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[bookmark: _Toc209186915]Identifying and Supporting Pupils with English as an Additional Language (EAL) in Primary Schools
1. [bookmark: _Toc209186916]Identification of EAL Pupils
Initial Identification:
· At admission, collect detailed information from parents/carers regarding the child’s home language(s) and previous exposure to English.
· Use school admission forms and initial interviews to establish the child’s language background and any previous schooling.
· Record EAL status in the school’s management information system (MIS) for ongoing monitoring.
Assessing English Proficiency:
· Use structured, age-appropriate assessments to determine the child’s current level of English language proficiency in listening, speaking, reading, and writing.
· Tools may include the Bell Foundation’s EAL Assessment Framework or Oxford University’s English Proficiency assessments.
· Observation and teacher judgment are critical alongside formal assessments, especially in younger children or those new to the school.
· Regularly review language development progress through formative assessment and track alongside curriculum progress.
2. [bookmark: _Toc209186917]Supporting EAL Pupils’ Educational Progress
Research-Based Strategies:	
High-Quality Teaching:
· The Education Endowment Foundation (EEF) identifies that high-quality teaching is the most important factor in supporting EAL pupils, including:
· Clear modelling of language in context
· Use of visual supports, gestures, and demonstrations
· Scaffolding language and vocabulary explicitly
· Encouraging talk and discussion to develop oral language skills
Vocabulary Development:
· Vocabulary is a key predictor of academic success. Explicit teaching of tier 2 (academic) and tier 3 (subject-specific) vocabulary helps EAL pupils access the curriculum.
Language-rich Environment:
· Create classrooms rich in spoken and written language, with opportunities for pupils to use and hear English in meaningful contexts.
Peer Support and Collaborative Learning:
· Structured group work with peers, including paired reading or discussion activities, can support language acquisition and social integration.
Targeted Interventions:
· For pupils with delayed or limited English proficiency impacting their academic progress, targeted small group or 1:1 interventions focusing on language skills may be beneficial.
3. [bookmark: _Toc209186918]Monitoring and Evaluating Impact on Educational Progress
Ongoing Assessment:
· Regular formative assessment across the curriculum to monitor academic progress and language development.
· Use national assessments, phonics screening (where applicable), and teacher assessments to identify gaps in learning.
Data Analysis:
· Analyse EAL pupils’ attainment and progress data compared to peers to identify trends and inform targeted support.
· Consider the impact of English proficiency on curriculum access and achievement.
Review and Adaptation:
· Review support strategies regularly (e.g., termly or half-termly) with the pupil, parents/carers, and teaching staff.
· Adapt teaching approaches and interventions based on assessment outcomes and pupil feedback.
4. [bookmark: _Toc209186919]Assessing Very Young Children in EYFS
· Observation-led: Use naturalistic observation in play and routines rather than formal testing.
· Use of home language: Encourage use of the child’s first language and note competence. Strong home language is a predictor of later English success.
· Focus on comprehension first: Listening and responding (e.g., following instructions, joining in songs) are stronger early indicators than speaking.
· Developmentally appropriate: Avoid expecting sentence-level responses too early; focus on single words, gestures, and social interaction.
· Parental input: Gather detailed background about exposure to English at home and in childcare.
· Progression: Track changes in willingness to join in, attention to stories, and use of single English words/phrases over time.
5. [bookmark: _Toc209186920]Whole-School Approaches and Inclusion
· Promote a positive, inclusive ethos that values linguistic and cultural diversity.
· Provide staff with training on EAL strategies, cultural competence, and differentiation.
· Engage parents/carers with translated materials and bilingual support where possible.
[bookmark: _Toc209186921]Supporting Pupils with English as an Additional Language (EAL) and Special Educational Needs (SEN)
Children who have English as an Additional Language (EAL) alongside Special Educational Needs (SEN) require tailored support that considers the complexities of language acquisition alongside their additional learning needs. Research shows that SEN may be more difficult to identify in EAL pupils, as language barriers can mask or mimic learning difficulties. Careful assessment and ongoing monitoring are therefore critical.
Practical Implementation
· Assessment:
· Use bilingual and culturally appropriate assessment methods where possible.
· Assess both language proficiency and SEN-related skills separately to avoid misdiagnosis.
· Collaboration:
· SENCOs, EAL coordinators, class teachers, and parents should work together to develop and regularly review tailored support plans.
· Targeted Interventions:
· Provide integrated support addressing both language acquisition and SEN needs.
· Employ specialist teaching strategies that accommodate language barriers and learning difficulties.
· Monitoring and Review:
· Regularly monitor pupil progress in both English language development and SEN-related areas.
· Adjust interventions based on ongoing evidence and assessments.
· Parental Engagement:
· Involve parents/carers in assessment and planning, valuing their knowledge of the child’s home language and culture.
· Provide communication in parents’ preferred languages when possible.
[bookmark: _Toc209186922]Key Research and Guidance References:
· DfE (2018) ‘English as an Additional Language (EAL) Guidance’: Emphasises high-quality classroom teaching and targeted support for EAL learners.
· Education Endowment Foundation (EEF, 2020) ‘Improving Literacy in Key Stage 1 and 2’: Highlights the importance of vocabulary teaching and oral language development for EAL pupils.
· The Bell Foundation: Provides practical frameworks and assessments for identifying and supporting EAL learners.
· National Literacy Trust: Research on the link between oral language proficiency and reading achievement in EAL children.
[bookmark: _Toc209186923]Key Research and Guidance References (SEN Specific):
· Department for Education (DfE, 2019): SEN identification in EAL learners should be approached with caution, ensuring that language difficulties are not mistaken for learning disabilities. Schools must use thorough, culturally appropriate assessment tools to differentiate between EAL and SEN needs.
DfE SEND Code of Practice (0-25 years)
· Education Endowment Foundation (EEF, 2020): Effective support for pupils with EAL and SEN involves coordinated interventions addressing both language development and SEN. Collaboration between EAL specialists, SENCOs, and class teachers is essential to create integrated support plans.
EEF EAL Guidance Report
· The Bell Foundation (2021): Advises individualized, evidence-based assessments, using bilingual assessments where possible, to avoid misidentification. Schools should not base judgements on English proficiency alone but consider pupils’ full linguistic and cultural backgrounds.
The Bell Foundation: Supporting EAL Pupils with SEND
· National Association for Special Educational Needs (NASEN): Recommends culturally and linguistically appropriate assessment tools, differentiated teaching approaches, and staff training on the intersection of EAL and SEN.

[bookmark: _Toc209186924]Appendix I: The Bell Foundation EAL Assessment Framework
The Bell Foundation’s EAL Assessment Framework provides a structured approach to identifying the English language proficiency of children learning English as an Additional Language. It helps schools understand where pupils are in their language development and tailor support accordingly.
[bookmark: _Toc209186925]Key Features of the Framework:
Stages of English Language Proficiency:
· The framework breaks down EAL learners’ language development into five stages:
1. New to English – Very limited or no English.
2. Early Acquisition – Beginning to understand and use simple English.
3. Developing Competence – Can communicate effectively in everyday situations but may struggle with complex language.
4. Competent – Can use English confidently for most purposes but may lack academic language.
5. Fluent – Near-native proficiency across all areas.
Language Domains Assessed:
· Listening, speaking, reading, and writing skills are assessed at each stage.
Use in Schools:
· The framework assists teachers in:
· Planning language-focused support and interventions.
· Monitoring progress over time.
· Communicating proficiency levels with parents and other professionals.
Practical Tools:
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The Bell Foundation provides checklists, descriptors, and example activities aligned with each proficiency stage.
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[bookmark: _Toc209186926]EAL Support Framework: Overall Stage
	Name of Child
	



	Stage
	Description:
	Checklist:
	Example Activities:

	1
	New to English
	· Pupil has very limited or no English.
· May understand some everyday language but cannot communicate in English independently.
	· Responds to non-verbal cues and gestures.
· Recognises familiar words/phrases related to immediate needs.
· Uses gestures, pointing, or single words to communicate.
· Understands simple classroom instructions with support.
	· Use visual aids and gestures to support understanding (e.g., pictures, real objects).
· Teach key vocabulary through repetition and routine (e.g., greetings, classroom objects).
· Use ‘Total Physical Response’ activities (e.g., “Touch your head,” “Stand up”).
· Label classroom items to build word recognition.

	2
	Early Acquisition
	· Pupil understands simple phrases and instructions.
· Beginning to use simple words and short phrases to communicate.
	· Understands basic questions and instructions with support.
· Can produce one or two word answers.
· Begins to copy and use simple sentence structures.
· Recognises some high-frequency vocabulary
	· Structured speaking opportunities like ‘show and tell’ using simple sentences.
· Sentence starters for oral and written language (e.g., “I like…”, “This is…”).
· Interactive games focusing on high-frequency words.
· Picture storytelling to encourage simple sentence use.

	3
	Developing Competence
	· Pupil communicates in everyday situations but may struggle with complex language or abstract ideas.
· Can read and write simple texts with some support.
	· Understands and follows longer instructions.
· Uses simple connected sentences.
· Attempts new vocabulary and grammatical structures.
· Reads simple texts and writes basic sentences.
	· Group discussions on familiar topics with sentence frames.
· Reading comprehension activities with scaffolded questions.
· Vocabulary development exercises focused on tier 2 and 3 words.
· Writing simple paragraphs with prompts.

	4
	Competent
	· Pupil uses English confidently for most purposes but may lack some academic language and idiomatic expressions.
· Can access curriculum content with some support.
	· Understands complex instructions with some need for clarification.
· Uses a wide range of vocabulary and sentence structures.
· Reads age-appropriate texts with some difficulty on complex language.
· Writes longer texts with developing organisation and grammar.
	· Academic discussion groups exploring curriculum topics.
· Writing tasks involving explanation and reasoning.
· Use of dictionaries and thesauruses to support vocabulary.
· Independent reading with follow-up comprehension tasks.

	5
	Fluent
	· Near-native fluency in all areas of language use.
· Can access full curriculum with minimal or no support.
	· Understands idiomatic expressions and nuances.
· Uses complex sentence structures and varied vocabulary.
· Reads and writes confidently across genres.
· Can explain and argue points effectively.
	· Debates and presentations on complex topics.
· Extended writing tasks across subjects (e.g., reports, narratives).
· Critical reading and analysis of texts.
· Peer mentoring and leadership roles supporting EAL learners.

	
	
	
	
	Score:
	



[bookmark: _Toc209186927]EAL Support Framework: Listening
	Name of Child
	



	Stage
	Description:
	Checklist:
	Example Activities:

	1
	New to English
	· Relies on context, gesture, tone; 
· understands a few familiar words.
	· Responds to routine instructions with modelling; 
· watches peers for cues; recognises own name and key classroom words; 
· benefits from visuals/realia.
	· Total Physical Response (TPR); 
· visual timetables; 
· action songs; 
· simple Simon Says; 
· picture-supported instructions; 
· everyday routine language drills.

	2
	Early Acquisition
	· Understands simple, familiar instructions and everyday language with contextual support.
	· Follows 1–2 step instructions; 
· identifies objects/people when named; answers yes/no and choice questions with support.
	· Barrier games with pictures; 
· command chains (“take the red pen, put it in the pot”); 
· pre-teach key vocabulary with images; 
· listen-and-point stories.

	3
	Developing Competence
	· Follows longer instructions and conversations on familiar topics.
	· Tracks class talk on known topics; 
· responds to who/what/where questions; 
· picks out main ideas with scaffolded support.
	· Listening for gist/detail tasks; 
· audio clips with graphic organisers; 
· partner retell after teacher modelling; 
· vocabulary frames for note-taking.

	4
	Competent
	· Manages most classroom talk with minimal support; 
· some subject language emerging.
	· Understands complex explanations; 
· requests clarification appropriately; 
· follows multi-step instructions; 
· begins to interpret tone/intonation.
	· Jigsaw listening with subject content; 
· Cornell notes; 
· academic talk moves (“Could you clarify…?”); 
· mini-lectures with key word banks.

	5
	Fluent
	· Age-appropriate comprehension across contexts, including idioms/nuance.
	· Understands idiomatic/figurative language; 
· infers meaning; 
· synthesises information across sources.
	· Debates with listening roles; 
· note-making from talks/podcasts; 
· inference tasks with figurative language focus.

	
	
	
	
	Score
	





[bookmark: _Toc209186928]EAL Support Framework: Speaking
	Name of Child
	



	Stage
	Description:
	Checklist:
	Example Activities:

	1
	New to English
	· Gestures/single words/memorised chunks.
	· Uses pointing/gesture; 
· repeats key words; 
· produces names/labels; 
· relies on modelling.
	· Choral rehearsal; 
· sentence frames with visuals; 
· talk partners with echoing; 
· naming games; 
· “My turn/Your turn” drills.

	2
	Early Acquisition
	· Short phrases; can answer simple questions.
	· Produces formulaic phrases; 
· answers yes/no & either/or; 
· attempts simple present tense; 
· imitates modelled expressions.
	· Structured dialogues; 
· substitution tables; 
· show-and-tell with sentence starters; 
· role-play of routines (library, lunch).

	3
	Developing Competence
	· Simple connected sentences; can retell familiar events.
	· Links ideas with and/then/because; 
· asks/answers simple questions for social/academic purposes; 
· errors but message clear.
	· Story retell with picture prompts; 
· barrier games that require describing; 
· information gap tasks; 
· language ladders for reasons/opinions.

	4
	Competent
	· Increasing fluency/accuracy; 
· subject vocabulary growing.
	· Contributes to group/class discussion; 
· uses topic vocabulary; 
· expands answers; self-corrects.
	· Structured academic talk (think–pair–share; fishbowl); 
· discussion sentence stems (compare/contrast/justify); 
· vocabulary games using morphology.

	5
	Fluent
	· Confident, nuanced expression incl. academic register.
	· Uses complex sentences; 
· hedges/qualifies; 
· adapts tone to audience/purpose.
	· Seminars/debates; 
· presentations; 
· Socratic circles; 
· peer teaching of concepts with success criteria.

	
	
	
	
	Score
	





[bookmark: _Toc209186929]EAL Support Framework: Reading
	Name of Child
	



	Stage
	Description:
	Checklist:
	Example Activities:

	1
	New to English
	· Early print awareness; 
· relies on visuals.
	· Tracks L→R/top→bottom; 
· recognises own name/some letters; 
· uses pictures to infer meaning.
	· Phonics with visuals; 
· labelled classroom/environmental print hunts; 
· matching captions to images; 
· simple decodable texts.

	2
	Early Acquisition
	· Decodes familiar words/short sentences; 
· extracts simple info.
	· Answers who/what/where with support; 
· uses GPC knowledge; 
· identifies key words in illustrated texts.
	· Guided reading with picture cues; 
· keyword highlighting; 
· sentence strip ordering; 
· cloze with word banks.

	3
	Developing Competence
	· Reads age-appropriate texts with scaffolding; 
· uses grammar cues.
	· Recognises common prefixes/suffixes and punctuation; 
· uses prior knowledge; 
· distinguishes fiction/non-fiction features.
	· Text feature scavenger hunts; 
· morphology mini-lessons; 
· KWL charts; 
· reciprocal reading (predict/clarify/question/summarise).

	4
	Competent
	· Reads a range of curriculum texts; 
· summarises/infer with some support.
	· Locates detail to answer how/why; 
· synthesises across paragraphs; 
· monitors and repairs understanding.
	· Graphic organisers for inference; 
· summarising frames; 
· dual-coding (diagram + text); 
· jigsaw reading of topic texts.

	5
	Fluent
	· Fluent, critical reading across subjects.
	· Evaluates relevance/reliability; 
· analyses language/author choice; 
· forms justified opinions.
	· Comparative analysis tasks; 
· evidence-based responses (PEE/PEL); 
· critical literacy questions; 
· independent research with note-making.

	
	
	
	
	Score
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	Name of Child
	



	Stage
	Description:
	Checklist:
	Example Activities:

	1
	New to English
	· Mark-making/copying; 
· emergent writing.
	· Copies letters/own name; 
· labels with support; 
· draws to convey meaning.
	· Name/label writing; 
· tracing/overwriting; 
· captioning pictures with word banks; 
· dictated sentence scribing.

	2
	Early Acquisition
	· Simple words/phrases; 
· supported sentences.
	· Basic CVC spelling; 
· completes sentence starters; 
· combines drawing + writing on familiar topics.
	· Sentence frames; 
· predictable texts (“I can…”); 
· cut-and-stick sentence ordering; 
· phonics-linked writing tasks.

	3
	Developing Competence
	· Short texts with basic grammar/sequencing.
	· Uses articles/prepositions/conjunctions; 
· attempts tense consistency; 
· time sequencing words.
	· Paragraph frames; 
· functional writing (instructions, recounts); 
· substitution/editing tasks; 
· vocabulary upgrade checklists.

	4
	Competent
	· Extended writing; 
· varied structures; academic vocab.
	· Organises ideas; 
· uses complex/compound sentences; 
· topic-specific vocabulary and genre features.
	· Genre toolkits; 
· model–deconstruct–joint construct–independent cycle; 
· cohesion devices practice; 
· morphology for precision.

	5
	Fluent
	· Accurate, cohesive writing across genres.
	· Controls grammar and register; 
· uses evidence and reasoning; 
· writes at age expectations across subjects.
	· Extended compositions with self/peer assessment; 
· genre transformation (e.g., report→letter); 
· editing conferences with success criteria.

	
	
	
	
	Score
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