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Shaw Education Trust’s Developing Disadvantaged Potential Strategy

Rationale:
One of Shaw Education Trust’s (SET) overarching strategic objectives is to ‘nurture inclusive, high performing schools where every student excels’. SET serves primarily areas of socio-economic disadvantage, so our key focus is on ensuring our most vulnerable and disadvantaged students succeed and have the opportunity to compete with their non-disadvantaged peers in education, opportunity and life. 
Definition:
For the purposes of this strategy, pupils are classified as disadvantaged if they have been eligible for free school meals (FSM) at any time in the last six years or are looked after by the local authority.
However, pupils can also be disadvantaged through other circumstances and therefore this strategy can benefit wider groups of children. This can include but is not limited to:
· those who are or have been known to social services (child protection) 
· children previously looked after by a local authority or other state care, including children adopted from state care. 
· pupils with special educational needs and/or disabilities and young carers.

Strategic Aims
1. Equality of opportunity: ensure disadvantaged pupils have access to the same high-quality education, resources and enrichment opportunities as their peers, so that background or circumstance does not limit what they can achieve.

2. Close the attainment and progress gap: ensure that disadvantaged students achieve the same progress as their non-disadvantaged peers, and the gap in attainment (and progress) steadily reduces over time.

3. Quality first teaching and personalised support: ensure that high-quality teaching is the universal entitlement for all pupils, and that disadvantaged pupils also benefit from targeted, evidence-based interventions (academic, pastoral, social) as required.
4. Address non-academic barriers: remove or mitigate barriers to learning for disadvantaged pupils (e.g. poor attendance, low engagement, limited resources, low aspiration) so they can fully access and engage with the curriculum and school life.
5. Raise aspirations and broaden horizons: ensure disadvantaged pupils are exposed to cultural, enrichment and career experiences (e.g., trips, mentoring, employer links) so they develop aspiration, agency and are prepared for further education, employment or training.

6. Promote equity and inclusion: build a school culture where disadvantage is visible in our data, tracked, discussed, but pupils are not defined by it, so that they feel included, valued and supported.

7. Continuous monitoring, evaluation and improvement: regularly monitor the progress, attendance and wellbeing of disadvantaged pupils; evaluate the impact of interventions; adjust strategy and resource allocation accordingly so that the approach remains responsive and effective.

8. Embed a Trust-wide approach and expectation: ensure all schools implement this strategy whilst allowing each setting to tailor its practice and allocate resources effectively. To promote continuous professional development and collaborative learning across the Trust so that best practice for disadvantaged learners is scaled and adapted.


Overall Approach




Identify and Diagnose Disadvantaged Pupils’ Needs and Barriers
· Conduct detailed data analysis to identify attainment gaps, attendance issues, behaviour issues and wellbeing concerns for disadvantaged pupils.
· Gather pupil voice and teacher feedback to understand individual barriers (e.g., access to technology, cultural capital, SEND, attendance).
· Use diagnostic tools such as pupil progress meetings, baseline assessments (such as reading data), and wellbeing surveys.
Outcome: A clear, evidence-based understanding of the specific needs and barriers faced by disadvantaged pupils across Trust schools.

Use Reliable Research to Support Strategy
· Draw on EEF’s Teaching and Learning Toolkit, EEF implementation guidance, and other peer-reviewed sources to select approaches proven to have high impact.
· Prioritise high-quality teaching as the most powerful tool to close disadvantage gaps.
· Identify interventions with a strong evidence base (e.g., targeted academic support, metacognition and self-regulation, social and emotional learning).
Outcome: Strategic decisions are underpinned by robust educational research and cost-effectiveness analysis.

Develop Strategy
· Create a Trust-wide framework that allows schools flexibility to adapt to local contexts.
· Set measurable, time-bound targets for pupil progress, engagement, and enrichment participation.
· Ensure alignment between pupil premium, SEND, and wider school improvement plans.
· Include professional development for teachers and support staff to strengthen classroom practice.
Outcome: A coherent, well-resourced strategy that clearly defines responsibilities and expected impact.



Implement and Monitor Strategy
· Use a phased approach: pilot, scale, refine.
· Ensure fidelity to chosen approaches through training, coaching, and peer review.
· Regularly collect data (academic, attendance, wellbeing) to monitor progress.
· Establish accountability through line management and Trust-level oversight.
Outcome: Consistent, high-quality implementation with ongoing evaluation and responsive adaptation.

Evaluate and Sustain Strategy
· Use both quantitative (data) and qualitative (pupil/teacher feedback) evidence to assess impact.
· Conduct annual Trust-wide pupil premium reviews and share best practice across schools.
· Identify what works and embed successful approaches into long-term practice and policy.
· Plan sustainability beyond funding cycles by building capacity within staff teams.
Outcome: Our approach follows the Education Endowment Foundation's three-tier model, prioritising high-quality teaching, targeted academic support and wider strategies that remove barriers to learning. Funding allocations have been determined following analysis of pupil need and evidence of effective practice.
This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.





School overview
	Detail
	Data

	Number of pupils in school
	119

	Proportion (%) of pupil premium eligible pupils
	80%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	24-25 25-26 26-27


	Date this statement was published
	Sept 26

	Date on which it will be reviewed
	Sept 27

	Statement authorised by
	Daniel Hartley

	Pupil premium lead
	Beth Moore

	Governor / Trustee lead
	Mark Howes


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£102 900

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£102 900


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	The proportion of pupils eligible for Pupil Premium funding at our school is significantly above the national average, reflecting the socio-economic challenges experienced within the community we serve. In addition, 13% of our pupils are identified as Looked After Children (LAC). We are committed to ensuring that disadvantage does not become a barrier to achievement, wellbeing, aspiration or future success.
Our ultimate objective is to ensure that all disadvantaged pupils achieve the very best outcomes possible, regardless of their starting points or individual circumstances. We aim to equip pupils with the knowledge, skills, confidence and resilience they need to succeed academically, socially and emotionally, enabling them to make positive transitions into further education, employment and adult life. We are determined to narrow gaps in attainment, attendance and engagement, while fostering high aspirations and promoting independence for all pupils.
Our Pupil Premium strategy is designed to achieve these objectives through a combination of high-quality teaching, targeted academic support and wider pastoral provision. At the heart of our approach is a commitment to consistently high-quality teaching, as evidence shows this has the greatest impact on improving outcomes for disadvantaged pupils. We carefully identify barriers to learning through robust assessment and use this information to provide timely, targeted interventions that address individual needs and maximise progress.
We recognise that many disadvantaged pupils may face additional challenges that affect their educational experience. Therefore, our strategy extends beyond academic achievement to include attendance, behaviour, emotional wellbeing, social development, communication and preparation for adulthood. Through strong pastoral support, effective safeguarding practices, positive relationships and meaningful engagement with families, we strive to ensure that every pupil feels valued, supported and able to thrive.
Although our strategy is specifically focused on disadvantaged pupils, many of the approaches implemented benefit all learners through whole-school improvements in teaching, curriculum provision and pastoral support. Implicit within our intended outcomes is the expectation that outcomes for non-disadvantaged pupils will also improve alongside the progress of their disadvantaged peers.
Our strategy is driven by a thorough understanding of each pupil's individual needs, strengths and circumstances, informed by both formal and informal assessment. We do not make assumptions based solely on labels or eligibility criteria. Instead, we use Pupil Premium funding strategically to provide the support, experiences and opportunities that enable every pupil to achieve their full potential and become successful, confident and independent members of society.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1 – Attendance
	Despite continued improvement in attendance, disadvantaged pupils remain more likely to experience barriers to consistent school attendance as a result of social, emotional and mental health needs, family circumstances and wider vulnerabilities. Persistent absence continues to affect a proportion of pupils, limiting access to learning, therapeutic support, enrichment opportunities and wider school experiences. Improving attendance and reducing persistent absence therefore remain key priorities in securing positive educational, social and emotional outcomes for disadvantaged pupils.
.

	2 – Finance + Aspiration
	Limited Opportunities for Enrichment and Cultural Experiences:
Many disadvantaged pupils have experienced fewer opportunities to access enrichment activities, develop cultural capital and engage meaningfully with their wider communities. Factors such as financial barriers, limited access to extracurricular opportunities and reduced exposure to a range of cultural and life experiences can restrict pupils’ ability to broaden their horizons and develop the knowledge, skills and confidence needed to thrive beyond school. These barriers can have a significant impact on pupils’ aspirations, self-esteem, social development and readiness for future education, employment and independent living.

	3 – Attainment

	Disrupted Educational Histories and Low Prior Attainment:
Several pupils who enter Pine Green have experienced significant barriers to learning that have affected their academic development. Frequent changes in educational provision, periods of reduced school engagement, and complex personal circumstances can result in gaps in knowledge, skills and understanding across the curriculum. These challenges are often more pronounced for disadvantaged pupils, who may have faced additional obstacles impacting their educational journey. 

	4 – Literacy
	Literacy and Reading Difficulties – Low Reading Ages:
Our assessments, observations and ongoing discussions with pupils indicate that disadvantaged pupils are more likely to experience difficulties with reading than their non-disadvantaged peers. These challenges can impact their ability to access the wider curriculum, engage confidently in learning activities and make sustained progress across a range of subjects. Many disadvantaged pupils have experienced barriers that have affected the development of early literacy skills, including limited opportunities for reading practice and interruptions to their educational journey.

	[bookmark: _Toc443397160]5 – Personal Development
	Complex social, emotional and mental health needs, including difficulties with emotional regulation, communication, attachment and resilience, can significantly affect pupils' engagement in learning and personal development. These barriers may impact pupils' ability to sustain progress towards EHCP outcomes, develop independence and successfully access learning opportunities. Disadvantaged pupils are often disproportionately affected and require carefully targeted support to ensure they make sustained progress across their educational, social and emotional development.



















Intended outcomes. 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Attendance:
To raise attendance rates and reduce barriers to regular school attendance, particularly for disadvantaged pupils.
	· By July 2027, attendance will continue to improve from the 2025-26 baseline, with disadvantaged pupils demonstrating increasing levels of engagement in education. Persistent absence among disadvantaged pupils will reduce from 52% to below 45% by July 2027 through targeted intervention, strong parental engagement and effective multi-agency working. Improved attendance will enable pupils to access learning consistently, participate fully in school life and achieve better academic, social and emotional outcomes.


	Finance + Aspiration:
To provide a broad range of enrichment opportunities and community experiences that enhance pupils’ cultural capital and raise aspirations.
	By 2026/27, all pupils will access to community-based experiences, demonstrated by:
· Free educational visits and enrichment opportunities for all pupils, ensuring that financial barriers do not prevent participation and access to valuable learning experiences.
· Opportunities for pupils to engage with their local community and the wider world, helping to develop confidence, independence and a sense of belonging.
· Raised aspirations through exposure to new experiences, careers and pathways, supporting pupils to develop ambitious goals for their future.
· Improved pupil engagement, confidence and wellbeing, evidenced through pupil voice, staff observations and participation in enrichment activities.
· 

	Attainment:
To support all pupils in developing the knowledge, skills and confidence needed to make positive progress and achieve their full potential.

	· By July 2027, disadvantaged pupils will make strong and sustained progress from their individual starting points across the curriculum. High-quality teaching, targeted intervention and personalised support will enable pupils to close gaps in learning, improve engagement and develop greater independence as learners. Progress will be evidenced through baseline assessment, ongoing teacher assessment and termly review processes, with pupils achieving ambitious outcomes that reflect their individual needs and potential.


	Literacy:
To reduce the reading age gap between disadvantaged and non-disadvantaged.
	· Disadvantaged pupils will demonstrate accelerated progress in reading, evidenced through standardised assessments, teacher assessment and ongoing progress monitoring. Pupils will make measurable gains from their individual starting points, resulting in a sustained reduction in barriers to learning associated with literacy. Improved reading fluency, comprehension and vocabulary will enable pupils to access the wider curriculum more effectively and engage with increasing confidence and independence.


	Personal Development:
To ensure that most pupils make ongoing progress towards their EHCP outcomes.

	By 2026/27, an increasing proportion of pupils will make progress towards their EHCP outcomes, as evidenced by:
· Ongoing progress against EHCP Section F outcomes, tracked through termly reviews and supported by contributions from multi-agency professionals.
· Improved wellbeing and SEMH development, evidenced by stronger self-regulation, increased independence, improved communication skills, and continued positive social engagement.
· Feedback from pupils, families, and staff reflects increased confidence, stronger wellbeing, and higher levels of engagement across school life.
· Demonstrable long-term impact of interventions, leading to lasting improvements over time.




Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £12 000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Continue use of standardised diagnostics assessments.
	Standardised assessments provide reliable and objective insights into each pupil’s individual strengths, areas for development and specific learning needs. This information enables staff to make informed decisions about teaching, support and intervention strategies, ensuring that provision is tailored to each pupil’s profile. By identifying gaps in knowledge and barriers to learning at an early stage, assessments help to ensure that pupils receive the most appropriate additional support, targeted interventions and high-quality classroom instruction, enabling them to make positive progress from their individual starting points.
	3,4,5

	Ongoing professional development for secondary teaching and support staff in early reading and evidence-informed literacy strategies.
	Ongoing training for all teachers and support staff will ensure that effective reading strategies, including phonics and early reading approaches, are consistently applied across the curriculum. By developing staff expertise, pupils will receive regular opportunities to strengthen their reading fluency, comprehension, and vocabulary in all subject areas. This whole-school approach is particularly important for disadvantaged pupils and those with SEND, many of whom have significant reading gaps. Improved staff knowledge and confidence will support pupils to access the curriculum more successfully, increase their independence, and develop positive attitudes towards reading.
	3,4



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £40 000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Additional staffing capacity to deliver targeted one-to-one and small-group interventions.
	Providing additional staffing capacity to deliver targeted one-to-one and small-group tuition ensures that pupils receive personalised support to address identified gaps in knowledge, skills, and understanding. This provision is particularly important for pupils who have experienced disrupted educational journeys or who are not yet making expected progress from their individual starting points. Targeted sessions will focus on reinforcing key concepts, learning essential skills, and addressing misconceptions to help pupils build confidence and achieve sustained progress. Through this tailored approach, disadvantaged pupils and those requiring additional support can access the intensive intervention needed to overcome barriers to learning, engage more successfully in lessons, and make positive progress across the curriculum. 
	3,4

	Targeted strategies and interventions to support pupils in developing the confidence and skills needed to manage their emotions, behaviour, and learning effectively.
	Providing structured interventions to develop pupils’ self-management, emotional regulation, and social skills supports them to engage positively in learning, build resilience, and increase independence. Through approaches such as restorative practice, and targeted SEMH programmes, pupils are supported to self-regulate more effectively, maintain positive relationships, and make progress towards their EHCP outcomes. These evidence-informed interventions help improve engagement, reduce behavioural incidents, and strengthen pupils’ confidence and readiness to learn.
	5



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £50 900
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Continue to fund a family support worker.
	Providing a dedicated Family Support Worker to work closely with pupils and their families helps to address barriers to attendance, engagement, and wellbeing. Through early intervention, home visits, practical support, and multi-agency working, families are supported to overcome challenges that may impact school attendance and learning. This role is particularly important for disadvantaged pupils, helping to strengthen relationships between home and school, improve attendance, reduce anxiety, and ensure pupils feel supported, engaged, and ready to learn. In line with the Department for Education’s attendance guidance, this proactive approach promotes strong family engagement and early intervention, both of which are key factors in reducing persistent absence and improving outcomes for pupils.
	1,2,5

	Continue with the funding of an independent Education Welfare Officer.
	Providing access to an independent Education Welfare Officer (EWO) strengthens our approach to improving attendance through specialist support, challenge, and oversight. Working alongside school staff and families, the EWO helps identify and address barriers to attendance, supports reintegration, undertakes home visits, and promotes timely intervention for pupils at risk of persistent absence. In line with Department for Education guidance, this targeted approach supports strong attendance systems, effective family engagement, and improved outcomes, particularly for disadvantaged pupils.
	1,5

	Provide targeted opportunities to address deficits in their cultural capital.
	We are committed to providing a rich programme of therapeutic, creative and enrichment opportunities that support pupils’ personal development, emotional wellbeing and engagement in school. This includes access to play therapy, creative workshops led by a graffiti artist, educational visits, enrichment activities and experience days such as Commando Joe’s. All trips and activities will be provided free of charge, ensuring that every pupil can participate fully regardless of their circumstances. Through these experiences, pupils will broaden their horizons, develop cultural capital, build confidence and resilience, raise their aspirations, and strengthen the emotional regulation and social skills needed to succeed both in school and beyond.
	2

	Contingency fund for acute issues.
	Drawing on our own experience and that of similar settings, we recognise the importance of retaining a small proportion of funding to respond swiftly and effectively to emerging needs and unforeseen circumstances. This flexible approach enables us to provide timely support, targeted interventions and additional resources where required, ensuring that barriers to learning can be addressed quickly before they escalate and that pupils continue to receive the provision, they need to thrive.
	All



[image: Shaw Education Trust]
Total budgeted cost: £102 900
9
	Challenge
	Actions
	Timescales
	Who
	Success Criteria
	Termly Review

	Attendance: Persistent absence and attendance below national averages.
	• Continue to fund Family Support Worker to provide targeted support to pupils and families. 
• Continue to fund independent EWO to monitor attendance, complete home visits and support reintegration. 
• Implement attendance monitoring, parental engagement and attendance incentives. 
• Identify attendance concerns early and provide targeted intervention.
	Ongoing throughout 2026-27

	Attendance Lead – SL
Family Support Worker – KW
EWO – CE
SLT

	• Whole-school attendance exceeds 80%. 
• Disadvantaged pupil attendance remains above 75%. 
• Reduction in persistent absence. 
• Improved engagement with education and school life.
	Autumn: Review attendance data and identify pupils requiring intervention. 
Spring: Evaluate impact of support and attendance strategies. 
Summer: Assess annual attendance outcomes and plan next steps.

	Finance + Aspiration:  Limited Opportunities for Enrichment and Cultural Experiences.
	• Provide free educational visits and enrichment opportunities for all pupils. 
• Organise experience days and community-based learning opportunities. 
• Invite visitors to school to raise aspirations and awareness of future pathways. 
• Monitor participation and pupil voice.

	Ongoing throughout 2026-27

	Class Teams
SLT

	• All pupils access enrichment activities. 
• Increased participation in community experiences. 
• Enhanced cultural capital and aspirations. 
• Positive pupil feedback regarding confidence and wellbeing.
	Autumn: Monitor participation in enrichment activities.
Spring: Evaluate pupil voice and engagement.
Summer: Review impact on aspirations, confidence and wellbeing.

	Attainment: Disrupted Educational Histories and Low Prior Attainment.
	• Continue use of standardised assessments to identify needs and gaps. 
• Provide targeted one-to-one and small group interventions. 
• Deliver high-quality teaching supported by ongoing CPD. 
• Track progress through regular assessment and review cycles.
	Ongoing throughout 2026-27

	Teachers 
Intervention Staff – NC, LCP, ES
Assessment Lead – BM, DT
SLT
	• Pupils make sustained progress from their starting points. 
• Assessment information demonstrates improved attainment. 
• Increased engagement in learning. 
• Reduced barriers to academic progress.
	Autumn: Analyse baseline and assessment information. 
Spring: Review progress data and intervention impact. 
Summer: Evaluate end-of-year progress and attainment outcomes.


	Literacy: Literacy and Reading Difficulties – Low Reading Ages.
	• Deliver targeted reading interventions and phonics support. 
• Continue staff training in phonics and evidence-informed literacy approaches. 
• Monitor reading ages and progress through standardised assessments. 
• Promote reading across the curriculum.
	Ongoing throughout 2026-27

	Teaching + Learning – CCP
Teachers
Teaching Assistants

	• Reduction in reading age gap. 
• Improved reading fluency, accuracy and comprehension. 
• Increased staff confidence in supporting literacy. 
• Improved access to the wider curriculum.
	Autumn: Establish baselines and intervention groups. 
Spring: Review reading progress and intervention impact. 
Summer: Evaluate reading age gains and literacy outcomes.

	Personal Development: Slow progress towards EHCP outcomes:
	• Deliver targeted SEMH interventions and therapeutic support. 
• Provide opportunities for enrichment, personal development and independence. 
• Monitor EHCP outcomes through termly reviews and multi-agency meetings. 
• Implement strategies to develop emotional regulation, communication and social skills.
	Ongoing throughout 2026-27

	SENCO - SL 
Teachers
Teaching Assistants/1:1s
Other Providers 

	• Most pupils make ongoing progress towards EHCP outcomes. 
• Improved emotional regulation, communication and independence. 
• Increased pupil confidence and engagement. 
• Evidence of sustained impact from interventions.
	Autumn: Review EHCP targets and intervention plans. 
Spring: Evaluate progress towards outcomes and adjust provision. 
Summer: Review annual EHCP progress and intervention impact.




Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	During the 2025-26 academic year, the performance of disadvantaged pupils at Pine Green Academy was evaluated through a combination of national assessments, GCSE and vocational qualification outcomes, standardised testing, teacher assessments, attendance data, PASS survey results, behaviour records, and wider observations relating to pupils’ wellbeing and engagement. As a specialist SEMH provision, many pupils join the academy following disrupted educational experiences, periods of low attendance, and significant barriers to learning. As a result, pupil outcomes are measured not only against national expectations but also against individual starting points and personalised targets.
Assessment evidence demonstrated that disadvantaged pupils made positive progress across a range of areas during the year. Internal summative and formative assessments indicated improvements in engagement, participation, and independence in learning. Pupils showed increased confidence when accessing the curriculum, improved ability to sustain attention, and greater readiness to engage in learning activities. Work scrutiny and teacher observations also highlighted stronger levels of resilience and an increased willingness to attempt challenging tasks.
At Key Stage 2, pupils continued to make progress from their individual starting points despite many entering the school with attainment significantly below age-related expectations. Outcomes from SATs and internal assessment data reflected the varied needs and starting points of the cohort. Whilst attainment remained below national averages, pupils generally achieved outcomes that were in line with or exceeded expectations based on their individual profiles and SEND needs. Assessment information demonstrated improvements in literacy, communication and mathematical understanding across the year, highlighting the positive impact of targeted interventions, personalised support and high-quality teaching. These outcomes indicate that pupils were making meaningful progress towards their individual learning goals and developing the skills needed to access the wider curriculum more successfully.
At Key Stage 4, disadvantaged pupils achieved a range of GCSE, Entry Level and vocational qualifications that reflected their individual pathways and needs. Pupils successfully completed accredited courses across a variety of subjects, providing them with recognised qualifications and supporting progression into further education, training and employment opportunities. These outcomes reflected the academy's commitment to delivering personalised pathways that enable all pupils to experience success.
Attendance continued to improve throughout the academic year and remained a key area of focus. Through targeted family support, close monitoring, attendance mentoring and partnership working with external agencies, whole-school attendance increased further to 82.6% (78% in 24/25). This represents continued improvement and demonstrates the positive impact of the academy's attendance strategy. Persistent absence also reduced for a number of disadvantaged pupils who had previously faced significant barriers to attending school regularly.
Pupil wellbeing remained a strength throughout the year. PASS survey outcomes indicated improved attitudes towards school, learning and personal development, with pupils reporting greater confidence and engagement. Staff observations supported these findings, showing that many pupils were more settled, demonstrated improved emotional regulation and were increasingly able to access learning successfully. Therapeutic support, pastoral interventions and strong relationships with staff continued to play a vital role in improving pupils' wellbeing and overall school experience.
Enrichment opportunities and wider curriculum experiences also had a positive impact on disadvantaged pupils. Through educational visits, community-based activities and enrichment programmes, pupils were provided with opportunities to develop cultural capital, build confidence and broaden their aspirations. These experiences supported both personal development and engagement with learning.
Overall, the academy is making good progress towards the intended outcomes identified within the pupil premium strategy. The strongest impact has been seen in attendance, wellbeing, engagement in learning, and preparation for future pathways. The use of targeted interventions, robust assessment systems and personalised support has contributed positively to pupil outcomes. However, literacy development, reading attainment and further improvements in attendance for the most vulnerable pupils remain priorities moving forward. These areas will continue to form a central focus of the current pupil premium strategy to ensure disadvantaged pupils achieve the best possible outcomes from their individual starting points.





Identify and diagnose disadvantaged pupils' needs and barriers


Use relaible research to support strategy


Develop strategy 


Evaluate and sustain strategy


Implement and monitor strategy
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