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COVID-19 catch-up premium report 

COVID-19 catch-up premium spending: summary
	summary information

	Total number of pupils:
	464
	Amount of catch-up premium received per pupil:
	£80

	Total catch-up premium budget:
	£37, 120
	Planned expenditure to date:
	£30, 671


	strategy statement

	The LECA catch-up strategy employs an holistic approach, incorporating all year groups, as well as subjects and also addresses both the academic and pastoral needs of our students.  Following extensive testing, using external assessment packages, our main priorities across the student cohort are to address reading, writing and numeracy gaps.  Across all year groups, we have implemented daily strategies for students, implementing weekly literacy and numeracy activities into tutor time. These activities are age-appropriate and aim to tackle the smaller gaps in reading and numeracy, through regular practice.  In addition, we have implemented regular reading, at the start of lessons, immersive reading in English and the teacher as reader, is a requirement for all subjects, so that students are supported in their understandings of texts.  Where reading gaps are wider, we will implement a range of targeted interventions, to close the gaps and improve reading ages, including Accelerated Reader, Rapid Reader and Catch-Up Literacy.  In addition, intervention to improve writing ages in Year 7, will be delivered by English specialists to small groups of identified students. We are also addressing the wider gaps in Maths, by delivering Catch-Up Numeracy, to a targeted cohort of students. 
Using assessment data, individual subjects have also identified opportunities and resources to close gaps and these are contributing to the school’s overall catch-up aim, to raise the attainment of all pupils to close the gap created by COVID-19 school closures.  



Barriers to learning

	barriers to future attainment

	Academic barriers: 

	A
	Low levels of literacy identified through baseline assessment data

	B
	Low levels of numeracy identified through baseline assessment data

	C
	The impact of COVID-19 regulations for schools e.g. periods of the academic year being taught in smaller bubbles, leading to disengagement


	ADDITIONAL BARRIERS

	External barriers: 

	D
	The impact of COVID-19 closures on students’ mental health and wellbeing, identified through PASS testing

	E
	Second school closure (January 2021) limits ability to implement strategies funded through catch-up

	F
	


Planned expenditure for current academic year
	Quality of teaching for all

	Action
	Anticipated outcome and success criteria
	What’s the evidence and rationale for this choice?
	How will you make sure it’s implemented well?
	Staff lead
	When will you review this?

	Online platforms to support students’ gaps in knowledge:

· Maths Whizz 
· GCSE Pod 
· Tassomai 

	Gaps closed through repetition of skills and knowledge.
	The EEF Toolkit outlines the moderate to high impact that digital technology can have, when supplementing classroom teaching.
	Maths Whizz was the designated platform for transition for KS2 and formed part of the transition learning, issued to Year 6 students, coming to LECA.

Use of GCSE Pod monitored centrally by Progress Leaders and senior leaders; home learning protocols for Year 10 to use GCSE Pod regularly, to maximize student participation.
Tassomai participation is a designated part of Science lessons, to maximise use and impact.
	MP

CE
DH


	Dec 2020

April 2021
April 2021

	· Use of GL Assessments to identify and analyse gaps in knowledge and understanding. 
· Assess GAPS in all areas of the curriculum – with a sharp focus on reading, writing and mathematics
	· Teachers have secure knowledge of areas of support for the children in their class.

· Teaching matches the needs of the students.
	· Identified gaps are planned and addressed in day to day teaching.
· Targeted intervention supports children’s learning and access to the curriculum.

· Sequence of learning supports progress.
EEF’s guidance on high quality teaching outlines the importance of teachers in knowing their students, in order to meet their needs and address gaps.
	· Assessment data will be uploaded on assessment completion
· Staff training on the use of new assessment data (CATs; Reading Ages etc.)
	CS
	Dec. 2020

	A targeted programme of whole-staff CPD:

· Reading comprehension strategies 
· Metacognition and self- regulation
	All teachers will teach approaches to reading, in their subject.  Lessons will see the teacher as reader, facilitating better comprehension and reading materials adapted according to reading ages.
Curriculum planning incorporates strategies for metacognition and this is evident in classroom practice. Support staff are also well versed in the strategy and use aspects when working with individuals in the classroom.

	Teaching reading comprehension strategies is a high impact low-cost strategy and builds on the latest research for improving reading.

Identified by the EEF as a high impact, low cost strategy that can result in accelerating learning by 7 months.  Cognitive aspects relate to previous training on Rosenshine’s Principles of Instruction, which underpin the school’s ‘INSPIRED’ ethos.
	Quality assurance of approaches to reading in the classroom.
Staff survey to measure knowledge gained from CPD.

Evidence of approaches in curriculum planning and lesson delivery
	CS
CJ
	January 2021

January 2021

	Prioritising ‘Communications in the Curriculum’:

1. TLR allocated for CC lead 
2. Tutor time literacy/numeracy is funded, including whole-cohort texts for tutor time reading 
Cost copying NN, DR; DR sub and Year 8 book cost) 
	1. A strategy for Communications in the Curriculum is created and implemented, with staff CPD tailored to address responsibilities for teaching reading and disciplinary literacy. 
2. All students are engaged if directed literacy and numeracy, at least

	Reading is a key priority, for the school, as well as writing and oracy.  Having a designated lead to implement strategy, track and monitor progress and work alongside the Intervention Manager and SEND team will enable a sharp focus on closing literacy gaps.
	Dedicated time for staff training, given over to developing Communication in the Curriculum.
	
	

	Total budgeted cost:
	£15,521

	Targeted support

	Action
	Intended outcome and success criteria
	What’s the evidence and rationale for this choice?
	How will you make sure it’s implemented well?
	Staff lead
	When will you review this?

	Targeted small group writing intervention in Year 7, with English specialists.
	Students’ writing ages will increase, by at least 10 months.
	EEF guidance highlights the effectiveness on small-group interventions, informed by robust assessment data.  The school used a national writing test to identify writing ages and interventions will be targeted at those students with the lowest writing ages.
	We have created extra capacity in English, through additional recruitment and these interventions will be timetabled, to enable students to access the intervention, during the school day.
	AR
	April 2021

	Accelerated Learning group created, for Year 7:

	Reading ages will increase incrementally.
Basic Maths skills will improve.
	Students in this group require intensive basic skills interventions and additional support from the SEND team. The reduction in class size is a strategy that is proven to have moderate impact, so when implemented alongside the additional specialist interventions, impact will be evident.
In accordance with the EEF’s guidance on supporting students with SEND, high quality teaching will take place, enabling the students to follow the main curriculum in a highly supported environment,
	Intervention specialists will be trained on Catch-Up Numeracy and Literacy, Accelerated Reader and Rapid Reader, alongside any other bespoke basic skills individual students require. Regular assessments using these packages will track granular progress, enabling students to be more successful.
The timetable and setting of Year 7 has been updated, to facilitate progress.

Additional age-appropriate reading books have been purchased to facilitate daily reading.
	CS
JC

EP
	April 2021

	Total budgeted cost:
	£15, 000

	Other approaches
	
	
	
	
	

	Action
	Intended outcome and success criteria
	What’s the evidence and rationale for this choice?
	How will you make sure it’s implemented well?
	Staff lead
	When will you review this?

	Use PASS data to provide targeted wellbeing support

	· Students feel confident in attending school as they want to ensure they achieve.

· Students have good levels of well-being.
	LECA prioritises the wellbeing of its students, as part of our whole-school ethos, resulting in good attendance and an environment where students feel supported. This in turn impacts more positively on academic success.
	AP responsible for personal development will analyse PASS data and with the support team, ensure that targeted interventions are in place and progress monitored.  
	CE
	Dec 2020

	Provide access to live theatre for Year 10 English catch-up 
	· Students cement understanding of key texts, to close gaps in knowledge
	Cognitive strategies to retain knowledge are key to closing the gaps for knowledge of key literature texts.
	Knowledge tests will show secure understanding of the text.
	
	

	Total budgeted cost:
	£150


	additional information

	Resources used to support our planning:

https://www.gov.uk/government/publications/catch-up-premium-coronavirus-covid-19
https://educationendowmentfoundation.org.uk/covid-19-resources/national-tutoring-programme/covid-19-support-guide-for-schools/
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/catch-up-literacy/
https://educationendowmentfoundation.org.uk/news/introducing-eef-school-planning-guide-2020-21/
https://educationendowmentfoundation.org.uk/tools/guidance-reports/special-educational-needs-disabilities/
https://www.gl-assessment.co.uk
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