu
FS2 long term sentence? important? Why? A Which word tell s vy|reassure mean in this sentence?
plans for Which word A Find and copy | A Which of the words beg A Which keyword tells you about the A Find and copy a phrase that
specific meansé. 2 |awordwhich means | describes the character/setting/mood? A Give one example of humour from the text
vocabulary ééé. character/setting/mood etc? | A Find one word i t|A She pulled on a pair of her
taught. A What does this| A Can you think of any | Find and highlight the word that is closest in | coat ower her nightdress, and opened the dodhe word slung suggest
word or phrase tell yo other words the authorcould fmeani ng t oéé. that Piper put on the brown coa
about é éé 7 have used todescribe this? | A Find a word or phrase which Tick one. carelessly. slowly. tidily. thoughtfully.
{5\ Why do you |shows/suggests thateeéA  Piperthinks Micah has done a decent job. She thinks his wo
is repeated in this section? has been...Tick one. excellent. carefusloppy. reasonable.
A Look at the | ast paragraph,
and copy one word that suggests
music box is unpleasant.
Infer How do you A Why was/A Can you exp|A Find and copy a group of words which | A How does Joe knowthat the letter contains bad news before his
FS1 think.was feeling? |f eel i ng é é .| Whatdo you think the authorf s how t hat é mum tells him what it says?
Communicatig A Why di d|A Why didintended when|A How do these words make the reader fe| A Look at the paragraph beginn
and Language| happen? happen? A How does & é|Howdoes this paragraph suggest this? the end of page 4. 06But what ab
Understand |A Why di d|A Why di d feel? A How do the descrip/lwould best complete Joeds quest
why Q eeéee.? say ééé.? they are eé.. Tickone.your breakfast, our games,
ELG A How doe A How can you tel t | our modern world of paved gardens and intensive farming, our
C&L 3 Sp make you feel? A What i mpression of|pumblebees find themselves hungry and homeless. This suggests
Lit - these paragraphs? A Wt h aTickone. farming has helped bees.
Comprehensig characters use? paved gardens are attractive. bees are
A~ What was €é. thinki|goodatfinding their way. bees have
A Who is telling the story?

only started struggling recently.

A Look at the section headed: Energy drink for bees. These

i nstructions sugdgigkose t hat the r
enjoys preparing food. has lots ehergy.

is willing to handle bees.

is skilled at gardening.

A Bumblebees are very important to the human race. Give two wi;
they are important.

A Why is the boy huddled in the doorway while he waits for Piper
open the door?

A Why has Micah cometoPipeds house on the
A What i mpressions do you get
impressions, using evidence from the text to support your answer.

A 6But she wondt sing?6 What d
A What impressions do you get die relationship between Piper ar
Micah? Give two impressions, supporting your answer with evidence f{
the text.

A Fact or opinion questions.
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Predict What do you think is| A Look atthe | A How does the choice g A From the cover what do you think this tg A Do you thinké.will happen? H
FS1 going to happen book cover/blurld character or setting affect Is going to be about? A Do you thinké.would do this?
Communicatio| next? what do you think this what will happen next? A What is happening now? What happene you refer to the text.
and Language book will be about? | A What is happening? | before this? What will happen after?
Understand A What do you | What do you think happened | A What does this paragraph suggest will
why Q think will happen before? What do you think wil happen next? What makes you think this?
ELG next? What makes | happen after? A Do you think the choice of settnwill
C&L 06 Sp you think this? A What do you think the | influence how the plot develops?
Lit - last paragraph suggests will | A Do you thinké wil!/
Comprehensio happen next? maybe?
Explain your answer using evidence from the t
Explain What was the best | A Who is your | A Why do you think all | A Why is the text arlA Why is the text arranged in
part of this book? | favourite character? | the main characters are girls | What structures has the author used? author used?
Why? Why? this book? A What is the purpose of this text feature? A What is the purpose of this text feature?
Who was your A Would you like| A Is there anything you | A ls the use of é.. |A l's the use of ¢é.. effective?
favourite character?| to live in this setting? | would change about this story A The mood of the character changes A The mood of the character changes throughout the text. Find g
Why? Why/why not? throughout the text. Find and copy the phrases copy the phrases which show this.
Did you enjoy the | A Do you like this which show this. A What is the authords point o
book? Why? text? What do you like A What is the author (A What affect does é.. have on
about it? A What affect does €A How does the author engage the reader here?
audience? A Which words and phrasesd&. . ef fectively?
A How does the author engage the readern A Which section was the most interesting/exciting part?
here? A How are these sections linked?
A Whi ch words and phlAHow doesé.view change during t
effectively?
A Which section was the most
interesting/exciting part?
A How are these sectiofisiked?
Retrieve A Who di|A What kind of | AWhat kind of text is this? A How would you describe this story/text?| A What is Ajay doing when the post arrives?
A Wher e |textisthis? AWho dide. . ? What genre is it? How do you know? A Look at page 4. I n Ajayds op
A When d|A Who di dAWhere didé. . 2A How dd é ? park? A Using information from
A What A Where dAwWhen dideé..? |A How oftené? whether each statement is true or false.
happened A When dijlAWhat happenedA Who hadé? Who isé?A Why is it important for bumblebees to leave a smelly scent on
A Why di|A What AWhy did éé. A What happened t oé ? someflowersTick one. so that others avoid it because it smells bette
happen? happened wWAHow did éé. 2 |A What doesé. do? than nectar
A How di|A Why di dAHow manyé. . ? [A How é.. is éeé. .7 so others know it has pollen because bees give flowers their scent
A How ma | happen? AWhat happenedA What can you | ear nA Tick one box in each row to show whetreach of the following
A What A How di d section? flowers is bedriendly or not bedriendly.
happened |A How man A Give one example o
'ﬁ‘ ap \Fl)vza; ed t A The story is told from whose perspective Explain why the flowers that are not bégendly do not attract bees.

A

Draw lines to match each part of the story to the correct
guotations

from the text.

Bee-friendly

Not bee-friendly

lavender

pansy

herbs

wild rose
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Sequence
(KS1)
Summary
(KS2)

A What wa
thing that happened
in the story?

What happened
next?

What happened at
the end?

What was the story
about?

A Can you
number the pictures il
the order that they
happened?
happened 4
A What was the
first thing that
happened in the
story?

A Can you
summarise in a
sentence (orally) the
opening/middle/end o
the story?

A Can you number these
events 15 in the order that
they happened?

A What happened after
eé. ?

A What was the first thing
that happened in the story?
A Can you summarise in
sentence the
opening/middle/end of the
story?

A In what order do these
chapter headings come in the
story?

A
or
af
A

d
t

Can you number these eventbin the
er that t hRayhappengdp e
er éeeée."?

What was the first thing that happened i

the story?

A

Can you summarise in a sentence the

opening/middle/end of the story?

A

In what order do these chapter headings

come in the story?

A Which section of the leaflet is written taform readers that they
are unlikely to be stung by bumblebees?

Write the name of the section:

A Read fromé to é. Which

these paragraphs?

one p

Completing the project
Being given a tour
Entering the tunnels
Exploring the shelters

APut these summaries of

The first one has been done for you.

paragr a

Tobi feeds the lamb for the first time.

Tobi arrives at the farm.

Tobi enters the barn and meets the lamb.

How Tdi and his parents spent the journey to Hill fadrl

Tobi s reaction to being given
Tobi ds forst i mpression of the
A  Look at the sectioné

Which sentence besummarises this section. Tick
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Linden Road agreed approach to how staff listen to individual children read

EYES specific

Check the book is the right way up, looking aftlpage frst, turning one page at a time, where are the words?
Lots of modellind includingphoneme pronunciation)

Act out parts, eg, repeat text, actions

Using prop$ story baskets, puppets, etc , if appropriate

Questioning to increase understanding, interest and connections; relating to own experiences
Sound talk, CVC words to encouragkending; ask for phonemes

lllustrationsdi scuss, where is €7? Can you findé?
Teach new vocabulary when necessary

Discuss favourite part; why?, likes, dislikes, show me

Questioning to check comprehension

Praised specific, eg, listening, retelling

= =4 =4 -4 -4 44242

KS1/KS2

Start with the front cover ask questions about the bootbriefly

Read the blurpif appropriate( higher classes) as it catches their intefiegick another book if necessary (to maintain interest)
Ask if the child has already read the book.

If they have, did they enjoy it® a quick comment

Make predictions based on front covkethey have not already read it at home.

If there are tricky words, vocabulary or phonemes/graphemes at the start of the book, go through this with the child.
Check that thechild is reading®5% of words fluenty. (If the childis readinga book belowTurquoiseBookBandin KS1,they shouldbe matchedto their currentphonicsknowledge.
Intonationand expressiod changingvoicesf i tspesctor example

Checking h e yobdsegmentingage appropriatesightwords

Lookingout for punctuation,eg, stoppingat a full stop.

Questioninghemon the story, eg, after a coupleof pagesor after a chapter

Recapand recallof previousbooksd canthey makea connectiorwith anotherbook?

= =4 =2 4 -4 -4 444992

What should staff do if they think the book is not correctly matched?
1 Speakto classteacher.
1 If thereis a big discrepancypetweenBook Bandand fluency,a runningrecordshouldbe completedusingd B e n c lolder an#& bdoks(from PurpleBB upwardsin KS1.)
1 KSZ1childrenwill havegapsidentifiedthroughregularassessmerand interventionput in placeto ensureprogress.
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What do staff do when a child gets to a word they can't read?

Identify the digraphs or trigraphs first in a word.

I f 1 tdéds a two ¥ghunkiaup.l e word (or mor e
Reading the rest of the sentence to put an unfamiliar word in to context.

Reread the sentence and listen to the sentence out loud to possiblyosedict.

Can you see any root words or little words wirthan unfamiliar word?

Hidmore intensive discussion on any vocabulary t hey amrepeatswhatis thgrheam?gusean context, regudar |
exposure to unknown words.

1 H. I -teach synongs to explore some words and check understanding and broaden language

=4 =4 =4 4 -4 =4

Vocabulary for staff to use within an individual reading session.

title

phoneme& the smallest unit of sound

grapheme) representation of a sound ( tHetters that make up that phoneme)

trigraph d 3 letters , one sound

diagraphd two letter, one sound

Splitdiagraphd two letters, one sound with a consonant in between,

eg, ae, ee, e, o€, ue,

Adjacent consonan@® eg, clap, frog, lamp

commonexception word related to the year groups

1 syllablesd a singleunit of speecheither awholeword or one of thepartsinto which a word can beeparatedusuallycontaininga vowel

= =4 =4 4 -4 =

= =4

VIPERS (reference)

vocabulary

inference, infer
predict, prediction
explain

retrieve

summarise, sequence

= =4 =4 =4 -4 =1
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https://dictionary.cambridge.org/dictionary/english/single
https://dictionary.cambridge.org/dictionary/english/unit
https://dictionary.cambridge.org/dictionary/english/speech
https://dictionary.cambridge.org/dictionary/english/whole
https://dictionary.cambridge.org/dictionary/english/part
https://dictionary.cambridge.org/dictionary/english/separate
https://dictionary.cambridge.org/dictionary/english/contain
https://dictionary.cambridge.org/dictionary/english/vowel

PSHE Key Text Overviews

EYFS

Year 2

Year 3

Year 4

Year 5

WORRYSAURUS
WX

RACHEL BUGHT 123 CHATTEETE

The Worrysaurus

Silly Billy

The
HUGE BAG
«WORRIES

The Huge Bag of

RUBIS
WORK/

il

TOM FERCIVAL

Rubyds Woi

Cul i s Y

The Parachute

WHEA

SAVMESS

(OMES T

RIS
( ‘_[7
Eva Etand

When Sadness Comes to Call

SEAGIASS

Seaglass

By Rachel Bright and By Anthony Browne W orries By Tom Percival By Danny Parker and Matt Ottley By Eva Eland By Eloise Williams
Chris Chatterton By Virginia Ironside
Rainbow fish Tyranasaurus Drip Amazing Olivia and the Fairy Here | am Invisible Mixed
By Marcus Pfister By Julia Donaldson and By Steve Antony Princesses by Patti Kimand Sonia Sanchez By Tom Percival by Arree Chung
David Roberts By lan Falconer
Dachyds D We &6 r e dhtlets W Mermaid Under the same sky The Journey The day the war came The Island

By Jack Hughes

by R J Palacio

By Cerrie Burnell and
Laura Ellen Anderson

by Britta Teckentrup

by Francesca Sanna

by Nicola Davies

By Armin Greder

Tig and Tog - The The Mega Magic hair On Sudden Hill Laurads S The Secret Sky Garden
Discovery swap By Linda Sarah and By Klaus Baumgart By Linda Sarah and Fiona Lumbers
By Sally Garland By Rochelle Humes Benji Davies
The Ugly Duckling Giraffebs ca Willy the Wimp The Hundred Dresses Gerry the one -eared cat

by Giles Andreae

By Anthony Browne

by Eleanor Estes

By Dawn Brookes

Wonder
By RJ Ralacio

The Day the Crayons Quit
By Drew Daywalt

Cloud Busting
By MalorieBlackman
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https://www.amazon.co.uk/Patti-Kim/e/B000APVYZA?ref=sr_ntt_srch_lnk_1&qid=1597326986&sr=1-1
https://www.amazon.co.uk/Sonia-S%25C3%25A1nchez/e/B01MS3QHZI?ref=sr_ntt_srch_lnk_1&qid=1597326986&sr=1-1
https://www.amazon.co.uk/Arree-Chung/e/B009I1LZEC/ref=dp_byline_cont_book_1
https://www.amazon.co.uk/R-J-Palacio/e/B005MESU4C?ref=sr_ntt_srch_lnk_1&qid=1597327187&sr=1-1
https://www.amazon.co.uk/Francesca-Sanna/e/B01B6Y975C?ref=sr_ntt_srch_lnk_1&qid=1597330629&sr=8-1
https://www.amazon.co.uk/Giles-Andreae/e/B001IOBDE4/ref=dp_byline_cont_book_1
https://www.amazon.co.uk/Eleanor-Estes/e/B000APHM9M/ref=dp_byline_cont_book_1

