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1. Aims 

This policy aims to: 

• Provide a consistent and fair approach to achieving positive behaviour and attitudes to learning across the 
school which all staff adopt 

• Outline our key principles in supporting all students to be ready, respectful and safe 

• Define what we consider to be unacceptable behaviour both in and out of the classroom 

• Summarise the roles and responsibilities of the school community with regards to creating a supportive culture 
for learning, which includes teaching, modelling and rewarding positive behaviour and attitudes – a calm and 
orderly environment across the school and in the classroom is essential in supporting the learning of all students 

• Outline our system of recognition and consequences. 

At Neale Wade Academy (NWA), we recognise that fostering positive student attitudes is an essential pre-

requisite to achieving our main aims as a school.  The Learning and Teaching policy should be read in conjunction 

with this policy. 

We value our relationships within the school community and this is reflected in our constant ambition to grow and 

instil a positive and respectful culture, where all our students feel safe, secure and confident to learn and are 

respectful to each other and adults, alongside staff knowing and caring for students. We are aware of the 

importance of having high expectations of students’ behaviour and conduct and that these need to be applied 

consistently and fairly and that all staff need to make sure that students adopt appropriate routines both in and out 

of the classroom (see staff code of conduct). We believe that the school brand ‘Ready, Respectful and Safe’ 

encompasses the values above and promotes academic progress and positive behaviour.  

At all times, we expect students to be engaged and have positive attitudes to their learning with a strong 

commitment to studying effectively, accepting challenge and risk-taking, whilst being resilient to setbacks and 

taking pride in their achievements, with high aspirations to achieve their very best. 

We know that some of our students have significant barriers to their learning and we respond with a range of 

tailored interventions, in partnership with our parents, including teaching behaviours for learning, so that all our 

students are given the best possible chance to succeed (see staff and parent codes of conduct). 

Bullying, aggression, discrimination and derogatory language are not accepted and are dealt with swiftly, fairly and 

effectively (see our anti-bullying policy).   

We regard punctual attendance as a learning behaviour and therefore expect students to have high attendance, 

come to school on time and be punctual to lessons, thus minimising potential for disruption.   

Exclusions, whether fixed-term or permanent, will only be used as a last resort, when all other strategies have been 

exhausted.    

2. Legislation and statutory requirements 

This policy is based on advice from the Department for Education (DfE) on: 

• Behaviour and discipline in schools 

• Searching, screening and confiscation at school 

• The Equality Act 2010 

• Use of reasonable force in schools 

• Supporting pupils with medical conditions at school  

It is also based on the special educational needs and disability (SEND) code of practice. 

https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools
https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25


In addition, this policy is based on: 

• Schedule 1 of the Education (Independent School Standards) Regulations 2014; paragraph 7 outlines a school’s 
duty to safeguard and promote the welfare of children, paragraph 9 requires the school to have a written behaviour 
policy and paragraph 10 requires the school to have an anti-bullying strategy 

• DfE guidance explaining that academies should publish their behaviour policy and anti-bullying strategy online 

This policy complies with our funding agreement and scheme of delegation. 

 

3. Definitions 

 

Our behaviour for learning principles are based around: 

 

Ready, Respectful and Safe. 

 

Examples of how students should be ‘Ready’ include: 

• Wearing the correct uniform with pride 

• Arriving on time 

• Having the correct equipment to learn 

• Listening to the teacher’s instruction  

 

Examples of how students should be ‘Respectful’ include: 

• Communicate politely and courteously 

• Respect the school environment, keeping safe and tidy 

• Respect others’ views and beliefs  

 

Examples of how students should be ‘Safe’ include: 

• Staff will have the highest regard for safeguarding our students 

• Students will conduct themselves safely around school 

 

Bullying and harassment will not be tolerated. 

 Misbehaviour is defined as: 

• Disruption in lessons, in corridors between lessons, and at break and lunchtimes 

• Non-completion of classwork or homework 

• Poor attitude 

• Incorrect uniform 

Possession of the following prohibited items: 

• Energy / fizzy drinks 

• Mobile / Smartphones  

• Headphones 

 

Serious misbehaviour is defined as: 

• Repeated breaches of the school rules 

• Any form of bullying  

• Sexual assault, which is any unwanted sexual behaviour that causes humiliation, pain, fear or intimidation 

• Vandalism 

• Theft 

http://www.legislation.gov.uk/uksi/2014/3283/schedule/made
https://www.gov.uk/guidance/what-academies-free-schools-and-colleges-should-publish-online


• Fighting 

• Smoking / vaping 

• Racist, sexist, homophobic or discriminatory behaviour 

• Possession of any prohibited items.  

These are: 

o Knives, weapons or any objects which are sharp and unnecessary for use in school 

o Alcohol 

o Illegal drugs 

o Stolen items 

o Tobacco and cigarette papers 

o Fireworks 

o Pornographic images 

o Any article a staff member reasonably suspects has been, or is likely to be, used to commit an offence, or to 
cause personal injury to, or damage to the property of, any person (including the pupil) 

4. Bullying  

Neale-Wade Academy is aware that bullying occurs in school, as it will in every school across the world. Our aim is 
to minimise its impact and to prevent it occurring whenever possible through education and support. We aim to 
create a school community that is prepared to stand up to bullying in all its forms.  

At Neale-Wade Academy, we look to education, before or alongside, punishment. We carry out restorative 
approaches at all levels and staff are offered training to develop their skills in this area.  

As a school, we should all work together to stop bullying before it happens and look out for teasing and ‘banter’ 
which may escalate.  

Bullying is ‘the repetitive, intentional hurting of one person or group by another person or group, where the 
relationship involves an imbalance of power. It can happen face to face or online’ Anti-bullying alliance 2020. 

Bullying can take many forms:  

- Emotional - e.g. being unfriendly, excluding, tormenting (e.g. hiding books, threatening gestures), being bossed, 
hurting people’s feelings, being nasty, unfriendly, mean, blackmailing. 

- Physical - e.g. pushing, kicking, hitting, punching or any use of violence, pushing people around. 

- Racist - e.g. racial taunts, graffiti, gestures. 

- Sexual - e.g. unwanted physical contact or sexually abusive comments. 

- Homophobic - e.g. associated with or focused on the issue of sexuality such as Biphobic and Transphobic  

- Verbal - e.g. name-calling, sarcasm, spreading rumours, teasing, being cheeky. E-mail or text bullying. Bullying 
through a 3rd party. 

Other concerns, that might not necessarily easily fit into these headings, will nevertheless be taken seriously e.g. 
being picked on, taking advantage of another person. 

All forms of bullying cause hurt and distress for the recipient and the school’s aim is to create an environment of 
education and awareness that makes this type of behaviour unacceptable.  

The school promotes ‘Ready, Respectful and Safe’ not only in the schools dealing with behaviour but also in the 

dealing of bullying. We aim to help pupils towards an understanding of what is right and wrong.  

As a school we believe in: 

- Supporting everyone in forming good relationships with adults & peers. 

- We believe that students should be fully involved in the writing, implementation, monitoring and review of an anti-

bullying policy. 



- We believe in tackling incidents of bullying by encouraging an environment where individuality is celebrated, and 

individuals can develop without fear. This involves including and engaging everyone’s perception of bullying. 

 

If a pupil is being bullied, they should speak to their class teacher, form tutor, Progress Leader or the peer 
mentoring team. The peer mentoring team is made up of volunteers from students in each year group. Any member 
of staff at Neale-Wade can make an incident referral email or using the incident reporting form and should do this 
for each incident they have reported.  

 

Details of our school’s approach to preventing and addressing bullying are set out in our anti-bullying policy.  

5. Roles and responsibilities 

5.1 The local governing body 

The local governing body is responsible for monitoring the policy’s effectiveness and holding the Principal to 
account for its implementation. 

5.2 The Principal 

The Principal is responsible for reviewing and approving this policy. 

The Principal will ensure that the school environment encourages positive behaviour and attitudes to learning and 
that staff deal fairly and effectively with unacceptable behaviour.  This will include monitoring how staff implement 
this policy to ensure rewards and sanctions are applied consistently. 

5.3 Staff (Refer to ALT Code of Conduct) 

Staff are responsible for: 

• Implementing the policy fairly and consistently 

• Teaching, modelling and rewarding positive behaviour and attitudes to learning across the whole school 

• Providing a personalised approach to the needs of particular students, who struggle with engagement in learning 

• Recording behaviour incidents on SIMS. 

 

The policy requires our approaches to discipline to be positive too. It is vital to have a balance between a positive 
policy, rewards and sanctions.  This does not mean that we should be afraid to apply sanctions firmly but fairly 
when necessary.  Discipline is applied most effectively at the point at which the problem has arisen.  If possible, 
inappropriate behaviour is best tackled in the front-line by the class teacher and not passed down the line for 
someone else to solve.  Students are much more likely to respond positively to actions taken by the teacher in 
whose lesson they have contravened the positive behaviour policy.  Teachers should, of course, seek appropriate 
advice and support from senior colleagues and inform them of repeated indiscipline or incidents of a serious 
nature. In maintaining the positive behaviour policy in your classroom you should: 

• establish your authority firmly and calmly; 

• insist on high standards of behaviour, work and respect; 

• apply the code of conduct uniformly, fairly and consistently; 

• follow the school policy on sanctions; 

• be positive and avoid escalation and confrontation. 

We should try to do all we can to avoid the following reactions, all of which have been shown to lead to 
deterioration in good behaviour:  

• shouting at students.  This is humiliating for them and for the teacher and is evidence that the teacher is losing 
self-control.  Teachers should remain calm and speak in a normal voice.  

• use abusive language or swear at students.  

• humiliating students.  Cynical and humiliating remarks build resentment and is likely to lead to confrontation.  

• over-reaction.  Positive behaviour needs to be encouraged by actions on a sliding scale.  Usually a quiet word is 
enough.  Over-reaction merely provides an audience for the perpetrator.  
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• criticising a person rather than his or her behaviour.  "Shut up, you are an idiot" is not a constructive way of 
dealing with someone who is talking during a discussion.  Draw attention to the effects of their actions.  Be 
positive towards the "sinner" but condemn the "sin".  

• blanket punishments - whole class punishments should be avoided as they breed resentment in the innocent.  

• over punishment.  Sanctions need to be on a sliding scale: always try to use the minimum possible to make the 
necessary point.  All such sanctions need to be followed through by action. 

 

 

The senior leadership team will support staff in responding to incidents with a focus on restoring positive behaviour 
and attitudes to learning.  

 

5.4 Parents (Refer to ATL Code of Conduct) 

Parents are expected to: 

• Support their child in adhering to the student code of conduct 

• Inform the school of any changes in circumstances that may affect their child’s behaviour and attitude to learning 

• Discuss any concerns with a trusted adult in the school community promptly 

 

6. Recognition and Consequences (Appendix 1) 

6.1 List of recognition and consequences 

Positive behaviour will be rewarded with: 

• Praise 

• Positive Points on SIMS 

• Letters / postcards or phone calls home to parents 

• Special responsibilities/privileges/invitations to celebration events 

It is recognised that praise can be given in many ways and it would be wrong to completely standardise the 

methods for individual teachers. However, a common approach to recognition and reward, consistently applied 

throughout the school, will have a significant impact on student behaviour and attitudes to learning. The concept 

of praise should be accepted by all as a means of reinforcing positive behaviour. Criticism must be constructive 

and should include advice on how to improve, e.g. ‘can you get on with the work please’ is preferable ‘to shut up’ 

or ‘stop messing around’.  

The positive behaviour system at Neale-Wade is incredibly important but using rewards at the right time and in 

the right way is also important. Knowing you will get a reward when you do something reduces the chance of 

continuing the activity after you have been given the reward. The rewards need to be earnt and should be given 

for effort, attainment and improvement. Not just for turning up and meeting the school’s expectations of ‘Ready, 

Respectful and Safe’. 

 

Unacceptable behaviour may be responded to by the school with one or more of the following sanctions: Refer to 
Appendix 1 

• A verbal reprimand  

• Talking to the student individually, out of the classroom 

• Sending the student to the Faculty/Department Time Out 

• Lunchtime and after-school detentions (Refer to DfE Behaviour and Discipline in Schools, 2016) 

• Expecting work to be completed at home, or at break or lunchtime 

• Referring the student to a Head of Faculty / Progress Leader 

• Letters or phone calls home to parents 
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• Agreeing to a Pastoral Support Plan. 

• Putting a student ‘on report’ for daily monitoring purposes. 

• Timetabling students to work in Faculty ‘Time-out’ for persistent disruption to learning 

• Working in the seclusion room 

• Timetabling students to spend time working in the Pupil Support Area. 

• We may use the seclusion room in response to serious or persistent breaches of this policy.  Students may be 
sent to the seclusion room, or an alternative classroom, during lessons if they are disruptive and they will be 
expected to complete the same work as they would in class. 

• Students who do not attend a given detention may also be placed in the seclusion room. 

• Fixed term or permanent exclusion.  

. 

6.2 Off-site behaviour  

Sanctions may be applied where a student has misbehaved off-site when representing the school, such as on a 
school trip or on the bus on the way to or from school.  

 

6.3 Malicious allegations  

Where a student makes an accusation against a member of staff and that accusation is shown to have been 
malicious, the Principal will discipline the student in accordance with this policy.  

Please refer to our safeguarding policy more information on responding to allegations of abuse. 

The Principal will also consider the pastoral needs of staff accused of misconduct. 

7. Behaviour and attitudes to learning 

 

7.1 A class environment conducive to learning 

Teaching and support staff are responsible for setting the tone and context for positive behaviour and attitudes 
within the classroom. (see Ready, Respectful and Safe) 

They are responsible for: 

• Creating and maintaining a stimulating environment that encourages students to be engaged 

• Developing a positive relationship with students, which includes: 

o Greeting students at the start of lessons 

o Establishing clear expectations and routines 

o Communicating expectations of behaviour and positive attitudes through modelling, teaching and appropriate use 
of rewards and sanctions 

o Concluding the lesson positively and starting the next lesson afresh 

o Having a seating plan regularly reviewed 

o Using positive reinforcement 

o Applying behaviour principles fairly and consistently including agreed rewards and sanctions in line with whole 
school and departmental specific policies.  

 

7.2 Physical restraint 

In some circumstances, staff may use reasonable force to restrain a student to prevent them: 

• Causing disorder 

• Hurting themselves or others 

• Damaging property 

Incidents of physical restraint must: 

• Always be used as a last resort 
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• Be applied using the minimum amount of force and for the minimum amount of time possible  

• Be used in a way that maintains the safety and dignity of all concerned 

• Never be used as a form of punishment 

• Be recorded and reported to parents  

 

7.3 Confiscation 

Any prohibited items (listed in section 3) found in students’ possession will be confiscated.  

We will also confiscate any item which is harmful or detrimental to school discipline. These items will be returned to 
students after discussion with senior leaders and parents, if appropriate. 

Searching and screening students is conducted in line with the DfE’s latest guidance on searching, screening and 
confiscation. 

 

 
7.4 Student support  

The school recognises its legal duty under the Equality Act 2010 to prevent students with a protected characteristic 
from being at a disadvantage. Consequently, our approach to challenging behaviour may be differentiated to cater 
to the needs of the student. 

The school’s special educational needs co-ordinator will evaluate a student who exhibits challenging behaviour to 
determine whether they have any underlying needs that are not currently being met.  

Where necessary, support and advice will also be sought from specialist teachers, an educational psychologist, 
medical practitioners and/or others, to identify or support specific needs. 

When acute needs are identified in a student, we will liaise with external agencies and plan support programmes 
for that child. We will work with parents to create the plan and review it on a regular basis.  

 

8. Student transition 

To ensure behaviour is continually monitored and the right support is in place, information related to student 
behaviour issues may be transferred to relevant staff at the start of the term or year. Information on behaviour 
issues may also be shared with new settings for those students transferring to other schools. Some students may 
be invited to ‘Transition Clubs’ for further support. 

9. Professional development 

Our staff are provided with professional development on teaching, modelling and rewarding positive behaviour and 
attitudes for learning, as well as on acceptable behaviour standards both in and out of the classroom as part of 
their induction process and on-going training and support.  

10. Monitoring arrangements 

This policy will be reviewed by the Principal and local governing body.  At each review, the policy will be approved 
by the Principal. 

11. Links with other policies  

This policy is linked to the following policies: 

• Anti-bullying policy 

• Safeguarding policy 

• Teaching and learning policy 

  



Appendix 1 

 

The levels of Recognition/Praise: 

 
It is recognised that praise can be given in many ways and it would be wrong to completely standardise the 

methods for individual teachers. However, a common approach to recognition and reward, consistently applied 

throughout the school, will have a significant impact on student behaviour and attitudes to learning. The concept of 

praise should be accepted by all as a means of reinforcing positive behaviour. Criticism must be constructive and 

should include advice on how to improve, e.g. ‘can you get on with the work please’ is preferable ‘to shut up’ or 

‘stop messing around’.  

 

Prefacing requests with 'Thank you' has a marked effect on how the request is received. 
'Thank you for putting your bag on the hook' or 'Thank you for dropping your chewing gum in the bin'. 
 
The trust in the student that this statement implies, combined with the clarity of the expectation, often results in 
immediate action without protest. It is almost a closed request which leaves no 'hook' to hold onto and argue with. 
 

Try and turn a negative conversation into a positive one: 

 

'When you come to see me today get as close to 3.20 as you can so we can resolve this quickly and both get home 
in good time'. As opposed to, 'Meet me at my room at the end of school'. 
 
'When you hand in your coursework next Monday, meet me by the staff room so that I can store it securely'. As 
opposed to, 'I want your coursework in on Monday'. 
 
You are assuming and encouraging a positive response; making it awkward for the student to respond negatively. 
The positive behaviour system at Neale-Wade is incredibly important but using rewards at the right time and in the 

right way is also important. Knowing you will get a reward when you do something reduces the chance of 

continuing the activity after you have been given the reward. The rewards need to be earnt and should be given for 

effort, attainment and improvement. Not just for turning up and meeting the school’s expectations of ‘Ready, 

Respectful and Safe’. 

  

 In research done by Lepper & Green (1973), three groups of children were asked to draw pictures. The first group 

was promised a certificate, the second group got a certificate as a surprise after the drawing took place and the 

third group did not get a certificate at all. When the experiment was done, the children’s drawing behaviour was 

observed. The children from groups 2 and 3 kept on drawing as they did before the experiment. However, the first 

group, the group that was promised the certificate beforehand, drew significantly less after they received the 

certificate. 

It is important to note that to use praise effectively it should be less predictable. 

  

Rewards which are less predictable may be more effective: “habits form best when rewards are powerful enough to 

motivate behaviour but are uncertain in the sense that they do not always occur (Wood and Neal, 2016, p.75).”  

Students become desensitised to predictable rewards: they come to see a merit as an entitlement, expecting it 

irrespective of their effort, or demanding something more for additional effort.  Intermittent rewards remain effective; 

they encourage people to focus on what they hope will happen and “powerfully motivate repetition and habit 

formation”: 

  

Motivation for students to succeed is simple- Rewarding an activity will get you more of it. Punishing an activity will 

get you less of it. Pink, Daniel H.. Drive (p. 34).  

 

Positive behaviour will be rewarded with: 

• Praise 

• Positive Points on SIMS 

• Letters / postcards or phone calls home to parents 

• Special responsibilities/privileges/invitations to celebration events 

 

Praise can include:  

• ·  a quiet word – “yes, well done, true, excellent, brilliant, marvellous, you star”  

• ·  praise in front of peers, but with sensitivity  

• ·  praise through display material or using work as an exemplar  

• ·  public acknowledgement in assembly  

• ·  certificates and postcards  



• ·  communication with parents/ carers  

• ·  reports and records of achievement  

 

The aim of the Positive Behaviour Procedures is to ‘catch students doing the right thing’. The approach is based on 

the belief that the vast majority of students do the right thing most of the time. The approach aims to recognise this 

using a public system of rewards which is understood and valued by all members of the school community. 

Through the consistent application of these procedures, good habits are reinforced and inappropriate behaviour is 

marginalised.  

 

Our system for rewarding good behaviour reinforces the informal praise and rewards that teaching and support 

staff use as part of normal daily practice  

 

Class Teacher Recognition:  

  

o P1: teacher –  

▪ Good pieces of work during the lesson. 

▪ Contribution to the lesson that is beyond the expected standard such as helping others with their learning, 

perceptive contribution to discussion.  

▪ Recognised through SIMS 

  

o P2: teacher –  

▪ Exceptional pieces of work produced/ good attitude and standard of work produced over a period of time/ 

excellent effort given at an assessment point. 

▪ Regular circumstances where the student has contributed to the lesson that is beyond the expected standard 

such as helping others with their learning, LORIC within learning, perceptive contribution to discussion.  

▪ Recognised through SIMS and written postcard from class teacher. 

  

Department recognition- each dept to have their own reward policy 

  

o P3: Department recognition 

▪ Each department to develop their own P3 recognition policy 

▪ Badges to be awarded for continued contribution at a high standard, each department to set their own thresholds. 

▪ Recognised through SIMS 

 

Suggestion of recognition ideas:  

 

Tier 3 department recognition: 

Postcards 

Text messages 

Emails 

Letters 

Phone calls 

Certificates 

Awarded by subject teachers or HODs in special badge assemblies. 

Department award evening. 

  

o P4: SLT recognition  

▪ Provided through line management, with the ML providing information as to why they in particular have been 

selected this month. Information to be used in letter/ postcard to be sent home 

▪ Could refer to the intent curriculum where the students have demonstrated clear evidence of what is needed to 

succeed in this area of study – in terms of knowledge, skills and attitude.  

▪ Recognised through SIMS and text from student reception 

  

o P5: Principal recognition 

▪ Few and far between/ no set quota 

▪ For exceptional performances and contributions that are beyond the Academy such as county colours, higher 

grades in music and contribution to particular external performances, extraordinary contribution to the community 

through charitable works; or contribution that has affected whole school policy and academy life. 

▪ Recognised through SIMS and an invitation of student and parents/ carers to tea and biscuits 

 



 
 

 

 

 

 

 

 

P1 
P2

P3
P4

P5

Techer recognition 

-Awarded for good pieces 

of work during the lesson. 

-Contribution to the 

lesson that is beyond the 

expected standard such as 

helping others with their 

learning, contribution to 

discussion.  

Techer recognition 

-Exceptional pieces of work 

produced/ good attitude and 

standard of work produced 

over a period of time/ 

excellent effort given at an 

assessment point. 

-Regular circumstances 

where the student has 

contributed to the lesson 

that is beyond the expected 

standard such as helping 

others with their learning, 

perceptive contribution to 

discussion.  

 

Department recognition 

- Each department have 

their own P3 recognition 

policy. 

-This is awarded for 

exceptional contribution 

in a department. 

-Recognition badges are 

awarded by subjects 

when you achieve a 

certain number. 

-Students are identified as 

students of the half term 

and are identified on 

recognition boards. 

 

SLT recognition  

Senior staff awarded for 

excellent contribution in a 

number of subject areas 

or for students who go 

above and beyond the 

expected standard. 

 

Principal recognition 

For exceptional 

performances and 

contributions that are 

beyond the Academy such 

as county colours, higher 

grades in music and 

contribution to particular 

external performances, 

extraordinary 

contribution to the 

community through 

charitable works; or 

contribution that has 

affected whole school 

policy and academy life. 

Invitation of student and 

parents/ carers to tea and 

biscuits 

 



 

Appendix 2: The levels of intervention to address negative behaviour.   
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Levels of intervention to address negative behaviour explained.  

 

Level 1 – at this level the intervention is used to address initial low level disruption e.g. talking while the 

teacher is talking. The student is given a ‘chance’ to correct their behaviour. Teachers should model the 

behaviour that they expect of the student by explaining how they can get it right. An example of this is by 

telling the student that by interrupting they have delayed the register and it is important to be silent to allow 

it to be done accurately. The student is not just simply told off for talking.  

 

Level 2 – at this level the intervention is used to address repeated low level disruption. This might be a 

repeat of the initial level 1 behaviour or a new incident. The focus at level 2 is similar to stage one with the 

aim being for the student to reengage in their learning. At this pivotal stage students understand that they 

have a ‘choice’ to correct this behaviour or that it will escalate to level 3. Teachers may choose to move the 

student to a different seat within the classroom.  

 

Level 3 – at this level the intervention is used to address sustained low level disruption. At this level the 

student’s will face a ‘consequence’ of their off task behaviour. Each department has a set policy of 

intervention strategies and the staff member will implement the appropriate intervention in consultation 

with their Head of Faculty. This ensures that the intervention matches the behaviour and allows for 

successful resolution.  

 

Level 4 - at this level the intervention is used to address significant disruption. This may be in response to 

behaviour such as the failure of the student to comply with intervention put in place at Level 3. The student 

will be removed to Seclusion where they will be taught for 24 hours from the lesson of entry. Intervention to 

be directed by Head of Faculty / Progress Leader.  

 

Level 5 - at this level the intervention is used to address serious incidents. This may be in response to a one 

off incident e.g. fighting; or to a repeated behaviour over a series of time e.g. bullying. This intervention is 

applied at the discretion of the Principal due to the serious nature of the incidents involved. Substantial work 

will be completed with the student following any length of Exclusion.       

  

  



Appendix 3: Detention Process 

  

LEVEL 1 Lunch 

Detention 

30 minute lunch detention 

Pastoral misdemeanours – e.g. incorrect 

uniform, lunch time behaviour 

LEVEL 3 

After School 

Detention 

30 minute after school detention for C3 

departmental consequence 

Persistent pastoral misdemeanours 

LEVEL 2 

SLT Detention 

 

90 minute after school detention 

Failure to attend departmental / 

pastoral detention 



Addendum Covid -19 Update 

From March 2020, the global Covid-19 pandemic has led to a change in how we define some of our children’s behaviours 
in school and our assessment as to whether these are difficult or dangerous, particularly where a child or young person’s 
behaviours could cause an increased risk to their own health or the health of others. Examples of this might include (but 
are not limited to): 
 
• spitting/coughing at other members of school community 
• repeated disregard of social distancing rules 
• not staying in their assigned class groups therefore increasing the risk of spreading the virus 
 
We will work together with the student if they are struggling to meet these expectations along with their parents/carers to 
carry out a risk assessment which will explore whether a child can manage in the school environment, under current 
circumstances. 
 
In exceptional circumstances, the outcomes of the risk assessment may mean we are unable to offer a place in school, at 
this time. If a child is unable to manage within the safety rules to minimize Covid-19 risk, then an offer of a school place 
may be removed until a new plan and phased return can be implemented that ensures the current guidance can be adhered 
to. In all cases, the child’s Risk Assessment and plan will be regularly reviewed and the school will work with the family to 
ensure support to the child is provided in other ways, through reasonable endeavours. 
 
We also need to be mindful that staff and students have had very different experiences of Covid-19 and the resulting 
lockdown. Some will have been very isolated from other members of society and may find being out of their own home 
difficult. Others may have taken on other responsibilities, such as caring for family and as such will have had a significant 
break from the day to day experiences of school. It is vital that all members of the school community treat each other with 
courtesy, respect and kindness to ensure that we are able to make rapid progress together. 
 

 


