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Teaching and Learning Approach 
 

 
Introduction 

 
    At Meadowbank Primary School we are committed to achieving the best for all of our Meadowbank Family.  

    Our success is evidenced in the fulfilment of our Mission ‘Life Long Learners, Leaders of Change, Lasting Legacy’ and 
our vision that all will ‘Flourish and Inspire.’ 

 
The Teaching and Learning approach is at the core of our school and explains how learning is at the centre of all that 
we do.  Each one of us are aspirational for our children, and for each other with our vision being that all will ‘Flourish 
and Inspire.’ The approach that we take ensures that everyone is committed to achieving a high quality consistent 
approach to learning where we are dedicated to providing an ambitious curriculum which meets and challenges the 
needs of the learner.  Our inclusive approach ensures that all children will be enabled and empowered to be successful 
lifelong learners and will have a voice in their learning and development.  

 
Our School Values are: - 
Community  
Respect  
Aspiration 
Achievement  
Collaboration 

 
 

Our Indicators of Success are for everyone to be: - 
Safe and happy 
Curious and Confident 
Supported and Challenged 
Included and Valued 
Active and Healthy 
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Rationale: 
It is our aim to motivate all of our children to have high aspirations, to want to do their personal best, and to have a 
desire to be successful both in school and the wider community.  
 
We have a teaching and learning approach, which is underpinned by the teacher standards, so that the teaching team 
understand and achieve our shared standards of exemplary practice. It provides an agreed framework for teaching and 
learning within our school, which promotes quality teaching, equality and inclusion, so that we provide an outstanding 
education for all the children at Meadowbank Primary School.  
 
The purpose of this document is to describe what Quality First Teaching looks like at Meadowbank, and achieve 
consistency of exemplary practice across the whole school. 
 
At Meadowbank we are dedicated to continually improving and adapting our practises in education in order to tailor 
our teaching to the needs of the children. We regularly use research as a methodology to challenge our thinking and 
pedagogies as a main vehicle for improving outcomes for the children and the teaching team through collaboration 
and sharing of expertise. We believe that this process enables us to focus on priorities and the reflective nature of 
research allows for in-depth conversations about our own and other practises which supports and accelerates the 
progress and impact on outcomes for children. 

 
We have used several evidence based sources to inform our Teaching and Learning Approach. We review this 
document regularly to ensure it is up to date with the latest research about effective teaching and learning, and also 
refer to a range of leading experts in the field.   
 
The first source is Rosenshine’s Principles of Instruction (2012), which is an evidence-informed approach to teaching 
based on cognitive science, research on master teachers, and research on cognitive supports. 
 
We have also used our own reflections and evaluations of exemplary practice for our children in our school using the 
following: 

 Education Endowment Foundation ‘Teaching and Learning Toolkit’ 

 Education Endowment Foundation  ‘Special Educational Needs in Mainstream Schools’ 

 Education Endowment Foundation  ‘High Quality Teaching’ 

 National Professional Qualifications  

 An Evidence Informed Guide to help Quality Assure the Curriculum by Alex Bedford 

 Rosenshine's Principles in Action by Tom Sherrington 
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Curriculum Design: 
Learning has been defined in cognitive psychology as an alteration in long-term memory.  “If nothing has been altered 
in long-term memory, nothing has been learned.  Progress, therefore, means knowing more, knowing how to do more, 
and remembering more.” Ofsted Framework (July ’19).  Therefore, underpinning our curriculum design is the belief 
that children need a solid understanding of core knowledge if they are going to progress in their learning. 
 
As such, a detailed, structured curriculum is mapped out across all phases, providing an overview of what will be 
covered and when, ensuring continuity and supporting transition. Fundamental skills and knowledge are secured first. 
The updated Ofsted Framework (Sept ’22) has a focus on a ‘broad and balanced curriculum’ where there is the 
expectation that manageable steps for each subject are thoroughly mapped, with reason, across the primary phase, to 
allow children to build on previous knowledge, skills and vocabulary, with evidence of ‘knowing more and 
remembering more’. 

 
Each curriculum subject is taught discretely to ensure that the skills and knowledge required meet National Curriculum 
expectations, and curriculum subject leaders use their knowledge and expertise to use these as a guide in providing 
the minimum expectations of coverage of all foundation subjects.   

 
The process is illustrated below within ‘Our Curriculum Documentation blueprint. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
At Meadowbank, we are committed to raising standards of the essential skills of being able to read, write, and speak  
confidently with competence, as well as applying mathematics at a proficient level, to facilitate learning across the 
curriculum in order for our children to be successful at all stages of their lives.  
 
 
 
 

 
 
 
 
 
 
 
 
 

 
 
 

Pedagogy: 
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High quality learning stems from high quality teaching, which, we believe can be summarised by three important 
elements:- 

 Pedagogy: How we teach 

 The Curriculum: What is taught: knowledge, skills and vocabulary 

 Assessment: How we know what has been understood and retained – impact 
 
Our approach to teaching and learning is built around Rosenshine’s Principles of Instruction. These define the key 
elements of effective practice. They are based around research, including cognitive science approach,  
using objective methods to consider how we think, how we remember things and how we process language. 
 
From the cognitive science perspective, learning becomes essentially ‘memorisation’ of information. The assumption is 
that memory consists of short-term memory, working memory and long-term memory stores – Short term memory 
having an extremely limited capacity, working memory having capacity for a learner to use and manipulate 
information and long term memory with an infinite capacity. 
 
 
 
 
 
 
 
 
 
 
 
 
In order for information to be considered ‘learned’, it needs to move from the working memory, where it is being paid 
attention to in the moment (or being ‘worked’ on), to the long term memory.  
 
Rosenshine used the aspects of the research concerning processing information and identified which were the most 
important elements that could be used effectively in a classroom environment, and developed 10 principles of 
effective instruction, grounded in cognitive research and evidence: 

 
Rosenshine’s 10 Principles of Instruction are: 
1. Begin a lesson with a short review of previous learning 
2. Present new material in small steps with student practice after each step 
3. Ask a large number of questions and check the responses of all students  
4. Provide models 
5. Guide student practice 
6. Check for student understanding 
7. Obtain a high success rate 
8. Provide scaffolds for difficult tasks 
9. Require and monitor independent practice 
10. Engage students in weekly and monthly review 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Implementing Pedagogy in the Classroom: 
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As a fellow educationalist, Tom Sherrington noticed that there were four common strands running throughout 
Rosenshine’s 10 Principles of Instruction. Drawing out these strands makes the principles easier for teachers to 
understand, develop and apply in their everyday practice. Sherrington combined Rosenshine’s principles into each 
strand as follows: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
As a teaching team, we have researched best practice and have created a set of exemplars of excellence in relation to 
Rosenshines Principles of Instruction that we embed into our daily teaching and practice. (See Appendices :- 
Meadowbank’s Exemplars of Excellence) These exemplars provide high quality examples, strategies and techniques, 
about what is likely to be effective based on existing evidence in the context of our school. These are layered with the 
teaching team’s professional judgement and expertise in knowing what works best for the children in our school.  

 
 

Strand 1:- Reviewing Material 
1. Daily review 
10. Weekly and monthly review 
 
These principles focus on the review of material already learned by the child and on retrieving this information from 
the long-term memory. For example, reviewing material learned in their last taught lesson, enables learners to move 
this already learned content to their working memory, allowing them to make sense of the new material about to be 
taught. 
 
The act of reviewing material through weekly or monthly reviews provides opportunities for re-engagement with 
already learned material. This re-engagement enables the information to be more effectively stored in the long term 
memory.  Essentially, the more a child draws on stored content, the more effective they become at recalling it and 
using it to develop their understanding of new material. 

 
Retrieval at Meadowbank: 
There is a ‘repertoire’ of retrieval practices for different stages of learning. Each method enables children’s thinking to 
deepen and become more flexible as they make more and more connections to prior learning. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Examples of retrieval practices at Meadowbank include: 
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 Gimmee 5 

 Odd one out 

 Low stake quiz 

 Cloze procedure 

 Match me up 

 Zoom in, Zoom out 

 Correct or not correct 

 Brain dump 

 Summarising 

 Using flash cards 

 Mantel of the expert 

 Think Pair Share 
 

Strand 2:- Questioning 
3. Ask questions 
6. Check student understanding 
 
Questions require children to adapt their knowledge store, to critique it and (where necessary) to adapt it.  Effective 
questioning also enables the teaching team to understand where misconceptions may lie and where taught input 
might be required to help the child modify knowledge they have memorised.  To do this effectively, Rosenshine 
surmised that teachers need to ask process questions, which aim to find out how a learner has worked things out, and 
not be satisfied with just giving a correct answer. 
 
Effective questioning can also highlight times when the teaching team may need to adapt their methods of teaching to 
support child understanding to enable them to make links between new information and concrete examples they are 
already familiar with. 
 
Questioning at Meadowbank: 
Some questions can be planned for, but some should be responsive to what is happening in the lesson. 
 
When considering planned questions using the ‘question types’, they should be to:- 
. Check for understanding – i.e. hinge questions that children should be able to answer at a certain point in the   
  lesson, before they move on 
. Ask several questions and check the responses of all children 
. Provoke deeper thinking 
. Increase the participation and thinking of all children 
. Use sentence stems to support answers, promoting oracy through high-quality responses, further discussion,   
  thinking and application of knowledge. 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 

 
 
 
 
 
 

Examples of questioning practices at Meadowbank include: 
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 Cold calling 

 No opt out 

 Lollipop Sticks 

 Ask pre-questions 

 Probing 

 Say it again, but say it better 

 Think, Pair, Share 

 Whole class response 
 

 
Strand 3:- Sequencing Concepts and Modelling  
2. New material in small steps 
4. Provide models 
8. Scaffold for difficult tasks 
 
When learning new information, children need to process small amounts at a time to then store it in their long-term 
memory. Trying to work with large amounts of new information means that some will not be processed. 
 
Presenting learning in small steps allows children to master new information in small chunks before providing more 
information. Furthermore, new information often needs some kind of cognitive support for its processing to be successful, 
such as providing models and scaffolds to support.   

 
Modelling at Meadowbank: 
Modelling can be defined as explaining the key ideas, then model how to do it/what to do with it. 
 
This falls into two main categories: 
1. Task modelling is when you show children how to complete a task by doing it yourself-demonstrating.  
2. Metacognitive modelling is when you show children how to approach a task by modelling the thinking process e.g. 

thinking aloud. 
 
Demonstrating and modelling are key teaching and learning strategies that support children’s learning, taking them 
from what they know to new learning. They are interactive whole class teaching strategies that involve teacher-led 
activities as well as children contributing and trying things out. 
 
To be successful, these techniques should be directly linked to the learning objective for the lesson, or series of 
lessons, and wherever possible should be carried out ‘live’ – using the ‘thinking aloud’ methodology of clearly 
articulating the thinking process behind the work being demonstrated or modelled. 
 
Modelling should: 

 Make explicit to children the underlying structures and elements of what is being taught 

 Provide a supporting structure, which can be extended and used so children can apply the learning 
        that has been taught independently. 
 
Teacher modelling involves the teaching team showing the children how to do something while simultaneously 
describing what they are doing and explaining why they are doing it.  
 
It offers learners the opportunity to: 

 See and hear the process 

 Ask questions if anything is unclear 

 Discuss what they have seen and heard with other learners with the ‘expert’ modelling 

 See that expert learners may modify, improve or correct a process as they undertake it 
 

 
 
 

Children need to be given the opportunity to practise and apply the processes and structures that have been modelled 
and demonstrated. When following up demonstrating or modelling, emphasis needs to be placed on the quality of 
questioning. 
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If a skill is being demonstrated, the teaching team should consider using a multisensory approach to doing so whereby 
initially a very clear, narrated, demonstration is given.  This is then followed by the children observing the skill again, 
but with no narration (to encourage them to remain fully focused) and then the children should guide the teacher 
through each step (by giving them very clear and precise instructions for each step) which the teacher is able to follow. 

 
Scaffolding at Meadowbank: 
Scaffolding refers to a method where the teaching team offer a particular kind of support to children as they learn and 
develop a new concept or skill.  Scaffolding can be defined as the process of gradually removing your support as 
children master a new skill or concept. The teaching team should remove all support when the child is fully confident 
they can successfully complete a task on their own and have demonstrated as much. In the instructional scaffolding 
model, an adult may share new information or demonstrate how to solve a problem. 

 
Examples of scaffolding at Meadowbank include: 

 Dual coding-Visual aids including word banks (widgits) 

 Use of manipulatives 

 Use physical and visual elements, manipulatives and visual aids together 

 Breaking up the learning into chunks 

 Modelling 

 Worked examples 

 Use of explicit instructions 

 Use of think-aloud to model or demonstrate 

 Substitution tables 

 Using prior knowledge 

 Gradual release of responsibility 

 Open-ended questioning 

 Pre-teaching vocabulary 

 Anticipating misconceptions 
 

 
Strand 4:- Stages of Practice 
5. Guide student practice 
7. Obtain a high success rate 
9. Independent practice 
 
Guiding student practice focuses on children having time to rehearse, elaborate and rephrase the new material, so 
that it can be processed in their long-term memory storage. 
 
The teaching team should monitor the accuracy of the new learning, with 80% being considered an optimal degree, in 
order to obtain a high success rate.  When the teaching team is confident that the child is secure in the new learning, 
independent practice comes in, where overlearning the material leads to automatic retrieval.  This is necessary 
because it frees up working memory – if information is automatically recalled, then we can be sure that it is stored in 
long-term memory and not taking up working memory capacity. 
 
 
 
 
 
 
 
 
 
   
 

 
Practice at Meadowbank: 
Time is planned, during the lesson and over a series of lessons, for children to practice using new knowledge, skills and 
vocabulary. 
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It is important to consider the type of practice and its purpose: 

 Practice for fluency and long-term retention – repeating things in order to master them; coming back to things in 
subsequent lessons etc. 

 Optimize children’s learning ability and further deepen their understanding by enabling them to make 
connections and see patterns by using them in a range of contexts.  

 Guide student practice (Rosenshine, 2012) 

  Require and monitor independent practice (Rosenshine, 2012) 
 
Examples of practice at Meadowbank include: 

 Teacher talk and learner talk 

 I do, we do, you do 

 Modelling 

 High frequency question to check for understanding and address misconceptions 

 Scaffolds and learning prompts 

 Intervening and re teaching at the point of learning 

 Choral repetition 

 Over practice of key skills and knowledge 

 Summarise information clearly 
 

Oracy and Communication 
Research says that ‘Spoken language skills are one of the strongest predictors of a child’s future life chances’ and at 
Meadowbank, Oracy is a key driver, where spoken language is fundamental to the achievement of our children. We therefore 
ensure that we plan for talk across the curriculum and provide children with a range of oracy opportunities, to develop and 
encourage fluent speakers, who can confidently articulate their ideas in a wide range of situations to different audiences.  
 

At Meadowbank our expectations are that:- 
-We create a safe and supportive environment, where all children are encouraged to contribute as part of teaching and 
learning practices. 
-The teaching team model the talk they expect from the children, scaffolding their responses and interactions and provide 
timely and specific feedback. 
-The curriculum is planned using high quality texts and literature, where children are read to and also read widely to expand 
their vocabulary and language skills. 
-The teaching team plan opportunities for Oracy in lessons across the curriculum, where children are taught the skills  
to become active listeners, respond to others, communicate using an expanding vocabulary and share ideas through 
structured talk.  
-The teaching team enable the children to use the communication skills to support their engagement in discussions, debates 
and group activities.  
-The teaching team provide feedback on children’s speaking and listening skills and through learning conversations, 
encourage self-assessment and reflection in relation to their oracy skills. 
-Children are given the opportunity to engage in public speaking in a range of contexts to a range of audiences 

 

Examples of planned Oracy opportunities at Meadowbank include: 

 Think, Pair, Share 

 Drama 

 Debates 

 Philosophy for children 

 Collaborative work 

 Presentation of learning 

 Reading and Writing approach 

 Mathematics approach 

 Visiting speakers 
 
 
 

Wider Curriculum: 

 Leading assemblies 

 Children’s leadership pathway 
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 Children’s agency 

 Performing at production 

 Showcasing learning through enrichment opportunities with families 

 Engaging in cross MAT events 
 
Sentence Stems 
The children play an integral role in developing a unique curriculum through discussion and questioning as well as using 
communication skills to drive their learning and understanding forward.  As a means to support this effective 
communication and deeper thinking, we have developed sentence stems, which the children use to scaffold their talk and 
create meaningful, structured conversation with others.  

 
 
 
 

 
 
 
 
 
 

 
The sentence stems, which have been developed with our children make them aware of the conventions of good discussion 
and allow them to regulate their own, leading to more productive speaking and listening and deeper thinking across the 
curriculum. 

 

 
Lesson Design 
The starting point of lesson planning is skilled practitioners’ ‘craft knowledge’ (Wilson, 2012). This is knowledge of an 
individual, class, school and community context, and the evidence of what works within these contexts.  This, 
alongside the teaching and learning approach, should inform planning. 
 
Expectations:- 
-The teaching team will expect the highest standards of all children. 
-To offer equity of provision and opportunities so all children can achieve their potential. 
-Work collaboratively with colleagues to learn and impart subject knowledge and best practice. 
-Teachers need to ensure that any lessons, or learning relates to a broader sequence of work, and are clear about 

what is expected at the end of the lesson and by the end unit of work. 
-Lessons should be structured in a way that is clear to the teacher and explicit to the children. 
-High quality lessons have clear learning intentions that are understood by the children.  
 -Children know what they need to do to be successful in the lesson known as ‘success criteria’. 
-The introduction should be linked to previous learning. 
-Key vocabulary is identified and explicitly taught. 
-Learning must be adapted to meet the range of all children’s needs. 
- The teaching team should be deployed to support individuals or groups of children as necessary. 
-In all lessons, access to high quality resources, visual aids and equipment, will give the children the best opportunity 

to learn.  
-The timing and pace of the lesson should be managed carefully, with children being motivated to complete work on 

time and to a high standard.  
-During the main part of the lesson children should be active, working independently or in small groups.  
-The work provided should be pitched at an appropriately challenging level and meet the children’s learning needs.  
-The teaching team should provide high quality Modelling and Explanation - effective learning occurs when children 

have exposure and experience of high quality modelling. 
 
 
 
 
-During the lesson, there will be opportunities to check for understanding, through the use of good questioning. 
-The teaching team will evaluate the progress made by the children, further model what they need to do by guiding 

them or will provide an example from another child, or will ask another child to demonstrate ‘even better if’. 
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-The end of the lesson should summarise learning and review the extent to which children have been successful in the 
tasks they have been set; reflect on their learning and consider what they have done well and what could be 
improved. 

 
At Meadowbank Primary School children expect learning to be:- 
-In an environment which is welcoming and supportive 
-Memorable, exciting and joyful 
-Practical and active, both inside the classroom and in the outdoor learning environment 
-From experts; the teaching team, visitors and through experiences 
-An opportunity to hear and learn new vocabulary, so words can be used to talk about knowledge 
-Collaborative, through sharing and discussing ideas and learning from each other as part of a community 
-Celebratory; with feedback that celebrates successes and information that helps you to know what and how to 

improve 
 

Lesson structure 
Over the course of a lesson, children should become less reliant on the adult and more independent and confident.  
 
A lesson can follow the structure presented by Rosenshine, broken down into component parts with suggestions for 
tasks to support the gradual release of responsibility: I do – we do – you do. 
 

 

Rosenshine Principles 
of Instruction 

Progression towards 
independence 
 

What does this look like in action? 

Daily Review  Recap and revisit prior learning through :- 

 Gimmee 5 

 Odd one out 

 Low stake quiz 

 Cloze procedure 

 Match me up 

 Zoom in, Zoom out 

 Correct or not correct 

New material in small 
steps 
 

I do  Explicit teaching 

 Clear explanations 

 Material to be clear with low cognitive load 

 Providing models and scaffolds to support. 

Ask questions High quality effective questioning to enable processing, 
embedding and deepening of learning: 

 What is the main idea of…? 

 What are the strengths and weaknesses of…? 

 How does this build on or connect to what we have learned 
before? 

 Which statement do you agree or disagree with and why? 

 What do you still not understand about…? 

Provide models  Clear models, worked models and processes 

 Use thinking aloud to show the learning process 

 Share high expectations and standards 
 

 
 
 
 
 
 

Guide student practice We do  Provide enough time to practice 

 Guide through support  

 Teacher talk and learner talk 
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Inclusion and Adaptive Teaching: 
The research underpinning the EEF’s guidance report ‘Special Educational Needs in Mainstream Schools’ indicates that 
supporting high quality teaching improves outcomes for children with SEND. Five specific approaches—the ‘Five-a-day’ 

 I do, we do, you do 

 Modelling 

 High frequency question to check for understanding and 
address misconceptions 

 Scaffolds and learning prompts 

 Intervening and re teaching at the point of learning 

 Choral repetition 

 Over practices of key skills and knowledge 

 Summarise information clearly 

Check student 
understanding  

 Answers to questions 

 Summaries 

 Opinions 

 Clarification in order to evaluate understanding 

Obtain a high success 
rate 

 Request the highest expectations to receive the highest 
outcomes – 80% at least 

Scaffold for difficult 
tasks 

You do  Dual coding-Visual aids including word banks (widgits) 

 Use of manipulatives 

 Use physical and visual elements, manipulatives and visual 
aids together 

 Breaking up the learning into chunks 

 Modelling 

 Worked examples 

 Use of explicit instructions 

 Use of think-aloud to model or demonstrate 

 Using prior knowledge 

 Gradual release of responsibility 

 Open-ended questioning 

 Pre-teaching vocabulary 

 Anticipating misconceptions 

 Gradual removal of scaffolds as the child’s independence 
increases 

Independent practice  Opportunities for overlearning 

 Improve fluency, recall and automaticity 

 Collaborative learning with others 

 Thinking reflectively 

 Setting goals 

Weekly and monthly 
review 

‘Space; prior learning to revisit through: 

 Monthly reflection 

 Rehearsing and reviewing information, so children can make 
interconnections 

 Asking questions and encouraging children to think critically 
and deeply about the material they’re learning. 

 Multiple-choice questions 

 Informal assessments 

 Formal assessment style opportunities  
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indicated below—are particularly well-evidenced as having a positive impact and connect to our approach to teaching 
and learning using Rosenshine’s Principles of Instruction. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
The teaching team use a repertoire of strategies, on a daily basis and flexibly in response to individual needs, using 
them as the starting point for classroom teaching for all children, including those with SEND. 
 
At Meadowbank, our expectation is that every child works towards the same goal. Children’s gaps and misconceptions 
are identified through immediate formative assessment and addressed with rapid 
intervention, with further explicit teaching and personalised programmes if required.   
 
There is an inclusive approach to individual learners’ needs, ensuring language, questioning, concepts and ultimately 
learning is accessible to all. Special attention is given to removing barriers to learning through chunked learning, 
providing technology to aid access, adapting teaching and providing scaffolds that promote learning new (and 
repeating learned) skills, problem solving and independence. (See SEND Policy) 
 
 
The Role of the Environment 
The school and classroom environment are key in underpinning and supporting teaching and learning.   
Children at Meadowbank learn within a purposeful environment, where learning provides challenge and enjoyment, 
progression and depth; within an atmosphere of mutual respect between adults and children where they feel safe, 
happy, valued and know that they belong. (See Positive Relationships Policy) 

 
We believe that for a child’s learning to be meaningful and embedded, they need to be able to continue their 
explorations and ideas on a daily basis to deepen their knowledge, understanding and skills.  Children will be able to 
independently use the learning environment and resources to engage in explicit challenges and experiences which aim 
to consolidate and deepen learning. For learning to become embedded, children need to practice skills and explore 
concepts in a range of contexts, and these must be planned into the learning provision.  Practice and repetition aim to 
strengthen the connections and links within the brain and the environment, therefore, all areas of the learning 
environment will be planned for, both inside and outside, and will evolve around children’s current and future learning 
needs in order to ensure opportunities for a range of learning experiences and activities. 
 
 
 

 
We offer opportunities for children to learn in different ways within the environment to: - 

 Enable them to have first-hand experience and to engage in investigative work 

 Enable them to communicate their findings in a variety of ways: -debating, role play, oral presentations 
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 Engage in planned and sequential opportunities to work individually, as a pair, a  member of their whole class or 
as part of a group, organised according to appropriate criteria (i.e. prior attainment, flexible groups, strategically 
planned linked to observations and assessments) 

 Acquire an appreciation of the features of effective group work 
• Enable them to grow in independence and take more responsibility in planning and organising their learning 
• Produce work for a variety of audiences 
• Practice and apply newly acquired skills and knowledge 
• Value the work of others 
• Select learning materials and tools appropriate to the learning at hand to enable investigations and problem 

solving, research and discovery, designing and making 
• Use modern technology as an aid to learning  
• Enable fieldwork and educational visits  

         
Working walls and displays should evolve as the learning develops and be a point to provide: 

 Stimulus for learning 

 Further explanation based on what has been taught in lessons 

 Additional challenge 

 Modelled examples 

 Probing questions/prompts to promote deeper thinking 

 Relevant resources 

 Celebrate highest standards, expectations and personal achievements 
 
 

Role of Adults 
Adults supporting learning in the environment have a crucial of role in enabling children to reach beyond their current 
limits, inspiring their learning and supporting their development. It is through the active intervention, guidance and 
support of a skilled adult that children make the most progress in their learning. This means being a partner with 
children, enjoying with them the power of their curiosity and the thrill of finding out what they know, can do and 
understand.  Children can then be challenged beyond their skill set and develop experience and expertise that can lead 
to a ‘Flow’ of learning “which happens when a challenging task is matched by, or slightly exceeds, well developed 
skills.” (Dr. Geoffrey James; 2016) 
 
It may be that they explore alongside the children, listening and responding to their talk and ideas, while also 
encouraging them to speculate and test ideas through trial and error.  Adults may also model ideas and language, 
posing questions to develop a child’s reasoning abilities and making suggestions to support their learning.  Reflective 
dialogue between adults is paramount in accelerating children’s learning and progress. 

 
Adults have high expectations for all children and plan, resource and adapt learning opportunities and experiences 
that provide challenge, progression and depth.  

 
Feedback: 
We follow the principle that assessment is only valuable and effective when it is the result of rich and immersive 
learning experiences.  Assessment should not risk to label children’s achievements but instead remove the ceiling on 
attainment.  Co-constructed success criteria encourage immersion into reflective learning so children develop a clear 
understanding on how to use and apply their acquired skills and knowledge, building upon children’s prior learning.  
Our school is committed to ensuring that both adults and children use feedback effectively so that it is a two way 
learning conversation between the child and the adult or between peers. Feedback will be focussed upon clear 
learning objectives; children need to know how they will achieve these, how their learning will be assessed and what 
the adult or peer is looking for. This information must be made clear to the children before they begin their learning.  
 
 
 
 
Teachers are expected to plan how feedback will be given: during/after lessons and (for this feedback to be 
meaningful) how children will be able to respond to this feedback. Feedback is a two-way process and the teacher 
should use the children’s feedback to inform future planning. 
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We encourage children to be involved in reviewing the way in which they learn too and to reflect on how they learn, 
what helps them to learn and build in opportunities to celebrate success and review learning strategies.  
(See Feedback Policy) 

 
Assessment Processes: 
At Meadowbank we recognise the importance of assessment and the key role it has to play in creating a learning 
culture where we enable children to achieve high standards. We regularly evaluate children’s knowledge, skills and 
understanding through ongoing observations and assessments of each child’s progress and this is an integral part of 
the curriculum and its strategies for teaching and learning.  Regular assessments are made of children’s work in order 
to establish the level of attainment and to inform future planning.  Formative assessment is used to guide the progress 
of individual children. It involves identifying each child’s progress in each area of the curriculum, determining what 
each child has learned and what therefore should be the next stage of their learning. All results from assessments are 
analysed and used to inform future planning. 

 
The process is illustrated below within ‘Assessment Documentation Blueprint.' 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
We set aspirational targets in line with FFT data and other systems for children at the beginning of each academic 
year, and review the progress of each child at the end of each term during pupil progress meetings. Discussions during 
these meetings enable leaders to utilise and deploy resources and adults where necessary so that the appropriate 
provision is in place to support and extend the learning for each child.   
 
Children are actively involved in assessment processes, as they become better learners when they are given time to 
reflect on their success in lessons and are aware of their next steps and goals. The teaching team begin each lesson 
with the ‘Children’s Assessment Blueprint’ so children have a shared understanding of how they are part of their 
journey. 
 
 
 
 
 
 
The process is illustrated below within ‘Our Assessment Documentation Blueprint.' 
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Qualitative and Quantitative assessment information is shared regularly with parents throughout the year, so that 
teacher and parents are working in partnership to enable children to succeed.  An Annual report is also sent to parents 
explaining the progress made by their child and indicating areas for improvement using the Education learning Trusts 
6As of Attain, Aspire, Acquire, Apply, Attitude and Attend. (See Assessment Approach) 

 
 
Monitoring: 
Subject specific school self-evaluation and curriculum action plans are in place alongside a monitoring and evaluation 
cycle. The pace and depth of teaching and learning is maximised as a result of school self-evaluation processes , of 
subjects and the progress of individuals and groups of learners against age related expectations. The impact of 
leadership through monitoring and evaluation, is shared with adults within school and future long, medium and short 
term priorities are identified with next steps which are actioned in a timely manner. (See Appendices: - School Self 
Evaluation Monitoring Proforma) 
 
The Role of Parents: 
Parents play a fundamental role in supporting their child’s education and home learning is also an important part of 
this process.  We endeavour to provide varied opportunities to inform and support parents about what their children 
are learning and how they learn.  
 
 
At Meadowbank some examples include: 

 Sharing curriculum information through half-termly curriculum letters, which provides an overview of the key 
concepts, knowledge and skills that children will be learning each half term, alongside knowing how to support 
their child at home. 

 The school website provides information relating to our curriculum and teaching and learning approaches 

 Termly invitations to attend parent consultation meetings in which the progress made by their child and their next 
steps in learning are explained and discussed. 
 
 
 
 
 

 Annual report sent to parents explaining the progress made by their child and indicating areas for improvement. 

 Invitations to relevant workshops to support learning at home through ‘Tell me, Show me’ sessions. 

 Half termly opportunities to engage alongside children in their learning environment.  
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At Meadowbank we see home learning as an important aspect of the partnership between the teaching team and 
families.  We advocate that learning at home should be enjoyable and valuable, adding aspiration and excitement for 
new knowledge. 
  
Developing a love of reading, building spelling skills, practicing number facts and oracy development are essential for 
all learners and children need time invested in each of these aspects alongside following their individual personal 
interests to achieve their potential.  
 
There are clear expectations of what home learning looks like for Meadowbank families as children progress across the 
phases during their time at school. These are shared with families via half termly curriculum letters, alongside a 
number of high quality website links that can be accessed at home to move learning forward. 
 

 
The Role of Governors and Trustees: 
Our Governors take an active role in determining, supporting and monitoring the schools approach to learning and 
improvement through regular meetings and opportunities to become immersed within the teaching and learning 
environment.  Professional dialogues between the teaching team and Governors provide challenge and rigour with an 
approach of “Tell me, now show me” in relation to their key roles and school improvement priorities. They join 
curriculum subject leaders as part of ‘school self-evaluation systems’ to monitor and evaluate the quality of education 
and support the use of appropriate teaching strategies by allocating resources effectively, alongside ensuring that the 
school buildings and premises are best used to support successful teaching and learning.  

 
 

Continuing Professional Empowerment: 
At Meadowbank teachers are role models of lifelong learning through collaboration and pedagogical research, with 
our partners across the Education Learning Trust and other local schools. We support the growth of all adults at every 
level which accelerates the progress and outcomes for children and creates a successful teaching and learning culture 
that leaves a lasting legacy. Therefore, at Meadowbank Primary School professional development is an investment in 
our valued staff as leaders of learning, in the enrichment of our children and in the very fabric of our school. This 
investment will no doubt reap rewards and bring about raised standards in all that we do. 

 
The teaching team have their own ‘ELT Rosenshine’s Principles of Instructions Development Maturity Model’ where 
they are able to identify their strengths and future areas for development. When the teaching team, as learners 
themselves, base their everyday practice on an updated, coherent and integrated professional knowledge base, this 
can lead to increases in pupils' learning outcomes. The maturity model can also be used as a measure of the 
effectiveness in developing and supporting the teaching teams learning, growth and practices. (See Appendices:- ELT 
Rosenshine’s Principles of Instruction Development Maturity Model.’) 

 
The governing board reviews this document annually. The governors may, however, review the contents of the 
document earlier than this if the government introduces new regulations, or if the governing board receive 
recommendations on how this approach might be improved.  
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AppAppendices Meadowbank’s Exemplars of Excellence  
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Appendices: School Self Evaluation Monitoring Proforma  
 

 

SSE Self-Evaluation  

Planning Look 

Date:  
 

Subject:  

Staff Monitoring:  
 

Focus:  
 

Additional Context Information:   
 
 

Class/Year Group Strengths Areas for Development 
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Book Look 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Children’s Agency 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
What is your evidence telling you? 
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Overall Judgement for Subject:-  
 

As a result of ongoing self-evaluation activities we have identified the following priorities:- 
 

Short Term:-    
 
 

We will achieve this by:- 
 
 
 
 
 
 
Link to SDP:-  
 
 
 

 

Medium Term:-    
 
 
We will achieve this by:- 
 
 
 
 
 
 
Link to SDP:- 
 
 
 

Long Term:-    
 
 
We will achieve this by:- 
 
 
 
 
 
 
 
Link to SDP:- 
 
 

 
 
 
 

 

Since our last monitoring there has been a notable improvement in XX as a result of XX 
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The impact of this is XX 
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Appendices: ELT Rosenshines Principles of Instruction Development Maturity Model 
  

Principle and link to 
Teacher Standards 

Beginning  Developing  Embedding  Transforming  

 
 
 

Teachers are beginning to develop an 
awareness of the need for new 
material to be delivered in small steps.  
 
A large amount on material is provided 
in one go as such the pupils are 
overloaded e.g. visually confusing and 
over stimulating resources.  
 
Time spent on introducing new material 
or concepts is limited resulting in 
unclear instruction. This may present 
as poor learning behaviours, such as 
children off task or distracting others.  
 
Pupils attempt to complete the task 
given, however the lack of clarity can 
provide barriers to learning and this 
may require teachers spending time 
giving continued individual instruction 
during the lesson. 

Material provided is broken down into 
chunks and is sequential, meaning that 
the information shared is becoming 
less overwhelming for pupils.  
 
Time is spent on new material and 
concepts, however it is not always 
clear which information is new and in 
which ways children might be able to 
apply their prior knowledge. This 
results in gaps in pupils learning 
because they are unable to make the 
necessary links to prior knowledge. 
 
 
 

Small amounts of new material are 
presented at one time, and they are 
taught in such a way that each point is 
mastered before the next point is 
introduced. At each point a pupils 
understanding is checked and material 
is retaught where necessary. 
 
Time is spent presenting new material 
and guiding student practice, for 
example through demonstration, 
questioning, additional explanations 
and working examples, checking for 
student understanding and providing 
sufficient instruction so that pupils can 
learn to work independently and 
without difficulty by making links to 
prior learning. 
 

All staff recognise and overcome the 
limitations of their pupils’ individual 
cognitive load by teaching material in 
small steps. They consistently adopt 
this sequential learning approach 
across the curriculum to ensure that 
their pupils have mastered a concept 
before moving onto the next step and 
can make connections across the 
curriculum. Student mastery is 
assessed both through retrieval 
practice and knowledge application. 
 

Exemplification e.g  
New material is presented through 
paper based/worksheet activity without 
small steps without adult discussion. 
 
-The ratio between direct instruction 
and guided practice is imbalanced.  
 
-Lack of clarity around 
content/expectations results in 
teachers needing to explain the 
material again. 
 

e.g 
New content in lessons is delivered 
without capitalising upon prior 
knowledge. 
 
-Lack of awareness of children’s sticky 
knowledge results in misconceptions 
and missed opportunities for adaptive 
teaching. 
 
 

e.g 
Input to application model of learning. 
-Provide worked modelled 
examples/analogies- Some use of  ‘I 
do, we do, you do’ approach. 
-Longer independent work produced at 
the end of a unit of work. 
. 

e.g. 
Tasks are broken down into small 
steps. 
-I do, we do, and you do model of 
delivering the input.  
-Using talk/learning conversations 
(Dialogic teaching approach) between 
teacher and pupils and pupils with 
pupils rather than just a teacher 
presentation. 
 

 
 
 

Teachers address misconceptions 
surrounding the model provided. There 
is evidence of worked examples when 
misconceptions arise. 
 

Expectations are made clear through 
pre-planned models, sharing the 
process that pupils may go through in 
their learning. This should include at 
least two worked examples of possible 
misconceptions. 
 

Models are adapted live in order to 
support the emerging needs of the 
pupils, alongside pre-prepared models 
(based upon effective assessment of 
prior and present knowledge). 
 

All staff recognise the importance of 
pupil agency in the development of 
effective models.  
 
Pupils are able to independently 
generate their own worked models, 
using their prior knowledge as a tool-kit 

Name:-  
Date:- 
Observer:- 
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Pupils have the opportunity to interact 
with a model provided for them, 
following initial instruction. 
 
 
 

Teacher modelling and thinking aloud 
shows children how to solve a problem 
through teaching input.   
 

Questioning is used to guide pupil 
practice, however, the number of 
questions asked is limited, as is the 
time is spent on explanations.  

Teacher modelling and thinking aloud 
provides worked examples 
demonstrating how to solve a problem. 
Examples of elective cognitive support 
are evident. 
 
Modelling helps pupils understand new 
process and ideas. Good models help 
make ideas concrete and accessible. 

for this. They are then able to facilitate 
modelling for others in order to notice 
and address the misconceptions 
collaboratively. 
Pupils seek out opportunities to use an 
appropriate model to independently 
influence, refine and articulate their 
understanding.  

Exemplification e.g  
Within inputs, only direct instruction is 
given.  
 
Individual worked examples of 
misconceptions, only provided when 
they arise. 

e.g. 
Pre-planned misconception models 
shared to whole class. 
 
Pupils may be over reliant on the use 
of one physical model at this point.  
 

e.g. 
There is a wide range of models which 
respond to the needs of the children 
based on their prior knowledge and 
arising misconceptions.  
 
Children are not yet able to justify the 
most effective model to use. 

e.g. 
Pupils are able to make conscious 
decisions about whether to use a 
model or not and can justify their 
choices.  
 
All pupils are accessing the lesson by 
applying their knowledge of the model 
and how and when they are effective. 

 
 
 

Scaffolding structures (in the form of 
differentiated worksheets) are 
permanently in place and pupils are 
dependent on these in order to access 
and complete the learning. 
 
 Whilst pupils access the learning 
opportunities, there is a lack of 
challenge presented, and there is not 
equity for all children in the learning 
experiences provided due to the 
restriction of the differentiation 
provided, resulting in emerging gaps 
across the cohort.  
Teachers’ pre determine what pupils 
are capable of and the scaffolds they 
need to achieve the basic level of 
learning. 
 
 

Teachers show consideration for when 
scaffolds are required. Errors or 
misconceptions which pupils may 
make/have are anticipated and so 
teachers plan opportunities for learning 
to be reviewed and refined. 
 
Scaffolds are provided at a basic level 
giving enough support so that pupils 
can successfully complete tasks that 
they could not yet do independently. 
 
Scaffolds remain permanently in place 
and are not removed over time which 
in turn hinders children’s independence 
and rate of success.  
 

Scaffolding is used as a temporary 
support that is removed when it is no 
longer required’.  
 
Teachers select powerful visual, verbal 
and written supports; carefully calibrate 
them to students’ performance and 
understanding in relation to learning 
tasks; use them flexibly; evaluate their 
effectiveness; and gradually remove 
them once they are no longer needed.  
 
Some supports are planned prior to 
lessons and some are provided 
responsively during instruction. 

Staff are highly aspirational for all 
pupils. Metacognitive talk is highly 
evident within lessons, both modelled 
by the class teacher and through the 
pupil’s conversations. 
 
Pupils are aware of the processes they 
are making to complete a task 
including possible misconceptions. 
 
Through cognitive 
apprenticeship students learn 
strategies and content,  
which enables them to become 
competent learners. They are aided by 
a master who models, coaches, 
provides supports, and scaffolds them 
as they become independent. 
 
Pupils are exposed to “expert thinking” 
via the process of thinking aloud. 

Exemplification e.g.  
Differentiation is pre-determined by 
teacher. Differentiated worksheets are 
static and there are a lack of open 
ended activities. All children are given 
the same scaffold and it is not 
removed. 
 

e.g. 
Variation is planned for using scaffolds 
in order to anticipate misconceptions. 
However, these scaffolds are not 
adapted based on the misconceptions 
that individual children may 
demonstrate. This scaffold is not 
removed.  

e.g.  
Varied use of scaffolds that are 
inclusive of concrete, pictorial and 
abstract opportunities. 
 
An appropriate level of scaffold is in 
place and removed during independent 

e.g. 
Scaffolds develop in response to 
progress being made and are adapted 
live when needed. These scaffolds 
develop alongside pre-planned varied 
scaffolds.  
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Worksheet with gap fill  
 

 
WAGOLL  

practice when practitioners determine 
that it is most appropriate. 
 
WABOLL  
Shared Write 
Teacher Think Aloud 
 

Pupils show awareness of when they 
no longer need a scaffold and can 
independently access a scaffold that is 
appropriate to them. 
 
Pupil led ‘Think Aloud’ during 
independent practice. 

 
 
 

Teachers show an understanding of 
what pupils’ prior knowledge should be 
and use this to formulate a daily 
review. This review is the same for all 
children and may not connect to new 
learning. This may take the form of 
verbal explanations of vocabulary or 
sharing understanding with a partner.  

Teachers plan for a specific focus on 
vocabulary, facts, concepts or 
procedures in order to build 
connectivity for children through daily 
review. This focus is selected based 
upon what it is anticipated that the 
pupils may not know. There is time set 
aside for daily review before new 
learning is introduced.  
 

Teachers use prior knowledge of the 
pupils to formulate a review with a 
specific focus on vocabulary, facts, 
concepts or procedures in order to 
build connectivity for children. This 
focus is selected based upon what it is 
anticipated that the pupils may not 
know. This review is concise and 
pertinent to new learning.  Pupils have 
the opportunity to bounce ideas off one 
another.  
 

Daily review supports teachers to build 
further understanding of the 
connections that children are making 
independently. The focus of this review 
is adapted live, based upon which 
connections the pupils are either 
already able to or unable to articulate. 
This review is concise and pertinent to 
new learning. This review facilitated 
dialogically, with conversations that 
triangulate in order to build 
permanence of knowledge. E.g. pupil-
teacher, teacher-pupil, pupil-pupil.  

Exemplification e.g. 
Some previously learned concepts are 
discussed or referred to. It may be 
unclear how these concepts connect to 
and support new learning. 

e.g. 
Explicit focus on all vocabulary, facts, 
procedures and concepts relevant to 
that day’s lesson. These are planned 
for in advance.  
 
e.g. low stakes quiz completed 

e.g. 
Automaticity is developed through 
explicit focus on necessary vocabulary, 
facts and procedures relevant to that 
day’s lesson. This focus should build 
upon the previous lesson, allow adults 
to check students’ understanding and 
move forwards diagnostically.  
e.g. low stakes quiz is used to inform 
the sequence of learning  
 
 

e.g. 
Opportunities to recall concepts and 
vocabulary that bring prior learning into 
working memory so that new layers 
can be added are provided. Clear links 
are made to the previous days learning 
and the next day’s learning. 
 
E.g. pupil led concept mapping or 
story-telling of a concept through think 
aloud.  
 
Plenaries and inputs are used 
creatively to review previous learning 
and make connections to new content. 
These are planned for diagnostically.  

 
 
 
 
 
 

Beginning to make connections 
between concepts by activating prior 
knowledge. 
 
Pupils are able to make connections to 
what they already know with some 
support through guided practice. 
 
 
 

Connections can be made between 
concepts by connecting prior 
knowledge to new knowledge and 
experiences. Teaching enables pupils 
to reflect readily based on regular 
discussion of prior learning.  
 
This is evident in pupil’s readiness of 
response to frequently revisited 
question types.  
 

Review of learning enables pupils to 
develop and organise networks of 
ideas or schemata which are stored 
into the long-term memory.  
 
New information can then be stored by 
making connections to knowledge that 
already exists and pupils are able to 
readily articulate this.   
 

Daily weekly and monthly review 
activities gives students opportunities 
to generate versions of what they know 
and understand, helping to strengthen 
future retrieval of the knowledge 
involved, build fluency, and identify 
where they may have residual gaps or 
areas of uncertainty. Carefully 
sequenced teaching facilitates pupils in 
being able to organise knowledge into 
increasingly complex schemata. 

http://www.brooksideprimary.com/index.php/school-policies1/348-anti-fraud-theft-bribery-and-corruption-policy.html


 

Lifelong Learners, Leaders of Change, Lasting Legacy 

Teaching and Learning Approach / Version 3.0 January 2025 

 Pupils can distinguish between new 
information and information that they 
should already know, extracting this 
from long-term memory without 
prompt. 

Exemplification 
 

e.g.  
Pupils can discuss what they have 
been learning over a period of time. 
This may not always link to their 
current learning without further 
questioning and support through 
scaffolds.  
 
Models, scaffolds, worked concept 
maps  

e.g.  
Repeated strategies that children are 
familiar with such as: give me 5 
(retrieval)  
 
There is clear evidence in guided 
practice that there are opportunities for 
children to access dialogic teaching, 
allowing them to gather perspectives of 
others and make wider connections   

e.g.  
Pupils can map their own journey 
through a concept independently, 
relating this understanding to concepts 
previously taught – even if the context 
of the current lesson if different. 
 
Questioning allows for the effective 
facilitation of these discussions.   
 

e.g.  
Pupils show connectivity through the 
generation of their own scaffolds, 
models and chosen representations. 
 
They identify their own gaps in 
knowledge and take independent 
action to access appropriate tasks that 
meet their current and emerging 
needs.   

 
 
 
 

New material is presented to pupils 
however there is a lack of opportunity 
to rehearse and practice new learning.  
 
Pupils skim materials presented 
without engaging in the content fully. 
Feedback is limited, meaning that 
misconceptions may be stored in the 
long term memory. 

Pupils engage with new learning 
materials and opportunities for guided 
practice are available, however not 
enough time is spent on rehearsal to 
allow pupils to develop independence 
in their practice.  
 
Teachers begin to deliver instruction in 
a timely and appropriate way to 
address misconceptions and check for 
understanding.  

Practice is an integral part to the 
lesson and teachers ensure that pupils 
have repeated opportunities to practice 
with appropriate guidance and support 
in order to increase the success rate.  
 
Pupil demonstrate a more extensive 
schemata as a result of the time spent 
engaging in dialogue about new 
material.  
 
Sufficient instruction is given 
throughout the lesson, enabling pupils 
to develop greater independence in 
their practice.  
 

Pupils are given additional time to 
rephrase, elaborate and summarise 
new material in order to store this 
material in their long-term memory. 
Students are able to retrieve this 
material easily and thus are able to 
make use of this to foster new learning 
and aid in problem solving. 
 
Teachers spend time asking questions, 
checking for understanding, addressing 
misconceptions and supporting pupils 
to solve problems.  
Dialogue is embedded throughout the 
lesson resulting in pupils 
demonstrating high levels of reflection 
and independence.  

Exemplification e.g. 
Once new material is presented and 
modelled, teachers allow students to 
practice in over structured and over-
scaffolded limited opportunities which 
in turn limits learning.  

e.g. 
Additional explanations and examples 
are provided when misconceptions are 
identified. These opportunities may be 
limited as pupils have not had sufficient 
time to rehearse learning and 
encounter challenge.  

e.g. 
“I do, we do, you do” approach is 
beginning to be integrated to model 
practice. 
 
Adults use ‘thinking out loud’ to model 
aspects of challenging practice. They 
use questions to involve children and 
allow them to rehearse the learning.  
 
Homework opportunities are set which 
consolidates learning in the classroom 
and provides student with additional 
rehearsal opportunities. 

e.g.  
Dialogic learning is embedded in the 
culture of the classroom, through pupil 
and adult talk. Scaffolds are provided 
for pupil talk to increase focus and 
rigour of dialogue.  
 
“I do, we do, you do” approach is 
consistently integrated to model 
practice. 
 
Feedback is delivered through 
questioning, stretching and an 
exploration of misconceptions.  
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Purposeful homework opportunities are 
set which consolidates learning in the 
classroom and provides student with 
additional rehearsal opportunities.  

 
 

Teachers use simple or closed 
questions which retrieve prior 
knowledge and check understanding. 
Questions can be limited, generic and 
provide a lack of depth which affect the 
ability to explain in depth. 
 
 

Questions are used which are adapted 
to suit the needs of learners in a logical 
and sequential order; appropriate 
thinking time is planned to support 
effective responses. Questioning is 
used to provide opportunities for active 
participation. Pupils begin to ask their 
own questions and explore their own 
understanding. 

Teachers plan questions which 
develop increasing depth and probing 
questions which ask for justifications 
and reasoning, allowing pupils to share 
and explain their learning. Questions 
support the learning to follow a journey 
which enables progression of 
knowledge.  
Misconceptions are addressed quickly 
by using a range of question types to 
provide systematic feedback and 
address misconceptions. 

Teachers plan questions which inspire 
deeper intellectual thought and 
consideration of a range of factors. 
Questions may be rhetorical and probe 
for pupils to ask deeper questions of 
themselves when considering their 
responses. 
 

Exemplification e.g.  
Questions are closely linked to the 
planned tasks and do not enable pupils 
to deepen their understanding. 
e.g. Can you work out…? 

e.g. 
Teachers begin to use an increasing 
range of question types which give 
pupils the opportunity to rehearse 
understanding and begin to provide 
explanations. 
e.g. Can you explain your thinking? 
Can you explain how you arrived at 
your answer? 

e.g. 
Teachers use questions which involve 
all students such as summarizing, 
choral responses and telling a 
neighbour. Teachers plan questions 
which provide opportunities for 
increasingly in depth explanations. 
e.g. What do you know about…? What 
have you discovered about…? What 
new learning have you gained? Why 
do you think? How do you know? Why 
would we use…?  

e.g. 
Teacher use questions which allow 
pupils to elaborate on their 
understanding and consider how they 
will explain and present answers. 
 
Why is…not the answer? What would 
happen if…? What is the purpose 
of…? 

 
 
 

Pupils have opportunities to work 
independently and this is facilitated by 
adults in the room. These opportunities 
are driven by success criteria and 
ensure that progress within a concept 
is planned for. Children may have 
separate activities within the room or 
independent practice may rely on 
children completing the same task as 
others but by themselves. Independent 
practice follows guided practice.  

Pupils are beginning to make decisions 
about their own learning, using 
scaffolds, models and structures 
provided for them so that they are able 
to progress in small, appropriate steps. 
Activities provided address specific 
areas of the success criteria. These 
may not all be applicable to each child. 
Independent practice follows guided 
practice and clear instruction is 
provided to support children to access 
concepts independently. Motivation to 
succeed independently may be 
extrinsic at this point.  

Pupils make informed decisions about 
their own learning, selecting 
opportunities that they need in order to 
deepen their understanding and 
access challenge that is appropriate for 
them. Activities planned are open-
ended, meaning that children are able 
to access these at different levels, 
according to need. Independent 
practice follows guided practice and 
clear instruction is provided to support 
children to access relevant concepts 
and activities, building fluency, 
deepening understanding and gaining 
automaticity within the concept through 
metacognition.   

Pupils are able to articulate why they 
are making the choices that they are 
making and how this is aiding their 
progress within a concept. Children are 
actively seeking out challenge through 
exposure to open-ended activities that 
allow self-reflection and extension. 
Independent practice follows guided 
practice, and extensive opportunities 
are provided that allow children to gain 
a wider independence and self-
challenge beyond the classroom 
through intrinsic motivation. This is 
supported by the facilitation of effective 
metacognitive practice.   

Exemplification e.g.  
Worksheet completed independently 
by children which is lacking in variation 

e.g. 
A range of activities are available with 
differing opportunities for children to 

e.g. 
Pupils have a range of enriching and 
open-ended opportunities that allow 

e.g. 
Pupils acknowledge independent 
opportunities and recognise the 
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and not always consistent with guided 
practice. This may just be an 
independent repetition of the guided 
practice. 
 
e.g.  

 worksheets 

 questions from the IWB 

 

meet the success criteria. Some 
activities are unintentionally closed.  
 
e.g.  

 a variety of different worksheets 

 a mix of practical and worksheet 
based activities 

 an ability to move to select an 
activity / instruction as to which 
activity to select  

them to enter independent practice at a 
level that is appropriate to them and 
identify how to do this.  
 
e.g.  

 clearly signposted activities or 
opportunities that consider 
specific skillsets or areas of 
challenge  

 worked examples, models and 
scaffolds are readily available for 
children to access, based upon 
their understanding of their own 
need 

importance of their own choices in 
learning to progress. They have 
opportunities to reflect upon their prior, 
current and future attainment goals and 
guided practice supports them to 
understand how to make these 
connections succinctly.  
 
e.g.  

 independent reference to stages 
of learning  

 connectivity through concept 
mapping  

 working metacognitively without 
prompt 

 challenge beyond the classroom  

 
 
 

Imbalance between new learning and 
challenge, either too hard so that too 
many mistakes are made or too easy 
so that the pupil are not. Resulting in 
the success rate being too high or too 
low. 
 
Pupils are assessed but assessments 
are not used to inform future planning 
and teaching. 

Misconceptions are addressed whether 
this be individual or whole class and 
pupil respond to these. Pupils are 
beginning to obtain a high success rate 
but it is still imbalanced for some 
pupils.  
 
Pupils responses are used to inform 
teaching within the lesson, teachers 
are aware of pupil’s next steps and 
share these with the pupils. 

Variation within lessons is planned for 
so that all pupils have equal 
opportunity to obtain a high success 
rate. 
 
Pupils are assessed at various points 
of their learning such as at the end of a 
unit of work and opportunities to revisit 
their learning are provided. As a result 
future planning and teaching is 
modified based on pupil’s responses. 

Teaching is adapted live responding to 
all children over a series of lessons. 
Dialogic assessments are built upon to 
inform future planning and teaching. 
 
Pupils are stretched and challenged 
resulting in an 80% balance of 
challenge and learning over a course 
of a series of lessons. 
 

Exemplification e.g.  
End of unit assessments are 
completed 

e.g.  
Verbal or written feedback 

e.g.  
Planning responds to pupil’s specific 
point in their learning. 

e.g. 
Adults have high expectations for all 
pupils and pupils have high aspirations 
of themselves because teachers 
encompass all the elements of the 
principles. 
 
Activities are carefully planned to 
stretch all pupils whilst scaffolds are 
also in place to enable pupils to access 
their learning. 

 
 
 

Teachers assume that pupils have 
adequate and well-formed background 
knowledge and present new learning 
with limited time checking on pupils’ 
understanding.   

Adults check students’ understanding 
at specific intervals throughout the 
lesson. They consider possible 
misconceptions that may arise.  

Once new material has been presented 
in small steps, teachers frequently 
check for understanding by asking 
questions that cause the students to 
elaborate on the material they have 
learned and augment connections to 
other learning in their long-term 
memory. Their responses also alert the 

Teachers frequently check to see if all 
the students are learning the new 
material. These checks provide some 
of the processing needed to move new 
learning into long term memory, and 
also let teachers know if students are 
developing misconceptions. 
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teacher to when parts of the material 
need to be retaught. 
 
 

Time is given for pupils to construct 
and reconstruct new learning, which 
allows pupils to develop a more 
extensive schemata and their own 
mental summary.  

Exemplification e.g. 
After new learning is presented, 
teachers ask pupils if they have ‘any 
questions’ and assume that no 
response means that children are 
secure in their learning.  

e.g. 
Teachers check for understanding by 
asking pre-determined questions which 
allow pupils to summarise their 
learning. This alerts the teacher to 
possible misconceptions that may 
arise, and any material that needs 
reshaping or presenting in a new way. 

e.g. 
Teachers ask pupils to ‘think aloud’ or 
to justify their reasoning, allowing them 
to elaborate their knowledge in new 
ways, whilst helping to identify gaps in 
their understanding 
 
Baselining and exit quizzes allow 
pupils to demonstrate their learning 
and help adults to identify gaps that 
need addressing.  

e.g. 
Teachers anticipate and plan for 
common misconceptions. 
 
Retrieval practice opportunities are 
integrated throughout a lesson and unit 
of work  
(E.g. baseline, sticky knowledge 
quizzes, end of unit assessments, 
learning question responses).  

 
 
 
 
 
 

 
 
 
 
 

 

ANY ADDITIONAL COMMENTS:- 
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