Pupil Premium Strategy Statement 2024-2027

Year 2 update: November 2025

Lytchett Matravers Primary School

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail

Data

Number of pupils in school

55 pupils
(there are also 7 children
in pre-school accessing

EYPP funding)
Proportion (%) of pupil premium eligible pupils YR-Y6 13.2%
Academic year/years that our current pupil premium 2024-2025
strategy plan covers 2025-2026

2026-2027

Date this statement was published

27t November 2024

Date of current review

28t November 2025

Date on which it will be reviewed

November 2026

Statement authorised by

Colin Flanagan

Pupil premium lead

Matt Vernon

Governor lead

Nikki Dawson




Funding overview

Detail

Amount

Pupil premium funding allocation this academic year

£72,865 Pupil Premium
£3150 Service Premium

Total £76,015

Pupil premium funding carried forward from previous years
(enter £0 if not applicable)

£ Nil

Total budget for this academic year

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£72,865 Pupil Premium
£3150 Service Premium




Part A: Pupil premium strategy plan

Statement of intent

achieve above national outcomes. We aim to address core elements where children

levels of ‘capital’ when compared to non-PP pupils:

We aim to provide children with a range
of opportunities through which to Social
strengthen their capital and their )
educational development so that they Ca pltal
achieve the national standards required

to access secondary school successfully.

This achievement is both academic, as Cultural ‘

evidenced through national and school Capital Fi nanCIaI
based assessment processes, as well as (experiences, capital
within personal and social development. background

i knowledge)
Our PP children should feel part of our
community, that they belong and are
proud of their school and their place within it. They should actively participate in the
range of extra-curricular activities that are on offer within the school and be active
school citizens, for example through membership of pupil voice groups and serving

Our key intent is for children who access Pupil Premium funding to thrive at school and

are ‘underserved’ through their experiences and where they arrive at school with lower

within specific roles and responsibilities.

We know that to achieve these aims, key avenues of support are required:

Fostering a strong, inclusive culture that values every member of the community
and embedding the school vision ‘Thriving Together’.

Focussed support to develop early reading within the early years and Key Stage
One.

Facilitating the development of communication and language skills through
promoting oracy.

Ensuring the highest quality teaching and learning which is consistently applied
across the school to achieve comparable standards in Reading, Writing and
Maths with children who do not receive the Pupil Premium Grant.

Offering bespoke intervention, including pastoral and academic support.
Promoting extra-curricular activities and removing barriers to attendance to
ensure engagement and enjoyment.




Challenges

The table below details the key challenges to achievement that we have identified among
our disadvantaged pupils.

Challenge | Detail of challenge
number

1 Social Capital — Language

In the last two years, children who access PP in EYFS achieved
significantly lower in word reading and writing when compared to their
peers. This was also found in Communication and Language outcomes
at the end of both academic years, despite an acceleration within in year
outcomes for PP pupils.

Whilst end of KS2 data for reading demonstrates good levels of progress
for pupils accessing FSM (data from FFT), this progress was less than
pupils that do not access the PP grant.

Data demonstrates levels of children who are achieving at a greater
depth standard in both reading and writing to be lower for children
receiving the PP grant when compared to their peers.

In the Early Years, children who are entitled to the PP grant statistically
have less access to quality reading materials at home than their peers.

2 Social Capital — Attendance
(2023-2024)

Year | Year | Year | Year | Year | Year
All 6 5 4 3 5 y EYFS

Overall Attendance
All 194.4% | 94.1% | 94.2% | 94.8% | 94.4% | 95.4% | 93.9% | 94%
PP | 90.3% | 91% 92% 89.5% | 83.5% | 93.1% | 90.7% | 85.9%

(2024-2025)

Year | Year | Year | Year | Year | Year
All 6 5 4 3 > y EYFS

Overall Attendance
Al 194.7% | 92.6% | 96.2% | 94.3% | 96.2% | 94.6% | 94.2% | 95.3%
PP | 92% 90.1% | 96.3% | 86.4% | 92.2% | 91.6% | 90.8% | 95.3%

Statistically, rates of attendance are lower for PP pupils, negatively
impacting on pupils’ learning. This challenge is particularly present for PP
children who are persistently absent from school.




Social Capital - SEMH Needs

Children entitled to the PP grant are more likely to have SEMH needs
when compared to their peers. For example:

e 13% more PP children with an EHCP have SEMH named as their
primary area of need when compared to non-PP children with an
EHCP.

e A higher percentage of children with PP receive pastoral
intervention/ELSA support

e PP children achievement within Personal, Social and Emotional
development in EYFS was significantly lower than non-PPG
children.

Observations demonstrate the impact of this need in relation to children’s
focus, attention and executive function, as well as their perceived
learning capacity.

Cultural Capital

Qualitative data demonstrates that many children accessing the PP grant
have exposure to less frequent and varied experiences outside of school.
Additionally, many of our PP pupils have parents with comparatively
lower academic levels than pupils who are not underserved.

The result of this is that children come to school with lower levels of
knowledge based on their experiences and with families who find
supporting children academically more challenging. This can also lead to
children feeling isolated from their peers due to an inability to engage in
social interactions from a common standpoint.

8% of PP children at LMPS are registered as being from Gypsy/Roma
backgrounds which can impact further on perceptions of isolation from
their peers.

Pastoral care and safeguarding records indicate higher levels of parents
affected by mental health needs which impact on their capacity to
support their children emotionally, academically and socially.

Financial Capital

Many PP children do not access extra-curricular activities due to the cost
of the activity itself as well as associated costs, such as equipment.

Historically PP children have not been involved in decisions regarding
extra-curricular activities that reflect their personal interests and needs.

Discussions with PP children have demonstrated that they can feel
isolated from their peers during certain periods of the day such as
lunchtimes when eating or due to having different equipment and items
than their peers.

This can result in children feeling a lack of true belonging to the school
community.




Inconsistent Teaching and Learning

Assessments, learning walks, observations and discussions with pupils
suggest that retention and retrieval of key knowledge can be a barrier for
some vulnerable pupils, across the preschool and main school.

A lack of consistency in any aspect of teaching and learning across the

school will disproportionately impact pupils accessing the PP grant.

7 SEND

SEND.

17% of PP children are also currently supported through registration of

Effective adaptive practice and structured intervention is required to be
consistently applied across the school in order for all pupils to make
positive progress.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Academic achievement

e In EYFS 80%+ of PP children to achieve GLD
at the end of the reception year and
evidenced to make accelerated progress.

e 90% of PP children to pass the PSC at the
end of Year 1.

e Average score of 22 to be achieved by PP
children in the MTC.

e Accelerated progress for all PP pupils at the
end of KS2 in Reading, Writing and Maths.

e Attainment at the end of KS2 for PP children
to be equivalent to non-PP children.

Progress for SEND pupils

e Individual targets from IEP’s to be achieved.

e Clear and evidenced progress for all pupils
with an EHCP against desired outcomes.

e All PP children registered as SEND make
good levels of progress in relation to all
intended aims.

Participation in extra-curricular
activities

e All PP children to participate in at least 1
extra-curricular activity aligned to their
interest per year.




residentials and class trips.

e 100% of PP children to attend school

Positive attitudes towards
education

attitudes towards the school.

over time for PP children.

e Pupil survey data to demonstrate positive

e Observations record consistently high levels
of engagement from PP children.

e Records of behavioural incidents decrease

Attendance

attendance at school.

below 10%.

e For PP children to achieve over 95%

e Persistent absence for PP children to be

Active citizenship

e All PP children to have roles of
responsibilities in Year 6.

on the school council.

e PP children to be represented proportionately

e Records of behavioural incidents decrease
over time for PP children and are no more
frequent than records for non-PP children.

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to
address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £38,000

effective pedagogy
across the school to de-
liver high quality teaching
in every classroom based
around the LMPS Teach-
ing and Learning Princi-
ples document.

e INSED and weekly
Teacher CPD ses-
sions

¢ Mentoring and
coaching opportu-
nities

* High quality teaching improves pupil out-
comes, and effective professional develop-
ment offers a crucial tool to develop teaching
quality and enhance children’s out-comes in
the classroom.

» To improve pupil outcomes, careful attention
should be paid to how PD is designed. In par-
ticular, those who design and select PD
should focus on mechanisms.

* Mechanisms are the core building blocks of
professional development. They are observa-
ble, can be replicated, and could not be re-

Activity Evidence that supports this approach Challenge
number(s)
addressed

Develop a consistent and | EEF: Effective Professional Development: 1,4,6,7




e ECT development

¢ Individualised sup-
port from leaders
for personalised
CPD.

e Personalised pro-
fessional develop-
ment plan for
every member of
staff.

moved without making PD less effective. Cru-
cially, they are supported by evidence from
research on human behaviour—they have
been found, in contexts beyond teaching, to
change practice.

» Examples of mechanisms include revisiting
prior learning, goal setting, providing feed-
back, and action planning.

LMPS Teaching and Learning Principles pack
contains wide range of evidence to support
benefits of specific pedagogical practices.

Make it Stick:
https://www.youtube.com/watch?v=MfylloWu
uZU P. Brown, M.McDaniel & H.Roediger Il

Tom Sherrington: Rosenshine’s Principles in
Action.

CPD for teachers to de- | EEF: Effective Professional Development — 1,4,6,7
velop understanding of as above
pedagogy and lesson EEF: Teacher Feedback to Improve Learning
structure to include: e Before providing feedback, teachers
e Memory should provide high quality instruction,
e Learning Focus including the use of formative assess-
e Modelling ment strategies.
e Breaking down e High quality initial instruction will re-
success duce the work that feedback needs to
e Sequencing do; formative assessment strategies
e Deepening are required to set learning intentions
e Effective feedback (which feedback will aim towards) and
o Deliberate practise to assess learning gaps (which feed-
« Adaptive teaching back will address). .
for identified pupils o Feedback should focug on moving
to scaffold learning learning forward, targeting the specific
learning gaps that pupils exhibit. Spe-
Creation of teaching and cifically, high quality feedback may fo-
learning handbook for all cus on the task, subject, and self-regu-
staff. lation strategies.
Develop the use of EEF: Effective Professional Development: All

coaching and mentoring
to develop teaching &
learning:

e Implement profes-
sional develop-
ment policy prac-
tices for each staff
member

e Regular opportuni-
ties for coaching

Motivate staff

- Setting and agreeing on goals

- Presenting information from a credible
source

- Providing affirmation and reinforcement af-
ter progress

EEF Guidance for effective coaching:
« Offer support in a constructive, collaborative
manner




from line manag-
ers and senior
staff including from
HET

¢ Individualised pro-
fessional develop-
ment links to indi-
vidual coaching
and mentoring

* Help teachers take control of their profes-
sional development, while at the

same time providing appropriate challenge
* Have the trust and confidence of teachers
and regularly engage with school leaders

https://files.eric.ed.gov/fulltext/ED591448.pdf

Monitor and evaluate the | EEF: Effective Professional Development: 1,6,7
effectiveness of teaching | Develop teaching techniques
and learning - Instruction
e Learning walks - Social support
e Lesson drop ins - Modelling
e Shared observa- - Monitoring & feedback
tions
e Team teaching Embed Practice
e Book scrutiny - Providing prompts and cues
- Prompting action planning
Termly progress meet- - Encourgging monitoringi . 3
ings to be held with all - Prompting context specific repetition
teachers with a focus on
the achievement of all PP | Provide guidance on how participants can
children. adapt professional development. Pro-gramme
developers should signal to those selecting
and delivering PD programmes where adap-
tations can be made, ensuring that the mech-
anisms are protected and prioritised
A School's Guide to Implementation guidance
report | Education Endowment Foundation
Subscriptions and ongo- | |n 2025 PSC 89% pass rate in Year 1 who 1,6
ing CPD from RWI: had been taught using the RWI programme.
e Direct training from
::]qundlfns gs]%?cgﬁ::?ts Research based project within London
dren in EYFS. borough Newham demqnstrated accelerated
« Monitoring and re- progress for schools using the RWI scheme
view of Phonics when compared to National data between
. 2012 -2017.
provision.
e Support with re-
sourcing.
Leadership accountability | EEF: Effective Professional Development 2,3,6

at all levels to embed
school vision ‘Thriving
Together’ and implement
curriculum effectively.
e INSED time for
curriculum leads to

e Ensure that professional development
aligns with the needs of the school and
is supported by school leadership.
Gaining ongoing leadership buy-in can
facilitate successful implementation.

Evans (2022) found that;

9



https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/implementation/a_schools_guide_to_implementation.pdf?v=1732093234
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/implementation/a_schools_guide_to_implementation.pdf?v=1732093234

generate and carry
out action plans.
Roles and respon-
sibilities to be dis-
tributed and
shared.

Staff to be given
time to carry out
curriculum devel-
opment.

e Effective School Leadership has a
positive and lasting impact on
organisational performance

o Effective school leadership has a
positive impact on learning and learner
outcomes

Implementation through- | An EEF report from 2017 found that children | 1,3,6
out the school of a strat- | in schools participating in a dialogic teaching
egy to promote and build | study (with the aim of improving attainment
oracy skills. and engagement through better classroom
e Leadership of or- | talk) made two months’ additional progress in
acy implemented | English and science, and one additional
e Clear action plan- | month’s progress in maths.
ning for integrating
;)igiclzgr:]nto the cur- Orgcv Across the Curriculum: The Evidence -
e Staff meetings voicest
used to update
and train teaching
staff.
e Analysis of impact
through pupil voice
and achievement
data
Support Early language | Evidence shows that at all levels of 1,4,6,7

development in EYFS:

Leadership to be
implemented
Planning format in
preschool to be
updated

Ongoing monitor-
ing and support

communicative development in the preschool
years (0-5), the right environmental support
has the potential to make a real difference to
children’s language learning, and,
consequently, to their later academic
success. However, ensuring that all children
benefit from rich environmental support
requires a coherent approach.

Early language | EEF

10



https://d2tic4wvo1iusb.cloudfront.net/documents/projects/Dialogic_Teaching_Evaluation_Report.pdf?v=1630925826
https://voice21.org/oracy-across-the-curriculum-the-evidence/
https://voice21.org/oracy-across-the-curriculum-the-evidence/
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/early-language

Targeted academic support (for example, tutoring, one-to-one support,

structured interventions)

Budgeted cost: £18,000

dren delivered by class
teachers, English Lead and
highly skilled TAs.

1. On average, one to one tuition is very
effective at improving pupil outcomes.
One to one tuition might be an effective
strategy for providing targeted support for
pupils that are identified as having low
prior attainment or are struggling in partic-
ular areas.

2. Tuition is more likely to make an im-
pact if it is additional to and explicitly
linked with normal lessons.

3. One to one tuition can be expensive to
deliver, particularly when delivered by
teachers. Approaches that either deliver
instruction through teaching assistants or
in small groups rather than one to one

Activity Evidence that supports this approach | Challenge
number(s)
addressed

Same day, in-class targeted | TA Guidance Report MakingBestUs- 16,7

intervention: eOfTeachingAssistants-Printable 2021-

e Pre-teach/catch up 11-02-162019 wsaqd.pdf
approaches (Recommendation 5 and 6 for effective
e Dynamic support in use of TAs in delivering structured inter-
class in response to | ventions out of class; recommendation 7
need ensure explicit connections are made be-
e Implementation of tween learning from everyday classroom
pupil support scale teaching and structured interventions)
for TAs
EEF: Small group tuition is defined as

Targeted group teaching: | one teacher, trained teaching assistant or

Regular and explicit RWI tutor working with two to five pupils to-

Fast Track phonics catch up | gether in a group. This arrangement ena-

for pupils who have not bles the teaching to focus exclusively on

passed screener or who are | @ small number of learners, usually in a

not on track. separate classroom or working area.

A wide range of strategies and ap-
proaches can be successful, but for many
pupils they need to be taught explicitly
and consistently.
School focus is on support within lessons
with interventions outside of class only
being applied with relevant evidence of
impact.
1:1 Tuition for Year 6 Chil- EEF One to one Tuition: 16,7

11



https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf?v=1732093273
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf?v=1732093273
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf?v=1732093273

have smaller positive effects, on average,
but may be a cost-effective solution to
providing targeted support.

https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-
learning-toolkit/one-to-one-tuition

Specific reading, phonics
and maths intervention pro-
grammes led by teachers
and TAs, including:

o Herts for Learning in-
tervention.

J Daily reading with
matched reading books/ tar-
geted reading intervention

o RWI Fast Track
Phonics Intervention

o Speech and lan-
guage intervention/pro-
grammes

. Number sense

J Success @ Arithme-
tic intervention

o 1stClass@Number

o Phonological Aware-
ness Group

EEF: Research which focuses on teach-
ing assistants who provide one to one or
small group targeted interventions shows
a stronger positive benefit of between
four and six additional months on aver-
age.

Interventions are based on a clearly spec-
ified approach which teaching assistants
have been trained to deliver.

On average, oral language approaches
have a high impact on pupil outcomes of
6 months’ additional progress.

Phonics has a positive impact overall (+5
months) with very extensive evidence and
is an important component in the devel-
opment of early reading skills, particularly
for children from disadvantaged back-
grounds. The teaching of phonics should
be explicit and systematic to support chil-
dren in making connections between the
sound patterns they hear in words and
the way that these words are written.
Specific evidence of impact for each inter-
vention applied.

Implementation of Early Evaluation report 2015 — key findings 1,7

Talk Boost programme demonstrate on average children with de-
layed language development, make 6
months progress, after the 9-week inter-
vention, with their language skKills.

Impact initiative for reading | Evidence from 2024 demonstrates a de- | 1 7

for pleasure;
e Establish leadership
e Complete detailed
training programme
e Specific intervention
for PP children to
promote love of read-

ing

cline in the % of school aged children
choosing to read for pleasure to its lowest
level.

» Evidence suggests that there is a posi-
tive relationship between reading fre-
quency, reading enjoyment and attain-
ment (Clark 2011; Clark and Douglas
2011).

12




e Structured class in-
tervention to promote
love of reading

e Resourcing of books
linked to interest of
child

* Reading enjoyment has been reported
as more important for children’s educa-
tional success than their family’s socio-
economic status (OECD, 2002).

* There is a positive link between positive
attitudes towards reading and scoring
well on reading assessments (Twist et al,
2007).

* Regularly reading stories or novels out-
side of school is associated with higher
scores in reading assessments (PIRLS,
2006; PISA, 2009).

* International evidence supports these
findings; US research reports that inde-
pendent reading is the best predictor of
reading achievement (Anderson, Wilson
and Fielding, 1988).

* Evidence suggests that reading for
pleasure is an activity that has emotional
and social consequences (Clark and
Rumbold, 2006).

* Other benefits to reading for pleasure in-
clude: text comprehension and grammair,
positive reading attitudes, pleasure in
reading in later life, increased general
knowledge (Clark and Rumbold, 2006)

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £17,000

e Training for attend-
ance officer — up-
dating systems
and practices for
attendance

e SLT and attend-
ance officer- 4
weekly attendance
monitoring sched-
ule and follow up
actions

tems: attendance (August 2024):

e The pupils with the highest attain-
ment at the end of key stage 2 and
key stage 4 have higher rates of at-
tendance over the key stage com-
pared to those with the lowest at-
tainment.

e At KS2, pupils not meeting the ex-
pected standard in reading, writing
and maths had an overall absence
rate of 4.7%, compared to 3.5%
among those meeting the expected
standard. Moreover, the overall ab-
sence rate of pupils not meeting the

Activity Evidence that supports this approach Challenge
number(s)
addressed

Effective attendance sys- | DfE: Working together to improve school 2

13




e Pastoral support to
improve attend-
ance

o Effective attend-
ance systems and
interagency part-
nerships support
good attendance
for children eligible
for PP.

e Direct support in-
cluding home visits
where required to
promote positive
attendance.

e Variety of rewards
and affirmations
for positive attend-
ance

expected standard was higher than
among those meeting the higher
standard (4.7% compared to 2.7%).

Working together to improve school attend-

ance (applies from 19 August 2024)

Provide a range of pasto-
ral interventions through
trained staff including EL-
SAs.

1:1 intensive support fol-
lowing concerns being
raised in relation to well-
being of a child.

Structured interventions
in key aspects of emo-
tional support. Priority ac-
cess to PP children.

e Trauma informed
approaches to be
used, including
BRPs

e Meet and greets

e Daily check-ins

e Liaison with par-
ents

e Social Thinking
group

e ZOR additional
sessions and re-
sourcing

Close partnership work
with a range of outside
agencies.

Direct parental support
and guidance.

EEF:

Alongside academic outcomes, in-
terventions have an identifiable and
valuable impact on attitudes to
learning and social relationships in
school.

Being able to effectively manage
emotions will be beneficial to chil-
dren and young people even if it
does not translate to reading or
maths scores.

* Interventions which focus on im-
proving social interaction tend to be
more successful (+6 months) than
those focusing on personal and aca-
demic outcomes (+4 months) or
those aimed at preventing problem-
atic behaviour (+5 months).

2,3
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https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf
https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf

all school trips and resi-
dential experiences
e Provide financial
support for all trips
and activities
where required
e Provide subsidies
for equipment
where these are a
barrier to attend-
ance on trips

Implement whole school | EEF — Supporting school attendance 2,3
vision and learning mus- | highlights the importance of building a
cles to promote inclusiv- | cylture of community and belonging for
ity. pupils.
Implement forest school | Breeze forest school programme 2018- | 3,4,5
intervention to support 2021 Evaluation report highlights the
SEMH needs of key pu- | impact of a forest school’s approach to
pils receiving the PP support the needs of children and young
grant people with social and emotional difficulties
e Weekly interven- | (Newcastle university 2022).
E(I)oncl?r 6-week Breeze-Executive-Summary-2022.pdf
Ensure equal access to An unequal playing field: extra- 2,35
extra-curricular clubs and | curricular activities, soft skills and
activities. social mobility (2019)
o Establishrespon- | g ajitative data showed that extra-
sibilities curricular activities give young people the
e Setvision for all confidence to interact socially with others,
PP children to ac- | gxtend their social networks beyond
cess to support existing friendship groups, and provide
belonging and en- | them with new skills and abilities.
gagement
e Organise and im-
plement a wide
range of extra-cur-
ricular activities
e Including a direct
response to Pupil
voice
Ensure equal access to 235

Total budgeted cost: £ 73,000
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https://muddyfaces.co.uk/content/files/Breeze-Executive-Summary-2022.pdf

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Please note that a change of leadership was implemented in April 2024

2023-2024

Attendance

To achieve and sustain improved attendance for all pupils, particularly our
disadvantaged pupils.

+ Children who are eligible for Pupil Premium achieve in line with national attendance
figures.

GAPS in overall attendance between PP and non-PP remain significant in every year
group across the school. Overall attendance for the school in 2023 — 2024 was 94.4%,
for PP pupils this was 90.3%. This figure is below the national attendance figure for
2022-2023 for PP children which was 91.5%.

* To reduce the % of children who are eligible for PP that become persistent
absentees.

+ Children who are eligible for Pupil Premium achieve in line with, or below national PA
attendance rates.

In 2022-2023 academic year, 31% of pupils eligible for PP were persistently absent.
During 2023-2024 this figure rose to 38.5%. This is above the national figure for PP
children from 2022-2023 which was 21.2%.

Quality First Teaching

For children who are eligible for Pupil Premium (PP) to make accelerated
progress from their starting point, ultimately achieving in line with, or above
national outcomes.

e Children who are eligible for PP in the EYFS make accelerated progress.

100% of PP pupils made progress across the Early Years framework however only 1
out of 4 children achieved GLD.

+ Children who are eligible for PP in Year 1 to achieve in line with national during the
PSC.

In 2023-2024, 100% of PP pupils in Year 1 achieved the standard in the PSC.
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* Children who are eligible for PP in Yr2 who did not meet the expectation in the PSC,
will pass at the end of KS1.

In 2023-2024, 100% of PP pupils retaking PSC in Year 2 achieved the standard.

* For PP children to achieve in line with national for combined RWM across Key Stage
2.

* For PP children to achieve in line with national for Reading, Writing and Maths at the
end of Key Stage 2.

2023-2024 | R R EXC w W GDS | GPS GPS M M EXC
EXC

All 85 40 86 11 78 29 85 35

PP 78 22 67 0 78 11 78 22

National 73 71 72 73

2023

PP +0.8 0.0 -0.4 +3.9

Progress

(FFT)

« Early identification of learning gaps is highlighted at key tracking points (termly) and
data shows either gaps are being addressed as the year progresses, or robust
intervention plans are implemented

Data reports completed for Summer Term focused on achievement for PP pupils
identified GAPS and have fed into target setting for 2024-2025.

SEND

For pupils who have SEND and are also eligible for PP to make accelerated
progress, diminishing the gap.

¢ Individual targets are achieved.

IEP’s and EHCP documentation demonstrate that individual targets set for PP children
on the SEND register have been achieved.

 Learning walks and learning scrutinies demonstrate that learning is being adapted to
meet the needs of pupils who have SEND and are also eligible for PP.
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» Assessments demonstrate good progress for pupils who have SEND and are also
eligible for PP.

* Intervention markers demonstrate progress pupils who have SEND and are also
eligible for PP.

In KS2, SEND Support pupils (from FFT data analysis) made +0.7 progress in
Reading, +1.1 progress in writing, +2.1 progress in maths. Progress has also been
evidenced for SEND pupils across the school, but is inconsistent.

SEND Adaptive teaching and provision for SEND has formed a key strand as part of
the school development plan for 2024-2025.

Academic Achievement

Aims

Review

2024-2025

Ensure 70% of disadvantaged pupils meet or exceed national standards
in reading and writing.
Implement consistent high-quality teaching practices across all class-

rooms.

e The majority of pupils accessing PP maintained good progress or accelerated
progress during 2024-2025:

PPG
pupils

Reading
Baseline

Reading
July 25

Difference

Writing Writing
Baseline | July25

Difference

Maths
Baseline

Maths
July 25

Difference

Year 6
(10)

44

50

+6

60

60

n

56

60

+4

Year 5
(8)

57

75

57

63

+6

57

63

+6

Year 4

(4)

75

75

75

75

75

75

Year 3

(13)

88

77

-11

88

77

-11

75

85

+10

Year 2

(1

64

67

+3

64

50

14

73

&7

Year 1

(4)

25

50

+25

25

25

25

25
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o Teachers have significantly developed their identification of and support for pu-
pils who access PP. These pupils are a focus for professional discussions
across all elements of practice, including within termly progress meetings.

e Where children’s progress has slowed due to a range of personal and circum-
stantial reasons, this has been identified promptly within pupil progress meetings
and shared with the next teacher to ensure all measures will be taken to acceler-
ate progress.

Future development focus

e Oracy throughout the school

e Writing across the school with a continued focus on GPS and core skills and
adapting the curriculum in response to the writing framework

e Maintaining and building on academic achievements through the implementation
of the LMPS Teaching and Learning handbook, monitoring and supporting/chal-
lenging of teachers.

Participation

Aims

e Increase extra-curricular participation by 20%.
e Introduce at least 3 new clubs or activities targeting disadvantaged pupils.

Review

e The breadth of after school activities has been successfully widened during the
24-25 year, with leadership established to maintain this breadth. Pupils access-
ing the PPG have accessed clubs without cost where the club has been paid for
(many clubs are free of charge) to support with resilience, cooperation and en-
gagement.

e The school has sustained the Platinum level school games accreditation and
have been engaged in a range of competitive sporting events. The % of PPG
pupils attending these events has increased during the academic year 24-25.

e In the Summer term 64% of PP children accessed an extra-curricular offering
with over 500 places available in the school offer.

e There have been over 9 new clubs in addition to the existing offer already set up
and accessed by PPG pupils. These new clubs include sailing, nature, science,
drama, Lego, newspaper, ‘Rock Steady’ and forest schools.

Future development focus

« Maintain and continue to expand our offer of extra-curricular activities through-
out the academic year

« Collect student voice of those PP children who aren’t accessing offer to under-
stand barriers and alter offer to accommodate.

19




Attendance
Aims

« Achieve 93% attendance rate for Pupil Premium (PP) pupils.

Review

« Persistent absence over the previous academic year has shown an improve-
ment with PPG PA falling by 12.6%.
o The overall attendance for PPG children increased by 1.7% in 2024-2025.

% Comparison Comparison
OA24-25 | 1523-24 PA24-25 | 402324

All 94.7 +0.3 10.3 -2.9

PPG 92 +1.7 25.9 -12.6

Future development focus

Continue to maintain and build overall attendance through continued focus on system-
atic processes to support positive rates of attendance, including personalised interven-
tion, high quality teaching and learning opportunities, relationship building and access

to extra-curricular activities.

Positive Attitudes

Aims
« Reduce behavioural incidents by 15%.
Review

o Positive behaviours from Pupils are evident across the school due to the suc-
cessful implementation of the behaviour policy, zones of regulation and learning
muscles.

Example: Behavioural incidents in Autumn term in Reception = 114. In the Spring

term = 30

o External support from HET behaviour specialist has supported 2 PPG children
with complex SEMH needs.
Example: Positive Handling for one pupil in Autumn Term = 27. In the Spring term

=4

e Specialist teacher from Dorset CC and wider behavioural specialist advice
gained to support school with PPG children with complex SEMH needs which
has helped improved academic engagement.
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Example: Additional support arranged for PPG pupil through Alternative Provision
mixed offer (external and internal) — supported pupil through providing appropriate
education. Pupil has transferred successfully to secondary.

Future development focus

« Maintain zones of regulation approach throughout the school.
« Reduce suspension rates — number of pupils receiving suspension
« Maintain pastoral/specialist intervention where required.

Active Citizenship

Aims
o Establish a student council with representation from PP pupils
Review

e The student council has been made up of a mix of children from each class.
These children have been voted for by their peers.

Future development focus

e To look at how many PP children are represented on the student council and
ask additional children to join to represent PP.

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
to fund in the previous academic year.

Programme Provider

Forest schools Poole Forest School

Extracurricular activities Total Sports
Handball

Range of internal clubs including dance,
football, tag rugby, multi-sports, choir

Pastoral Support Hamish & Milo
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Service pupil premium funding

For schools that receive this funding, you may wish to provide the following
information: How our service pupil premium allocation was spent last academic
year

Support has been provided to support and promote positive engagement and emo-
tional well-being for all pupils in receipt of service pupil premium funding:
e Direct access to pastoral support on a 1:1 or small group basis
e Specific intervention, for example access to Forest School weekly sessions
¢ Resourcing to support well-being and inclusion

The impact of that spending on service pupil premium eligible pupils

Service pupils have experienced a range of activities and support from the Pastoral
team across the year. This has enabled them to share experiences and build a team of
support around them within school. Identified pupils have received more focused indi-
vidual support tailored to meet their pastoral needs.

Overall attendance = 91%. 2 pupils PA due to personal circumstance.

Future development focus for 2025-2026
e Support higher rates of attendance for service pupils (96%+)
e Ensure wider supportive opportunities for direct support related to the needs of
military families
e Provide direct pastoral support, particularly for families where family member is
on deployment

Planned spend for 2025-2026 (£3150)

Priority 1: Foster belonging, community and forum for discussion about being part of a
military family

Action — set up a 'Little Troopers’club for children from military families.

Priority 2: Provide focussed pastoral support in response to need of pupils. To include
intensive ELSA intervention when parents on active deployment and direct access to
pastoral support.

Action — Maintain priority access to 1:1 / group pastoral support to respond effectively
to pupil needs, particularly centred around deployment of family members.

Priority 3: Provide opportunities for resilience through access to clubs

Action — Provide priority access for clubs and experiences, collaborate with parents to
consider clubs to foster and promote resilience.
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