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Our aims in handwriting are: 
· For all children, including those who are disadvantaged and those with SEND, to have legible and fluent handwriting;
· To prioritise accurate and fluent handwriting. 
Handwriting Pedagogy
The handwriting curriculums is well designed to build pupils’ knowledge and skills sequentially and cumulatively. This has been designed by the Curriculum and Subject Leaders who have expertly designed the curriculum at each stage to develop a deep, fluent and secure knowledge that paves the way for future learning. The curriculum has been expertly developed over time and is frequently reviewed to ensure its continued quality, effectiveness and rigour.
Our pedagogy is informed by the EEF’s ‘five-a-day’ principle, whereby high quality teaching benefits all pupils, particularly those who are disadvantaged and those with SEND. 
Explicit instruction in handwriting: A teacher-led approach where handwriting skills are taught through clear, step-by-step explanations and live modelling of letter formation, pencil grip, and posture. The teacher demonstrates how to form letters, join them where appropriate, and space them correctly on the line. Frequent checks for understanding are used throughout to ensure children are secure before moving on. This is followed by guided practice, where children practise alongside the teacher with support and immediate feedback, before progressing to independent handwriting tasks to build fluency and accuracy.
Cognitive and metacognitive strategies: Managing cognitive load is essential in handwriting instruction so that children can focus on accurate letter formation without becoming overwhelmed. We support this by breaking the process into small, manageable steps, with a focus on the sequential teaching of letter families: Long Ladder letters, Curly Caterpillar letters, One-armed Robots, and Zig Zag letters. This structured approach allows children to develop muscle memory and confidence with similar movements before moving on. Pupils begin with print handwriting in line with the Read Write Inc. approach, focusing on clear letter formation. As their confidence and control develop, they progress to pre-cursive handwriting, before moving towards neat, legible joined cursive. Throughout this journey, they are encouraged to monitor their progress and evaluate their handwriting for legibility, correct letter size, and consistent spacing.
Scaffolding: Scaffolding begins with explicit instruction, whereby handwriting is effectively modelled by all teachers, at all times, in all areas of the curriculum. Teachers will use formative assessment to ensure they are identifying and correcting mis formations within the lesson, so not to embed a misconception. 
Where a greater barrier is identified, children will be assessed to see where the barrier begins and may need to access intervention for gross and fine motor skills, for example hand and finger strengthening exercises, before moving onto pattern formation in readiness for writing.  
Other scaffolds and interventions can be used for children who display the motor skills to form letters, but find the actual formation difficult. This could include using supporting resources from ‘Letter-Join’ whereby over tracing can be effective to develop letter formation (modelled and supported by an adult to avoid mis formations occurring). This scaffolding will be gradually reduced over time, moving from tracing to copying, to writing from memory, as children gain confidence and fluency. 
Flexible grouping: The teacher uses assessments within lessons to form flexible groupings based on children’s current handwriting needs and needs that should arise within a lesson, to provide immediate, effective feedback. This allows the teacher to work closely with specific groups to provide targeted support, having the assessment of ability to then use targeted intervention to improve fine motor control, correcting letter reversals, or practising consistent sizing and line use. After short, focused intervention sessions, children are supported to return to independent work, applying what they have practised.
Using technology: Use Letter-Join’s online resources to model correct letter formation in real time, emphasising key elements such as posture, pencil grip, and starting points. Teachers can also use iPads or visualisers to display pupil work, reinforcing expectations and providing opportunities to identify and correct errors collaboratively.
High Quality Teaching
Curriculum and Subject Leaders have provided training to ensure teachers understand and utilise the need to check pupils’ understanding systematically, identifying and remedying any gaps or misconceptions. With this knowledge, they are able to give effective feedback that supports pupils to improve. 
Where a child is displaying barriers to handwriting, teachers use targeted interventions effectively, in conjunction with high quality teaching, for these pupils who need additional support. Appropriate and well-judged adaptations help pupils to overcome the most significant barriers to writing, particularly for those who are disadvantaged and/or who have SEND. These adaptations effectively enable pupils to learn the writing curriculum, so that they secure the knowledge and skills they need for future learning and to equip them with the writing skills needed for the wider curriculum. 
With all of this knowledge, teachers are experts at checking pupils’ understanding and adapting their teaching, in the moment, to meet pupils’ needs.
Correct Seated Position
A correct seated position, with feet flat on the floor, back straight, and non-writing hand holding the paper steady, is explicitly taught and expected throughout the school, beginning in Nursery, to support good handwriting habits and promote focus and stamina during writing tasks.
Feet flat on the floor: Feet should be firmly on the ground to provide stability and good posture.
Back straight and supported: Sit up straight with the lower back against the backrest of the chair. Avoid slouching or leaning over the desk.
Knees at a right angle: Knees should be bent at approximately 90 degrees, directly over the ankles.
Elbows resting lightly on the table: Forearms should rest comfortably on the desk without hunching the shoulders. 
Non-writing hand stabilising the paper: This hand should gently hold the paper steady.
Paper position: For right-handed pupils: the paper should be tilted slightly to the left. For left-handed pupils: the paper should be tilted slightly to the right. The bottom edge of the paper should be parallel to the forearm of the writing hand. Left-handed pupils to be seated appropriately in the class, so that they are to the left of a right-handed writer.
Pencil grip: Use a tripod grip (thumb, index finger, and middle finger). Grip should be firm but relaxed.
Early Years 
The school’s handwriting curriculum is systematic and cumulative, ensuring that skills are built progressively over time. By the end of Reception, children are well prepared to reach a Good Level of Development, having secured the foundations needed for fluent writing. They use their handwriting knowledge and skills confidently and with growing automaticity, enabling them to focus on content rather than letter formation. As a result, pupils are exceptionally well prepared for the next stage of learning in Year 1 and beyond.
Nursery
In Nursery, children develop early writing skills through a structured 12-step progression (see 12-step progression document), beginning with gross motor development and gradually moving towards fine motor control, early pattern writing, and formation of letter families.
In Nursery 1, the focus is on building gross motor strength and coordination, laying the foundation for future writing through activities such as animal walks, yoga, tummy time, dancing, painting with large brushed, whilst facilitating fine motor skills activities such as playdough, squeezing and using hand tools.
In Nursery 2, children continue to develop their fine motor skills and begin to form letters using both letter families (e.g. Long Ladder, Curly Caterpillar) and the Read Write Inc. approach (around the apple, down the leaf). Early handwriting is taught explicitly to support correct seated position, pencil grip and letter formation to build confidence.
Across all Nursery sessions, children take part in daily, developmentally appropriate activities to support their readiness for writing and ensure a smooth transition into Reception, where formal handwriting routines become more established.
Resources used:
· Letter-join letter families resources laminated for tracing and copying;
· Letter-join letter families resources printed for tracing and copying.
Reception
Reception builds directly on the developmental progress made in Nursery, with the aim of supporting all children to become confident, fluent early writers. At the beginning of the Autumn Term, all children, including those joining from external settings, are assessed against the school’s 12-step handwriting progression (see 12-step progression document). This assessment ensures teaching is matched to each child’s current stage of development.
The year begins by consolidating gross and fine motor skills, particularly for those who need further development, before moving into structured handwriting instruction. Children are taught to form letters using letter families (Long Ladder, Curly Caterpillar, One-Armed Robot, Zig Zag), following the Read Write Inc. approach to ensure consistency and accuracy in early formation.
Throughout the year, children also learn to form capital letters correctly and develop good habits around seating position, pencil grip, and paper orientation. Handwriting is embedded in daily practice, with a clear structure of modelling, guided sessions, and independent writing opportunities, supporting children in building stamina and fluency.
Throughout the year, handwriting is taught through explicit instruction, guided practice, and opportunities for independent writing. These strategies, supported by high expectations and daily opportunities to write, help children develop the stamina, control, and fluency required to meet the Early Learning Goals for writing. This includes frequent opportunities for children to practise and consolidate their learning and to develop their attention and sustained focus, so that they are ready for Year 1.
Resources used: 
· Letter-join letter families resources laminated for tracing and copying;
· Letter-join letter families resources printed for tracing and copying;
· Handwriting books.
Year 1 
In Year 1, children continue to build on the strong foundation established in the EYFS, with a daily focus on developing accurate, consistent print handwriting in line with the school’s phonics scheme, Read Write Inc.
Firstly, children revisit the sequence of letter families (Long Ladder, Curly Caterpillar, One-Armed Robot, and Zig Zag letters) to ensure correct formation, orientation, and starting points. This consolidation supports fluency and muscle memory, while reinforcing links between handwriting and phonics.
As children secure individual letter formation, they progress to writing CVC (consonant-vowel-consonant) and CCVC (consonant-consonant-vowel-consonant) words, applying their phonics knowledge in structured handwriting activities. Emphasis is placed on consistent letter sizing, spacing between words, and correct use of lines.
Handwriting is taught through explicit instruction, frequent modelling, guided practice, and opportunities for independent writing, embedded across the curriculum.
This approach aligns with the Year 1 National Curriculum handwriting objectives, which state that pupils should be taught to:
· Sit correctly at a table, holding a pencil comfortably and correctly.
· Begin to form lowercase letters in the correct direction, starting and finishing in the right place.
· Form capital letters.
· Form digits 0–9.
· Understand which letters belong to which handwriting families (i.e. letters formed in similar ways), and to practise these.
By the end of Year 1, children are expected to write clearly and legibly using printed letters, with developing stamina and control, preparing them for the transition to pre-cursive and joined handwriting in Year 2.
Resources used: 
· Letter-join letter families resources laminated for tracing and copying;
· Letter-join letter families resources printed for tracing and copying;
· Handwriting books.
Year 2
In Year 2, daily handwriting begins with a strong focus on consolidating accurate printed letter formation, ensuring all children form letters correctly, with consistent size, orientation, and spacing. This consolidation phase supports automaticity and confidence, laying a secure foundation for progression to joined writing.
Once children demonstrate automaticity and fluency in print, they are introduced to pre-cursive handwriting, with a focus on entry and exit strokes, correct starting points, and maintaining uniformity in letter size and alignment. This stage prepares pupils for joining, without rushing the transition.
During the Summer Terms, or when showing readiness, joined handwriting is introduced. Some pupils may show readiness prior to this; therefore, this will begin when showing readiness, initially through targeted intervention, offered to pupils showing consistent, accurate letter formation in pre-cursive, demonstrating that they are ready to move on. This approach ensures that joins are taught with precision and high expectations from the outset, avoiding the embedding of misconceptions or incorrect joins. As the year progresses, and with secure foundations in place, joined handwriting is taught to the whole class, with a focus on fluency, consistency, and stamina.
This progression is fully aligned with the Year 2 National Curriculum handwriting objectives, which state that pupils should be taught to:
· Form lower-case letters of the correct size relative to one another.
· Start using some of the diagonal and horizontal strokes needed to join letters.
· Write capital letters and digits of the correct size, orientation and relationship to one another and to lower-case letters.
· Use spacing between words that reflects the size of the letters.
Throughout Year 2, handwriting is taught through explicit modelling, scaffolded practice, and opportunities for regular application across the curriculum, ensuring children develop fluent, legible handwriting habits that prepare them for KS2 expectations.
Resources used: 
· Letter-join letter families resources printed for tracing and copying;
· Handwriting books.
Year 3 
In Year 3, handwriting continues to be a key focus as children move towards fully fluent, joined handwriting. Daily handwriting sessions are delivered throughout Autumn 1, then continue three times a week for the remainder of the year.
The Autumn Term begins with a recap of pre-cursive letter formation, using the established sequence of letter families (Long Ladder, Curly Caterpillar, One-Armed Robot, and Zig Zag letters) to reinforce consistency and accuracy. Children focus on correct posture, pencil grip, and orientation on the line, with particular attention to ascenders and descenders, ensuring there is sufficient space above and below the writing line.
By mid-Autumn 1, children focus on joined handwriting, consolidating which letters join and which do not. Explicit teaching highlights key joins and common patterns, using modelled examples and guided practice. Children use previously learnt spelling rules as both handwriting practice and spelling consolidation, enabling them to develop fluent joins while reinforcing key spelling patterns and rules.
As handwriting becomes more embedded, children develop greater fluency and stamina, applying joined handwriting consistently across subjects. Targeted intervention is provided for pupils who need additional support, ensuring misconceptions are addressed and progress is sustained.
This approach aligns with the Lower Key Stage 2 National Curriculum handwriting objectives, which state that pupils should be taught to:
· Use the diagonal and horizontal strokes that are needed to join letters.
· Increase the legibility, consistency and quality of their handwriting, for example by ensuring that downstrokes are parallel and letters are spaced appropriately.
By the end of Year 3, the expectation is that most pupils will be writing in a clear, legible joined style, with consistent size and spacing, and an increasing ability to write with fluency.
Resources used: 
· Handwriting books;
· Letter-join letter families resources printed for tracing and copying (for intervention).
Year 4 
In Year 4, children build on the joined handwriting skills developed in Year 3, with a continued focus on increasing fluency, legibility, and stamina. Handwriting sessions are delivered three times a week, with additional opportunities for application across the curriculum.
At the start of the year, teaching recaps letter formation and key joins, reinforcing correct letter connections, spacing, and the positioning of ascenders and descenders. Children practise writing words and sentences using spelling patterns and rules previously taught, ensuring handwriting sessions also reinforce core spelling knowledge.
As the year progresses, pupils are supported to refine their handwriting style, focusing on making their writing more efficient and consistent. This includes:
· Maintaining a clear distinction between joined and unjoined letters where appropriate (e.g. capital letters, breaks after certain letters).
· Ensuring letters are of uniform size, with even spacing between words.
· Writing with increased speed and stamina, without sacrificing legibility.
Targeted intervention continues to be provided for pupils who require additional support with letter formation, joins, or handwriting fluency, ensuring that all children can access the wider curriculum through confident, legible writing.
This progression is aligned with the Year 4 National Curriculum handwriting objectives, which state that pupils should:
· Use the diagonal and horizontal strokes that are needed to join letters.
· Increase the legibility, consistency and quality of their handwriting, for example by:
· ensuring that the downstrokes of letters are parallel and equidistant
· ensuring that lines of writing are spaced sufficiently so that the ascenders and descenders of letters do not touch.
By the end of Year 4, children are expected to write in a consistent, joined style that supports extended writing tasks across the curriculum with confidence and fluency.
Resources used: 
· Handwriting books;
· Letter-join letter families resources printed for tracing and copying (for intervention).
Year 5
In Year 5, children further refine their joined handwriting style, focusing on increased fluency, speed, and stamina, while maintaining a high standard of legibility and consistency across all written work. Handwriting is taught explicitly three times a week, with high expectations for neat, joined writing embedded throughout all curriculum areas.
The year begins by revisiting single letter formations and reinforcing key joins, ensuring children maintain correct letter formation, spacing, and alignment, particularly with ascenders, descenders, and break letters. Sessions include writing previously taught spelling patterns, helping to consolidate both spelling and handwriting simultaneously.
As pupils become more fluent, the emphasis shifts towards writing with greater automaticity. Pupils are encouraged to develop a personalised, efficient style, while still adhering to the principles of neat, legible joined handwriting. Teachers continue to model high expectations and provide feedback on areas such as:
· Even and consistent letter size.
· Clear distinction between capital and lowercase letters.
· Appropriate joins and breaks (e.g. not joining to or from capital letters).
· Consistent spacing between words and lines of text.
Intervention is provided for those who need additional support with legibility or stamina, ensuring all pupils can meet the demands of extended written tasks.
This approach supports the Upper Key Stage 2 National Curriculum handwriting objectives, which state that pupils should:
· Write legibly, fluently and with increasing speed by:
· choosing which shape of a letter to use when given choices and deciding whether or not to join specific letters
· choosing the writing implement that is best suited for a task.
By the end of Year 5, children are expected to write with increasing independence, producing work that is neat, legible, and appropriately adapted for different purposes, preparing them for the high expectations of Year 6 and beyond.
Resources used: 
· Handwriting books;
· Letter-join letter families resources printed for tracing and copying (for intervention).
Year 6
In Year 6, handwriting instruction focuses on refining and consolidating a fluent, legible, and personal handwriting style suitable for a wide range of writing tasks and purposes. Handwriting sessions continue to be delivered regularly, alongside embedding high expectations for presentation and neatness across the curriculum. In the Autumn Term, children further refine their joined handwriting style, focusing on increased fluency, speed, and stamina, while maintaining a high standard of legibility and consistency across all written work by revisiting single letter formation and key joins for precision. 
Pupils are encouraged to choose the most effective handwriting style for different tasks, making conscious decisions about letter shapes, joining or breaking letters as appropriate, and selecting writing tools to enhance their writing quality.
Key teaching points include:
· Maintaining consistent letter size and spacing for clarity and readability.
· Applying a personal style that remains legible and professional.
· Using joins and breaks thoughtfully, particularly when writing quickly or for extended periods.
· Writing with appropriate speed and fluency without compromising legibility.
· Use previously taught spelling rules to revisit both handwriting and to consolidate spelling. 
Targeted support continues for pupils who need help with handwriting fluency, legibility, or stamina, ensuring all children are prepared for the increased writing demands of secondary education.
This reflects the Year 6 National Curriculum handwriting objectives, which expect pupils to:
· Write legibly, fluently and with increasing speed by:
· choosing the writing implement that is best suited for a task
· deciding whether or not to join specific letters, and choosing the appropriate letter shapes.
By the end of Year 6, pupils are expected to consistently produce writing that is clear, neat, and well-presented, supporting their overall communication skills as they transition to secondary school.
Resources used: 
· Handwriting books;
· Letter-join letter families resources printed for tracing and copying (for intervention).
Identification of Barriers to Handwriting 
When teaching handwriting, teachers observe children’s seated position, pencil grip and ultimately letter formation during both focused handwriting sessions and independent writing tasks, looking for signs such as inconsistent letter formation, poor pencil grip, difficulty controlling letter size and spacing, or fatigue leading to reduced legibility. 
Once this is initially identified, it will then be investigated as to what the initial barrier is. Whether this is gross and fine motor skills, hand and finger strength or a specific literacy need. This would then lead to intervention for this specific barrier, such as poor fine motor skills, through targeted activities to check for difficulties with posture or pencil pressure. 
Regular formative assessment and the well sequenced handwriting curriculum helps pinpoint specific challenges and how to support a pupil through targeted intervention.
Other barriers may be repeated letter reversals or struggles with joins. When these barriers significantly impact a child’s ability to produce legible, fluent writing and they are receiving targeted intervention tailored to their needs, focusing on areas like fine motor control, letter formation practice, or posture correction, to provide structured support and improve their handwriting skills progressively, it may then be necessary to introduce technology and a touch-typing intervention, as an alternative means to recording larger pieces of writing. 
When targeted intervention has not had the desired impact and handwriting continues to present as a persistent barrier to writing, this may indicate a specific literacy need and should be promptly flagged to the SEND Team for further assessment and support.
Suggested Progressive Model for Intervention
This model supports teachers in identifying handwriting difficulties and delivering effective interventions. It is based on observable barriers and provides a graduated response, with clear signs of difficulty and appropriate actions at each stage.
· Interventions should be brief, frequent, and focused, ideally delivered 3–5 times a week in short bursts;
· Monitor and review regularly for progress;
· Always maintain high expectations and celebrate small wins to boost motivation and self-esteem.
	Barrier:
	What it looks like:

	Intervention Strategies/ Next Steps:


	Gross Motor Difficulties

	· Difficulty maintaining a stable seated position
· Poor core strength or slumped posture during writing
· Limited control over shoulder, arm, or hand movement
· Fatigue during fine motor tasks
	· Daily gross motor development through climbing, balancing, crawling, stretching
· Whole-body activities like yoga, ‘write-dance’, or large-scale mark-making
· Pre-writing warm-ups (e.g. shoulder rolls, cross-lateral movements)
· Encourage correct seated posture using feet flat on the floor, hips and knees at 90°
· Use sloped writing surfaces or wobble cushions if needed

	Fine Motor Weakness
	· Difficulty manipulating small objects
· Poor hand–eye coordination
· Inconsistent pressure when writing
· Struggles with tasks like buttoning, cutting, or threading

	· Regular fine motor activities (e.g. tweezers, threading, peg boards, playdough)
· Finger gym sessions to build hand strength and dexterity
· Pencil warm-ups before writing sessions
· Support with correct tripod grip and hand positioning
· Introduce pencil grips or adaptive tools if needed

	Pencil Control and Grip
	· Awkward or ineffective pencil grip
· Pressing too hard or too lightly
· Inconsistent pressure or shaky lines
· Difficulty controlling the pencil within writing lines

	· Explicit modelling of correct grip and pressure
· Short, daily pencil control exercises (e.g. tracing lines, loops, patterns)
· Use triangular pencils or pencil grips
· Visual and verbal cues to support self-monitoring

	Incorrect or Inconsistent Letter Formation
	· Letters formed incorrectly or in the wrong direction
· Inconsistent size or shape of letters
· Difficulty remembering where to start letters
· Reversals (e.g. b/d, p/q)

	· Re-teach using letter families (Long Ladder, Curly Caterpillar, One-armed Robot, Zig-Zag)
· Use Read Write Inc. mnemonics and visual aids for correct formation
· Air writing, finger tracing, sand/salt trays for kinaesthetic reinforcement
· Dot-to-dot and tracing activities to re-establish correct direction and formation
· Regular feedback and visual comparison against correct examples

	Poor Word or Line Spacing

	· Words and letters crammed together or spread too far apart
· Writing floats above or drops below the line inconsistently
· Uneven line alignment or slant

	· Use lined paper with highlighted writing zones (e.g. pink/blue/yellow lines)
· Spacing prompts like finger spaces or plastic spacers
· Model word and line placement explicitly using visualisers
· Copy and trace model sentences with correct layout
· Provide consistent verbal prompts ("Start on the line", "Leave a finger space")

	Lack of Fluency or Writing Stamina
	· Slow, laborious writing
· Loss of legibility over time
· Difficulty completing longer tasks
· Reverting to print under pressure or skipping joins

	· Build stamina gradually through short, daily writing practice
· Focused handwriting warm-ups before extended writing
· Use dictated sentences with familiar content to reduce cognitive load
· Encourage efficient, not rushed, writing with visual timers or breaks
· Join handwriting practice to spelling patterns for dual benefit

	Persistent Handwriting Difficulties Despite Support
	· Minimal progress after targeted intervention
· Extreme reluctance or anxiety around writing
· Handwriting remains illegible or inconsistent across contexts
· Difficulties interfere with wider curriculum access

	· Gather assessment evidence and work samples
· Discuss concerns with SENDCo and complete initial concern form
· Consider possible fine motor or specific learning difficulty (e.g. dysgraphia)
· Consider touch typing intervention and alternative means of recording
· Explore further support such as:
· Occupational therapy referral
· Technology-based accommodations (e.g. typing)
· Long-term adapted provision or access arrangements



Fonts
Teachers must use the designated handwriting fonts that correspond to their year group when producing documents reflecting the handwriting policy, to ensure consistency and reinforce correct letter formation for pupils.
Pint: Letter-join Print Plus 3
Pre-Cursive: Letter-join Air Plus 40
Joined Cursive: Letter-join Plus 40 (you must use contextual alternative- right click- font- advanced- click contextual alternative- ok)
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Medium Term Planning
	
	Autumn 1
Block 1
	Autumn 2
Block 2
	Spring 1
Block 3
	Spring 2
Block 4
	Summer 1
Block 5
	Summer 2
Block 6

	Nursery

Purposeful gross and fine motor activities are carefully selected to align with each pupil’s developmental stage, ensuring progression and support at the appropriate level of motor skill acquisition
	N1
Step 1: Core Strength & Body Awareness

[bookmark: _Hlk198797399]Animal walks, yoga, tummy time
	N2
Step 7: Fine Motor Isolation & Grip

Threading, peg boards, finger games
	
N1
Step 2: Big Shoulder Movements

Vertical painting, large brushes
	
N2
Step 8: Coordination of Both Hands

Scissors, cutters, tongs
	
N1
Step 3: Arm Coordination & Rhythm

Dancing, beanbag throws
	
N2
Step 9: Hand-Eye Precision Tasks

Tracing patterns, puzzles, pegs
	
N1
Step 4: Wrist Mobility & Rotation

Stirring, scooping, air drawing
	
N2
Step 10: Pre-Writing Marks & Patterning

Line and shape tracing, chalking
	
N1
Step 5: Elbow and Forearm Control

Windmills, climbing, squeezing
	
N2
Step 11: Tripod Grip and Tool Control

Pencil control, pencil grip, letter families (tracing over laminated letter families)
RWI letter phrases in relation to letter families ‘around the apple and down the leaf’ 
	
N1
Step 6: Hand Strength Development

[bookmark: _Hlk198797486]Playdough, squeezing, hand tools
	N2
Step 12: Independent Mark-Making & Letter Formation

RWI letter phrases in relation to letter families ‘around the apple and down the leaf’ 

End Goal N2: adequate pressure to write

	Reception 
	Weeks 1-3

For the benefit of external admissions: within the first three weeks, baseline external admissions against ‘Nursery Steps’ (see above steps 1-12) and use assessments from internal admissions to assess starting points. 

Continue to develop gross motor skills in preparation for writing 
	Weeks 4-6*

Consolidation of fine motor skills whilst reinforcing the correct seated position (see definition below), hand strength and dexterity exercises, pre writing exercises, correct, tripod pencil grasp and finger strength

Pattern forming using Letter Join resources 

*Some pupils may show readiness for this stage prior to week 4; this is used as a guidance only

	Forming Lower Case Letters
Forming letters using letter families
Letter families to be explicitly taught, showing formation and direction. 

Children to be sat at a table, in the correct seated position for writing, which is also modelled by an adult. They should be using a tripod pencil grip with increasing confidence.  

To increase fluency and facilitate practise, laminated copies of letter families to be placed in continuous provision after they have been taught. This activity is to be supported by an adult at all times to ensure misconceptions are not embedded. 

Week 1: Long Ladder
Week 2: Curly Caterpillar
Week 3&4: One-armed Robots
Week 5&6: Zig Zag 
	Forming Lower Case Letters* 
Forming letters using letter families
Letter families to be explicitly taught, showing formation and direction. 

Children to be sat at a table, in the correct seated position for writing, which is also modelled by an adult. They should use a tripod pencil grip consistently.  

To increase fluency and facilitate letter formation practise, laminated copies of letter families to be placed in continuous provision. All letter families have now been taught; children should begin to form letter families with increased independence and fluency. This activity is to be supervised by an adult at all times to ensure misconceptions are not embedded.

Week 1: Long Ladder
Week 2: Curly Caterpillar
Week 3&4: One-armed Robots
Week 5&6: Zig Zag

*The length of time that is spent on each letter families will be determined based on assessment of ability and precision of said letter families. 
	Consolidation of Lower-Case Letters 

Consolidation through continuing to form lower case letters with increasing fluency; this can be done within independent areas, whilst being supervised by an adult.   

Introduction of Capital Letters

Children will be taught to form capital letters correctly, with an emphasis on size, orientation, and starting points. Capital letter formation will be explicitly modelled and practised through daily handwriting sessions. Children will learn to distinguish between upper- and lower-case letters and form capital letters with correct proportion and positioning.

Week 1: Start with letters that are easier to form and visually distinct from their lower-case equivalents:
L, T, I, H, E, F (straight lines, easier motor movements)
Week 2 & 3: Move to letters with diagonal lines or symmetry:
A, M, N, V, W, X, Y, Z
Week 4 & 5: Introduce curved letters later, once control improves:
C, O, G, Q, S, U, D, B, P, R
Week 6: Finish with trickier or more complex ones and consolidate any letters that the child found tricky:
J, K

	Consolidation of Lower-Case and Upper-Case Letters

Continue with capital letters and letter families with more of a focus on letter sizing and placement.

Week 1: 
Long Ladder 
L, T, I, H, E, F (straight lines, easier motor movements)

Week 2: 
Curly Caterpillar
Curved letters:
C, O, G, Q, S

Week 3: One-armed Robots
Diagonal lines or symmetry:
A, M, N
Curved letters:
U, D, B, P, R

Week 4: Zig Zag
Diagonal lines or symmetry:
V, W, X, Y, Z, J, K

Week 5: 
Long Ladder
L, T, I, H, E, F (straight lines, easier motor movements)

Week 6: 
Curly Caterpillar
Curved letters:
C, O, G, Q, S
	Consolidation of Lower-Case and Upper-Case Letters

Continue with capital letters and letter families with more of a focus on letter sizing and placement.

Week 1: 
One-armed Robots
Diagonal lines or symmetry:
A, M, N
Curved letters:
U, D, B, P, R

Week 2: 
Zig Zag
Diagonal lines or symmetry:
V, W, X, Y, Z, J, K

Week 3: 
Long Ladder
L, T, I, H, E, F (straight lines, easier motor movements)

Week 4: 
Curly Caterpillar
Curved letters:
C, O, G, Q, S

Week 5:
One-armed Robots
Diagonal lines or symmetry:
A, M, N
Curved letters:
U, D, B, P, R

Week 6: 
Zig Zag
Diagonal lines or symmetry:
V, W, X, Y, Z, J, K


	Year 1
NC:
· Sit correctly at a table, holding a pencil comfortably and correctly.
· Begin to form lowercase letters in the correct direction, starting and finishing in the right place.
· Form capital letters.
· Form digits 0–9.
· Understand which letters belong to which handwriting families (i.e. letters formed in similar ways), and to practise these.
	Letter formation: 30 minutes, 4 times a week
Number formation: 30 minutes, once a week. 

Begin to form lowercase letters in the correct direction, starting and finishing in the right place.

Understand which letters belong to which handwriting families (i.e. letters formed in similar ways), and to practise these.

Sit correctly at a table, holding a pencil comfortably and correctly.

Form digits 0–9.

Week 1: Long Ladder & digits 0-9
Week 2: Curly Caterpillar & digits 0-9
Week 3: One-armed Robots & digits 0-9
Week 4: Zig Zag & digits 0-9
Week 5: Long Ladder & digits 0-9
Week 6: Curly Caterpillar & digits 0-9




	Letter formation: 30 minutes, 4 times a week
Number formation: 30 minutes, once a week. 

Begin to form lowercase letters in the correct direction, starting and finishing in the right place.

Understand which letters belong to which handwriting families (i.e. letters formed in similar ways), and to practise these.

Sit correctly at a table, holding a pencil comfortably and correctly.

Form capital letters.

Form digits 0–9.

Week 1: One-armed Robots & digits 0-9

Week 2: Zig Zag & digits 0-9

Week 3: Start with letters that are easier to form and visually distinct from their lower-case equivalents:
L, T, I, H, E, F (straight lines, easier motor movements)

Week 4: Move to letters with diagonal lines or symmetry:
A, M, N, V, W, X, Y, Z

Week 5: Introduce curved letters later, once control improves:
C, O, G, Q, S, U, D, B, P, R

Week 6: Finish with trickier or more complex ones and consolidate any letters that the child found tricky:
J, K
	Handwriting session: letter formation for 30 minutes, twice a week, cvc words for 30 minutes twice a week
 Number formation: 30 minutes, once a week. 

Sit correctly at a table, holding a pencil comfortably and correctly.

Begin to form lowercase letters in the correct direction, starting and finishing in the right place.

Week 1: 
Long Ladder 
Digits 0-9
RWI cvc 1.4

Week 2: 
Curly Caterpillar & digits 0-9
RWI cvc 1.4

Week 3: 
One-armed Robots & digits 0-9
RWI cvc 1.4

Week 4: 
Zig Zag & digits 0-9
RWI cvc 1.4

Week 5: 
Long Ladder & digits 0-9
RWI cvc 1.5

Week 6: 
Curly Caterpillar & digits 0-9
RWI cvc 1.5




	Handwriting session: letter formation for 30 minutes, twice a week, cvc words for 30 minutes twice a week
 Number formation: 30 minutes, once a week. 

Sit correctly at a table, holding a pencil comfortably and correctly.

Begin to form lowercase letters in the correct direction, starting and finishing in the right place.

Week 1: 
One-armed Robots & digits 0-9
RWI cvc 1.5

Week 2: 
Zig Zag & digits 0-9
RWI cvc 1.5

Week 3:
Long Ladder 
Digits 0-9
RWI cvc 1.5

Week 4:
Curly Caterpillar & digits 0-9
RWI cvc 1.5

Week 5: 
One-armed Robots & digits 0-9
RWI cvc 1.5

Week 6: 
Zig Zag & digits 0-9
RWI cvc 1.5

	Handwriting session: letter formation for 30 minutes, twice a week, ccvc and cvcc words for 30 minutes twice a week
 Number formation: 30 minutes, once a week. 

Sit correctly at a table, holding a pencil comfortably and correctly.

Begin to form lowercase letters in the correct direction, starting and finishing in the right place.

Week 1: 
Long Ladder 
Digits 0-9
RWI ccvc  1.6

Week 2: 
Curly Caterpillar & digits 0-9
RWI ccvc 1.6

Week 3: 
One-armed Robots & digits 0-9
RWI ccvc 1.6

Week 4: 
Zig Zag & digits 0-9
RWI ccvc 1.6

Week 5: 
Long Ladder & digits 0-9
RWI ccvc 1.6

Week 6: 
Curly Caterpillar & digits 0-9
RWI ccvc 1.6

	Handwriting session: letter formation for 30 minutes, twice a week, ccvc and cvcc words for 30 minutes twice a week
 Number formation: 30 minutes, once a week. 

Sit correctly at a table, holding a pencil comfortably and correctly.

Begin to form lowercase letters in the correct direction, starting and finishing in the right place.

Week 1: 
One-armed Robots & digits 0-9
Days of the week

Week 2: 
Zig Zag & digits 0-9
Days of the week

Week 3:
Long Ladder 
Digits 0-9
Days of the week

Week 4:
Curly Caterpillar & digits 0-9
Days of the week

Week 5: 
One-armed Robots & digits 0-9
Days of the week

Week 6: 
Zig Zag & digits 0-9
Days of the week




	Year 2
NC:
· Form lower-case letters of the correct size relative to one another.
· Start using some of the diagonal and horizontal strokes needed to join letters.
· Write capital letters and digits of the correct size, orientation and relationship to one another and to lower-case letters.
· Use spacing between words that reflects the size of the letters.

	Letter formation: 30 minutes, 4 times a week
Number formation: 30 minutes, once a week. 

Consolidation of lower case letter families in print 3 times a week and capital letters twice a week. 

Form lower-case letters of the correct size relative to one another.

Week 1: 
Long Ladder 
L, T, I, H, E, F (straight lines, easier motor movements)

Week 2: 
Curly Caterpillar
Curved letters:
C, O, G, Q, S

Week 3: 
One-armed Robots 
Diagonal lines or symmetry:
A, M, N
Curved letters:
U, D, B, P, R

Week 4: 
Zig Zag
Diagonal lines or symmetry:
V, W, X, Y, Z, J, K

Week 5&6: Identify which letters need further practice in preparation for pre-cursive letter formation
	Letter formation: 30 minutes, 4 times a week
Number formation: 30 minutes, once a week. 
Introduce pre-cursive letter formation.

Form lower-case letters of the correct size relative to one another.

Start using some of the diagonal and horizontal strokes needed to join letters.

Week 1: Pre-cursive Long Ladder 

Week 2: Pre-cursive Curly Caterpillar

Week 3: Pre-cursive One-armed Robots 

Week 4: Pre-cursive Zig Zag

Week 5: Pre-cursive Long Ladder

Week 6: Pre-cursive Curly Caterpillar 



	Letter formation: 30 minutes, 4 times a week
Number formation: 30 minutes, once a week. 

Continue to consolidate pre-cursive letter formation. 

Form lower-case letters of the correct size relative to one another.

Start using some of the diagonal and horizontal strokes needed to join letters.

Week 1: Pre-cursive One-armed Robots 

Week 2: Pre-cursive Zig Zag

Week 3: Pre-cursive Long Ladder

Week 4: Pre-cursive Curly Caterpillar 

Week 5: Pre-cursive One-armed Robots

Week 6: Pre-cursive Zig Zag




	Handwriting session: letter formation for 30 minutes, twice a week, formation of common exception words for 30 minutes twice a week
Number formation: 30 minutes, once a week. 

Form lower-case letters of the correct size relative to one another.

Write capital letters and digits of the correct size, orientation and relationship to one another and to lower-case letters.

Use spacing between words that reflects the size of the letters.

Start using some of the diagonal and horizontal strokes needed to join letters.

Week 1: 
Pre-cursive Long Ladder
Taught Common Exception Words

Week 2:
Pre-cursive Curly Caterpillar
Taught Common Exception Words

Week 3:
Pre-cursive One-armed Robots
Taught Common Exception Words

Week 4:
Pre-cursive Zig Zag
Taught Common Exception Words

Week 5: 
Pre-cursive Long Ladder
Taught Common Exception Words

Week 6: 
Pre-cursive Curly Caterpillar
Taught Common Exception Words

	Handwriting session: formation of cursive joins for 30 minutes five times a week (introduction to cursive joins)

Form lower-case letters of the correct size relative to one another.

Write capital letters and digits of the correct size, orientation and relationship to one another and to lower-case letters.

Use spacing between words that reflects the size of the letters.

Start using some of the diagonal and horizontal strokes needed to join letters.

Week 1: Diagonal joins to ascenders: ai, al, ab, cl, di, il, ti

Week 2: Diagonal joins without ascenders: am, an, ar, as

Week 3: Horizontal joins to letters without ascenders: oo, og, od, on, or

Week 4: Horizontal joins to letters with ascenders: ol, ot, wh, oh

Week 5: Joins from letters with loops or tails (descenders): gh, yf, gz, fj

Week 6: Practicing joins in context: short high-frequency words: it, in, is, on, at, am, an, as.

	Handwriting session: formation of cursive joins for 30 minutes five times a week (introduction to cursive joins, moving to joining words)

Form lower-case letters of the correct size relative to one another.

Write capital letters and digits of the correct size, orientation and relationship to one another and to lower-case letters.

Use spacing between words that reflects the size of the letters.

Start using some of the diagonal and horizontal strokes needed to join letters.

Week 1: Common digraphs/trigraphs: sh, ch, th, ing, igh.

Week 2: Days of the week to show capital letters do not join

Week 3: Months to show that capital letters do not join

Week 4: Proper nouns, to show that capital letters do not join, whilst rehearsing ascenders and descenders: 
George, Isabelle, Daisy, Sophie, Harry

Week 5&6: Identify which joins children are finding difficult and make these the focus



	Year 3
NC:
· Use the diagonal and horizontal strokes that are needed to join letters.
· Increase the legibility, consistency and quality of their handwriting, for example by ensuring that downstrokes are parallel and letters are spaced appropriately
	Weeks 1-2: daily handwriting sessions for 30 minutes a day.
Weeks 3+: three, 30-minute handwriting sessions a week. 

Consolidation of joins and the transition from pre-cursive to joined cursive. 

Handwriting sessions based on previously taught spellings

Week 1: 
· Diagonal joins to ascenders: ai, al, ab, cl, di, il, ti
· Diagonal joins without ascenders: am, an, ar, as
· Horizontal joins to letters without ascenders: oo, og, od, on, or
· Horizontal joins to letters with ascenders: ol, ot, wh, oh
· Joins from letters with loops or tails (descenders): gh, yf, gz, fj

Week 2:
· Practicing joins in context: short high-frequency words: it, in, is, on, at, am, an, as.
· Common digraphs/trigraphs: sh, ch, th, ing, igh.
· Days of the week.


Week 3: Words where the digraph ‘ou’ makes an /ow/ sound mouth, sprout, around, sound, spout, ouch, hound, trout, found, proud

Week 4: Words where the digraph ‘ou’ makes a /u/ sound touch, double, country, trouble, young, cousin, enough, couple, encourage, flourish

Week 5: Words where ‘y’ makes an /i/ sound symbol, gym, myth, synonym, Egypt, lyrics, pyramid, system, mystery, gymnastics adventure, future, picture, nature, creature, furniture, capture, sculpture, fracture, mixture

Week 6: Words ending in ‘-sure’ treasure, measure, leisure, pleasure, pressure, exposure, enclosure, closure, disclosure, composure

	Three, 30 minute handwriting sessions a week. 

Handwriting sessions based on previously taught spellings

Week 1: Words ending in ‘-ture’ adventure, future, picture, nature, creature, furniture, capture, sculpture, fracture, mixture

Week 2: Lower Key Stage 2 Spelling Words
actual, bicycle, answer, circle, earth, enough, island, fruit, often, popular

Week 3: Words with the prefix ’re-’ redo, return, refresh, redecorate, reappear, review, replay, reaction, rebound, revenge

Week 4: Words with the prefix ’dis-’ disappoint, disobey, disappear, disapprove, disable, dislike, dislocate, disadvantage, dislodge, disagree

Week 5: Words with the prefix ’mis-’ mistake, mislead, misbehave, misspell, misplace, misread, mistrust, misunderstanding, misuse, mislaid

Week 6: Words where ‘-ing’, ‘-er’ and ‘-ed’ are added to multisyllabic words developing, developed, limiting, covering, limited, gardening, gardener, covered, listening, listened
	Three, 30 minute handwriting sessions a week. 

Handwriting sessions based on previously taught spellings

Week 1: Words where ‘-ing’, ‘-en’ and ‘-ed’ are added to multisyllabic words forgetting, forgotten, beginning, propelled, preferred, permitted, regretting, committed, forbidden, equipped

Week 2: Lower Key Stage 2 Spelling Words centre, disappear, heart, minute, regular, decide, early, learn, notice, therefore

Week 3: Words with the digraph ‘ai’ and tetragraph ‘aigh’ straight, strainer, fainted, claimed, waist, snail, painter, chained, failure, waiter

Week 4: Words with the digraph ‘ei’ and tetragraph ‘eigh’ freight, vein, weigh, reins, eight, eighteen, reign, veil, neighbour, sleigh

Week 5: Words where the digraph ‘ey’ makes an /ai/ sound obey, osprey, prey, disobey, they, convey, they, survey, surveyor, conveyor, grey

Week 6: Words with the suffix ‘–ly’ calmly, exactly, deadly, bravely, boldly, gladly, deeply, clearly, hourly, quickly
	Three, 30 minute handwriting sessions a week. 

Handwriting sessions based on previously taught spellings

Week 1: Words that are homophones great, main, grown, missed, meet, grate, mane, groan, mist, meat

Week 2: Lower Key Stage 2 Spelling Words build, describe, imagine, library, natural, ordinary, promise, recent, suppose, weight

Week 3: Words ending in ‘al’ arrival, burial, comical, magical, emotional, national, personal, optional, survival, tropical

Week 4: Words ending in ‘le’ battle, settle, article, humble, struggle, terrible, possible, example, capable, adjustable

Week 5: Words ending in ‘-ly’ where the base word ends in ‘le’ gently, simply, humbly, nobly, durably, terribly, incredibly, responsibly, wrinkly, possibly

Week 6: Words ending in ‘-ly’ where the base word ends in ‘-ic’ basically, frantically, logically, tragically, magically, publicly, dramatically, historically, automatically, specifically
	Three, 30 minute handwriting sessions a week. 

Handwriting sessions based on previously taught spellings

Week 1: Words ending in ‘-ly’; exceptions truly, slyly, fully, duly, shyly, wholly, drily, coyly, happily, daily

Week 2: Lower Key Stage 2 Spelling Words address, mention, arrive, occasionally, certainly, probably, experience, reign, history, sentence

Week 3: Words with the suffix ‘-er’ teacher, stretcher, dispatcher, catcher, butcher, richer, scorcher, preacher, cruncher, watcher

Week 4: Words where the digraph ‘ch’ makes a /k/ sound scheme, chorus, echo, chemist, character, stomach, monarch, school, anchor, chaos

Week 5: Words ending in ‘-gue’ and ‘-que’ vague, league, plague, fatigue, antique, dialogue, unique, grotesque, plaque, mosque

Week 6: Words where the digraph ‘sc’ makes a /s/ sound science, scene, discipline, scissors, ascends, scented, fascinate, scenery, crescent, descend
	Three, 30 minute handwriting sessions a week. 

Handwriting sessions based on previously taught spellings

Week 1: Words that are homophones ball, bawl, break, brake, male, mail, fair, fare, berry, bury

Week 2: : Lower Key Stage 2 Spelling Words accidentally, breathe, century, eight, consider, guard, heard, peculiar, possible, quarter

Week 3: Words ending in ’-sion’ vision, confusion, division, television, invasion, erosion, collision, decision, fusion, revision

Week 4: Lower Key Stage 2 Spelling Words special, strange, difficult, important, length, perhaps, position, pressure, question, purpose

Week 5: Revisit previously taught words exactly, bravely, pleasure, dislocate, island, decide, disadvantage, survey, ordinary, promise

Week 6: Revisit previously taught words freight, hourly, missed, scented, suppose, plaque, grotesque, daily, descend, automatically

	Year 4
NC:
· Use the diagonal and horizontal strokes that are needed to join letters.
· Increase the legibility, consistency and quality of their handwriting, for example by ensuring that downstrokes are parallel and letters are spaced appropriately.

	Weeks 1-2: daily handwriting sessions for 30 minutes a day.
Weeks 3+: three, 30-minute handwriting sessions a week. 

Consolidation of joins and the transition from pre-cursive to joined cursive. 

Handwriting sessions based on previously taught spellings

Week 1: 
· Diagonal joins to ascenders: ai, al, ab, cl, di, il, ti
· Diagonal joins without ascenders: am, an, ar, as
· Horizontal joins to letters without ascenders: oo, og, od, on, or
· Horizontal joins to letters with ascenders: ol, ot, wh, oh
· Joins from letters with loops or tails (descenders): gh, yf, gz, fj

Week 2:
· Practicing joins in context: short high-frequency words: it, in, is, on, at, am, an, as.
· Common digraphs/trigraphs: sh, ch, th, ing, igh.

Week 3: Words that are homophones
accept, except, knot, not, peace, piece, plain, plane, weather, 
whether

Week 4: Words with the prefix ’in-’ meaning ‘not’
inability, inactive, inadequate, 
incorrect, incurable, indefinite, 
inelegant, inflexible, insecure, 
invisible

Week 5: Words with the prefixes ’il-’, ‘im-’ and ‘ir-’
illegal, illegible, immature, 
immortal, impossible, impatient, 
imperfect, irregular, irrelevant, 
irresponsible

Week 6: Words with the prefix ’sub-’ meaning ‘below’ or ‘further 
divided’
subdivide, subheading, subject, submarine, submerge, submit, substandard, subtitle, subtropical, 
subway

	Three, 30 minute handwriting sessions a week. 

Handwriting sessions based on previously taught spellings

Week 1: Words with the prefix
’inter-’ meaning ‘between’ or ‘among’
interact, intercept, interchange, intercity, intercom, interface, interfere, international, internet, 
interview

Week 2: Lower Key Stage 2 Spelling Words 
strength, grammar, calendar, 
women, appear, straight, interest, opposite, increase, believe

Week 3: Words ending in ’-ation’
information, sensation, 
preparation, vibration, decoration, 
donation, duration, registration, population, determination

Week 4: Words ending in ’-ation’
adoration, admiration, coronation, detonation, observation, 
location, generation, exploration, combination, illustration

Week 5: Words ending ’-ly’
sadly, completely, wildly, bravely, 
gently, foolishly, proudly, horribly, 
nervously, happily

Week 6: Words ending ’-lly’
usually, finally, beautifully, 
thoughtfully, wonderfully, 
carefully, faithfully, peacefully, 
cruelly, generally

	Three, 30 minute handwriting sessions a week. 

Handwriting sessions based on previously taught spellings

Week 1: Words where ‘ch’ makes a /sh/ sound
chef, chalet, machine, brochure, 
parachute, chute, chaperone, 
chandelier, crochet, quiche
Week 2: Lower Key Stage 2 Spelling Words favourite, complete, continue, 
experiment, February, naughty, material, knowledge, remember, 
famous

Week 3: Words ending in ’-sion’
expansion, extension, 
comprehension, tension, 
suspension, exclusion, provision explosion, erosion, invasion

Week 4: Words ending in ’-ous’
poisonous, dangerous, 
mountainous, marvellous, perilous, 
tremendous, enormous, jealous, precious, disastrous

Week 5: Words ending in ’-ous’ incl. those where ‘ge’ from the base word 
remains
courageous, outrageous, 
nervous, famous, adventurous, disadvantageous, ridiculous, carnivorous, rapturous, torturous

Week 6: Words where a suffix is added to words ending in ‘y’
merriment, happiness, plentiful, penniless, happily, prettiest, 
nastiness, beautiful, pitiful, 
silliness

	Three, 30 minute handwriting sessions a week. 

Handwriting sessions based on previously taught spellings

Week 1: Words ending in
’-ious’ and ‘eous’
serious, obvious, curious, hideous, 
spontaneous, courteous, furious, various, victorious, gaseous

Week 2: Lower Key Stage 2 Spelling Words extreme, although, breath, caught, different, exercise, medicine, thought, business, possession

Week 3: Words where ‘au’ makes an /or/ sound
automatic, August, launch, haul, 
astronaut, cause, author, applaud, 
autumn, audience

Week 4: Words ending in
’-tion’
invention, injection, action, hesitation, completion, 
stagnation nomination, migration, communication, selection

Week 5: Words ending in ’-sion’
expression, discussion, 
confession, permission, admission, impression, obsession, procession, omission, concussion

Week 6: Words ending in ’-cian’
musician, magician, electrician, politician, mathematician, 
technician, optician, beautician, 
physician, dietician
	Three, 30 minute handwriting sessions a week. 

Handwriting sessions based on previously taught spellings

Week 1: Words that are adverbs of manner
reluctantly, quickly, generously, 
unexpectedly, gently, curiously, furiously, seriously, victoriously, 
courteously

Week 2: Lower Key Stage 2 Spelling Words surprise, separate, group, height, potatoes, though, particular, 
through, caught, woman

Week 3:
Words that are homophones
scene, who’s, affect, hear, whose, heal, effect, here, heel, seen

Week 4: Words spelled
with ‘c’ before ‘i’ and ‘e’
circle, century, centaur, circus, princess, voice, medicine, 
celebrate, celery, pencil

Week 5: Words containing ‘sol’ and ‘real’
solve, insoluble, real, reality, 
dissolve, solution, realistic, unreal, 
realisation, soluble

Week 6: Words containing
‘phon’ and ‘sign’
signal, telephone, assign, 
microphone, homophone, sign, phonics, signature, megaphone, 
design


	Three, 30 minute handwriting sessions a week. 

Handwriting sessions based on previously taught spellings

Week 1: Words with the prefixes  
’super-’, ‘anti-’ and ‘auto’
supermarket, superhero, 
superstar, superhuman, antiseptic, anticlockwise, antisocial, 
autobiography, autograph, automatic

Week 2: Words with the prefix ’bi-’ meaning ‘two’
bicycle, biplane, biped, 
bicentennial, biannual, bilingual, biscuit, biceps, binoculars, bisect

Week 3: Lower Key Stage 2 Spelling Words
guide, possess, forwards, 
accident, eighth, occasion, 
Wednesday, actually, busy, forward 

Week 4: Words that are plurals with possessive apostrophes
girls’, boys’, babies’, children’s, 
men’s, mice’s, ladies’, cats’, women’s, geese’s 

Week 5: Revision Words
expression, musician, reluctantly, group, scene, circle, solve, supermarket, bicycle, except

Week 6: Revision Words
incorrect, illegible, subject, 
international, believe, wildly 
preparation, coronation, bravely, 
thoughtfully

	Year 5
NC:
· Write legibly, fluently and with increasing speed by:
· choosing which shape of a letter to use when given choices and deciding whether or not to join specific letters
· choosing the writing implement that is best suited for a task.
	Weeks 1-2: daily handwriting sessions for 30 minutes a day.
Weeks 3+: three, 30-minute handwriting sessions a week. 

Consolidation of joins and the transition from pre-cursive to joined cursive. 

Handwriting sessions based on previously taught spellings

Week 1: 
· Diagonal joins to ascenders: ai, al, ab, cl, di, il, ti
· Diagonal joins without ascenders: am, an, ar, as
· Horizontal joins to letters without ascenders: oo, og, od, on, or
· Horizontal joins to letters with ascenders: ol, ot, wh, oh
· Joins from letters with loops or tails (descenders): gh, yf, gz, fj

Week 2:
· Practicing joins in context: short high-frequency words: it, in, is, on, at, am, an, as.
· Common digraphs/trigraphs: sh, ch, th, ing, igh.


Week 3: Words ending in
‘-tious’ and ‘-ious’
ambitious, amphibious, curious, devious, fictitious, infectious, notorious, nutritious, repetitious, 
obvious

Week 4: Words ending in ‘-cious’
atrocious, conscious, delicious, ferocious, gracious, luscious, 
malicious, precious, spacious, 
suspicious

Week 5: Words ending in
‘-cial’
artificial, beneficial, crucial, 
especially, facial, glacial, judicial, multiracial, official, special

Week 6: Words ending in
‘-tial’
circumstantial, confidential, 
essential, impartial, influential, 
potential, preferential, residential, 
substantial, torrential
	Three, 30 minute handwriting sessions a week. 

Handwriting sessions based on previously taught spellings

Week 1: Words ending in
‘-cial’ and ‘-tial’
commercial, controversial, 
controversially, financial, 
financially, initial, initially, palatial, 
provincial, spatial

Week 2: Upper Key Stage 2 Spelling Words
appreciate, cemetery, conscious, convenience, environment, 
immediately, language, sufficient, thorough, vegetable

Week 3: Words ending in ‘-ant’
abundant, brilliant, constant, 
distant, dominant, elegant, 
fragrant, ignorant, tolerant, vacant

Week 4: Words ending in
‘-ance’ and ‘-ancy’
abundance, abundancy, 
brilliance, dominancy, elegance, extravagance, hesitancy, relevancy, tolerance, vacancy
Week 5: Words ending in
‘-ent’ and ‘-ence’
competence, confidence, 
decent, eloquence, emergent, 
frequent, innocence, intelligence, 
transparent, violent

Week 6: Words ending in
‘-able’ and ‘-ible’
comfortable, dependable, 
enjoyable, horrible, incredible, 
possible, reasonable, reliable, terrible, understandable
	Three, 30 minute handwriting sessions a week. 

Handwriting sessions based on previously taught spellings

Week 1: Words ending in
‘-ably’ and ‘-ibly’
comfortably, dependably, horribly, 
incredibly, legibly, possibly, reliably, 
sensibly, terribly, visibly

Week 2: Upper Key Stage 2 Spelling Words accommodate, available, 
controversy, dictionary, 
marvellous, opportunity, secretary, sincerely, suggest, twelfth

Week 3: Words ending in
‘-able’, where the ‘e’ from the root word remains
agreeable, changeable, irreplaceable, knowledgeable, manageable, 
microwaveable, noticeable, 
rechargeable, replaceable, salvageable

Week 4: Words that are adverbs of time
afterwards, earlier, eventually, 
finally, immediately, previously, recently, tomorrow, whilst, 
yesterday

Week 5: Words with suffixes where the base word
ends in ‘fer’
conferring, difference, inference, preference, preferred, referee, reference, referring, transference, 
transferring

Week 6: Words with ‘silent’ first letters
knife, knight, knowledge, knuckle, 
mnemonic, pterodactyl, wreath, wreckage, wrestler, writer
	Three, 30 minute handwriting sessions a week. 

Handwriting sessions based on previously taught spellings

Week 1: Words with ‘silent’ letters
ascend, autumn, build, disciple, doubt, island, lamb, receipt, 
solemn, thistle

Week 2: Upper Key Stage 2 Spelling Words ancient, amateur, awkward, 
criticise, equipment, excellent, foreign, pronunciation, symbol, 
yacht

Week 3: Words with ’ie’ after ‘c’
society, deficient, efficient, 
emergencies, glacier, inefficient, science, scientists, species, 
sufficient

Week 4: Words where ‘ei’ can make an  /ee/ sound
caffeine, conceive, deceive, either, 
neither, perceive, protein, ceiling, 
receive, seize

Week 5: Words where ‘ough’ makes an  /or/ sound
afterthought, bought, brought, fought, nought, ought, sought, thought, thoughtfulness, wrought

Week 6: Words containing ’ough’
although, bough, dough, 
doughnut, enough, plough, rough, though, tough, toughen
	Three, 30 minute handwriting sessions a week. 

Handwriting sessions based on previously taught spellings

Week 1: Adverbs of possibility and frequency
certainly, definitely, frequently, infrequently, obviously, 
occasionally, often, probably, 
possibly, rarely

Week 2: Upper Key Stage 2 Spelling Words accompany, communicate, 
conscience, desperate, disastrous, interfere, nuisance, queue, restaurant, rhythm

Week 3: Words that are homophones or near homophones
advice, advise, device, devise, 
licence, license, practice, practise, 
prophecy, prophesy

Week 4: Words that are homophones
aisle, isle, allowed, aloud, altar, 
alter, ascent, assent, farther, 
father

Week 5: Words that are homophones
bridal, bridle, guessed, guest, 
heard, herd, morning, mourning, passed, past.

Week 6: Words that are homophones or near homophones
cereal, serial, complement, 
compliment, principal, principle, stationary, stationery, wary, weary
	Three, 30 minute handwriting sessions a week. 

Handwriting sessions based on previously taught spellings

Week 1: Words that are homophones or near homophones
affect, effect, dessert, desert, 
draft, draught, precede, proceed, 
who’s, whose

Week 2: Upper Key Stage 2 Spelling Words achieve, apparent, bargain, bruise, 
community, mischievous, muscle, necessary, vehicle, system

Week 3:  Words with hyphens
co-author, co-operate, co-
ordinate, co-own, re-educate, 
re-energise, re-enter, re-evaluate, re-examine, re-explain

Week 4: Upper Key Stage 2 Spelling Words afterwards, amateur, ancient, 
changeable, deceive, doubt, knight, referring, sincere, immediate 

Week 5: Revision Words
accompany, achieve, advice, affect, aisle, bought, cereal, definitely, guessed, though

Week 6: Revision Words
conscious, constant, controversy, comfortably, earlier, elegance, 
fictitious, frequent, manageable, 
understandable

	Year 6
NC:
· Write legibly, fluently and with increasing speed by:
· choosing which shape of a letter to use when given choices and deciding whether or not to join specific letters
· choosing the writing implement that is best suited for a task.
	Weeks 1-2: daily handwriting sessions for 30 minutes a day.
Weeks 3+: three, 30-minute handwriting sessions a week. 

Consolidation of joins and the transition from pre-cursive to joined cursive. 

Handwriting sessions based on previously taught spellings

Week 1: 
· Diagonal joins to ascenders: ai, al, ab, cl, di, il, ti
· Diagonal joins without ascenders: am, an, ar, as
· Horizontal joins to letters without ascenders: oo, og, od, on, or
· Horizontal joins to letters with ascenders: ol, ot, wh, oh
· Joins from letters with loops or tails (descenders): gh, yf, gz, fj

Week 2:
· Practicing joins in context: short high-frequency words: it, in, is, on, at, am, an, as.
· Common digraphs/trigraphs: sh, ch, th, ing, igh.

Week 3: Upper Key Stage 2 Spelling Words accommodate, available, 
competition, determined, 
existence, identity, muscle, prejudice, rhyme, suggest

Week 4: Upper Key Stage 2 Spelling Words
accompany, average, conscience, 
develop, explanation, immediately, necessary, privilege, rhythm, 
symbol

Week 5: according, awkward, conscious, dictionary, familiar, individual, neighbour, profession, sacrifice, 
system

Week 6: Upper Key Stage 2 Spelling Words achieve, bargain, controversy, disastrous, foreign, interfere, 
nuisance, programme, secretary, 
temperature
	Three, 30 minute handwriting sessions a week. 

Handwriting sessions based on previously taught spellings

Week 1: Upper Key Stage 2 Spelling Words
aggressive, bruise, convenience, embarrass, forty, interrupt, occupy, pronunciation, shoulder, 
thorough

Week 2: Upper Key Stage 2 Spelling Words amateur, category, correspond, environment, frequently, language, occur, queue, signature, 
twelfth

Week 3: Upper Key Stage 2 Spelling Words
ancient, cemetery, criticise, 
equipped, government, leisure, opportunity, recognise, sincerely, 
variety

Week 4: Upper Key Stage 2 Spelling Words apparent, committee, curiosity, 
especially, guarantee, lightning, 
parliament, recommend, soldier, 
vegetable

Week 5: Upper Key Stage 2 Spelling Words appreciate, communicate, definite, 
exaggerate, harass, marvellous, 
persuade, relevant, stomach, 
vehicle

Week 6: Upper Key Stage 2 Spelling Words attached, community, desperate, 
excellent, hindrance, mischievous, physical, restaurant, sufficient, 
yacht
	Three, 30 minute handwriting sessions a week. 

Handwriting sessions based on previously taught spellings

Week 1: 
Words with the short vowel sound /i/ spelled ‘y’
antonym, crystal, lyrics, mystery, oxygen, rhythm, symbol, symptom, system, typical

Week 2: Words with the long vowel sound /igh/ spelled ‘y’
apply, hygiene, hyphen, identify, 
multiply, occupy, python, recycle, 
rhyme, supply

Week 3: Adding the prefix ‘over-’
overbalance, overcoat, overcook, overlooked, overpaid, overreact, 
overslept, overthrow, overtired, 
overturned

Week 4: Words with the suffix ‘-ful’
beautiful, boastful, doubtful, 
faithful, fanciful, fearful, merciful, pitiful, plentiful, thankful

Week 5: Words that can be nouns and verbs
contest, freeze, impact, increase, 
object, permit, produce, silence, 
subject, transport

Week 6: Words with an /oa/ sound spelled ‘ou’ or ‘ow’
blown, known, mould, poultry, 
shallow, shoulder, smoulder, soul, 
thrown, window
	Three, 30 minute handwriting sessions a week. 

Handwriting sessions based on previously taught spellings

Week 1: 
Words with a ‘soft c’ spelled ‘ce’
celebrate, cemetery, certificate, 
deceased, December, hindrance, 
necessary, nuisance, prejudice, 
sacrifice

Week 2: Words with the
prefixes ‘dis-’, ‘un-’,
‘over-’ and ‘im-’
disappointed, dissatisfied, 
dissimilar, impatient, overreact, 
overrule, overseas, unnatural, unnecessary, unsure

Week 3: Words with the /f/ sound spelled ‘ph’
alphabet, elephant, dolphin, graph, pamphlet, pheasant, phone, photo, physical, sphere

Week 4: Words with origins in other countries and languages
ballet, blizzard, bungalow, easel, 
gymkhana, hoist, origin, pyjamas, 
restaurant, veranda

Week 5: Words with unstressed vowel sounds
company, definitely, desperate, environment, explanatory, 
jewellery, poisonous, reference, secretary, temperature

Week 6: Words with
‘cial’/shul/ after a
vowel
antisocial, artificial, beneficial, 
crucial, facial, official, racial, social, 
special, superficial
	Three, 30 minute handwriting sessions a week. 

Handwriting sessions based on previously taught spellings

Week 1: :
Words with
‘tial’
confidential, essential, influential, martial, partial, potential, sequential, spatial, substantial, 
torrential

Week 2: Words beginning with ‘acc-’
accentuate, access, 
accommodate, accompany, 
accomplish, accost, accrue, accumulate, accuracy, accuse

Week 3: Words with the suffix ’-ably’
adorably, believably, changeably, comfortably, considerably, dependably, noticeably, reasonably, tolerably, valuably
Week 4:  Words with the suffix ’-ible’
forcible, horrible, incredible, 
legible, possible, responsible, reversible, sensible, terrible, visible

Week 5: Words with the suffix ‘-ibly’
forcibly, horribly, incredibly, legibly, 
possibly, responsibly, reversibly, sensibly, terribly, visibly

Week 6: Words ending in
‘-ent’ and ‘–ence’
convenience, convenient, 
difference, different, evidence, evident, excellence, excellent, silence, silent.
	Three, 30 minute handwriting sessions a week. 

Handwriting sessions based on previously taught spellings

Week 1: 
Words ending in
‘-er’, ‘-or’ and ‘-ar’
calendar, computer, customer, interior, particular, popular, 
radiator, shoulder, soldier, superior

Week 2: Adverbs synonymous with determination
continually, determinedly, 
diligently, intently, persistently, purposefully, relentlessly, 
repeatedly, resolutely, tenaciously

Week 3: Adjectives used to describe settings
bustling, magnificent, majestic, noiseless, picturesque, regal, 
sinister, spectacular, tranquil, 
unsightly

Week 4: Adjectives used to describe feelings
apprehensive, delighted, 
despondent, euphoric, incensed, jittery, optimistic, positive, sanguine, terrified

Week 5: Adjectives to describe characters
amiable, courageous, delightful, disagreeable, exquisite, 
gargantuan, grotesque, obnoxious, 
repugnant, valiant 

Week 6: Grammar
Vocabulary 1 adverb, ambiguity, bracket, clause, cohesion, determiner, modal, parenthesis, pronoun, relative
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