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Vision 
 
Our History curriculum aims to ensure that children gain a coherent knowledge and 
understanding of Britain’s past and that of the wider world; in particular how the Britain of today 
has been shaped by the events that came before.  
 
We seek to inspire curiosity through excellent teaching and learning opportunities, with 
knowledge-led, skills-based sequences of learning that offers multiple opportunities to revisit, 
relearn and rehearse as knowledge builds throughout their time at Longmoor. Our children will 
be able to ask perceptive questions, think critically, weigh evidence, sift arguments and develop 
perspective and judgement. 
 
Our History curriculum will help pupils to understand people’s lives, the process of change, the 
diversity of societies and the relationships between different groups. Opportunities for discovery 
mean that children can grasp the concept of ‘identity’ and the challenges that have been faced 
throughout periods of British and world history. 
 
 
 

Curriculum Design 
 
Longmoor’s History curriculum has been designed to build pupils’ understanding of three vertical 
concepts which provide both a concrete lens through which to study and contextualise history, 
as well as use small steps to help pupils gain a deep understanding of complex, abstract ideas.  
 
‘Vertical’ Concepts 
We have designed a curriculum that provides opportunities for concepts to be revisited vertically 
(ie. in different year groups), through the teaching of different periods of British and world history. 
We have defined these as: 
 

• Power, Democracy and Empire (power and empires & government and democracy) 
o Who holds power, and what does this mean for different people in the civilisations? 

How is power wielded and legitimised? How are people’s rights different in different 
historical contexts? 

• Quest for Knowledge (changing worldviews & knowledge) 
o How do people understand the world around them? What is believed; what is 

known, what scientific and technological developments are made at the time? How 
is knowledge stored and shared? What shapes people’s views about the world? 

• Community and Family (changing communities & community life) 
o What is life like for different people – men, women and children – in different 

societies? How are these societies structured? How are family and community roles 
and relationships different in different historical contexts? 

 
There are opportunities for all pupils to see themselves reflected in the curriculum, but also to be 
taken beyond their own experiences. The curriculum teaches pupils about civilisations from 



across the world, and always incorporates the experiences – positive and negative – of ethnic 
minorities in the history of Britain. 
 
We have ensured that there is a grounding in core disciplinary (thinking like a historian) and 
procedural (knowing how to) knowledge, and the ability to approach challenging, historically-
valid questions, giving pupils the ability to learn how to think read and write like a historian. 
 

• Disciplinary Knowledge 
o cause and consequence 
o significance 
o change and continuity 
o similarity and difference 
o evidence 

• Procedural Knowledge 
o Chronology 

 
We have chosen two schemes of learning at our school because they discretely teach the 
knowledge, skills and vertical concepts that our vision for History calls for; these are implemented 
separately in the Early Years & Key Stage One (the United Curriculum), and in Key Stage Two 
(Opening Worlds).  
 
When adapting these schemes of learning, we have carefully ensured that knowledge is 
progressive and builds upon prior learning, especially at the transition point of Year 2 into Year 
3; for this reason we have elected to teach two Key Stage 2 national curriculum units at the end 
of Year 2, so that the different teaching pedagogies can be aligned and so that children are 
ready for the next stage of learning. 
 
 
 

Teaching Pedagogy 
 
Our curriculum for history has been very carefully sequences to ensure coverage and 
progression through disciplinary and procedural knowledge. The order of teaching and learning 
is never changed due to how intrinsically it has been planned to ensure this progression. 
 
Each unit clearly defines the knowledge that should be taught and reviewed in the sequence of 
lessons. Teachers must ensure that content is taught in the order provided, filling gaps and 
addressing misconceptions as required. 
 
In the Early Years and Key Stage One, teaching follows the principles of the Great Teaching 
Toolkit; content is broken into small steps and there are modelled, guided practice and 
independent practice opportunities (‘I’, ‘We’, ‘You’). 
 
This is built upon in Key Stage Two; there are clear opportunities for modelled, guided and 
independent practice, but knowledge is disseminated at least three times before children are 
tasked with working independently. This takes the form of a ‘story’, explicit teaching and then 



reading from a high-quality text. Teachers expertly use the Ten Techniques to impart knowledge 
(pre-teaching, storytelling, hear the words, say the words, ask five not one, secure fluency, core 
knowledge first, pace, no to guesses, speedy quizzing).  
 
Vocabulary is explicitly taught throughout the History curriculum; our children know that these 
historical terms are an integral part of learning, and become versed in their meaning and use. 
They are displayed once taught and understood by pupils, and pupils are expected to use them 
in their independent practice (which may look different depending on the age and stage of the 
child). 
 
 
 

Subject Specific Adaptations 
 
A key goal of our History curriculum is to bring all pupils into the conversation of the lesson and 
into the knowledge that is being disseminated. We do not exclude pupils from learning and 
therefore there is little, if any, ‘differentiation’ by curricular input; all pupils will encounter stories, 
repeat the vocabulary and participate in recalling them together. 
 
We recognise however that for some pupils, because of severely limited prior knowledge or 
specific barriers, extra time and help to access materials may be necessary: 
 

• Building knowledge through oral work: our aim is for pupils to be familiar with historical 
vocabulary aurally and orally. 

• Spurts of punchy, pacy, whole-class work: all pupils will be able to join in choral response 
to help them to follow the text or story of the lesson. 

• Pre-teaching of content or specific vocabulary before moving onto reading the high-
quality text (applies to all children): we check that particular pupils have understood this 
vocabulary through small amounts of information followed by reinforcement and 
retrieval. 

• Prioritising attention to lower-attaining pupils or pupils with SEND when teaching core 
historical vocabulary: these pupils take part in choral response and are quizzed when 
revisiting. 

• Simple adaptations to learning materials: use of cloze procedures, simple annotation of 
map/diagram using pictures, matching pictures to definitions, drawing/labelling a 
feature or event. 

• Simplification of the ‘story’ element of a taught session so that the abstract concepts are 
given extra concrete reinforcement through talk and visuals.  

 
 
 

Assessment 
 
It is recognised that assessment of pupils’ learning and understanding is only useful if it informs 
future practice, is used to address misconceptions or is used to address understanding of key 



concepts. Therefore, assessment in History is most useful at the point of teaching and learning, 
so that immediate actions can be taken. 
 
There are specific assessment techniques that are used in History at our school, some of which 
are school-wide (rather than within the subject itself) and others that are specific to the teaching 
of History at either Key Stage One or Key Stage Two. In brief they include (but are not limited to:  
 

• Say the words 
• Ask five not one 
• No to guesses 
• Speedy quizzing 

 
The careful sequencing of the curriculum – and how concepts are gradually built over time – is 
our progression model (although we have set out progression in concepts and knowledge in a 
separate document). If pupils are ‘keeping up’ with the curriculum, they are making progress. 
 
Examples of further formative assessment in History include: 
 

• Questioning in lessons: teachers check understanding so they can fill gaps and address 
misconceptions as required. 

• Pupil conferencing with books: the subject leader and SLT talk to pupils about what they 
have learned – both disciplinary and procedural – and how this connects to the vertical 
concepts that they have been developing in previous units and previous years. For 
examples pupils in Year 4 may be asked to talk about how the Roman Republic states 
were different to Ancient Greek city-states, which they learned in Year 3, and using the 
historical concept of similarity and difference. 

• In Key Stage One, a post-learning quiz at the end of each unit, and in Key Stage Two a 
synoptic task at the end of each unit; these give teachers an understanding of the 
knowledge that pupils can recall and can be used to identify any remaining gaps to be 
filled. 

• Pre-learning quizzes at the beginning of a unit (in Key Stage One), and at the beginning 
of some lessons where appropriate (Key Stage Two).  

 
 



Overview of the Taught Units in History 
 

 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

N 

Marvellous Me & Look at Me (UC) 
Talking about family members and 
family routines, and exploring how 

children have changed since they were 
babies 

Disciplinary focus: similarity & difference 

 

On the Move (UC) 
Exploring occupations related to 

transport 
Disciplinary focus: change & continuity 

On the Farm (UC) 
Exploring occupations related to 

farming 
Disciplinary focus: similarity & difference 

  

R 
Me and My World (UC) 

Talking about different family members 
and their roles in more depth 

Disciplinary focus: change & continuity 

My Heroes (UC) 
Comparing heroic characters from the 

past and present 
Disciplinary focus: similarity & difference 

 

Castles, Knights and Dragons (UC) 
Learning about historical figures in 

castles and comparing images of QEII 
with historical queens 

Disciplinary focus: evidence 

Where We Live (UC) 
Learning about familiar aspects of our 

locality from the past, using historic 
photographs and memories of older 

adults 
Disciplinary focus: evidence 

 

1  

My Family History (UC) 
An introduction to the past with my 

family tree, and how schools, toys and 
the way we communicate have 

changed in living memory 
Disciplinary focus: change & continuity 

NC: changes in living memory 

 

History of Transport (UC) 
The development of transport by land, 
sea, air and space and the key roles of 

individuals 
Disciplinary focus: historical significance 

NC: changes in living memory, 
significant individuals 

 

Homes Through Time (UC) 
How homes looked different in the past, 

using pictures and videos 
Disciplinary focus: cause & 

consequence 
NC: changes in living memory 

2 
Great Fire of London (UC) 

Life in 1660s London and the causes and 
effects of the Great Fire of London 

Disciplinary focus: historical significance 
NC: events beyond living memory 

Explorers (UC) 
The similarities and differences between 

the lives of Sacagawea and Michael 
Collins 

Disciplinary focus: similarity & difference 
NC: significant individuals 

Local History (UC) 
Using primary and secondary sources to 

learn what life was like in Walton & 
Aintree (within the last 100 years) 

Disciplinary focus: change & continuity 
NC: events beyond living memory, own 

locality 

Stone Age (OW) 
How did our Stone-Age ancestors find 

food? 
Disciplinary focus: change & continuity 
NC: changes in Britain from the Stone 

Age to the Iron Age 

Neolithic Age (OW) 
How did life change between the Stone 

and Neolithic ages? 
Disciplinary focus: change & continuity 
NC: changes in Britain from the Stone 

Age to the Iron Age 

Bronze Age & Iron Age (OW) 
How did the introduction of Bronze and 

then Iron change everyday life in 
Britain? 

Disciplinary focus: change & continuity 
NC: changes in Britain from the Stone 

Age to the Iron Age 

3 
Ancient Egypt (OW) 

How much did Ancient Egypt change 
over time? 

Disciplinary focus: change & continuity 
NC: earliest civilisations 

Cradles of Civilisation (OW) 
How similar and how different were 
Ancient Egypt and Ancient Sumer? 

Disciplinary focus: similarity & difference 
NC: earliest civilisations 

Indus Valley Civilisation (OW) 
How do we know about the Indus Valley 

civilisation? 
Disciplinary focus: evidence 

NC: earliest civilisations 

Persia and Greece (OW) 
What did Greek city-states have in 

common? 
Disciplinary focus: similarity & difference 
NC: Ancient Greece, earliest civilisations 

Ancient Greece (OW) 
What can sources from Ancient Greece 

tell us? 
Disciplinary focus: evidence 

NC: Ancient Greece, earliest civilisations 

Alexander the Great (OW) 
How did Alexander the Great conquer so 

much land? 
Disciplinary focus: cause & 

consequence 
NC: Ancient Greece, earliest civilisations 

4 
The Roman Republic (OW) 

How did Rome become so powerful? 
Disciplinary focus: similarity & difference 

NC: Roman Empire 

The Roman Empire (OW) 
What can sources reveal about Roman 

ways of life? 
Disciplinary focus: evidence 

NC: Roman Empire 

Roman Britain (OW) 
What changed in Roman Britain? 

Disciplinary focus: evidence 
NC: Roman Britain 

Christianity in Three Empires (OW) 
How did rulers change Christianity? 

Disciplinary focus: similarity & difference 
NC: Roman Britain (including early 

Christianity) 

Arabia & Early Islam (OW) 
Why did Islam spread so far and so 

fast? 
Disciplinary focus: change & continuity 

NC: non-European society that provides 
contrasts with British history 

Muslim Cordoba (OW) 
How did worlds come together in 

Cordoba? 
Disciplinary focus: similarity & difference 
NC: non-European society that provides 

contrasts with British history 

5 

Baghdad (OW) 
Why were there so many restless minds 

in Cordoba and in Baghdad? 
Disciplinary focus: cause & 

consequence 
6NC: non-European society that 

provides contrasts with British history 

Anglo-Saxon Britain (OW) 
How have historians learned about 

Anglo-Saxon Britain? 
Disciplinary focus: evidence 

NC: Britain’s settlement by Anglo-Saxons 
and Scots 

Lady of the Mercians (OW) 
How did the Vikings change England? 

Disciplinary focus: cause & 
consequence 

NC: the Viking and Anglo-Saxon struggle 
for the kingdom of England 

Norse Culture (OW) 
What connections and similarities did 

the Norse peoples have with other 
peoples? 

Disciplinary focus: similarity & difference 
NC: Britain’s settlement by Anglo-Saxons 

Changing Rulers, Changing Worlds 
(OW) 

How did Angles, Saxons and Vikings 
shape England and Scotland? 

Disciplinary focus: change & continuity 
NC: the Viking and Anglo-Saxon struggle 

for the kingdom of England 

A Grand, National Place (OW) 
How did Aintree become famous 

around the world? 
Disciplinary focus: historical significance 

NC: local history study (significant 
events, people, places in locality) 

6 

The Maya (OW) 
How have the Maya influenced life 

today? 
Disciplinary focus: evidence 

NC: non-European society that provides 
contrasts with British history 

Medieval African Kingdoms (OW) 
How similar and different were medieval 

Ethiopia and Benin? 
Disciplinary focus: similarity & difference 
NC: non-European society that provides 

contrasts with British history 

Cities in Time (1) (OW) 
Why did Manchester change so rapidly 

in the 19th century? 
Disciplinary focus: cause & 

consequence 
NC: theme in British history that extends 

beyond 1066 

Cities in Time (2) (OW) 
How typical of urban history is the city of 

my city? 
Disciplinary focus: similarity & difference 

NC: local history 

Britain during WWII (OW) 
How did Britain change as a result of its 

participation in World War II? 
Disciplinary focus: cause & 

consequence 
NC: theme in British history that extends 

beyond 1066 

Liverpool during WWII (OW) 
How did a war so far away affect our 

city so much? 
Disciplinary focus: 

NC: local history study (significant 
events, people, places in locality) 



 


