INDIVIDUAL EDUCATION PLANS:

Assessment in the Autism Resource Provision at OGPS

e Each term, the class teacher will write an Individual Education Plan for each child in the
provision.

e Targets are reviewed every half term and adapted if the child has already met the target, or
if the child is unlikely to have made sufficient progress towards the target by the end of the
term

e Targets are reviewed at the end of the of the term and assessed

e Parents evening for children in the provision is at the end of the term. Review of previous
term’s targets and discussion about targets for the next term.
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Pre Key Stage Standards:

SCERTS targets:

Standard 1 availabilty for learming and interacting
SP Notices peaple and things in the environment (looking at or visually tracking people or objects. reaching for them_exploring them through manipulation)
Composition SP [Shows interest i a vanisty of sensary and social (looking, touching, tzsting. smelling, moving in soiitory or social piay)
[Secks and tolerates a variety of sensory experiences (five different sensory experiences, loaking, listening, rubbing, mouthing, smelling, climbing, jumping
The pupil can: SP rocking)
Responds 1o sensory and social &5 vilh Smolions (Shows Nappiness and Sxciement i fun aciviles, disiress in Shessiul of unpleasant
say an appropriate word to complete a sentence when the adult pauses (e.g Sp/Lp  |activities)
‘We're going to the...zoo/park/shop/beach’) LP /CF__|Persisls during tasks viilh reasonable demands (does nof need lo complels the lask. just effort)
. LP/CF_|D emational expression appropriate 1o context (positive_neurtral, negative depending on situation)
Transcription Uses i ies fo regulate arousal level during famifiar activities
The pupil can: 5P /LP { CJUses behavioural strategies to regulate arousal level during solitary acivities

draw lines or shapes on a small or a large scale (e.g. on paper, or in the air, or

vioural strategies to regulate arousal level during social inieractions

vioural strategies modeled by pariners to regulate arou:

sand) oural strategies to engage.
Uses language and/or ive strategies fo regulate
Standard 2 Uses language sirategies to regulate arousal level during new aclivities or experiences or transifions (when under-aroused or over-aroused) (e
question, recalling 2 strategy / using  seript from a sacial story or comic strip conversation / saying statements that aim to reassure self) such a:
LP/CP_|aight')
Composition cP Identifies and reflects on strategies that suppert regulation and reflecis on effective self-regualtory capacities)
The pupil can Regulates emation in/during new and changing situations
Parlicipates (aciive engagement nol just folerance or passive aftention) in new (unfamiliar) and changing situalions (variation in key fatures suchas sensory
say a clause to complete a sentence that is said aloud (e.g. ‘When we went to the SP/LP activity level. sequence. difficulty)
beach foday,...we ate ice cream / | played In the sand / it was hot') SP /P / CJUses behavioural strategies ta regulate arousal level in/during new and changing situations/ ransitions
Uses language sirategies (delayed scholalia, emotion words, language pertaining o activity) to regulate arousal level in new (unfamiliar) and changing
Transcription LP/CP__|situations ealures)
LP/CP__|Uses language strategies to requiate arousal level during transitions (e.q_intensity of emotional response]
The pupil can Uses metacognitive strategies to regulate arousal level in new (unfamiliar) and changing (unexpected features) situations (ability o reflect an and talk about
. . cP strategies for self-regulation)
form correctly most of the 10+ lower-case letters in Standard 2 of English Uses metacognitive strategies to regulate arousal level during transitions between activities (e.g. understand that uncertainty uring transition is uncomfortable
language comprehension and reading SP /LR / Cland 50 seek comfort)
. § X Recovers from extreme. fon by self
identify or write these 10+ graphemes on hearing corresponding phonemes. P [Removes seif from overstimulating or undesired activity (child maves away from oversimulating/undesired activities after dysregulation)




ASSESSMENT DATA

PRE KEY STAGE STANDARDS: for all pupils working below the standard of national
curriculum assessments engaged in subject-specific study

e Children in year 1 and above who are not yet working towards national curriculum targets
are assessed using the ‘Pre Key Stage Standards’.

e Each child has their own PKS document that is highlighted termly to see progression. Their
PKS level is used as their assessment data.

Autumn.
Reading Writing M ‘spring
. Language . . aths Summer
Word. Reading Composition, | Transcription.
Comprehension English. langua P ——
Autumn PK1 PK1 PK1 PK2 PK1 The four standards m&mfrmnwwt,mmmmmnemf il satenarts Tojuge i pusi
woring c o standard i Engls comprehensiom, and reading, neat o have vidence.
BT PK3 PK2 PK1 PK2 PK2 e b ot o Tt oo s
oindivicual pupil ased.ontheir owr, methee of communication, and. disregard.stafemens which o
Summer PK3 PK2 PK2 PK3 PK2 pupil s physically unable to access.
Autumn PK2 PK1 PK1 PK2 PK1 !
L =)
Spring PK3 PK2 PK1 PK3 PK2 . }
In o familiar stary/rhyme, the pupil can, when being read to by an adult (me-to-one or in. o small groug):
Summer PK3 PK2 PK2 PK3 PK2 [ — cly pictures.of charact d object p questi f o5 WhErG s,
Autumn, PK3 PK3 PK3 PK3 PK3 B gﬁ'mmmmasgmmmmm.wmmmq
- Toininwith = B
Spring Year1 D Year1E Year1D .
Summer Year1$S Year1 D Year1s Word. rending
Autumn PK2 PK2 PK1 PK1 PK2 The pupil can:
- p o sound for 10+ grashemas (not currently using verhal spoken.
Spring PK3 PK2 PKi PK3 PK3 . i".'.?fw‘.f."&m. o mh;mémngmmﬁwmwmmm {not currently
Summer PK3 PK2 PK2 PK3 PK3 g ol spuinlonguiod)
[ . T
In o familiar story frhyme, the pupil can, when being read.t by an. adult (me-to-one o in.a small groug):
Spring PK3 PK3 PK3 PK2 Year1E + Demenstrate understanding, e.q. by answering questisms, such os "Where s hefshefit?, What s
is?, Who i £1c7, Whatis he/she deing?
Summer PK3 PK4 PK3 PK3 Year1D B mempmmpmwm

THE ENGAGEMENT MODEL: for pupils not yet engaged in subject-specific study

e The engagement model is the assessment tool used for children working below pre key
stage standards that are in year 1 and above.

e Schools are required to report to DfE which pupils are assessed using the engagement
model for KS1 and KS2 — schools are not required to submit any other data to DfE about
the progress of these pupils
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